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OBbIYHASA DOPPEKTUBHASA CTPATEI'UA TIOAXO10B

Canaposa Hapruca JprameBHa
Ilpenooasamenv Tepmesckoco I'ocyoapcmeennoco Ynueepcumema

AHHOTAUMA. B OanHOU cmambe paccmampuarOmcs cmpameeuu Nno0X0008.
Cywecmeyem 06a muna nooxo008: UHOVKMUBHbIL N00X00 U 0eOYKMUGHbIL Nnooxoo. A
0000War pazHuyy mMexcoy HUMU.

KiaroueBble cjioBa: epammamura, nooxoo, OUCKYccus, paztoe, ooujee

O6yuenune >Q¢PeKTUBHOMY MHUCHMY SBISETCS OJAHMM M3 CaMbIX Ba)KHBIX HAaBBIKOB,
KOTOpbI€ IeNarord MPUBUBAIOT CBOMM YYEHHUKAaM Ha MPOTSHKEHUU Bcell ku3Hu. Ilpu
00y4eHUU HABBIKAM YUYHUTEJNSI JOKHBI OBITh YBEPEHBI B TOM, UTO OHH BHIOMPAIOT PECYPCHI U
BCIIOMOTATEIbHBIE MaTepuaibl, KOTOPbIE HE TOJHKO MTOMOTAIOT UM B O0yYEHUHU MHUCHMY, HO
u Oyayt HambOosee >P(HEeKTUBHBIMU B TOM, YTOOBI NTOMOYb CBOMM YYEHHKAM HAYYUTHCA
yunthcs. Korga nemo JoXoAUT A0 TBOPUECKOTO MBIIIUICHUS, YACHUKHA MOTYT CTOJIKHYTHCS C
HEXBaTKOM WAEeW WIM MMETh MX TaK MHOTO, YTO OHM HE MOTYT CY3UTh HX. [BOpuYecKoe
MBIIIUICHHE [0 TEAaroru4ecKuM IMOJCKa3KaM, TaKUM KaK CTpaHHbIC CHUTYyallud WIH
MPEeNoKEeHUsT HEOOBIYHOTO XapakTepa, YacTo 3alycKkaeT TMOTOK ujaed. Moxker
MOTPeOOBATHCS TONYOK, YTOOBI MPUBECTH BOOOpaKEHHE B JIBIKEHHE, HO KaK TOJIBKO OHO
aKTUBUPYETCS, YICHUKU W HACH TBOPYECKOT'O MBIIUICHUS B3JIETAIOT, U MUX HEBO3MOXKHO
octranoBuTh. Camo oOyueHue sBIsETCS LEIbl0 oOpa3zoBanusa. PabGoras Ham dSTuM
HCCIIEIOBAaHUEM, MBI CTPEMIUIMCh y3HaTh BCe 00O BCEX HAaBBIKaX, a TaKKe O TOM, Kak
o0yJaTh yUEHUKOB, UCTIONB3YS Pa3IUYHBIC THUIBI METOJIOB B MpoIecce 00yueHus. 3aTeM 3TH
o0jacTv 3HAHUW JOJDKHBI OBITh HaJIEXKAIIMM OOpa3oM aKTHBUPOBAHBI, YTOOBI OBITh
JOCTYITHBIMU JIsI UCTIOJIb30BAHUS B PETYISPHON MPAKTUKE YCTHOW peud B KIJIACCE U 3a €ro
npeaenaMu. BakHO OTMETUTh, YTO B TOM, YTO KacaeTcs CTaaui MEHTaIbHOW 00paboTKH,
YYaCTBYIOIIUX B Pa3rOBOpE, HET OONBIION Pa3HUIIBI MEXKIY POIHBIM U IEJIEBBIM SI3bIKAMH.
N 10 wu jgpyroe oObeIUMHSET MPOIECCHl KOHIENTyalIn3anuu, (QopMyIupoBaHHUS,
apTUKYJISIUU, CAMOKOHTPOJISI U neperoBopoB. OIHaKO yMEHHE TOBOPUTH HE MOXKET OBbITh
aBTOMATHUYECKH TMEPEHECEHO C TMEPBOTO s3bIKa TOBOPAIIETO Ha BTOpoM. Jlake oOImIMpHbIE
3HaHUS TpPaMMATHKA W JIGKCUKM HW3y4aeMoro s3bIKa, YacTO TMPEICTABICHHBIC
MPOJBUHYTHIMU CTYJIEHTAMU (PaKyJIbTETOB MHOCTPAHHBIX SI3bIKOB, HE TAPAHTUPYIOT ycrexa
B YCTHOM OOINEHHWH, KOTJIa OTH 3HAHUS HE WHTETPUPOBAHBI JIOJDKHBIM 00pa3oM WM HE
noctynHbl. [IpoGiemMbl B pasrOBOPHOW pedYr MOTYT JOMOJHUTEIBHO YCYTYOISAThCS
Ype3MEPHBIM HCIIOIH30BAHUEM TPOIIECCOB CAMOKOHTPOJS M TEHACHIMEH (HopMyTupoBaTh
BBICKQ3bIBaHMsI B TEPBYIO OYEPEIb HAa POJHOM S3BbIKE. DTH MBICIUTEIbHBIE OIMEpalUU
CO3JAI0T OYEBUIHBIE H3ACPKKM B IUIaHE OErJIOCTH M MOTYT MPUBECTH K CO3JAHUIO
HUCKYCCTBEHHOTO aAucKypca. Jlpyrue mpoOiaembl, KOTOpble OOBIYHO HAOIOMAIOTCS B
SI3BIKOBBIX KJIACCaX, CBS3aHBI C JIMYHOCTBIO OTMACIBHBIX YYaIIMXCS U MX OTHOIICHHUEM K
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mporeccy oOydeHHs W, B YaCTHOCTH, K OOyYEHHMIO pa3roBOpHOM peun. Mx MOXHO
OTPEJICTUTH CICAYIOIINM 00pa3oM:

* 3aTOPMOKEHHOCTh-00S13Hb OIITMOUTHCS, TOTEPSITH JINIIO, KPUTHKA; 3aCTCHYHMBOCTH;

* Heyero ckazaTb — y4alllMecs HCIBITHIBAIOT MPOOJIEMBbl C MOMCKOM MOTHBOB IS
BBICTYIUICHUS, GOPMYITUPOBAHNEM MHEHUHN WM PEIEBAHTHBIX KOMMEHTAPUEB;

* HU3KOE WJIM HEPaBHOMEPHOE Y4YacTHE-4acTO BBI3BAHHOE TEHICHIIMEH HEKOTOPBIX
y4aluxcs JOMAUHUPOBATH B TPYIIIIE;

HCIIO0JIb30BAHUE POJHOTO A3bIKa-OCOOCHHO YacTO B MEHEE JAUCIUIUIMHUPOBAHHBIX WU
MEHEe MOTHBHPOBAHHBIX KJIacCax ydYalllMecs HaxoasT Oojiee JIETKUM WM €CTECTBEHHBIM
BbIpakaTh ce0s Ha CBOEM POJHOM s3bIKe. Bo-BTOpbhIX, HEOOXOAMMO BBIOPATH MOAXO],
KOTOPBIA OIpeenseT mnporeaypy oOydeHus. Beibop Mexay moaxoioM, OCHOBaHHBIM Ha
3a/1auax, XAHPOBBIM IOJAXOJAOM WM KOMOMHAIMEl OOOMX THIIOB SBIISETCS HauOosee
BXHBIM IIIaTrOM B OMpPEJEICHUN Kypca, TOCKOJIbKY OH BJIMSET Ha BCE AJIEMEHTHI Mpoliecca
oOydyeHus. Tem He MeHee, COBpEMEHHAas MHOTOypOBHEBas ydeOHas IporpaMma JI0JKHA
OTIPEIETISATH 11€JIEBBIC ACTIEKTHI U3y4aeMOI'0 HaBbIKa TOBOPEHHUS, @ TAK)KE TPaMMaTUUYECKUE U
JEKCUYEeCKUe  KOMIOHEHTH. JKaHpoBBIM  MOAXoJ  (OKyCHpPyeTCsl Ha  MOHATHH
KOMMYHUKATUBHON CHUTYallMH, KOTOpas CKJIaJbIBACTCS BOKPYT OMNPEACICHHOIO PEYeBOrO
KaHpa WKW OSKaHpoB. be3 HamoOHOCTHM TOBOPUTH, YTO pa3HOOOpa3ue THIIOB
KOMMYHUKATUBHBIX CHUTyallUd NpakTHYeCKHM HE orpaHuuyeHo. Kak crieacTBue, yduTesb
CTAJIKUBACTCS C HEOOXOJAMMOCTBIO PEIINTh, KAKHE CHTYAIIUH JTOJDKHBI OBITh BKJIIOUCHBI B
A3BIKOBOM KYypC, KOTOPBIA OH KOOPAMHHUPYET. ITOT BBIOOpP, KakuM ObI XOpOLIO
MIPOIYMaHHBIM OH HU OBLI, BCET/a CBSA3aH

YCTpaHsis WX UTHOPUPYS Pl OTHOCUTEIHHO 3HAYUMBIX CUTYalluid U KOHIEHTPUPYSICh
Ha TeX, KOTOpble KaxyTcs HamOoJiee pEeIeBaHTHBIMU JJii KOHKPETHOTO KOHTEKCTa
oOydeHus. CreayronuM IIaroM SBIISETCSA ONpeaesieHHe HanbOosee BaXKHBIX IMapaMeTpOB
BBIODAHHBIX CHUTYyallui, TaKUX KaK TEMbI, IE€JIH, >XaHPhl JUCKYypCa, COIHAIbHBIE W
KyJIbTypHBIC HOpMBI. COOCTBEHHO Tejarornyeckas mporeaypa HaYMHASTCs ¢ YCTaHOBIICHHUS
COIMAJIbHOM 1IeIM M KYJbTYPHOTO KOHTEKCTa JaHHOIO >KaHpa, 3aTeM IPUBOJIUTCS U
aQHAJTM3UPYETCS TUMUYHBIN MPUMEp, B KOHEYHOM HTOTEe ydalllhecsl CO3/Jal0T COOCTBEHHBIC
00pa3Ibl COOTBETCTBYIOIMIMX KOMMYHHKATHUBHBIX COOBITHH.
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SOME ISSUES OF FORMATION OF MORAL COMPETENCE OF
STUDENTS

Ruzimuratova Muhabbat
Teacher, Termez state university
Alaudinova Dilnoza Rustamovna
Teacher, Termez state university
Issues of formation, development and change of pedagogical and psychological values
of a person are in the center of attention of philosophers, sociologists, political scientists,
economists, psychophysiologists, pedagogues and psychologists. The C. Tulenov, E.
Yusupov, S. Komilova, I. Karimov, S. Valieva, K. Tulenova and others first covered
various aspects of the axiological problem as a separate line of philosophy. The C.
Yoldoshev, F. Yuzlikaev, R. Zire " Lost In Test Match Report This Website Ibrahimov, Sh.
Mardonov, T. Toshlanov, N. Egamberdieva [1] tried to enlighten values from a
pedagogical-psychological point of view in his research. The transition to competency-
oriented education in the Russian Federation was carried out from 2001 vyear.
Social competence this is the equality of the qualifications required to carry out these tasks
with the tasks corresponding to the age that each person faces in everyday life (V.Slot
Machine X.Spaniard). The history of the
developed countries of the world shows that purposeful, continuous spiritual education
serves as the human capital of development. That is, the commonality in educational values
becomes the driving force of the people's
spirituality and prepares to serve as a single goal. When deciding on the qualities that
correspond to the modern requirements of citizens, what status a person in the upbringing of
a citizen in the us achieves, it S achieved not
only by his own mind and talent, but also by his own strength to rely on someone and
something, we see that such qualities as confidence in the "American Dream™are In Japan,
the system of "moral education™ serves as a
system of "education aimed at the formation of character", "activity aimed at the upbringing
of acceptable moral qualities for the state"”, "education of the foundations of civil morality".




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

Special attention will be paid to the
upbringing of the group in schools. The main thing is that the child is required to clearly
know his role in the general work and, accordingly, to feel responsibility. Such an educated
citizen perceives the problems of the community as his personal problems.

It is known to us that scientific knowledge, therefore, is accompanied by pedagogical
knowledge, fulfills not only creativity, but also the goal of full satisfaction of social needs.
The “bridge” between theoretical and practical cognition performs the function of an
axiological or value-quality approach.

Axiology (Yun. "Axio “ — value and” logos" — science, doctrine) - quot; value science;
science about values. In the second half of the XIX century, the German valuer E.Gartman
and the French scientist P.Lapis included in science by.

The axiological approach is an inalienable peculiarity of human pedagogy, in which
the whole person is regarded as the goal of collective development and the highest value of
society. Therefore, Axiology (philosophical theories about natural values (theory)) is
viewed as a new philosophy of education and in harmony with modern pedagogical
methodology.[2]

Having studied various approaches to improving psychological and pedagogical
education in the university, we came to the conclusion that the formation of the student's
moral (or spiritual) dignity is carried out on the account of the popularity of general and
comprehensive (educational-analytical, value-oriented and reflexive-activity) psychological
and pedagogical disciplines, the activity of students ' methods of educational activity and the
improvement At the same time, this potential of psychological and Pedagogical Sciences
can be applied only in the quality of the system, which provides for the unity of the
components listed above. In this way, the experimental-experimental work was based on the
separation of three mutually complementary directions of the implementation of the
axiological potential of psychological and Pedagogical Sciences. The first direction —
popularization of the valuable composition of psychological and Pedagogical Sciences; the
second-activation of students ' educational activities with information of a moral nature; the
third — improvement of the teacher's managerial activity on the implementation of the
previous two stages. Each direction of the section and their pedagogical supply is covered in
arow.

The first direction of the implementation of the axiological potential of psychological
and Pedagogical Sciences is associated with the popularization of the valuable composition
of these sciences. When we say popularization, we mean the assimilation of the spiritual
essence of these sciences by the student for the purpose of their application in the activities
of the future life, that is, the transition of the text in it from the state of opportunity to the
state of truth, which means the “transition”of the object of moral knowledge to a hidden, but

On the basis of an axiological approach to pedagogical processes and the development
of scientific literature covering the pedagogical reflex aimed at determining the
anthropocentric functions of psychological and Pedagogical Sciences, we have identified
the principles of separation of the composition of the values of the disciplines of this field:
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compliance with Universal and spiritual values; the importance of spiritual knowledge in
modern understanding of the essence, openness of information); phenomenological
reduction (to distinguish a certain value and concentrate attention on it, to put phenomenals
that are open to filling in the study material, not having a single interpretation, appealing to
the creativity of the content of demand).

In order to draw the attention of students to the axiological potential of a certain
psycho — pedagogical course, department, specific composition of the subject, we have
prepared materials of a spiritual nature, consisting of Proverbs, Proverbs, special questions,
pieces of pedagogical and artistic works, images, video-audio materials.

We carried out the research process, consisting of psychological and pedagogical
disciplines, proceeding from two-stage enrichment (replenishment): the first stage —
“horizontal enrichment”, the second — “vertical enrichment”.
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INNOVATIVE WAYS OF TEACHING RESEARCH FOR STUDENTS

Yazxanova Farida Ruzimuratovna
Teacher, Surkhandarya region Termez district school Ne3

Abstract: The task of the teacher is to reinforce the work of each student in the
learning process and to come up with a situation for their creativity. There are many non-

standard forms of work of the teacher activating attention and increasing the students’

interest in learning foreign languages. The main purpose of teaching foreign language is
communicative activity of students or working knowledge of foreign language.

Key words: communication, innovation, modern technologies, computerization,
knowledge.

Scientists, however, give direction to the teacher for communication. In particular, the
Russian pedagogue V.A.Kan-Kalik believes that the teacher the structure of pedagogical
communication is carried out in the following directions:

1. Prognostic stage (modeling): class by teacher modeling future dialogue with the
team.

2. Communicative communication: initial interaction with the reader achieve the
organization of direct communication in the process.

3. Pedagogical process: the behavior of the teacher, pedagogical skills should be
directed to direct communication.

4. Analysis of results: analysis of the communication carried out, achievement and
modelling for future activities with an unbiased assessment of the shortcoming. These lines
of communication based on the opinions of the scientist it can be described as follows. At
the modeling stage, the audience's response to all andoses, the study of the psychological
characteristics of each student, it is difficult that you may encounter in the educational
ability to see and overcome dynamics in advance, interaction of communication build on the
basis of cooperation, that is, communication is not to the person of the teacher, but also it is
necessary to ensure that it is suitable for the personality of the reader. Innovative forms of
education are characterized by a high communicative ability and active involvement of
students in educational activities, activate the potential of knowledge and skills of speaking
and listening skills, effectively develop communicative competence skills. Teacher
creativity in terms of the structure of pedagogical communication is a unique example.
Pedagogical scientists with the teacher's pupils many descriptions of the dialogue in their
scientific works, the dialogue first of all, it manifests itself as a personal psychological
feature of the teacher will be.

At the stage of communicative communication, the class community is quick to
interact to be able to thoroughly understand the techniques of engaging conversation, to be
able to respond to all their interests, to be able to freely express their views and the
application of various methods of positive influence on the minds of students techniques
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should be mastered. At the stage of the pedagogical process, the teacher's activities are
directly education is the transfer of educational work in a certain direction, students support
the initiative, the official and informal of the class community establish a fair dialogue with
leaders. Communication in pedagogy teacher and the team of students its essence, mutual
Informatics, representing the qualifications, method and system of influence in change,
educational and educational interaction, interaction between each other it is manifested in
their achievement of understanding and the following: has features;

* communication is the most important profession in the pedagogical activity of the
teacher the weapon is;

* to carry out its intended implementation in the process of Capricorn social control
and social legalities are important to ensure; the most important component of teacher and
student relationship what role does Motivation play in part communication, it plays an
equally important role;

* communication in pedagogy - the active organization of the teacher's interaction on
the basis of interaction with the students, the planned function of the implementation of a
particular goal on the basis of the program performance; *
communication is a multifaceted process of developing an individual's attitude, which arises
from the need for cooperation activities is;

* fear in students from incorrect pedagogical communication, insecurity in their own
power arises, their attention, diligence movement slows down, speech dynamics breaks
down, independent and free thinking ability decreases.

Pedagogical communication - this is a lesson with actions students and Teacher Olean
Psychological for himself in extracurricular activities come with the environment an
opportunity for a spiritual climate variant the employer is a professional relationship. Key to
interpersonal close communication with interpersonal objective:

* negativity | end all the processes that cause the body action of going;

» ensure that the piping is maintained independent figure;

« give readers an active, free-thinking, self-expression

try to stick to it as explained without chopping;

* develop the skills of apprentices;

* joy and joy in lesson and extracurricular processes to emerge mood.

A.S.Makarenko believes that teacher communication is how to manage and

it should be in the form of a demanding attitude.
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DEVELOPMENT OF LINGUISTIC CAPABILITIES IN LANGUAGE
TEACHING TO STUDENTS

Choriev Shavkat Ro'zmamat o'g’li
Teacher, Surkhandarya region, Muzrabat district school Ne7

Annotation: This article deals with the one of the most important part of teaching
language. We know that 4 skills are important while learning language | try to explain the
easiest way to teach writing.

Key words: perfect, useful, different, aid, type, facilities

Though we have intentionally put the terms of the relation in this order it is obvious
that we are in front of a reciprocal learning situation, as these two particular skills are so
much interconnected and they serve each others’ interest in the most perfect way. It is
advisable that at any grade/ level the reading listening activities be accompanied by visual
aids of any type, as they facilitate the strong relation between two human perceptive senses:
sight and hearing. It was scientifically proved that a better comprehension of what we
read/learn through reading is enhanced by audio supplementary input. Some classroom
activities by means of which we can reinforce listening through reading are listed below:

— Reading aloud in the classroom is an activity which can demonstrate its benefits at
every grade level, being an efficient tool for vocabulary expansion, improvement of reading
comprehension, as well as self confidence. The activities can undertake different forms
from:

— the model reading done by the teacher with the students following in their books;

— students taking turns in reading aloud parts of a text or passages of a book;

— students reading aloud a written assignment.

— Listening to recorded texts while reading the script, which is a slightly more
solicitating task as the speech rhythm is more alert; aspects such as intonation, dialect or
accent of the speaker on the recorded material can influence understanding. Nevertheless, it
has been noted that students are more likely to comprehend a text if this one is accompanied
by a listening material. Handouts to check comprehension through both skills can be
included.

— Storytelling/reading in the classroom which is in fact a lengthier, more complex
variant of the teacher modelled reading, but which also brings the benefits of introducing
the students to cultural or affective issues Shared reading is an enjoyable, interactive activity
stemming from the model of the bedtime reading. Teachers usually use the so-called “big
books”, with vivid, clear illustration which enable asking and answering questions, making
prediction on what is going to happen and checking predictions through listening.

— Watching movies with English subtitles facilitates learning the spelling and
pronunciation at the same time, enhances a better comprehension of both the movie and the
text/script. A suggested variant could be to watch the movie for two time, first with the
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subtitles and second without them to enable students to become more independent in
listening comprehension.

— Associating graded readers with audio aids (CDs or cassettes) which can be very
useful if reading/ listening activities are done either simultaneously or alternatively.

— Listening to a specific recorded text and then read to check —an activity that can be
adapted to most of the lessons in the students’ textbooks; the reading comprehension of the
tape script is reinforced by the prior listening activity. — Listening to songs
accompanied by different possible tasks: completing the lyrics, matching them with images,
rearranging the lines etc.

Reading is a remarkably useful resource for speaking activities which accompany the
reading itself. The aim of integrating the two skills is that of creating on a long term basis
the students’ ability for spontaneous speech, which is characteristic of everyday life. Over
the years there has been a lot of complaint regarding the low level of oral communicative
competence of secondary level graduates, i.e. the so often used excuse” I understand a lot of
what | hear, but I cannot express myself”. One explanation could be that all too often in the
classroom practice we stress upon the language input rather than on the output. This is why
reading — speaking activities should gain a larger focus within an integrating class. Special
attention should be paid to the type of speaking tasks that we design to back up reading.
They must parallel the students’ proficiency level, also trying to keep a balance between
tasks that are too demanding on the learners and thus inhibitant and much too easy tasks that
could cast away their interest and initiative. When regarded in connection with reading
tasks, speaking activities can be included at any stage of the lesson pre/while/post reading
and they can also be carried out either as a whole class approach or in groups/pairs.
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SURDO TARJIMANING O‘ZBEKISTONDAGI RIVOJI

Normurodova Durdona Asgar qizi
SamDCHTI, Tarjima nazariyasi va amaliyoti
Fakulteti stajyor o ‘qituvchisi va magistranti
Annotatsiya: Ushbu maqgola Surdo tarjima hagida bo’lib, uning O ‘zbekistondagi
rivojlanish bosqichlari yoritilgan. Shuningdek, O ‘zbekistonda surdo tarjimaning o ‘rni va
uning kamchiliklari, kar - sogov bolalar milliy assotsatsiyasining tashkil etilishi hagida
ma’lumotlar berilgan.

Kalit so‘zlar: Surdo tarjima, Daktilalefbo, surdotarjimon, xalgaro imo - ishoratili,

O ‘zbekistonkarlar jamiyati.

Surdo tarjima bu zaif eshituvchi va kar - soqgov bolalar tili hisoblanib, butun dunyo
bo‘ylab bunday insonlar juda ko‘plab mavjuddir. Bunday insonlarning muloqot vositasi
imo-ishoratili hisoblanadi. Bu tilga Daktilalefbo ishlab chigilgan. Har bir harflar uchun
alohida qo‘l harakatlari ya’ni imo - ishoralar mavjud. Imo-ishoralar noverbal mulogot
usullaridan biri hisoblanadi. Ma’lum bo‘lishicha, imo-ishoralar insonning og‘zaki nutqidan
ham ko‘proq ma’lumotlarni berar ekan. Ilmiy nuqtaiy nazardan garaganda, imo - ishora -
bosh, qo‘l, tana orqali bajariladigan, biror ma’lumot beruvchi yoki his - tuyg‘u, ichki
kechinmani ifodalovchi har ganday belgidir.

2003 - yilda Jahon imo-ishora Tarjimonlari Assotsiatsiyasi tashkil etildi, uning eng
muhim magsadlaridan biri ishora tarjimonlari o‘rtasidagi hamkorlikni qo‘llab - quvvatlash
va rivojlantirish, shuningdek, eng yaxshi surdo tarjima amaliyotlari bilan almashishdir.
Dunyoda 300 dan ortiq turli xilimo - ishora tillari mavjud va ularning aksariyati to‘liq tabiiy
tillar sifatida tan olingan. Shuningdek, xalgaro imo - ishoratili (International sign language,
ISL) ham mavjud bo‘lib, u turli mamlakatlardagi kar va eshitish qobiliyati zaif odamlar
tomonidan karlar o‘rtasidagi xalqaro tadbirlarda va muloqotda qo‘llaniladi[3, 1b,].

«O‘zbekiston Respublikasida nogironlarni ijtimoiy himoya qilish to‘g‘risida"gi
gonunning 22-moddasida imo-ishoratilining cheklangan huquqiy maqomi «shaxslar aro
aloqa vositasi» sifatida tan olingan. Afsuski, mamlakatimizda imo - ishoratili ma’lumot
olish va sifatli ta’lim olish uchun to‘laqonli til sifatida emas, balki faqatgina kar va zaif
eshituvchi insonlarning o‘rtasidagi aloga vositasi bo‘lib qolmogda. 2017 yildan boshlab
O‘zbekistonkarlar jamiyati butun dunyo bo‘ylab karlarning 135 ga yaqin milliy
assotsiatsiyalarini birlashtirgan, Butun jahon karlar federatsiyasiga a’zoligini to‘xtatdi.
O‘zbekiston 2009 yil 27 fevralda imzolagan va hozirgacha ratifikatsiya qilmagan BMT
nogironlar huquqlari to‘g‘risidagi konvensiyasi davlatlarni imo - ishoratillarini tan olish,
qabul qilish va foydalanishni rag‘batlantirishga chaqiradi[3, 2b.].

O‘zbek imo - ishoratili maqomini ko‘tarish va zaif eshituvchi fugarolarning axborot va
kommunikatsiyalardan to‘liq foydalanish huquqlarini amalga oshirish uchun va Surdo
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tarjimon xizmatlarini davlatimizda ham yaxshi yo‘lga qo‘yish maqsadida tegishli
tashkilotlar quyidagi choralarni qo‘llashni va unga qonuniy amal qilib, Surdo tarjimaning
ham nufuzini ko‘tarish maqsadida quyidagi takliflarni bermoqda:

- 0‘zbek imo - ishoratilining nafaqat «shaxslar o‘rtasidagi muloqot vositasi» sifatida,
balki gonuniy ravishda davlat tili magomini belgilash;

-surdo tarjimonlarining kasbiy tayyorgarligini tashkil etish, ularning mehnat
sharoitlarini va ushbu kasbning jozibadorligini yaxshilash. Ularning ishini rag‘batlantirish
va ijtimoiy mavqeini ko‘tarish uchun biz O‘zbekistonda imo-ishora tarjimonlari kunini
belgilashni taklif gilamiz;

- eshitish gobiliyati cheklangan bolalar uchun ixtisoslashtirilgan maktab-internatlarda
imo - ishoratilini rivojlantirishga ko‘maklashish va kar zaif eshituvchi bolalar va kattalar
o‘quv jarayonida ulardan foydalanishni cheklamaslik;

- malakali imo-ishora o‘gituvchilarini tayyorlash va eshitish qobiliyati cheklangan
bolalar uchun ixtisoslashtirilgan maktab - internatlar o‘qituvchilari uchun imo - ishoratilini
majburiy qilish;

- davlat byudjeti mablag‘lari hisobidan ko‘rsatiladigan reabilitatsiya  xizmatlari
ro‘yxatidagi surdo tarjima xizmatlarining minimal soatlarini qonuniy ravishda belgilab,
surdo tarjima xizmatlaridan foydalanish imkoniyatlarini kengaytirish;

- kar va zaif eshituvchi abonentlar uchun arzon mobil aloga xizmatlari va chegirmali
tariflar yaratish, shuningdek, surdo tarjimasi xizmatlarini ko‘rsatishda davlat va xususiy
hamkorligini o‘rnatish;

- keyinchalik milliy telekanallarda subtitrlar va harakatlanuvchi yozuvlarni Kiritish
uchun og‘zaki o‘zbek nutqini avtomatik ravishda aniglash uchun mahalliy texnologiyalarni
ishlab chigishdan iborat.

Xulosa so‘ngida shuni ta’kidalash joizki, Surdo tarjima tarjimaning bir turi sifatida
butun jahon bo‘ylab yuksak televizyon mavqgega ega. Jahon televideniyalari da xususan,
Rossiya, Angliya, AQSH, Germaniya kabi rivojlangan mamlakatlarda, ko’rsatuv va davlat
xabarlari Surdo tarjimonlar orqali ham sharhlanadi. Ammo, O°‘zbekiston hududida
tarjimaning bu turi hali keng migyosda tanilmagan. Zaif va kar eshituvchi bolalar bilan
Surdo pedagogika fani va Logopediya fanlari keng yoyilgan bo‘lib, uning o‘zining dars
metodlari mavjuddir. Lekin, tarjimonlik sohasida esa hali keng ko‘lamli ishlar olib borilma
gan.
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ZAMONAVIY TIL TA’LIMINING PRAGMATIK MOTIVLARI

Ashurova Nozima Samiyevna
Samargand davlat chet tillar instituti magistranti

Annotatsiya: Pragmatika yo ‘nalishida olib borilgan tadqigotlardan kelib chiqib
mazkur maqolada asoslanganki, pragmatika tilshunoslikning alohida sohasi bo'lib, uning
tadgigot doirasida mulogot jarayonida lisoniy birliklarni tanlab olish, ularni go'llash
hamda ushbu go'llanishdagi birliklarning mulogot ishtirokchilariga ta'siri masalasi
o'rganiladi. Ushbu qoidalar kommunikatsiya shart - sharoitlariga nisbatan keng ma'nodagi
kontekst sifatida o'rganiladi. Lisoniy hodisalarning bu yo'sindagi tahlili ularning
go'llanishidagi u yoki bu muhitda mavjud bo'lgan to'siglar, chegaralanishlarni ham
aniglashga imkon beradi.

Kalit so‘zlar: postindustrial jamiyat, pragmalingvistika, sotsiolingvistika,
etnolingvistika,  psixolingvistika, lingvokulturologiya, neyrolingvistika, kompyuter
lingvistikasi, informema, pragmema.

Til jamiyatda muhim aloga vositasi bo‘lib, uning amaliy faoliyati ham shu til
yordamida aloqa qiluvchilar hayotida asosiy o‘rinni egallaydi. Tilning amaliy faoliyati inson
nutqiy faoliyatida alohidalik sifatida yuzaga chigadi. Shuning uchun so‘zlovchining nutqida
lisoniy bilim zahirasidan foydalanish qobiliyati, tafakkuri, milliy madaniyati, milliy
gadriyatlari va ruhiy olami ifodalanadi. Shu jarayon bilan bog‘liq tilning amaliy faoliyatini
tahlil gilish zamonaviy tilshunoslik fani uchun dolzarbdir. Chunki axborotga bo‘lgan ehtiyoj
kuchayib borayotgan postindustrial jamiyatda tilning shaxs hayotidagi o‘rni, ahamiyati
masalasiga yangicha yondashuvlar vujudga keladi. Bu yondashuvlar markazida til
insonlarning nutqiy muloqot jarayonini shakllantiruvchi vosita sifatida o‘rganiladi.
Shuningdek, hozirgi davrda yuksalib borayotgan jamiyat va uning a’zolari dunyoqarashida
milliy ong va madaniyat, milliy o‘zlik va mafkura tushunchalarining mohiyatini ochish
uchun xizmat qiladi. Shuning uchun inson ijtimoiy faoliyatini o‘zida mujassamlashtirgan
“harakatdagi” nutq — muloqotni tadqiq etish pragmalingvistika, sotsiolingvistika,
etnolingvistika,  psixolingvistika, lingvokulturologiya, neyrolingvistika, kompyuter
lingvistikasi kabi lingvistik tarmoglar uchun dolzarb sanaladi.

Shaxsning obyektiv olamdagi barcha ijtimoly harakatlari nutqiy faoliyatida o‘z
ifodasini topadi. Shu bois pragmatik lingvistika fanning nazariy va amaliy tarmog‘i sifatida
insonning ijtimoiy faoliyatini o‘zida mujassamlashtirgan nutqiy muloqot, muloqot sistemasi,
nutgiy vaziyat, nutgiy mulogot ishtirokchilariga xos xatti-harakat, kommunikativ maqgsad
bilan aloqador masalalarni o‘rganadi. Pragmatik lingvistika tilshunoslikning yangi
sohalaridan biridir. Uning shakllanishi Ch.Pirs, U.Djeyms, Ch.Morris singari olimlarning
xizmati bilan bog‘liq. Pragmatika grekcha “pragmos” so‘zidan olingan bo‘lib, “ish”,
“harakat” ma’nolarini bildiradi. Pragmatika atamasi fanga XX asrning 30-yillarida
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Ch.Morris tomonidan kiritilgan. U semiotikani semantika, sintaktika, pragmatika kabi
tarkibiy gismlarga ajratdi.

Tilshunoslikda pragmatikaning yangi tadgigot obyekti sifatida yuzaga kelishi va
ajratilishi Ch.Pirsning g‘oyalari, Dj.Ostin va Dj.Syorlning mantiqiy-falsafiy qarashlari,
P.Graysning pragmatik nazariyasi, L.Linskiy va P.Stronsonning referensiya nazariyasi bilan
uzviy alogador. Pragmatik lingvistika ilmiy manbalarda pragmatik tilshunoslik yoki
lingvistik pragmatika nomlari bilan yuritiladi. Bu tarmoq ganday atalishidan gat’iy-nazar,
so‘zlovchi 1jtimoiy faoliyatining nutqdagi real ifodasini gamrab oladi.

Pragmalingvistikani tilshunoslikning mustaqgil sohasi sifatida ajratish va uning
o‘zgarish ob’ekti, predmetini aniqlash uchun lisoniy birliklardan turli kommunikativ
muhitda pragmatik qiymati, “bahosi”, mundarijasining namoyon bo‘lishini taminlovchi
omillarni izlamoq darkor. Lisoniy birliklardan har ganday sharoitda namoyon bo‘ladigan
belgilari ularning ontologik vazifaviy xususiyatlari na’munasidir.

Shunday qilib, pragmatikaning umumiy ta’rifini quyidagicha tasavvur qilish mumkin:
pragmatika tilshunoslikning alohida sohasi bo‘lib uning tadqiqot doirasida muloqot
jarayonida lisoniy birliklarni tanlab olish, ularni qo‘llash hamda ushbu qo‘llanishdagi
birliklarning muloqot ishtirokchilariga ta’siri masalalari o‘rganiladi. Ushbu qoidalar
kommunikatsiya shart - sharoitlariga nisbatan, keng ma’nodagi kontekst sifatida o‘rganiladi.
Lisoniy hodisalarning bu yo‘sindagi tahlili ularning qo‘llanishidagi u yoki bu muhitda
mavjud bo‘lgan to‘siglar, chegaralanishlarni ham aniqlashga imkon beradi.

Lingvistik tahlilning asosiy g‘oyasi ham lisonning tabiatini uning amaliy faoliyatda
qo‘llanishiga nisbatan yoki boshqacha aytganda, bajarayotgan vazifasi doirasida aniqlashdir.
Aynan vazifa tushunchasi lison tahliliga pragmalingvistik yondashuvning poydevoridir.
Aminmizki, pragmalingvistikaning xuddi shu yo‘nalishdagi taraqqiyoti nazariy tilshunoslik
va amaliy kommunikatsiya o‘rtasida mavjud bo‘lib turgan “uzilish”larni bir oz toraytiradi.

Pragmalingvistika tadgigot predmetining keng miqyosda tasavvur etilishi ushbu
sohaning turli yo‘nalishlarda taraqqiy etishini taqozo etadi. Natijada, pragmalingvistikaning
nutgiy akt nazariyasi, deyksis nazariyasi, diskurs nazariyasi, pragmasemantika,
pragmastilistika kabi o‘z “ichki” sohalari yuzaga keldi. Bu sohalarning farqi, birinchi
navbatda, pragmalingvistikaning umumiy predmetini alohida gismlarga ajratish va har bir
qismning batafsil yoritilishi, o‘rganilishida namoyon bo‘ladi.

Pragmatik lingvistika o°z-o‘zidan paydo bo‘lmagan. Tadqiqotchilarning semantikaga
qgizigishi natijasida lingvistik nazariyalar rivojiga ta’sir etgan bir gator omillar pragmatik
lingvistikani mustaqil sohaga aylantirdi. Chunonchi, lingvistikaning gap mazmuni —
propozitsiyaga alohida diqqat qiluvchi mantiq bilan munosabatining yangi pog‘onaga
ko‘tarilishi, til va nutqning mazmun tomoniga umumiy burilishi, nutq faoliyatining
pragmatik komponentiga e’tiborning kuchayishi, gapga maxsus ma’nosiga ega til belgisi
sifatida qarashning paydo bo‘lishi va sintaktik transformatsiya nazariyasining vujudga
kelishi singari omillar turtki bo‘ldi.

Ma’noli birliklar onomasiologik va semasiologik nuqtayi nazardan o‘rganilgan.
Onomasiologik yo‘nalishda obyektiv olamdagi makro va mikro olamlarning tilda qanday
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ifoda etilishi va har qaysi tilning o°‘ziga xos ifoda imkoniyatlari o‘rganiladi. Shuni hisobga
olib, tilni maydon sifatida o‘rganishga ¢’tibor gilinadi. O‘zbek tili pragmatikasi obyektiv
olamdagi voqe’liklarni aks ettiruvchi elementlardan tashkil topib, funksional maydon
sifatida ma’lum sistemaga birlashadi. Demak, til elementlari xususiy munosabatni ifodalash
vazifasiga ko‘ra pragmatik maydonni hosil qiladi.O‘zbek tilshunosligida pragmatik
lingvistika bo‘yicha ba’zi tadqiqotlar amalga oshirilgan. Biroq muloqotda shaxs omili bilan
bog‘liq masalalar, jumladan, kommunikantlarning madaniy kompetensiyasi, nutqiy akt
ishtirokchilarining o‘zaro munosabati va axloqiy masalalarga ta’siri hamda muloqotni
boshgarishi kabilar lingvistik pragmatikada yechimini kutayotgan muammolardir.
Shuningdek, pragmalingvistik birliklar, tilning pragmatik modellari xususida o‘zbek
pragmatik tilshunosligida fikr bildirilmagan.

Shu ma’noda, pragmatik lingvistika ham o‘z birliklariga ega bo‘lib, til modelini hosil
qiladi. Buning uchun tilning ta’sir etish va boshqarish vazifalari orqali so‘zlovchi maqsadi
asosida  birlashuvchi, ya’ni pragmatik xususiyatlarini aks ettiruvchi  maxsus
pragmalingvistik birliklar sistemasini ajratish lozim.

Nutqiy ta’sir etish va nutqiy kommunikatsiya nazariyasiga ko‘ra, sintaktik birliklardagi
axborot tarkibi til birligi sifatida ikkiga ajratiladi:

1) informema; 2) pragmema.

Bular pragmalingvistik birliklar sanaladi. Pragmalingvistik birliklar til birliklari bilan
funksional til maydonida to‘g‘ridan to‘g‘ri zidlanadi. Matn yoki nutq vositasida bayon
qilingan har ganday axborot so‘zlovchining ma’lum ichki magsadini ifoda etish uchun
xizmat qiladi. Shu ma’noda matn tarkibidagi axborot ko‘rinishi ikki guruhga ajratiladi.
Informema matn yoki nutqda faqat so‘zlovchi nazarda tutgan neytral vazifaga ega bo‘lgan
oddiy axborot ko‘rinishidir yoki so‘zlovchi xususiy munosabatidan xoli bo‘lgan propozitiv
mazmundir.

Informema — tilning turli sathiga oid birliklar bo‘lib, ular faqat ratsional, intellektual
axborot tashuvchi belgilarga ega bo‘ladi. Informemalar o‘zida faqat ratsional, intellektual
axborot ko‘rinishlarini ifodalashi bilan pragmemalardan farq qiladi. Informemalar
bajarayotgan vazifasiga ko‘ra, intellektual-informativ til maydonining qurilish unsuri
sifatida namoyon bo‘ladi.

Pragmemalar esa inson axloqiga ta’sir etish vazifasiga ko‘ra informemalar bilan
ziddiyatga kirishadi. Agar informema faqgat intellektual-informativ belgisi bilan namoyon
bo‘lsa, pragmemalar so‘zlashuvchilar o‘rtasidagi munosabatda inson axloqini aks ettirish
xususiyatiga ko‘ra ajralib turadi va shu belgisi asosida ziddiyat hosil qgiladi.

Lingvistik tahlilning asosiy g'oyasi ham lisonning tabiatini uning amaliy faoliyatda
go'llanishiga nisbatan yoki boshgacha aytganda, bajarayotgan vazifasi doirasida aniglashdir.
Har ganday nutgning yozma shakli matn tushunchasini bildirar ekan, har ganday matnda
lisoniy birliklarni mulogot jarayonida to'g'ri, o'rinli go'llash va ushbu go'llanilgan lisoniy
birliklar mulogot ishtirokchilariga ta'sir etishi matnning pragmatik xususiyatlarini ko'rsatadi.
Shu jihatdan matn tahlilida pragmatikaning o'rni begiyosdir.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI
FOYDALANILGAN ADABIYOTLAR:

1.Shahriyor Safarov. “Pragmalingvistika”. “Toshkent”, 2008.

2.Marufjon Yo'ldoshev. “Badily matn lingvopoetikasi”. “Toshkent”, 2008.

3. Mamajonov A. Abdupattoev M. “Matn sintaksisi”. “Farg'ona”, 2002.

4. Hakimov M. K. “O'zbek tilida vaqt ma'noli lug'aviy birliklar va ularning matn
shakllantirish imkoniyatlari”. “Farg'ona”, 2004.

5.Qo'ng'urov R. Begmatov E. Tojiyev Y. “Nutq madaniyati uslubiyat asoslari”.
“Toshkent”, 1992.

6. Nurmonov A. Mahmudov N. Ahmedova A. So'lixojayeva S. “O'zbek tilining
mazmuniy sintaksisi”. “Toshkent”, 1992.

7. Nurmonov A. Hakimov M. “Lingvistik pragmatikaning nazariy shakllanishi”.
O'zbek tili va adabiyoti. “Toshkent”,2001.

8. Abduraxmonov X. Mahmudov N. “So'z estetikasi”. “Toshkent”, 1981.

9. O'rinboyev B. Qo'ng'urov R. Lapasov J. “Badiiy matnning lingvistik tahlili”.
“Toshkent”, 1990.

10.Lapasov J. “Badiiy matn va lisoniy tahlil”. “Toshkent”, 1995.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI
THE IMPORTANCE OF MODERN EDUCATIONAL TECHNOLOGIES
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Abstract: The article reveals the importance of studying foreign experience in the
field of education, as well as teaching methods and evaluation criteria used in developed
countries. Below | generalize my thoughts about it.

Keywords: International experience, computer science and information technology.

In our country, it is the issue of introducing positive, developing aspects of
international experience into the educational process. Diplomatic meetings and international
conferences are organized to study the experience of developed countries. In the twenty-first
century, fundamental changes are taking place in our state. As an example, we can witness
the improvement of the teacher's activities and the teaching process itself, the systematic
formation of freedom of love among students, a thirst for knowledge, love for the homeland
and humanity.

In this regard, attention is drawn to foreign experience for the development of the
education system and for the introduction of information and communication technologies
in the educational process, which is common knowledge [1].

Let us look at developed countries such as Germany, Japan, Korea, India and
Switzerland to study international experience in improving education and training. Let's
start with learning from international experience in the system of continuous learning from
preschool education. Preschool education in Germany has a long tradition. A beautiful
kindergarten, or German kindergarten, was developed almost two hundred years ago by
German educator Friedrich Frebel. The first kindergartens were opened in Germany and the
name of the kindergarten was introduced in other languages, such as English-language
kindergarten. The first school for young children opened in 1840 on the initiative of the
German teacher F. Frebel (1782-1852). The concept of pedagogical basics of playing with
children in such places was initially considered by F. Frebel as a model for mothers and did
not involve the creation of a special kindergarten. However, the ideas of the mind and body,
freedom and amateur alignment soon turned out to be very attractive, as in the 19th century,
kindergartens appeared in Germany and abroad [2]. Since 1996, under the Child and Youth
Assistance Act, pre-school institutions in the Federal Republic of Germany have been
working to develop, serve, educate and educate children on their independence and
responsibility for society. He has set himself a goal. Pre-school should address the
disadvantages of family education and provide children with the best conditions for their
development. Thanks to games and other activities with children, they enter the world of
group activities to prepare for school. German teachers guide their ideological, spiritual,
religious, and pedagogical orientation in terms of professional freedom and organize work
with children and their parents. At the request of the parents, preparatory classes
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(Vorklassen) will be opened at the request of parents to prepare five-year-olds for school.
Classes are held in games voluntarily and do not duplicate the curriculum of the first year of
primary school. Five-year classes for preparing children for the first time associated with
elementary school [3]. The main goal of preparing a kindergarten for six-year-old children
is to create the necessary conditions for the healthy and normal development of mental
abilities, will and emotions of students. This goal is achieved through individual work on
the development of abilities, physical education, adaptation and the development of
voluntary attention of these children.

In addition to general kindergartens, Germany has special forest kindergartens. In
Germany there are about seven hundred ‘“forest kindergartens”, and their number is
growing. The Germans believe that children should spend as much time as possible in the
fresh air. They find it helpful for children to be closer to nature. Preschoolers not only walk
in the fresh air all day, but also learn to control their body, discover opportunities for
themselves, and no one sets an artificial schedule for them. Comparing German students
from “forest kindergartens” with urban kindergartens, professionals are more cautious and
hardworking than their predecessors, communicate more easily with friends, are usually
more calm and less emotional. they discovered this feeling. One reason for this behavior is
that they spend less time in limited areas. As a result, their creative abilities develop.

In Korea, special attention is paid to preschool education and the wishes of parents,
says Oh Kyung-mi. - For example, the classroom consists of different angles (designers,
books, soft toys, etc.), where the child spends time in the right direction. In addition, after
lunch, the children go to bed at the request of their parents. If the parent does not want this,
the child engages in passive activity [4]. The Japanese government also uses various games
to improve the creative abilities of preschoolers. For example, children can play sand and
clay or make a game. But in fact, the child measures how much water and clay can be used
to make clay and sand harder in making the body out of clay and sand. This process may not
be understood by adults, but such games can encourage children to think independently and
develop their creative abilities.

We know that the current 21st century is the century of information communications.
The role of information technology in the development of any country is significant. Today,
information is the most valuable and dangerous concept. Developed countries spend billions
on billions of dollars to create the latest technology to ensure their information security. The
creation of these technologies requires a strong staff. Each strong state has a strong
education system and strong cadres. That is why many countries are now focused on
strengthening the education system. Currently, a number of countries occupy leading
positions in the teaching of information technology in education.

In our general secondary education, information technology is taught in the name of
computer science. In foreign countries, computer science is mainly called computer science
and information technology.
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ADABIYOT FANINING BOSHQA FANLAR ORASIDAGI TUTGAN O’RNI
VA AHAMIYATI

Zibinov Mirjalol Sheraliyevich
Samargand viloyati Narpay tumani
58-maktab ona tili va adabiyot fani o'gituvchisi

Annotatsiya: ushbu magolada adabiyot fanining olam hodisalari hagida bilim va
ma’lumot berishi jihatidan boshqa fanlarga o’xshashligi, ammo usuliga ko ra farqlanishi,
badiiy adabiyotni o’rganish boshqa fanlar kabi kishilarning yoshi va jinsi, kasbi va
lavozimiga bog’lig emasligi, adabiyotning xalq, jamiyat hayotida nihoyatda katta ahamiyat
kasb etishi va badiiy asarlar inson kechinmalari bilan bog’liq bo lishi hagida so 'z boradli.

Kalit so’zlar: adabiyot, fan, badiiy asarlar, badiiy ifoda, olam hodisalari, gadimgi
yunon adabiyoti.

Fan — jamiyatning muayyan qismi shug’ullanadigan soha. Masalan, kimyo fani bilan
hamma shug’ullanmaydi, buning uchun muayyan qiziqish, malaka va tajriba, jiddiy ilmiy
tayyorgarlik kerak. Fizika, matematika, botanika, tabiatshunoslik hagida ham shunday
deyish mumkin. Badiiy adabiyot esa kishilarning yoshi va jinsi, kasbi va lavozimiga bog’liq
emas. Uni hamma o’qishi mumkin va unga har bir inson qiziqadi. Boshqa yurt va
mamlakatlarda yaratilgan badiiy asarlar ham sevib o’qilishi mumkin. Qadimgi yunon
adabiyoti (“Odisseya” va boshqalar), O’rxun — Enasoy obidalari, Firdavsiyning
“Shohnoma”si, Navoiyning “Xamsa”si jahon xalqlari uchun go’zal ma’naviy mulkdir.
Demak, adabiyot ko’pchilik uchun, xalq uchun xizmat giladi. Adabiyotning ommaviyligi
uning asosiy xususiyatlaridan biridir.

Adabiyot ham olam hodisalari haqgida bilim va ma’lumot beradi. Bu jihatdan u fanga,
fanning turli tarmoglari: falsafa, tabiatshunoslik, kimyo, fizika, tarix va boshgalarga
o’xshaydi. Ammo ular hayot hodisalarini aks ettirish usuliga ko’ra o’zaro farqlanadi. Zero,
fan ilmiy umumlashmalarga tayansa, adabiyot badiiy obrazlarga suyanadi.

Adabiyotning og’zaki turi ko’pchilik tomonidan, xalq tomonidan ijod etiladi. Yozma
adabiyot ma’lum shaxslar, alohida qobiliyat va iste’dod egalari tomonidan yaratiladi. Ammo
asar bitilganidan keyin u xalq mulkiga aylanadi. Shuning uchun ham ayrim adiblar nomi
xalq nomi bilan chambarchas bog’liq bo’ladi. Masalan, fors — tojik adabiyoti deganda,
Ro’dakiy, Firdavsiy, Hofiz, Sa’diy, Jomiylar; qozoq adabiyoti deganda, Abay, Muxtor
Avezovlar; qirg'iz adabiyoti deganda, Chingiz Aytmatovlar esga olinadi. Yoki Navoiy,
Bobur, Ogahiy, Mashrab, Mugimiy deganda, jahon ahli o’zbek xalqini eslaydi.

Biz yuqgorida badiiy adabiyot ham olam hodisalarini anglashga yordam berishini aytib
o’tdik. Ammo bu uning yagona asosiy xususiyati emas. Adabiyot xalq, jamiyat hayotida
nihoyatda katta ahamiyat kasb etadi. Adabiyotni hayot oynasi deyish mumkin. Unda jamiyat
hayotining eng muhim qirralari aks etadi. Jumladan, O’rxun — Enasoy obidalarida gadim
ajdodlarimizning mustaqillik, erk, ozodlik yo’lidagi shijoatli kurashlari ifodalangan bo’lsa,
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“Shiroq”, “To’maris” kabi afsonalarda gadimgi ajdodlarimizning yovuz bosginchilarga
qarshi mardonavor kurashi hamda ona yurt himoyasi yo’lidagi jangovar gqahramonliklari
ifodalangan. Bular tarix haqiqatiga ham mosdir. Yoki mo’g’ul istilochilariga garshi kurash
bir qator asarlarda o’z badiiy ifodasini topgan. Shulardan biri “Guldursun” afsonasi.

Demak, adabiyot tarix bilan yonma — yon yashaydi. Ammo ularning tasvir obyektlari
ham, vositalari ham boshga boshgadir. Tarix kishilik jamiyatining taraggiyot bosgichlarini
o’rganuvchi fandir. Badiiy adabiyot esa, turli davrlardagi xalq hayotini, inson ruhiyatining
0’ziga xos qirralarini kashf etuvchi san’atdir.

Misol uchun, Mahmud Koshg’ariyning “Devon — u lug’otit — turk” asarida qadimgi
qabilaviy hayot, ovchilik, dehqonchilik, chorvachilik bilan bog’lanib ketadigan lavhalar
ko’p uchraydi.

Badiiy asarlar inson kechinmalari bilan bog’liq. Ularda insoniy huzur va alam, shodlik
va qayg’u, baxt va kulfat, iftixor va afsus, kuyunchaklik va loqaydlik kabi xilma — Xxil
tuyg’ular tasvir etiladi. Shuning uchun ham insoniyat adabiyotga befarg, logayd qaray
olmaydi. Undan 0’z ko’ngil mulkini — manaviyatini boyitish uchun foydalanadi. Yosh avlod
vakillarining muayyan asar gahramonlariga taqlid qgilishlari bejiz emas.

Adabiyot hayotning in’ikosi sifatida har qanday hodisani aks ettirishi mumkin. Badiiy
asarlarda urush va tinchlik, tog’ va daryolar, shahar va qishloq, inson va hayvonot dunyosi,
o’simliklar olami, hatto sukunat ham qalamga olinaveradi. Ammo bularning barchasi inson
qalbi, uning ruhiyati, ma’naviyati bilan bog’liq bo’ladi.

Demak, adabiyotning markazida har doim inson turadi. Ammo bu har bir asarda inson
obrazining qatnashuvini shart qilib qo’ymaydi. Masalan, gul, bahor, qush, tosh, ot, it
tasviriga bag’ishlangan asarlar bo’lishi mumkin (bunday asarlar ko’p). Biroq bu asarlarda

ham insonning borligqa bo’lgan munosabati aks etadi. Aslida bular insonning go’zallikka
bo’lgan intilishi bilan bog’liq. Shu ma’noda adabiyotni estetik tarbiya vositasi ham deyiladi.
Zero, u inson qalbining go’zallikdan zavq va bahra olishiga yana bir imkon beradi. Qabohat,
razolat, yovuzlik tasvirida esa insonning ularga nisbatan nafrati ifodalangan bo’ladi.
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ARTICLE ON "THE ROLE OF LISTENING AND SPEAKING SKILLS IN
TEACHING THE ENGLISH LANGUAGE " BY

Abdullayeva Nafisa Meliqulovna,
English teacher of 18 school, Samarkand region Urgut District

Annotation: This article deals with the importance of listening and speaking skills in
teaching the English language. Both listening and speaking processes plays a very
important role in pupils’ success of learning language skills. So, this article shows that how
is important to teach pupils with the help of these two skills.

Key words: Listening, speaking, skill, process

Nowadays the role of the English language, being one of the world languages, is
increasing markedly in both international relationships and within the country in
Uzbekistan, especially, after the declaration of the Presidential decree that approves the
enhancement of the English language in education and sets professionals and educational
institutions and work on the interactive and up-to-date methods, which could encompass all
language areas including listening, speaking, reading, writing, grammar and vocabulary.
Because of these reasons teachers also sets the basic rules for their teaching programmes
and processes. Today every teacher should involve its learners in the lessons actively and
teach the language completely. In this article it is discussed about the important role of
listening and speaking skills in teaching English language in the lessons for teachers.

Language skill separates into two kinds that are receptive and productive. Receptive
consists of listening and reading skills. Productive consists of speaking and writing skills. It
is said above, we have discussed about listening and speaking skills. These two skills are
connected each- other inseparably. If there is listening, there are speaking or vice versa.
The goal of English teaching is to make students able to communicate well.

The importance of listening skills in communication cannot be understated. Great
listening skills will allow you to perform better, communicate more effectively, understand
more, and feel like a part of the team. Listening is a very important skill and it is important
to prepare appropriate and effective listening activities for your classes. There are tons of
listening activities to choose from whether they are information gaps, listening for details/
main ideas, role plays, simulations, debates, or a host of other activities. The choice of the
activity will depend on the objective of the activity (are the learners' listening for
comprehension/ fluency or listening for accuracy? ) as well as the level of the students. The
most important thing to remember is that listening should be an integral part of English
lessons. Pupil's need to be provided with sample opportunities to practice their listening
skills. If the pupils watch English films, moves and TV shows which are scripted, so listen
to talk radio or chat shows which can be a bit more challenging, It will be all good practise.
For instance, listening to popular music is a great way of learning some new vocabulary and
expressions. So the teachers should use these kind of listening sources.
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Speaking skill is an interactive process of constricting meaning that involves
producing and processing information. The speaking skill involves a communicative ability
to use language to chat and transmit messages in different and appropriate situations. That is
to say speaking is an important skill which deserves more attention in both first and second
language because it reflects people's thoughts and personalities.

Teaching speaking is a very important part of second language learning. The ability
to communicate in a second language clearly and efficiently contributes to the success of the
learner in school and success later in every phase of life. Because of these reasons, English
teachers should provide learners with the opportunities to communicate in English at the
lesson. Classroom activities should be designed to promote oral fluency. It is necessary for
language teachers to implement some natural strategies such as: role plays, group work,
projects, etc. to avoid shyness and unwillingness to speak English.

To conclude, it can be said, without listening and speaking skills, language learning
iIs impossible. This is because there is no communication where there is no human
interaction. So, during the lessons teachers should use appropriate listening and speaking
sources for their learners to enhance their ability and knowledge in English language
learning.
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1. BROWN, G.; YULE, G. Teaching the spoken language: an approach based on the
analysis of conversational English. Cambridge: Cambridge University Press, 1983.

2. BROWN, S. Teaching listening. New York: Cambridge University Press, 2006.

3. HARMER, J. How to teach English: an introduction to the practice of English
language teaching. England: Pearson Education. 1998.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

DISKURS, DISKURSIV TAHLIL VA UNING XUSUSIYATLARI
(ZAMONAVIY KOREYS YOZUVCHISI LI O RENNING £2 2 9} = 8tz 0f

At ESSESI ASOSIDA)

Azimova Nigora Ahmad qizi

IImiy rahbar: Kim T.S.

Toshkent Davlat shargshunoslik universiteti
Toshkent, O ’zbekiston

Quyidagi diskursiv tahlil va uning xususiyatlari, o ziga xosligi, lingvistikada diskursiv
tahlilning o ‘rni va ganday ma nolarni kasb etishi xosligi, ahamiyati va dolzarbligi hagida
50’z ketgan. Shuningdek, koreys yozuvchisi Li O Renning esselari misolida ma'lumot
keltirilgan.

Kalit so'zlar: diskurs, diskursiv tahlil, esse, lingvistikada diskursning xususiyatlari.

XX asrning so‘nggi choragidan jahon tilshunosligida lisoniy faoliyat mahsuli bo‘lgan
har ganday nutqiy tuzilmani uni yaratuvchi va idrok etuvchi shaxs — muallif va retsipient
muloqoti nuqtai nazaridan tadqiq etishga katta e’tibor qaratila boshlandi. Nutgiy tuzilmani
muloqot jarayoni sifatida o‘rganish diskurs tushunchasining yuzaga kelishiga sabab bo‘ldi.
O‘tgan asrning 50-yillarida amerikalik tilshunos Zellig Xarris tomonidan birinchi marta
qo‘llangan diskurs so‘zi bugungi kunda tilshunoslikning markaziy masalalaridan birini
ifodalovchi hodisani anglatmoqda.

Diskurs tushunchasi hozirgi davrda o‘ta jadallik bilan sodir bo‘layotgan fanlar
integratsiyasini o‘zida yaqqol namoyon etadi. U adabiyotshunoslik, tilshunoslik, falsafa,
tarix, sotsiologiya, antropologiya, pedagogika, siyosatshunoslik kabi fan sohalarining har
birida maxsus definitsiyaga ega bo‘lishi bilan birga, bugungi kunda yangi yo‘nalishlardan
biri hisoblangan diskursiv tahlilning ham markaziy muammolaridan biriga aylandi.
Ma’lumki, diskurs (fr. Diskours — nutq, harakat) termini dunyo tilshunosligida bir necha
ma’noda talqin qilinadi. Bu termin dastlab bog lanma matn tushunchasini ifodalagan bo‘lsa,
keyinchalik suhbat, dialog tushunchalariga nisbatan ham qo‘llanila boshlandi.® Diskursiv
tahlil, obrazli qilib aytganda, bir necha lingvistik tahlil yo’nalishlarining kesishgan
chorrahasidir. Chunki diskursiv faoliyat, ya’ni ongli tarzda nutq yaratish va uni idrok etish?
jarayoni shaxs omilini o‘rganishni taqozo etadi. Zero, har ganday nutq ko’rinishi bu — o‘zida
muayyan ijtimoiy-madaniy muhitga mansub, psixologik va kognitiv jihatdan o‘ziga xos
xususiyatlarga ega bo’lgan shaxs faoliyatining natijasidir. Ayon bo‘ladiki, diskursiv tahlil
nutqni shaxs faoliyati sifatida o‘rganishni taqozo etadi. Bu jarayon esa lisoniy faoliyatga bir
vaqtning o‘zida bir necha nuqtai nazardan yondashish kerakligini bildiradi. Ko‘rinadiki,
nutqiy tuzilmani bu tarzda o‘rganish tadqiqotchiga juda katta imkoniyatlar eshigini ochib

! HoBoe B 3apyGesxHoii muarsuctuke. Bemyck VIIL Jlunrsucruka texcra. — M.: Iporpece, 1978. — C. 467-468.
? Cenos K.O. Juckypc u maaocts. — M.: Jlabupunt, 2004.— C. 7-8.
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berish bilan birga, uning diskursiv tahlil deb nomlanayotgan “chorraha”dan o’tishini ham
tagozo qiladi.

Li O Renning ijodini kuzatar ekanman shunga amin bo‘ldimki u hagigatdan ham
buyuk esseshunos ijodkor shaxs.U o°‘z esselarida oddiy sodda va kamtarin xalq
kechinmalarini, so‘z iboralarini,kundalik hayotda ko‘p eshitganmizu lekin ularning asl
mohiyati qanday va ganday vaziyatlarda ishlatilish o‘rni va roli haqida to‘liq bilmaydigan
biz kabi chet el fugoralari uchun ajoyib asar namunalarini yaratgan. Yugqoridagi
gaplarimning yaqgol isboti sifatida tepada nomi keltirilganSS 2 2 2= $t=0] AFH (ya'ni
asl ma'nosidek o‘qiladigan koreys tili lug*ati)nomli essesidir.

Esse haqida qisqacha to‘xtalar ekanmiz aynan asarning birinchi bo‘limi mening
e tiborimni torti va shu joyidan boshlab uning diskursiv xususiyatlarini ochib berishga
harakat qildim. Esse janrida ijodkor erkin harakatlanadi,unda o‘z kechinma va his
tuyg‘ularini ham ifodalashi mumkin dedik.Shuning uchun ham esse erkin kompozitsiyali
asar hisoblanadi.Li O Renning esselari aynan shu ta'rifga mos tushadi. ljodkor bu asari
orgali o‘zining fikr va mulohazalini, atrofidagi insonlarning mulogatini tub ma’nolari
qandayligini ochib bergan .Asar hamma uchun tushunarli bo‘lgan judayam sodda tilda
bitilgan.Asarning 1-bo‘limi E &= =3 deb nomlanib unda judayam chiroyli va mos
o‘xshatish va iboralar keltirilgan.Asarda ijodkor Mikael Ende ijodidan bir jumlani keltirib
o‘tgan ya'ni asarni shu so‘zlar bilan boshlagan.” 2 E7| {SiA= 0| L5t
2215 =288 7t AOOF H. 2G| AlZhs =77[2{H F A0 AO{OF otLt? i,
T OrZ0|0kORZO0[2E 40| 8l0f A[ZhE =7N|X| ZSHA E|E O AlZh2 gl Aat
OpEEZ| K| 2HEF ”(tarjimasi nurni ko‘rish uchun ko‘z kerak bo‘lgandek tovushni eshitish
uchun quloq kerak. Ammo vaqtni his qilish uchun nima kerak? Ha ,to‘g‘ri qalb.Qalb
bo‘lmasa vaqtni his qilib bo‘lmaydi,bu esa vaqt yo‘q degan bilan barobardir). Li O Ren esa
mana shu butun jumlani koreys tilida oddiygina bitta so‘z bilan ifodalaydi bu so‘z &
(mavsum,fasl,tafakkur) dir.Ingiliz tilida bu so‘z faqat fasl,mavsum degan ma'noni anglatsa
aslida koreys tilida u nafagat fasl,mavsum ma nolarini balki tafakkur, zehn ma'nolarida ham
kelishini ko‘rsatib bergan.Chol so‘zini tafakkur zehn ma’'nolarida kelishini u quydaagi
misollar bilan keltiradi.Ya'ni& 0| SCHE S 22 StH OtEE2 ME|E MLOEH
A HESHACEHShuningdek muallif bu so‘zga ta'rif berar ekan uning tagida olam
olam ma'no bor ekanligini isbotlashga harakat gilgan. Ya'ni ijodkor E2O| =L} iborasi
orgali zehntafakkur ma'nosini ochib berib, @=0| Z2|H ot HO| X[Lt7t11 £O| m|H
MAMS| ot HO| E0{2LCh(bu misol orqali esa vaqt mavsum so‘ziga giyoslagan. Bundan
tashgari muallif shunday chiroyli ta'rif gilganki u gqalbimizda ,miyamizda kapilyar
tomirlarimizdek har bir jismimizga kirib boradi degan.

Xulosa o‘rnida shuni aytish mumkinki, diskurs tushunchasi zamonaviy adabiyotda
endigina paydo bo’lgan atama hisoblanib bu termini turli fan sohalarida ishlatishimiz
mmumkin.jumladan tilshunoslikda juda katta ahamiyat kasb etadi.Zamonaviy koreys
yozuvchisi Li O Renning esselarida biz ana shu diskurs masalasi va uning lingvistikadagi
o‘rni haqida to‘liq va batafsilroq yoritishga, shuningdek esselarni diskursiv tahlili va
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xususiyatlarini ochib berishga harakat qildik.Sodda tilda aytadigan bo‘lsak diskursiv tahlil
bu nutq tahlili ya'ni asardagi qahramonlarning nutqi,muloqati va o‘zaro munosabatining
tahlilidir.Shunday ekan har bir kitobxon har qanday asarni o‘qish jarayonida ana shunday
narsalarga duch keladi va ularni tushunib, his gila olishida asrlarni diskursiv tahlili
jarayonlarini bilishi foydadan xoli bo‘lmaydi

FOYDALANILGAN ADABIYOTLAR:

1. HoBoe B 3apyOexxHoi ysmHrBuctuke. Breimyck VIII. Jluareuctuka tekcra. — M.:
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FE'L NISBATLARI HAQIDA UMUMIY TUSHUNCHA VA ULARNING
GAPDAGI AHAMIYATI

Ismoilov Asliddin Hasanovich
Navoiy viloyati Karmana tumani
1-maktab ona tili va adabiyot fani o'gituvchisi

Annotatsiya: Ushbu maqolada fe'l, fe'l nisbati va uning turlari, har bir fe'l nisbatlari
misollar orqali ifodalangan bo’lib, ularning o’zaro gqiyosiy tahlili, ayrim fe'llarning
orttirma nisbat shaklida yangi ma'no ifodalashi, fe'lning orttirma nisbati o ’zlik va birgalik
nisbatdagi fe'llardan ham hosil qilinishi mumkinligi hamda birdan ortig nisbat
qo ‘shimchalarini olgan fe'llarning qaysi nisbatdaligi oxirgi nisbat qo’shimchasiga qarab
belgilanishi hagida so ’z boradi.

Kalit so’zlar: fe'l, fe'l nisbati, aniq nisbatdagi fe'llar, o zlik nisbatdagi fe'llar, majhul
nisbatdagi fe'llar, birgalik nisbatidagi fe'llar, orttirma nisbatdagi fe'llar.

Predmetning harakatini bildirib, nima qildi?, nima qilyapti?, nima qilmoqchi?
so“roqlariga javob bo*lgan so“zlar fe'l deyiladi.

Fe'lda ish-harakat bilan uning bajaruvchisi orasidagi munosabatning ifodalanishi esa
fe'l nisbati deyiladi (ayrim darsliklarda daraja deyiladi). Fe'l nisbatlari besh xil:

1. Aniq nisbatdagi fe'llar harakatning ma'lum shaxs yoki predmet tomonidan
bajarilishini bildiradi, ya'ni bu fe'llar ifodalagan harakat-holatning bajaruvchisi aniq bo’ladi.
Aniq nisbatdagi fe'llarda maxsus nisbat qo’shimchalari bo’lmaydi: o’qidi, kelyapti,
bormoqchi va h.k.

2. O’zlik nisbatdagi fe'llar ish-harakatning boshqa buyumga o’tmay, bajaruvchining
o’zida qolganini anglatadi. Bunday fe'llar, asosan, o’timli fe'llarning unli bilan tugagan
negiziga -n, -l, undosh bilan tugagan negiziga - in, -il qo’shimchalarini qo’shish bilan hosil
qilinadi (ba’zi fe'llarda —(i)sh qo’shimchasi bilan yasalish bor: kerishdi, joylashdi): tarandi,
sevindi,  sudraldi. Jonlanmoq, odatlanmoq, harakatlanmoq, quvonmoq, seskanmoq,
faxrlanmoqg, zavglanmoq, otlanmoq, afsuslanmoq fe'llari tarkibida —n ko’rsatkichi
mavjudligiga garamasdan, bu fe'llar aniqlik nisbatida hisoblanadi, chunki ular tarkibidagi —n
qo’shimchasi ajaratilmaydi. Yayra, qichqir, uxla, bor kabi fe'llardan o’zlik nisbat
yasalmaydi.

3. Majhul nisbatdagi fe'llar ish-harakatning aniq bajaruvchisini ko’rsatmaydi. Bu
fe'llar ham -n, -in, -, -il go’shimchalari yordamida hosil qilinadi: o ’kildi, to plandi, ochildi,
olindi.

Keling, shu yerda majhul nisbatdagi fe'llarni yana ham tushunarliroq bo’lishi uchun
o’zlik nibatdagi fe'llarga tagqoslasak.

Ular bir xil qo’shimcha yordamida hosil bo’lganda, ularning qaysi nisbatdaligi gap
mazmunidan yoki fe'ldan oldin o’z so’zini keltirib ko’rish bilan aniqlanadi: Mukofotlar
berildi. Alisher o’qishga berildi. (1-fe'l majhul, 2-fe'l o’zlik nisbatdadir). O’zlik nisbatda
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harakatning bajaruvchisi aniq bo’ladi va u gapda ega vazifasida keladi (Sanjar imtihonga
tayyorlandi), majhul nisbatda esa bajaruvchi noaniq bo’ladi va u gap tarkibida to’ldiruvchi
vazifasini bajarib keladi (Devoriy gazeta Sanjar tomonidan tayyorlandi).

Majhul nisbat shakllari, ko’pincha o’timli fe'llardan yoki orttirma nisbat shaklidagi
o’timsiz fe'llardan yasaladi: kitobni o’qidi — kitob o’qildi; mashgni yozdirdi — mashq
yozdirildi.

4. Birgalik nisbatidagi fe'llar ish-harakatning bir necha shaxs yoki narsa-buyum
tomonidan birgalikda bajarilganligini bildiradi va unli bilan tugagan negizga -sh, undosh
bilan tugagan negizga -ish qo’shimchasini qo’shish bilan yasaladi. Bunday fe'llar ish-
harakatning bir necha shaxs yoki narsa tomonidan bajarilganligini yoki birgalik-ko’plik
ma'nolarini ifodalaydi: Karim va Ahmad magqola yozishdi. Bolalar paxta terishdi.

To gnashdi, o’rtoglashdi, ommalashdi, hazillashdi, go’zallashdi, boqishdi, qarashdi
(yordamlashdi), aytishdi, tortishdi (bahslashdi) fe'llari esa hozirgi o’zbek tilida ajralmas
holatga kelib qolganligi uchun aniglik nisbatidadir.

5. Orttirma nisbatdagi fe'llar ish-harakatning bajaruvchi ta'sirida boshga biror shaxs
yoki narsa-buyum vositasida bajarilganligini bildiradi va —t (asosan, unli bilan tugagan ko’p
bo’g’inli fe'llarga qo’shiladi), -tir (jarangsiz undosh bilan tugagan bir bo’g’inli (Kel fe'lidan
tashqari) ko’p bo’g’inli fe'llarning ko’pchiligiga qo’shiladi), -dir ( asosan, jarangli undosh
bilan tugagan bir bo’g’inli fe'llarga qo’shiladi), -ir, -ar, -iz, -giz, -Kiz, -g’iz, -gaz, -qiz, -sat
qo’shimchalari yordamida hosil qilinadi: o ’qit, keltir, yozdir, bitir, uchir, pishir, qochir,
ochir, toshir, chigar, gaytar, tomiz, oqiz, yurgiz, ko’rgaz, turg’iz, ketkiz, tutqaz, o’tkaz,
ko’rsat. Bu qo’shimchalar o’timsiz fe'llarni o’timli fe'llarga aylantiradi: keldi — keltirdi,
yurdi — yurgizdi, uchdi - uchirdi, pishdi — pishirdi, chigdi — chiqardi, o tdi —o 'tkazdi.

Ayrim fe'llar orttirma nisbat shaklida yangi ma'no ifodalaydigan bo’lib qoladi va
shuning uchun ularni aniq nisbatda qo’llab bo’lmaydi: erkalamoq — erkalatmoq (ikkala
shaklda ham orttirma nisbat ma'nosini ifodalayapti).

Bir fe'lga ikki-uch xil orttirma nisbat qo’shimchasi qo’shilishi mumkin: yegiz -
yegizdir, yozdir - yozdirtir.

Fe'lning orttirma nisbati o’zlik va birgalik nisbatdagi fe'llardan ham hosil gilinishi
mumkin: yuvintir, yig ishtir. Orttirma nisbatdagi fe'llardan birgalik va majhul nisbatdagi
fe'llar hosil gilinishi mumkin: isitildi, yozdirishdi.

Orttirma nisbat qo’shimchalari holat fe'llarini ko’pincha natijali faoliyat fe'llariga
aylantiradi: uxlamoq — uxlatmoq, kulmoq — kuldirmoq, yig’lamoq — yig’latmog. Majhul va
o’zlik nisbati qo’shimchalari esa natijali faoliyat fe'llarini holat fe'llariga aylantiradi:
bo 'yamoq — bo 'yanmogq, bukmog — bukilmog, yasamoq — yasanmog.

Birdan ortiq nisbat qo’shimchalarini olgan fe'llarning gaysi nisbatdaligi oxirgi nisbat
qo’shimchasiga qarab belgilanadi: yuvintirdi - orttirma nisbat; yuvintirildi - majhul nisbat;
yuvintirishdi — birgalik nisbati.

Xulosa sifatida shuni aytish mumkinki, og’zaki nutqda ko’p hollarda ba’zi bir
insonlar fe’l nisbatlarini noo’rin qo’llashadi. Buning oqibatida esa bayon etilyotgan fikr
mazmuni bir 0z o’zgaradi. Bu esa tinglovchida zerikish yoki o’yga tolishni keltirib chiqradi.
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Shuning uchun nutq so’zlash jarayonida gap tuzilishlariga va fe’l nisbatlarining qoidalariga
to’liq amal qilish magsadga muvofiqdir.
FOYDALANILGAN ADABIYOTLAR RO’YXATI:
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WHY DO WE NEED TO USE ACTIVITIES DURING THE ENGLISH
LESSON?

Rustamova Shahnoza Nosirjonovna

1-toifali ingliz tili fani o gituvchisi

Toshkent shaxar Chilonzor tuman 178 - SSS

Raximova Dilnoza Abdullayevna

Mutaxasis, Toshkent shaxar Chilonzor tuman 178 — SSS

Education is the backbone of progress and development, on which a state’s economy
depends. It is also acknowledged fact that quality education leads to progress and a strong
economy. Instructional qualities carry its importance for the promotion and upgrading
students’ understanding. That is why the teacher is liable to provide quality education to the
individuals. It is known that teacher has a dominant and pivotal role in the society. In the
process of learning teachers have been given a high rank, and it is true that a teacher can
make the students able to lead the individuals onto the right path. There are many
dimensions about teachers and their teaching in which the most focus one is teachers
efficacy having the notion that if teachers have the ability and capability regarding
classroom control and its students learning, teachers have to adopt and apply advance
classroom strategies

There are various features of the classroom which are described by various exports
regarding classroom development like the color of classroom walls and doors, decoration,
entertainments, and attentiveness. All these factors affect the learners learning process and it
makes the teaching-learning process effective and interested for learners to a greater extent.
Students have constrictive perceptions in respect of social environments. The teacher is a
model for learners because students follow their teacher in society because it is basically the
model for them. When learners work properly and regarding learning and share their views
and knowledge in group works get higher competencies and marks in tests and complete
their work well in time in contrast to those leaners who do not utilize their talents and do not
work properly in group activates. Classroom activities are very important for teaching-
learning process because it encourages learners and helps them in fulfillment of their
learning in the specified time. Co-operative learning and learning through activities based
learning is highly beneficial for leaners in order to achieve their goals and reach to the
highest standard of learning. The main point in the application of classroom activities is that
in classroom activities learners learns through group activities which encourage learners to
present their knowledge in front of other students in the classroom which help them to
present their ideas in demonstration and group works

Games and fun activities are a vital part of teaching English as a foreign language.
Whether you’re teaching adults or children, games will liven up your lesson and ensure that
your students will leave the classroom wanting more.
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Here are some top games we think your students will love Games and fun activities are
an essential piece of showing English as a foreign language. Regardless of whether you're
showing grown-ups or youngsters, games will liven up your exercise and guarantee that
your understudies will leave the study hall needing more.

Board Race The Mime
Call My Bluff / Two Truths and A Hot Seat
Lie
Simon Says Where Shall I Go?
Word Jumble Race Hangman What’s My Problem? Pictionary

1. Board Race

There isn’t an EFL teacher I know who doesn’t use this game in the classroom. Board
Race is a fun game that is used for revising vocabulary, whether it be words from the lesson
you’ve just taught or words from a lesson you taught last week. It can also be used at the
start of the class to get students active. It is a great way of testing what your students already
know about the subject you’re about to teach.

Why use it? Revising vocabulary; grammar

Who it's best for: Appropriate for all levels and ages

o Split the class into two teams and give each team a colored marker.

e |If you have a very large class, it may be better to split the students into teams of 3 or

eDraw a line down the middle of the board and write a topic at the top.

¢ The students must then write as many words as you require related to the topic in the
form of a relay race.

eEach team wins one point for each correct word. Any words that are unreadable or
misspelled are not counted.

2. Call My Bluff / Two Truths and A Lie

Call My Bluff is a fun game which is perfect at the start of term as a ‘getting to know
you’ kind of game. It is also a brilliant ice breaker between students if you teach classes
who do not know one another -- and especially essential if you are teaching a small class
size.

The game is excellent for practicing speaking skills, though make sure you save a time
for after the game to comment on any mistakes students may have made during the game. (I
generally like to reserve this for after the game, so you don't disrupt their fluency by
correcting them as they speak).

With older groups you can have some real fun and you might be surprised what you’ll
learn about some of your students when playing this particular EFL game.
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Why use it? Ice-breaker; Speaking skills

Who it's best for: Appropriate for all levels and ages but best with older groups

How to play:

Write 3 statements about yourself on the board, two of which should be lies and one
which should be true.

Allow your students to ask you questions about each statement and then guess which
one is the truth. You might want to practice your poker face before starting this game!

If they guess correctly then they win.

Extension: Give students time to write their own two truths and one lie.

Pair them up and have them play again, this time with their list, with their new partner.
If you want to really extend the game and give students even more time to practice their
speaking/listening skills, rotate partners every five minutes.

Bring the whole class back together and have students announce one new thing they
learned about another student as a recap.
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INGLIZ VA RUS FRAZEOLOGIK BIRLIKLARNING MAZMUN SIFATLARI
BILAN TARKIBIY-SEMANTIK TAHLILI

Boltayeva Durdona Tulkinovna

Jomboy tuman “Barkamol avlod” bolalar maktabida ingliz tili o qituvchisi
SamDChTI Xorijiy til va adabiyot 1-kurs magistranti

lImiy rahbar: Sadiyeva Nasiba Alimjanovna

SamDCHTI ,0'gituvchi

Annotatsiya: Ushbu magolada hozirgi paytda frazologik birliklarning mazmunan
tarkibiy semantik tahlillari, Frazeologiya va semantika atamasi Shuningdek, olimlarning
nazariyalari va uning yechimlari haqgida so ‘z yuritilgan.

Kalit so'zlar: Frazeologiya, semantika, frazeologik tahlil, semantik tahlil olimlar
fikrlari.

Frazeologiya tilshunoslikning mustaqil bo‘limi tarmog‘i sifatida 20-asrning 40-
yillarida rus tilshunosligida paydo bo‘lgan. Uning dastlabki shakllanishiga rus olimlari A.
A. Potebnya, 1. I. Sreznevskiy, A. A. Shaxmatov asarlarida asos solingan bo‘lsa, barqaror
(turg‘un) so‘z birikmalarini alohida tilshunoslik bo‘limi — frazeologiyada o‘rganish
masalasi 20—40-yillardagi o‘quvmetodik adabiyotlarda — Ye.D.Polivanov, S. Abakumov,
L. A. Bulaxovskiy asarlarida ko‘tarib chiqilgan. G‘arbiy Yevropa va Amerika
tilshunosligida frazeologiya tilshunoslikning alohida bo‘limi sifatida ajratilmaydi.
O‘zimizning O‘zbek tilshunosligida frazeologiya sohasidagi tadqiqotlar o‘tgan asrning 50-
yillaridan boshlangan.

Frazeologiya (yun. Phrasis — ifoda, ibora va logiya ta’limot) — 1) tilshunoslikning
tilning frazeologik tarkibini (Frazeologizm) uning hozirgi holatida va tarixiy taragqiyotida
tekshiruvchi bo‘limidir.

Tilshunoslik bo‘limi sifatidagi frazeologiyaning asosiy diqqat e’tibori frazeologizmlar
tabiatini va ularning kategorial belgilarini o‘rganishga, shuningdek, frazeologizmlarning
nutqda qo‘llanish qonuniyatlarini aniqlashga qaratiladi. Frazeologiyaning eng muhim
muammosi frazeologizmlarni nutqda hosil gilinadigan (ya’ni avvaldan tayyor bo‘lmagan)
so‘z birikmalaridan farqlab, ajratib olish va shu asosda frazeologizmlarning belgilarini
aniqglashdir. Idioma frazeologizmlar, frazeologik birikmalar va bargaror jumlalar (maqol va
matallar, gapga teng boshqa frazeologizmlar) o‘rtasidagi muayyan tafovutlarga qarab
ko‘plab tadqiqotchilar Frazeologiyani 2 xil: tor va keng ma’noda tushunadilar. Uni keng
ma’noda tushunilganda, frazeologiya doirasiga maqol va matallar, folklorga xos barqaror
jumlalar, ba’zi mulogot shakllari (salomlashish, xayrlashish jumlalari) ham kiritiladi. Lekin
bu masala, ya’ni frazeologiyani keng ma’noda tushunish masalasi hanuz munozarali bo‘lib
golmogqdadir.

Frazeologiyaning asosiy vazifalari yoki masalalari: frazeologik tarkibning izchilligini
aniqlash va shu munosabat bilan frazeologizmning belgi xususiyatini o‘rganish;
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frazeologizmlar omonimiyasi, sinonimiyasi, antonimiyasi, polisemiyasi va variantdorligini
tavsiflash; frazeologizmlar tarkibida qo‘llanuvchi so‘zlar va ularga xos ma’nolarning o‘ziga
xos xususiyatlarini aniqlash; frazeologizmlarning so‘z turkumlari bilan o‘zaro
munosabatlarini oydinlashtirish; ularning sintaktik rolini aniglash; frazeologik birliklar
tarkibida so‘zlarning yangi ma’nolari hosil bo‘lishini o‘rganish va boshga Frazeologiyaning
frazeologik birliklarni ajratish prinsiplarini, ularni o‘rganish, tasniflash va lug‘atlarda
tavsiflash metodlarini ishlab chiqadi. Frazeologiyada ishlab chiqilgan o‘ziga xos, xilma-xil
metodlar asosida tilning frazeologik tarkibi turlicha: struktura semantik, grammatik,
vazifaviy uslubiy asoslarga ko‘ra tasnif etiladi. Struktura semantik tasnif prinsipi esa asosiy
bo‘limidir. Shuningdek, Frazeologizmlar so’z birikmasi yoki gap shaklida bo’lsa ular nutq
birligi bo’lgan gaplardan farq qiladi. Ular lug’aviy birlik sifatida ko’p jihatdan so’zlarga
yaqin turadi, so’zlarga xos bo’lgan juda ko’p xususiyatlar frazeologizmlarga ham xosdir

“Frazeologik birlik” kontseptsiyasining ko’pligi ko’p bo’lgan ko’plab ta’riflar mavjud.
A.V ning fikriga ko’ra. “frazeologik bo’linmalar — bu to’liq yoki qisman ag’darilgan qiymat
bilan leksema bilan bargaror kombinatsiya deb ataydi.”

Ixtorologik bo’linmalar til birliklari va morfemlar bilan bir gatorda tan olinganligi
sababli, ba’zi tadqiqotchilar o’z ichiga lug’at lug’at tarkibiga va frazologik birliklar
so’zlarning ekvivalentlari deb hisoblanadi. Natijada so’zning istiraligi bo’linmalarining
tengligi nazariyasi alohida e’tiborga loyiqdir. U S. Balli tomonidan ishlab chiqilgan
ekspozitsion faktlarni aniqlash nazariyasiga to’g’ri keladi, shunda boshqgalarni
almashtirishning o’rniga, istikologik aylanmaning eng keng tarqalgan belgilaridan biri bu
aylanma o’rniga bitta oddiy so’zni almashtirish qobiliyatini yoki bo’Imaydi. Bu kabi Charlz
Baley so’zi “so’z — identifikator” yani “tanish” deb nomlangan. Sh. Balli bunday
sinonimning mavjudligi frazologizmning yaxlitligini ichki belgisi deb biladi. Shunga
o’xshash nugqtai nazar ba’zi e’tirozlarni keltirib chiqaradi. V.P. Jukovning ta’kidlashicha,
“frazologologiyaning smenologiy jihatdan barpo etilishi mumkin emas, chunki so’zlarning
kombinatsion o’zgaruvchilari sinonimlar bo’lishi mumkin.” Masalan, rus tilida:

Abadiy uyqu bilan uxlab golish- o’lish,

Yonma-yon — Yaqin atrofda.

Inglizchada:

Ga garash gat’iy ravishda — boqish uchun (ko’zdan tikilib turing);

azob-uqubat, aql va tana — og’riqga (tana va qalbni — zarar etkazish).

Bundan tashqari, ko’plab frazologik birliklar so’z identifikatorlari mavjud emas va
fagat muqobil iboralar yordamida aniglanishi mumkin, masalan, rus tilida:

Yetti qasr ortida- yaxshi yashirin;

Inglizchada:

baliq kabi ichish -juda ko’p ichish (ovqatlarni, juda ko’p ichish)

* www.uz.m.wikipedia.org
O‘zbekiston milliy ensiklopediyasi (2000-2005) ma’lumotlari
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Shuningdek, Ji.V. Sherra “ekvivalent so’zlar” atamasini ishlatgan®. Tadgiqotchi
bunday bir guruh so’zlar kontseptsiyani ko’rsatadi va bu so’zning o’ziga xos ekvivalenti
hisoblanadi. Shunday qilib, bir guruh so’zlar jumlasi bo’lsa, bitta tushunchani ko’rsatishi
mumkin. Kalomning fikricha bo’linmalarining ekvivalenti shundan iboratki, “frazologik
birlik odatdagi so’zning ikkita belgi xususiyatiga xosdir: Semantik yaxlitlik va tildagi tayyor
bo’linma va tilda takrorlanishning mavjudligi”’. Bundan tashqgari, olimning ta’kidlashicha,
frazologik gismlar lug’at sohasiga tegishli bo’lishi mumkin, ammo fricukologik birlik tizimi
tilning leksik tizimidagi maxsus maydon sifatida aniglash kerak. Shunday qilib, brastologik
birliklarni ajratish ularning bir yoki himoyasi bilan tavsiflanadigan butun so’zdan farq qilish
orqgali zarurdir. Frazeologik birlik — so’z tabiatining tarkibiy qismlaridan . N.M. Shanskiy,
shuningdek, birinchi bo’lib “bir xil ta’lim va frazologik tezliklar alohida shakl sifatida
ishlaydi” degan so’z va frevriya bo’linmalarining boshga grammatik dizaynini qayd etadi.
Tadqiqotchi ma’lumotlariga ko’ra, frazologik birliklarning bir nechta o’ziga xos
xususiyatlarga ega, ularni so’z va iboralardan erkin ma’noga ega deb o‘ylaydi. Shunday
qilib, turli xil olimlarning nuqgtai nazarini tahlil gilish asosida biz ishonamizki, frazologik
birliklarning tengligi ularning tili va nutq bilan bo’lgan munosabatlari nuqtai nazaridan tan
olinishi mumkinligiga ishonamiz; Filialologik va so’z — bu nutqda ishlatiladigan til
birliklaridir®

Agarda biz hozirda malum so‘zni aytsak va uning sinonimi kabi ishlatiladigan so‘zlar
bo‘lsa lekin, u so‘z boshqa mano anglatsa, biz bu gapni yoki so‘zni idioma deb o‘ylaymiz.
Shuningdek, ingliz tilida bir so‘zni anglatadigan ma’no beruvchi so‘zlar idioma deyiladi
ham rus tilida bir xil dek tuyuladi lekin mazmun jihatidan va tarkibiy-semantik jihatidan
0‘zaro farq qiladi. Semantik tahlilni ko‘radigan bo‘lsak, biz bundan shu kabilarni bilib
olishimiz mumkin.

Semantika, kalitning keng ma’noda — til iboralari va dunyo o’rtasidagi munosabatlarni
tahlil gilish, haqigiy yoki xayoliy, shuningdek ushbu nisbat turi ifodasi semantik so’zlar va
bunday munosabatlar to’plamidir. Bu munosabat bu tilda (so’zlar, iboralar, takliflar,
matnlar) — narsalar, sifat (yoki xususiyatlar), ob’ektlar, sifat (yoki xususiyatlar), harakatlar,
harakatlar, vaziyatlar va ularning ketma-ketligini sanab o‘tishimiz mumkin. “Semanika”
atamasi “Belgilash” g’oyasi bilan bog’liq yunon tubidan shakllanadi (“Belgilash”
(“Belgiktiko” semantikolar ‘). Tabiiy tilning ifodalari va haqiqiy yoki xayoliy dunyo
o’rtasidagi munosabatlar lingvistik semantik semantikani o’rganadi, bu tilshunoslikning
bo’limi hisoblanadi. Semantik, shuningdek rasmiy mantiqiy bo’limlardan biri, sun’iy rasmiy
tillarning ifodalari va dunyoning ma’lum bir modelidagi talqinni tavsiflovchi rasmiy
mantiqiy bo’limlardan biri. Ushbu modda tilshunosda semantika bilan shug’ullanadi.

Shunday qilib, rus so’zining ma’nosi bakalavr rus tili tavsifining semantik tarkibida, u
an’anaviy tushuntirish lug’atlarida, oddiy ruscha iboralar shaklida “nikoh yoshiga etgan va
hech gachon nikohdan hech gachon emas” yoki hech qachon yo’q “deb ifodalanishi
mumkin Masalan, maxsus semantik tilda yozuv shakli (I.) x.) [Inson ( x.) Va erkak ( x.) Va

* Babkin A. M., Russkaya frazeologiya, razvitiye i istochniki. Literatura., 1970.
> Amosova N.N. Ingliz frazologiyasi asoslari. — Leningr nashrining nashriyoti. Universitet, 1963 yil. 208 p.
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kattalar ( x.) & (Nikohdan iborat bo’Igan ( x.)]]. Turli xil sun’iy semantik tillar juda ko’p va
ular umuman boshgacha tashkil etilgan. Yana bir misolda buni ko‘rib o*tishimiz mumkin.®

Tilning to’liq tavsifining semantik tarkibiy qismi so’zlar va dunyo o’rtasidagi
munosabatlar bilan bog’liq bo’lgan til bilimlarining namunasidir. Ushbu model hodisa
(sinonim), noanigliklar (polizlar) ga teng (polizlar), semantik anormallik (shu jumladan
nomuvofiglik va tautologiyani o’z ichiga olgan holda) tomonidan belgilangan empirik
usullarning izohini olishi kerak til ifodalari. Shunday qilib, rus tilidagi barcha tashuvchilar
uchun buni tekshirish oson Bu keng navli shlyapa edi Taklif sifatida bir xil holatni bildiradi
U keng shlyapada edi maydonlar.Bu hagigat tilning tavsifining semantik gismida etarli
darajada aks ettiriladi, agar lug’atdan tegishli so’zlarning qiymatlarini sharhlash va
gadriyatlarni birlashtirish uchun aniq kelishilgan qoidalar to’g’risida sharhlash Ushbu
takliflarning “semantik g’oyalar” yoki “Semantik talginlar” deb nomlangan semantik
yozuvlarni oling. Shunga o’xshab, rus tilining barcha tashuvchilari taklifni rozi bo’lishadi
Tashrif buyuradigan qarindoshlar zerikarli bo’lishi mumkinikki xil xususiyatlarni bildiradi:
garindoshlarga tashrif buyurish va charchagan garindoshlarni gabul gilish imkoniyati. Bu
shuni anglatadiki, semantik tarkibda ushbu taklif bir-biridan farq giladigan ikkita semantik
g’oyalar bilan taqqoslanishi kerak, aks holda u rus tilida semantik bilimlarning etarli
darajada aks ettirilmaydi.

Xulosa

Ushbu maqoladagi misollardan ko’rinib turibdiki, tabiiy tilning yordami, shuningdek,
ularning individual tarkibiy gismlari, agar ular alohida-alohida eslatib o’tilgan bo’lsa, xat
yozadi Lug’atlarda, bu amalga oshirilmaydi, chunki tuzilishdan lug’at moddasi o‘zgacha
uslubda tuziladi. Shunday qilib, aqlli lug’atning maqolasiga kirish so’zi aniq, bu so’zning
talginini izohlashga arziydi. Lekin semantik tahlil jarayonida bizlar ikki tilning har
tomonlarini aniglab chigishimiz kerak.
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Annotation: In this article it is shown that linguoculturology as a science and
provides the review of the various fields of linguoculturology. This branch deal with both
the science of culture and language. It represents a certain unity of knowledge about
national-cultural peculiarities of nation and their reflection in language.
Key words: linguoculturology, interpretational, communications, intercultural,
culturology, concept, interconnection.

The tendency for various fields of data to penetrate one into another is one among the
determinative features of the 20th century science.

Every person may be a a part of national culture which incorporates national traditions,
language, history and literature. Nowadays, the economical, cultural and scientific contacts
between nations are getting closer. Thus, the investigations dedicated to intercultural
communications, correlations of language with culture and language personality are
important today. The activation of culturological studies turned the spotlight on
linguoculturology.

The purpose of our report is to discuss linguoculturology as a science and provides the
review of the various fields of linguoculturology. Linguoculturology as an independent field
of linguistics first appeared within the 70th of the 20th century on a base of the triad by
Emil Benvenist: language, culture and human personality. The aim was to activate the facts
about language and culture of the country of studying language with the assistance of
philological methods of teaching.

The scientists who works during this field are: A. Wierzbickaya, R.M. Keesing,
R.Langacker, V. Maslova, V. Karasic, S. Vorcachev, V. Telia, V. Shaklein, F.\VVorobev, J.
Stepanov, E. Levchenko, V. Kononenko, V. Zhayvoronok. consistent with V. Maslova’s
research the term “linguoculturology” means the science, which appeared at the intersection
of linguistics and culturology. This science investigates the question of reflection and
consolidation of nation’s culture in language [2].

It should be emphasized that linguoculturology concerns both the science of culture
and therefore the science of language. It represents a certain unity of knowledge about
national-cultural peculiarities of nation and their reflection in language.

The aim of linguoculturology is to review the methods which the language embodies
in its units, to stay and to transmit culture.

The main task of linguiculturology is to review and to explain language and culture in
their interaction. consistent with V. Talia goal of this field of linguistics is to review and to
explain interrelation of language and culture, language and ethnos, language and national
mentality [3].
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Methods of linguoculturology are the gathering of analytical techniques, operations
and procedures which are utilized in analysis of interaction of language and culture. I should
be noted that different methods are often used during the investigations but the foremost
useful are conceptual, discretional, contextual, analytical, comparisonable ones.

The special field of investigations is that the linguoculturological analysis of texts
because the real keepers of culture. Here are often used such methods and techniques of
investigations as interpretational to psycholinguistical ones.

The main category of linguoculturology is concept which is defined because the
conventional mental unit directed to the complex studying of language, mind and culture.

The main object of linguoculturology is that the interconnection and interaction of
culture and language within the process of its operation; the study of interpretation of this
interaction as an entire system.

The subject of linguoculturology is that the national sorts of existence of nations which
are reproduced during a system of language communication and which are based upon their
cultural possessions. In other words the topic of linguoculturology is that the language
picture of the planet.

Linguoculturology are often divided into five main fields consistent with the needs of
the investigations.

1. Linguoculturology of separate group, ethnos in any bright epoch from the purpose
of view of culture (the investigation of concrete linguistic situation).

2. Diachronic linguoculturology (the investigation of changes of linguocultural state of
ethnos during a period of your time.

3. Comparative linguoculturology (the investigation of linguocultural demonstrations
of various but interconnected ethnos.

4. Confrontational linguoculturology (the youngest field). There are only several
works during this area. the foremost interesting is M. Golovanivskaya “French mentality
from the purpose of view of Russian person” [1].

5. Linguocultural lexicography (practice the compiling of linguo-area studies
dictionaries).

Consequently, we came to conclusion that linguoculturology may be a new actively
developing field of linguistics consistent with R.M. Frumkina the distribution of
linguoculturology began during a time when it had been found that there was no place for
culture within the science of language. Every culture features a number of concepts which
are the markers of its identity [4] for instance, the key markers in British culture are law, lie,
privacy, etc. Moreover, every language is an ingenious system which is etched in native
speakers’ mind and build up their world perception, therefore linguoculturology may be a
promising field for linguistic investigations.
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Abstract: As is known that linguistics and variety fields of it were developed in every
period of developing process. Hence, we can observe that in the XVIII century, research
carried out in comparative-historical aspect among cognate languages and in the last
century collection of anthropocentric, functional, cognitive and dynamic paradigms
occupied the position of structural paradigm. Change of researcher’s interests from the
object of cognition to the subject of anthropocentric paradigm, in other words, to the
analysis of language from anthropological point of view is a demand of time.

List of areas are developing in the anthropocentric paradigm of the modern linguistics
and cognitive linguistics and linguaculturology are considered the urgent directions of it.
Cognitive linguistics investigates language as mechanism of transformation and
codification of it. The aim of this linguistics covers the cognition of the world from ones
point of view and ways of appearing of receiving processes, categorization, and
classification of it.

Keywords: cognition, cognitive linguistics, concept, conceptual world picture,
cultural concept., linguaculturology.

Introduction

Linguaculturology is a complex scientific science direction appeared in the basis of
inter reaction of linguistics and culturology. This direction investigates interconnection
between culture and language, and researches the language as a phenomenon of culture. It
shows the observation of the world in the certain view by the cultural prism and by a certain
nation’s mind and culture.

According to a number of specialists, cognitive linguistics and linguaculturology are
progressing in the frame of the collection of single general cognitive sciences(1, 37-47).
The term of “Cognitive science” includes learning processes jointly, receiving them and
reworking, saving and using, organizing structure of knowledge and collection, furthermore,
it arranges collection of a certain scientific thoughts which is joint for forming the mental
activity of these structures. Cognitive science is closely connected with mathematics, logic,
philosophy, anthropology and linguistics.
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Thus, dyad of “Language and human being” is inherent to the two above-mentioned
directions of the anthropocentric paradigm. Moreover, terms of “concept” and “world
picture” have a peculiar notion and importance in these directions of linguistics.

In cognitive linguistics there is understood with the means of concept all world
pictures reflected in operative multiple unit of the memory, mental lexicon, conceptual
systems and mental language and notion of human being. From the point of view of
cognitive linguistics, concepts are embodied in the brain, and they are complex units that are
appeared in the intellect of human being in the process of thinking. With another words,
concepts can be seen as units where can be saved knowledge of human being. In cognitive
linguistics, concepts are the units of conceptualsystems, which include the information
about world and interpreted by language expressions (2, 83-90). Thus, in cognitive
linguistics the dyad of “language and human being” changes into the triad “language-human
being-mind”.

Conceptual researches have an important role as well in linguaculturology as cognitive
linguistics. Cultural concept is considered as a subject of research of linguaculturology,
when the subject of the research of cognitive linguistics is cognitive concept. In
linguaculturology concept can be understood as “cultural-mental-lexical” expression.

Cultural concept is considered as multifunctional mental expression. According to the
opinion of Yu. S. Stepanov concept is a part of the culture in the mind of human being and
with this, he includes the culture into the mental world of human being (3, 40—76). The dyad
of “language and human being” of anthropocentric paradigm changes into the construction
of “language-human being-culture” in linguaculturology.

The task of differentiating the cognitive concept from cultural concept is becoming
important issue. Some scientists differentiate them in a different ways. G.G. Slyshkyn
expresses these distinctions as follows:

1) due to cognitivists one concept is equal to one verbal unit. Linguo-
culturologists consider that one concept can be expressed by several language units.
2) as for cognitivists each word has its own concepts. Nevertheless,

linguoculturologists think that the basis of the concept is consists of certain cultural units(4,
8, 22).

According to Babaeva the basis of cultural concept is tradition (5, 110-111).
Moreover, the main attention is paid to the types of concepts (such as frame, scheme, and
scenario) in the cognitive linguistics.

Thus, the feature of expressing tradition differentiates cultural concept from cognitive
concept. Furthermore, there can be said that the task of cognitive linguistics is to identify
the types concepts, and the research of linguistic culturology is to create conceptual
dictionaries enriched with notions of cultures and traditions.

It is important to point that in the basis of cognitive linguistics and linguaculturology a
number of directions are developing. For instance, in the recent ten years of the last century
based on cognitive linguistics and policy science political linguistics is appeared which
studies the complex communication units of discourse. Together with this in
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linguaculturology also developed axiological linguistics which investigates the mores with
philosophical naming.

As a conclusion, it can be said that there was done a brief analysis of differentiating
the notions of “concept” and “world picture” in cognitive linguistics and linguaculturology.
As the result of the analysis, it can be shown as general similarity of usage of the same
terms in both cognitive linguistics and linguaculturology, integrative approach to the
language, the main attention which is paid to the dyad of “language and human” in
investigating concept and world picture. In the other hand, usage and expressing of these
concepts in their own limits and in certain conceptual and cultural frames can be observed.
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MOTURIDIYLIKKA OID BUGUNGI KUNIMIZGACHA OLIB BORILGAN
INGLIZ TILIDAGI TADQIQOTLAR

Mukhiddinova Omina Sharofiddin gizi
O zbekiston xalgaro islom akademiyasi magistranti

Abu Mansur Moturidiy sunniy e’tiqodidagi ikki yirik ta’limotlardan biri bo‘Imish
moturidiya ta’limotining asoschilaridan hisoblanadi.

Moturidiy ta’limotni keng miqyosda ingliz tilidagi tadgigotlar 1950 vyillarda
boshlangan. Dastlabki tadgigotlar Joseph Schacht, A.S.Tritton, Wilferd Madelung,
Mustafizur Rahman, G.Vajda, W. Watt va Meric Pessagno kabi olimlar nomi bilan bog‘liq.

Bu yo‘nalishdagi dastlabki tadqiqotlardan biri sifatida olim Joseph Schachtning 1953-
yilda “Studia Islamica” jurnalida chop etilgan “New Sources for the History of
Muhammadan Theology " nomli magolasi Keltiriladi. Magola tolig ingliz tilida nashr
qilingan. Ushbu magqolada Islom dini va uning ta’limotlari haqida ma’lumot berilgan.
Bundan tashqgari magolada Islom dini tarixi va uning kengayish jarayoni hagidagi yangi
manbalar haqida fikrlar bilidirib o‘tilgan.

Olim A.S.Tritton Cambridge universitetining “Journal of the Royal Asiatic Society ”
nomli ilmiy jurnalida “An Early Work from the School of al-Maturidi”® nomli magola chop
etgan. Bu magolada olim ko‘proq Britaniya muzeyida saglanayotgan Moturidiy tomonidan
yozilgan qo‘lyozmani tahlil qilib o‘tadi. Bundan tashqari olim Moturidiy ta’limoti va islom
dunyosi, undagi insonlarning bir-biriga munosabati tahlil qilib o‘tilgan.

Ushbu mavzuga alogador dastlabki tadgigotlardan yana biri olim J. Meric Pessagnoga
tegishli bo‘lib, bu olim “The Uses of Evil in Maturidian Thought ”® mavzusidagi magolasini
“Studia Islamica” jurnalida chop etgan. Magola to‘liq ingliz tilida chop etilgan. Bu magolada
Moturidiy ta’limotida yomonlik qoralanishi, yaxshilik ulug‘lug‘lanishi keltirilgan. Bundan
tashqari bu ta’limot bo‘yicha insonlar faqat baxtli hayot kechirishga intilishi, lekin hamma
lazzatli narsalar ham halol bo‘lmasligi haqida fikr bildirib o‘tilgan. Shuningdek, bu ta’limot
bo‘yicha inson oz nafsini tiyishi kerakligi uqtirilishi keltirilgan. Umuman olganda maqola
nomidan ham ma’lum-ki, bu asarda yovuzlikka nisbatan Moturidiy qarashlari keltirib
o‘tilgan.

Yugqorida keltirilgan tadqiqotlar Moturidiy ta’limoti bo‘yicha eng dastlabki ingliz tilida
chop etilgan tadgiqotlar hisoblanadi. Bu davrda yana bir gator olimlar tomonidan Moturidiy
ta’limoti bo‘yicha ingliz va boshga bir gancha tillarda tadqiqotlar olib borildi. Bu olimlar

" Schacht, J. (1953). New Sources for the History of Muhammadan Theology. Studia Islamica, (1), 23-42.
doi:10.2307/1595008 https://www.jstor.org/stable/1595008?seq=1

® Tritton, A. (1966). An Early Work from the School of al-Maturidi. Journal of the Royal Asiatic Society of Great
Britain & Ireland, 98(2), 96-99. doi:10.1017/S0035869X00124864 https://www.cambridge.org/core/journals/journal-
of-the-royal-asiatic-society/article/abs/an-early-work-from-the-school-of-
almaturidi/SDAE7534711877F19286A22723AC2833

® Pessagno, J. (1984). The Uses of Evil in Maturidian Thought. Studia Islamica, (60), 59-82. doi:10.2307/1595509
https://www.jstor.org/stable/15955097seq=1



https://www.cambridge.org/core/journals/journal-of-the-royal-asiatic-society
https://www.jstor.org/stable/1595008?seq=1
https://www.cambridge.org/core/journals/journal-of-the-royal-asiatic-society/article/abs/an-early-work-from-the-school-of-almaturidi/5DAE7534711877F19286A22723AC2833
https://www.cambridge.org/core/journals/journal-of-the-royal-asiatic-society/article/abs/an-early-work-from-the-school-of-almaturidi/5DAE7534711877F19286A22723AC2833
https://www.cambridge.org/core/journals/journal-of-the-royal-asiatic-society/article/abs/an-early-work-from-the-school-of-almaturidi/5DAE7534711877F19286A22723AC2833
https://www.jstor.org/stable/1595509?seq=1
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gatoriga quyidagilarni Kiritish mumkin: W. Watt, Ibrahim Lutpi, Josef Van Ess, Meric
Pessagno, Alirnacl Mohiped Ahmad Galli, Mustafa Ceric, David Thomas.

Bu mavzuda so‘nggi yillarda ham bir gator ingliz tilida tadqiqotlar olib borilmoqda.
Natijada Moturidiyning qarshlari va uning ta’limoti butun dunyoga targalishiga sabab
bo‘lmoqda. Bu ta’limot bugungi kunda ham e’tibor markazida bo‘lib kelmogda. 2021
yilning fevral oyida olim Jibril Fuad Haddod tomidan “The Maturidi School: From Abu
Hanifa to Al-Kawthari”*® nomli kitobi chop etildi. Livanda tug‘ilgan islomshunos olim,
hadisshunos, mumtoz islomiy matnlarning muallifi va tarjimoni Jibril Fuad Haddod eng
nufuzli 500 musulmon qatoriga kiritilgan. U “G‘arbdagi an’anaviy islomning aniq
namoyondalaridan biri” degan nom bilan ham e’tirof etilgan. An’anaviy islom huquq
maktablarining himoyachisi sifatida, u musulmon olami bo‘ylab 150dan ziyod olimdan
jjozalarni qo’lga kiritgan. Muallif Bruney Dorussalom universitetida dastlab tashrif
buyuruvchi tadgiqotchi sifatida (2013-2015), keyinchalik esa shu universitet huzuridagi
Sulton Umar Ali Ayfuddin Islomshunoslik markazida dotsent sifatida (2015-2018) faoliyat
yuritadi. Nashr etilgan kitob moturidiylikning dolzarb mavzulari, jumladan, imon, ilohiy
iroda, rizo, ixtiyor, kasb va boshga masalalarga Moturidiy talimoti nuqtai nazaridan
mulohazalar olib borilgan. Ushbu kitob moturidiylikning asosiy mavzularini tanishtiruvchi
manba bo’libgina qolmay, Moturidiy kalom maktabini o’rganish va o’rgatishda o’quv
go’llanma sifatida qo’llanilishi ham mumkin.

2020 yilda yana bir olim ya’ni Philipp Bruckmayr “Die Welt des Islams” ilmiy
jurnalida “Salafi Challenge and Maturidi Response: Contemporary Disputes over the
Legitimacy of Maturidr kalam ™ mavzusida maqola e’lon gilgan. Maqola to‘liq ingliz tilida
chop etilgan. Maqolada Moturidiy ta’limotiga e’tibor va uning izdoshlari ko‘payganligi,
Moturidiy maktabining namoyon bo‘lishi kabi bir qator mavzular yoritib berilgan. Bundan
tashqari maqolada zamonaviy Moturidiy ta’limoti va unga bo‘lgan gqarashlar, uning
tarafdorlarining qaysi geografik hududlarda yashab kelayotganligi keltirib o‘tilgan.

Yugoridagilardan tashqari keyingi yillarda yana bir gator olimlar tomonidan Moturidiy
ta’limoti bo‘yicha ingliz tilida tadqiqotlar olib borilmoqda. Bu olimlar Ayedh Aldosari,
Cunping Yun, Chaker, Aref Chaker, Jeffry R. H., Ahmad Choirul Rofiq, Kemal Pashazade
va Sahilun Nasir kabi olimlar nomi bilan bog‘liq.

Xulosa

Xulosa o‘rnida aytish mumkinki, Moturidiy ta’limoti nafagat mamlakatimiz olimlari
tomonidan balki butun dunyo olimlari tomonidan o‘rganilib kelinmoqda. Mamlakatimizda
bu jarayon mustaqillik yillarida boshlangan bo‘lsa, dunyo mamlakatlarida Moturidiy
ta’limoti va u yaratgan maktabni o‘rganish boshlanishi XX asrning o‘rtalariga borib
tagaladi. Xorijiy mamlakatlarda amalga oshirilgan tadgiqotlarning katta gismi ingliz tilida
amalga oshirilgan. Dunyoning katta-katta kutubxonalarida saglab golingan Moturidiy

https://www.academia.edu/45638979/Pages_from_THE_MATURIDI_SCHOOL from_Abu_Hanifa_to_al_Kawthari

' Bruckmayr, Philipp. (2020). Salafi Challenge and Maturidi Response: Contemporary Disputes over the Legitimacy of
Maturidi kalam. Die Welt des Islams. 60. 293-324. 10.1163/15700607-06023P06.
https://www.researchgate.net/publication/342078383 Salafi_Challenge_and_Maturidi_Response _Contemporary Dispu
tes over _the Legitimacy of Maturidi_kalam



https://www.academia.edu/45638979/Pages_from_THE_MATURIDI_SCHOOL_from_Abu_Hanifa_to_al_Kawthari
https://www.researchgate.net/publication/342078383_Salafi_Challenge_and_Maturidi_Response_Contemporary_Disputes_over_the_Legitimacy_of_Maturidi_kalam
https://www.researchgate.net/publication/342078383_Salafi_Challenge_and_Maturidi_Response_Contemporary_Disputes_over_the_Legitimacy_of_Maturidi_kalam
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asarlarini tahlil qilish asosida ko‘plab olimlar ilmiy ish olib borganlar. Xususan, Moturidiy
ta’limoti va uning ijtimoily hayotgan bo‘lgan qarashlari chuqur tahlil qilingan. Hozirgi
kunda istalgan inson amalga oshirilgan ilmiy tadgigotlar asosida chop etilgan ilmiy
nashrlarni dunyoning barcha niqtasidan turib o‘rganishi mumkin.
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“2]/0G‘1Z” LEKSEMALI KOREYS FRAZEOLOGIK
BIRLIKLARINING MORFOLOGIK TAHLILI

Nazarova Madina Komiljon gizi
Toshkent Davlat Shargshunoslik universiteti,
stajyor — o ‘gituvchisi, Toshkent, O zbekiston

Annotatsiya: Mazkur ilmiy maqgola inson tana a’zolarining bosh gismida joylashgan
“2/0g‘iz” leksemali koreys FBlarning morfologik jihatini tahlil qilishga bag ‘ishlanadi.
Tahlil davomida FBlarni struktur jihatdan gap bo ‘laklari bilan ifodalanuvchi guruhlarga
ajratildi: 1)ot bilan, 2) fe’l bilan; 3) sifat bilan; 4) yuklama va ko ‘makchilar bilan.

Tayanch so‘zlar: ibora, frazeologizm, frazeologik birlik, gap bo ‘laklari, kelishiklar,
yuklama, ko ‘makchi.

Kirish

Koreys tilida iboralar eng muhim va o‘ziga xos birliklar hisoblanadi. Bular orqali

butun bir xalgning tarixi, madaniyatini o‘rganish mumkKin. Bugungi kunda Kkoreys

tilshunosligida “2/og‘iz” somatizmi ishtirok etgan iboralarni morfologik jihatdan o‘rganish

va mazkur iboralarda inson obrazi, xarakterining namoyon bo‘lishini tadqiq etish dolzarblik
kasb etadi. Ko‘rib chiqilayotgan frazeologik birliklarni bosgichma-bosqich o‘rganish, inson
va dunyoning sifat xususiyatlarini ifoda etish xususiyatlarini aniglashda muhimlik kasb
etadi.

Asosiy gism

“Og‘iz/®” leksemali koreys FBlarini tahlil gilishda davomiy tanlov asosida umumiy

92 ta frazeologik birlik aniglandi. Mazkur FBlarning morfologik tarkibi turlichadir. Ularni
quyida batafsil ko‘rib chigamiz:

Ot (bosh kelishik, tushum kelishigi, jo ‘nalish kelishigi) + fe’l shaklidagi frazeologik
birliklar mavjud bo‘lib, ular gapda ega, to‘ldiruvchi, hol va kesim vazifasida keladi.
Ulardan, ot (tushum kelishigi) + fe’l shaklidagi frazeologik birliklar gapda to‘ldiruvchi va

kesim vazifasida keladi. Ulardan &l€ QC} so‘zma — so‘z “og‘izni ochmoq” deb tarjima

gilinadi. Masalan: & AO|0l| 2= XBFZIO| 2= X| Lot A QIX|, ofL|HH O|X|of 2/Z

7t ER7| 2 0|X| 22 X|Pt SnEH 72| SAIRICH [1:89]- so‘zma- so‘z —

“Ikkisining orasidagi sukunat odatdagiday emasligigami, yoki, endi og‘iz ochish payti
kelgani uchunmi, bilmadim-u, ko‘rinishi muzlagan murdadek edi”.
Ot (jo ‘nalish kelishigi) + fe’l shaklidagi FBlar gapda hol va kesim vazifasida keladi.

Masalan, 0| E0|C} so‘zma- so‘z “og‘izga yopishtirmoq” deb tarjima gilinadi. 7F&

7l2MQl EHe mES2 o Zokgel odsEel JIx2 Ad¥E ™AsED
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g ASHA 2/of E0/=&E st Ho{7HAF I Q! [2:90]- so‘zma - so‘z - “Eng asosiy

diagrammalarni yeg‘ib qo‘ydik, sizning qobiliyatingizni tekshirib, asosiy og°‘izga
yopishtiradigan mashgqlarni qilib ketamiz!”.
Bundan tashqari, ot + ot + fe’ldan iborat bo‘lgan FBlar gapda hol, to‘ldiruvchi va

kesim vazifasida keluvchi FBlar ham mavjud. Ulardan 0| & HF2LC}- so‘zma — so‘z
“og‘ziga asalni surtmoq” deb tarjima gilinadi. Masalan: StZl0| “2f2 042 = M7 &loi|

== HIE=#. “dtsh o2 EZNELICE [3:77] - so‘zma —so‘z - “Ha Rin “Ayyor

tulki sekin — asta og ‘ziga asal surtyapti ekan”. “Haha! Maqtov deb hisoblayman”.
Shu bilan birga yuklama va ko ‘makchilar yordamida yasalgan FBlar ham mavjud

bo‘lib, “faqat” yuklamasi ishtirok etgan &8t OFZLLC} so‘zma- so‘z “faqat og‘zi og‘rimoq”
FBini misol gilishimiz mumkin. Masalan: 12|10 Safjoi] 24 o|of7|2tH 2f&ff &} ok
8t OFXLLC}- so‘zma - so‘z — “Shu bilan birga Sharqiy dengizga oid masala bo‘lsa,
gapirsam faqat og ‘zim og ‘riydi’.

Ko‘makchilardan vazifadosh ko‘makchidan yasalgan FBlarga 2 80l LHC} — so‘zma
— 50°z “og‘iz tashqarisiga chiqarmoq”ni misol qilsak bo‘ladi. Masalan: 5t X|Bt Z2= 04{H

o @l gtoll LiX| 230 EH[A 22 =835 2FICH4:231]- so‘zma so‘z - “Lekin u

biror gapni og ‘iz tashqarisiga ham chiqarolmadi va repititsiya xonasi eshigi sekin yopildi”.

Navbatdagi struktur guruhimiz sifat orqgali ifodalangan FBlardan tashkil topgan.
Ularga ot (bosh kelishik, tushum kelishigi, jo ‘nalish kelishigi) + sifat shaklidagi frazeologik
birliklar kiritilgan bo‘lib, gapda ega, to‘ldiruvchi, hol va ot - kesim vazifasida keladi.

Ulardan, ot (bosh kelishik) + sifatdan iborat FBlardan, 0| C{&C} so‘zma — so‘z “og‘zi
iflos” deb tarjima qilinadi. Masalan: 1222 X|F & A& 0| 2/0/F Al /2/2 E7H0|

UCt 2bEk ZJ0ICt - so‘zma - so‘z — “Shuning uchun uni ko‘rsatgan odam og‘zi juda

ifloslik kamchiligi bor, deb aytdi”.
Ot (bosh kelishik, tushum kelishigi, jo ‘nalish kelishigi) + fe’l shaklida keladi, hamda
gapda ega, to‘ldiruvchi, hol va kesim vazifasida keladi. Masalan, ot(bosh kelishik) + fe’ldan

iborat FBlar &l0| LO0{EL} so‘zma — so‘z “og‘zi muzlamoq” degan ma’noni bildiradi.

UM HRYSHK| Yetn LBIRIHE HHOls 20/ Po/Ee WHH ok T

g &= QIRALCH [4:57]- so‘zma — so‘z — “Kim Je Hyong yolg‘on gapirma, deb baqirmoqchi

bo‘lgan edi hamki, og‘zi muzlagandek xech nima deyolmay qoldi”.
Shu bilan birga yuklama va ko ‘makchilar yordamida yasalganm “ham” yuklamasi

ishtirok etgan FBlardan misol tarigasida, & ¥ 8t K| 23tCt so‘zma- so‘z “og‘iz ham
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ocholmaslik”, masalan: HH7I2 2 Zo{=Etx|M™ 2/ %425/ X/ RstAH FE ZQolct-

so‘zma — so‘z — “Nimadir deb ko‘rmoqchi bo‘lgandi, og‘iz ham ocholmaydigan qilib

qo‘ydi”. &l0| F2| BFHCE — so‘zma — so‘z “og‘zi xuddi savatdek” FBini ko‘rishimiz

mumkin. Masalan: AFA 2=9| O] M0 Uo{M, X}7| B2 2/0/ BFZtalE

TIMZE OFE0| E2E A7l OCloF &% Xotn EESIAELZRI Elo]

HRAELICH [5:123]- so‘zma — so‘z “Aslida, bugun bu janjalda o‘zi og‘zi xuddi savatdek

bo‘lsa-da, o‘sha paytda kiprik qoqolmaydigan holatda yeyishni boshladi”.
Ko‘makchilardan vazifadosh ko‘makchidan yasalgan FBlarga € 9rOllA &LCh —

s0‘zma — so°z “og‘iz ichida aylanmoq” kabilarni misol qilib, 1= & tollM &7[8t 5t=

HE 822 THzE S7Y ol Hoi 7|1 HAIE LHE{FCH- so‘zma — so‘z “U
og‘Zi ichida aylanayotgan qo‘pol so‘zlarni majburan tomog‘iga yutib, likopchani uloqtirdi”.
Tahlil davomida “og‘iz/{” leksemali FBlar nafagat fe’l yoki sifat bilan, balki son

bilan ham ifodalanishi ma’lum bo‘ldi. Ulardan 0| 2 &L} so‘zma — so‘z “og‘zi 1000

gin keladi” bunga misol bo‘la oladi. Masalan: & 24al2| 2/0/ #ZZ0| FHAH

0|2, 19| glo| Hoix[7| Moz ofF e ¥ =+ SiRiE 7HEHOolCt [6:122]-

so‘zma — so‘z — “Albatta, Unshimning og‘zi ming gindek og‘ir bo‘lib, uni og‘zi
ochilmaguncha, xech kim og‘zini ocholmasdi”.
FBlar orasidan Ot + Ot dan tashkil topgan FBlarni ham uchratishimiz mumkin bo‘lib,

ular gapda ega vazifasida keladi. Masalan: 40| A€ — so‘zma —so‘z “og‘zi - Seul”,
22 o] A20|2tA AlE ?lol Xt2] =2 S48 SOotEXIT A UACtH so‘zma -

s0‘z — “Yun Je Hyon og‘zi Seul bo‘lgani uchun, stol ustiga qo‘yilgan ovqatlarga gayrilib
ham qaramadi”.

Ot + fe’l shaklidagi frazeologik birliklar mavjud bo‘lib, ular gapda ega, to‘ldiruvchi,
hol va kesim vazifasida keladi. Ulardan, ot(bosh kelishik) + fe’ldan iborat FBlardan, so‘zma

- so‘z 20| ®HO{X|C} - so‘zma — so‘z “og‘zi kengaymoq” deb tarjima gilinadi. Masalan:

THE2 IEE & M2 20/ Zolrdd 282 KIACHT:32]- so‘zma — so‘z —
“Ko‘plab intellektlarni ko‘rgan Sushin og ‘zi kengayib tabassum qildi”.
Bundan tashqari, ot + ot + fe’ldan iborat bo‘lib, gapda hol, to‘ldiruvchi va kesim

vazifasida keluvchi FBlar ham mavjud. Ulardan &J0| F10d| Z2ICk - so‘zma — so‘z “og‘zi

rr
Mr
o

qulog‘iga ilinmoq”deb tarjima gilinadi. Masalan: ISEBAE QU2 AT

SAZE obECHY I Bae HietRE Aol o/ FHof ZEE S BHED, HAl

T
M|
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A2 AEo BE&E2 MEO| ol Y SIX|A B2t - so‘zma — so‘z — “Kelin

ko‘ylagini kiygan kelin kuyovning og‘zini qulog‘iga ilib qo‘yish darajasiga olib kelib,
kiyinib olgan kuyov ham kelinni ko‘ziga juda kelishgan ko‘rinardi”.
Shu bilan birga yuklama va ko ‘makchilar yordamida yasalgan FBlar ham mavjud

bo‘lib, ulardan “xuddi” yuklamasi ishtirok etgan &l0| E{%l B X}§ ZCl — so‘zma — so‘z
“og‘zi xuddi fasol qopi yorilgandek” FBini ko‘rishimiz mumkin. Masalan: &
STYSHARIR, 10| US E/A B AFE 3 Hoix UACTHB:7]- s0'zma — s0'z -
“U uyalib tursa-da, og‘zi xuddi fasol qopi yorilgandek kengaygan edi”.

Xulosa

Yugorida ta’kidlab o‘tilganidek “®l/og‘iz” leksemali FBlarni morfologik jihatdan
tahlil gilganda, quyidagi xulosalarga kelindi:
- “@l/og‘iz” leksemali FBlar koreys tilida, asosan, fe’l va sifat gap bo*‘laklaridan

tashkil topgan ekan;

- mazkur FBlar gapda, asosan, ega, to‘ldiruvchi, hol va kesim vazifasida kelar ekan;

- demak, koreys tilida og‘izning xatti — harakati yoki uning sifatiga garab insonning his
— tuyg‘usi, fe’l — atvori va kayfiyatini bilib olishimiz mumkin ekan;

- umumiy hisobda FBlarning 57 tasi fe’l bilan (54%), 19 tasi sifat bilan (18%), 4 tasi ot
bilan (3%), 3 tasi son bilan (2%) ifodalangani aniglandi.
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USE OF VOCABULARY AND METHODOLOGICAL WORKS IN "HARRY
POTTER™

Ollamova Hayotxon Ulug'bekovna
Samarkand state institute of foreign languages master degree student
Department : foreign language and literature

Annotation: This article discusses the role of literature in human life, its importance,
the nature of works of art, as well as the worldview of Harry Potter and the genre and
stylistics of this work.

Keywords: literature, fiction, science fiction, Harry Potter, style.

There is a power in the world that can capture the human heart through words, and that
is fiction. In it, the writer creates a world based on his feelings, imagination and knowledge.
It will be the people of the world, their hearts, their way of life. A person who reads a work
of art unknowingly lives the life of the protagonist for a certain period of time. The whole
soul of the protagonist is absorbed and lives as "he or she". Literature is something in which
words play a major role.

Throughout its history of origin, formation, and development, fiction has faced a
variety of challenges. In the works created in the world literature of different currents and
directions, day and night, the authors set different tasks and goals. There are even writers
who believe that literature does not have to perform a specific function.

Literature (Arabic - plural of adab) - 1. A set of works summarizing the achievements
in a field of science and practice (technical literature, agricultural literature, political
literature, etc.). 2. A type of art (also called fiction); expresses reality through words and
images. Literature was originally oral, but changed to written form after the advent of
writing. Literature has the ability to express a person's feelings in a broad and deep way
through words, which is why it is the most popular form of art. There are 3 leading types of
fiction - epic, lyric, drama.!

The epic reflects the reality itself, and the lyrics add to the person's impressions of
reality. The East has long been a land of poetic sentiments. For this reason, lyricism is
especially developed in Eastern literature. Drama expresses life in action, without the
author’s speech. There are also mixed species in the literature.’

There is also another genre in literature that is called the fantasy genre. Writers from
all over the world have created many works in this genre. Fantastic works are loved and
read by both young and old. We can even see that many films have been made based on
such works.

Fantasy or fantasy (Greek phantastike - the art of imagining) - a form of art. F. The art
of realism and naturalism, the reflection of literature. In some places, F. is combined with
realism. The form of F. is seen in the description of mythological concepts, fairy tales. In
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the human imagination, the world of amazing imaginary images and events, textures, and
wonders is depicted in a work of art in opposition to reality, the reality of life.?

We can take the example of Joan Rowling's "Harry Potter" in this genre. It consists of
7 books, each written in a different year. They are:

- Harry Potter and the Philosopher Stone (June 26, 1997, UK) (Harry Potter and the
Sorcerer Stone, USA) (September 1998)

- Harry Potter and the Chamber of Secrets (July 2, 1998, UK) (June 2, 1999, USA)
(July 8, 1999, UK) (September 8, 1999)

- Harry Potter and the Dome of Fire (July 8, 2000 in the United Kingdom and the
United States)

- Order of Harry Potter and the Phoenix (June 21, 2003 in the United Kingdom and the
United States)

- Harry Potter and the Half-Blood Prince (July 16, 2005 in both the UK and the USA)

- Harry Potter and the Deathly Hallows (July 21, 2007 in both the United Kingdom
and the United States).

These seven works brought him a profit of $ 1 billion. He published the first part of his
collection of novels in 1997. All parts of this book are very popular all over the world. In
addition to his seven-part novels, Rowling has published four other books in addition to
those books. The last book was published on July 31, 2016 under the title Harry Potter and
the Cursed Child. The book is a theatrical play: written in a dramatic style and consists of
two parts. There is currently no official Uzbek translation of Harry Potter. However, Shokir
Dolimov has been personally translating parts of the work for several years and presenting it
to readers on his blog. To date, all seven parts of the translation have been completed and
brought to the readers' attention.*

It provides a step-by-step procedure on how the researcher analyzed and invented J. K.
Rowling. Rowling's Harry Potter style of writing is unique. In selecting the research tools, a
judgment sample was used. The researcher was the first to read seven books intensively.
While reading, the researcher witnessed a more powerful example of the author’s writing
style with dialogues and narrations, especially long sentences and general conjunctions and
abbreviations. Two paragraphs are given as examples from each of the first two chapters.
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ONA TILI - XALQ MA’NAVIYATINING KO’ZGUSI

Xo’jaqulova Farog‘at Xolmirzayevna
Samargand viloyati Jomboy tumani 33- maktab
Ona tili adabiyot fani o qituvchisi

Annotatsiya: ushbu maqolada ona tili, tilga berilgan turli xil ta’riflar, kamolotga
erishuvda tilning o ‘rni, til to’g risida turk xalgining buyuk marifatparvar ijodkori Ismoilbek
Gaspirali garashlari, tilning asosiy vazifalari va aynan til tufayli insoniyat u yoki bu xalgga
mansubligidan faxrlanib yashashi haqida so’z boradi.

Kalit so’zlar: ona tili, Ismoilbek Gaspirali, mulogot, ma ‘naviyat, millat, insoniyat.

Ona tili — millatning ruhi, uning or-nomusi, ma‘naviy qiyofasi, orzu-umidlarning
namunasidir. Ona tili millatning birligi va birdamligining timsolidir. U millatni yagona
xalq sifatida o‘z atrofida birlashtiradi va dunyoda borligni ta‘min etadi. Har bir
millatning o°‘z Vatani, oilasi bo‘lgani kabi uning jonajon va betakror ona tili ham
bo‘ladi. Inson uchun uning vatani, ota-onasi, oilasi qanchalik qadrli bo‘lsa, uning ona
tili ham shu gadar aziz va mugaddas bo‘ladi. Hattoki, go‘dak ham o‘z vatanini, ota-
onasini, dunyoni o‘z ona tili orqali anglaydi va atay boshlaydi. Farzand tarbiyasida
onaning o‘rni beqiyos bo‘lganidek, insonning hayotda o‘z o‘rnini topishida, kamolotga
erishuvida tilning o‘rni ulkan ahamiyatga ega. Shu bois tilni, onaga qiyoslab ona tili deb
ataydilar. Til inson vujudida gon-goniga singib ogadi. Jamiki, ezgu fazilatlar, avvalo,
ona allasi va ona tilining bebaho jozibasi orgali singadi. Inson qalbida ona tiliga
nisbatan sof tuyg‘u, mehr-muhabbat alanga oladi.

Turk dunyosining buyuk marifatparvar ijodkori Ismoilbek Gaspirali aytganidek
:—Millatning ikki asosi bordur. Bu ularning tili va dinidur. Agar millat hayotidan shu
ikkisidan biri sug’urib olinsa, bu millat tanazzulga yuz tutur. Til muloqot vazifasi ham
hisoblanadi. Hammamizga ma‘lumki, mashhur bo‘lgan A. Navoiy bobomizga tegishli
Ko‘ngil qulfi maxraning qulfi til va gulfin kalitin so‘z bil. Inson qalbining xazinasi til,
bu qalb xazinasining kaliti so‘zdir. O‘zbek tilining so‘zlari shu qadar ma‘noli, ko‘pki
bitta ma‘noga ega bo‘lgan tushunchasi bir nechta so‘zlar orqali ifodalash bo‘ladi.
Masalan, birgina ko‘z so‘zining bir necha ma‘nolari bor. Bilamizki, bir tushunchaga
tegishli so‘z, bir necha so‘zlar bilan ifodalansa, ya‘ni sinonim so‘zlari ganchalik ko‘p
bo‘lsa, ayni shu til boy til hisoblanadi. Ko‘plab adiblarimiz til haqida ko‘plab hikmatli
so‘zlarni aytganlar va tilni turlicha ta‘riflaganlar. Masalan, Til-millat ko‘zgusi, Til-
ma‘naviyat ko‘zgusi, Til-millatning bebaho boyligi va shu kabilardir. Shuni ta'kidlash
kerakki, o’zbek tiliga davlat tili maqomining berilishi xalqimizning milliy mustaqillikka
erishish yo’lidagi muhim qadamlaridan biri bo’lgan edi. Istiqlol yillarida mamlakatimizda
barcha sohalarda bo’lgani kabi tilimiz taraqqiyotida ham muhim o’zgarishlar yuz berdi.
O’zbek tilining xalgaro miqyosda obro’si oshdi. Davlat tili haqidagi qonun ona
tilimizning bor go’zalligi va jozibasini to’la namoyon etish bilan birga, uni ilmiy asosda
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rivojlantirish  borasida ham keng imkoniyatlar yaratdi. Olimlar va mutaxassislar
tomonidan ilm-fan va turli sohalarga oid ensiklopediya va lug’atlar, darslik va o’quv
qo’llanmalari chop etildi. Mumtoz adabiyotimiz namunalari, sakson mingdan ziyod
so’z va so’z birikmasini, fan, texnika, sanoat, madaniyat va boshqa sohalarga oid
atamalarni, shevalarda qo’llaniladigan so’zlarni o’z ichiga olgan besh jildlik. O’zbek
tilining izohli lug’ati bu borada amalga oshirilgan ishlarning eng muhimlaridandir.

Til — millatning ma'naviy boyligidir. Til nafagat muammola vositasi — balki
xalgning madaniyati, urf-odati, uning turmush tarzi, tarixidir. Turli xalglarning tillariga
hurmat esa 0’z navbatida o’zaro tushunishni, muloqotlarga imkoniyat yaratadi. Tillarni
saqlanib qolishi uchun esa bu tillarni qo’llab-quvvatlash zarurdir. Aynan til tufayli
insoniyat u yoki bu xalgga mansubligidan faxrlanib yashaydi. Barcha tillarni tan olish
va xurmat qilish tinchlikning birdan bir kafolatidir. Shu sababli ham xar bir xalq 0’z
tili saqlanib qolishi uchun harakat qiladi. XXI asr o’rtalariga borib, Xitoy tili asosiy
til bo’lib qolishi mumkin. Olimlarning fikricha, til yashab qolishi uchun undan kamida bir
millon kishi so_zlashishi kerak ekan. Biroq bunday tillar dunyoda atigi 250 tadir.
O’zbek tili ham mana shu 250taning ichida ekani quvonarli, albatta.

Xulosa qilib aytadigan bo‘lsam, tilni sevish, uni ardoglash, millatni sevish va
uni gadrlash bilan teng hisoblanadi. Har qaysi xalgning turmush tarzi, urf-odatlari,
madaniyati uning tilida o’z ifodasini topadi. Til — millat ko’zgusi, deb bejiz aytilmagan.
Xalgimizning necha asrlik boy tarixi, Ko’hna va serqirra madaniyati o‘zbek tili ta‘sirida
shakllangan. Ulug’ shoirimiz Alisher Navoiy shu tilda bebaho asarlar yaratib, dunyoni
lol qoldirgan. Bugungi kunda jahonning barcha mamlakatlarida  davlatimiz
delegatsiyalari  tashrifi, yoshlarimiz yutuqlari, sportchilarimiz g’alabalari sharafiga
o’zbek tilida madhiyamiz kuylanayotir.
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ONA TILI O’QITISH METODIKASINING ILMIY ASOSLARI VA
TAMOYILLARI

Qahharova Nilufar
Namangan viloyati Uychi tumani
20-sonli maktabning ona tili va adabiyot fani o'gituvchisi

Annotatsiya: Magqgolada ona tili o’qitish metodikasining ilmiy asoslari va uning
boshqa fanlar bilan bog’igligi, ona tili o qitish tamoyillarini ishlab chigish hagida umumiy
ma'lumotlar va ona tili o qitish metodikasi tamoyillari yoritilgan.

Kalit so‘zlar: pedagogik texnologiya, metodika, malaka, pedagogik psixologiya,
leksik, grammatik, morfemik, sintaktik.

Metodik fan sifatida ona tili o’qitish metodikasi maktabda o’qitishning o’quvchilar
nutgining yaxshi rivojlanishiga kafolat beradigan tilni har tomonlama bilishning ijtimoiy
rolini tushuntiradigan yo’llari bilan ta'minlashi kerak. Demak, nutq o’stirish maktabning
muhim vazifasidir.

Amaliyot Kishi bilimining manbai va harakatlantiruvchi kuchi, hagigat mezoni va
bilim tojidir. Ta’lim jarayonida ishlar yordamida til ustida kuzatishdan umumiy xulosa
chigarishga, nazariy ta'rif va qoidaga, shular asosida og’zaki va yozma tarzdagi jonli nutqiy
alogaga, to’g’ri talaffuzga o’tadilar. Ular kuzatish jarayonida bilib olgan, uzlashtirgan
goidalarini amaliyotga tatbiq etadilar.

Metodika bilish nazariyasidan tashqari, yangi fanlar, xususan, psixologiya, pedagogika
ma'lumotlariga tayanadi. Pedagogik psixologiya bilimlarning o’quvchilar tomonidan
o’zlashtirilishini, ko’nikma va malakalarning shakllanish jarayonini tekshiradi. Metodika
psixolingvistika bilan ham bog’liq.

Metodikaga psixolingvistika nutq haqgida, uni talab giluvchi sabablar, nutq
turlari, nutqgni gabul giluvchi signallar va boshqgalar hagida ma'lumot beradi.

Shuningdek, metodika, didaktika, umumiy pedagogika bilan o’zaro bog’lig. Ona tili
o'gitish metodikasn ona tilinnng ma'lum gismini amaliy, ma'lum gismini nazariy egallashni
nazarda tutadi. Shuning uchun ona tili - lingvistika metodikasining muhim asosi
hisoblanadi.

Savod o’rgatish metodikasini ishlashda fonetika, fonologiya, grafika asos bo’ladi.
Lug’at ishini tashkil etishda leksikalogiya, so’z tarkibi, so’z yasalishini o’rganishda so’z
yasalishi, etimologiya, grammatika asos bo’lsa, morfologiya va sintaksis til qurilishi haqida
tushuncha hosil gilishda, to’g’ri yozuvga o’rgatishga orfografiya nazariyasiga asoslanadi.

O’quvchilarga ona tilni o’rgatish, ularni tarbiyalash, har tomonlama o’stirish
vazifasidan kelib chiqib, bilish nazariyasiga asoslanib, barcha yaqin, o’zaro bog’liq fanlar
tavsiyalariga asoslanib ona tili o’qitish metodikasi o’z tamoyillarini ishlab chiqadi. Bu
tamoyillar umumdidaktik tamoyillardan tashqari tamoyillar bo’lib, o’qituvchi bilan
o’quvchi o’rtasidagi o’quv mehnatining yo’nalishlarini belgilab beradi.
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Ona tili o'qitish tamoyillari 5 ta:

1. Til materiyasiga, nutq organlarining o’sishiga, nutq malakalarinikg to’g’ri
rivojlanishiga e'tibor berish tamoyili. Nutq, til qonuniyatlariga, oz bo’lsa-da, e'tibor
bermaslik amaliy nutq faoliyatini egallashga salbiy ta'sir ko’rsatadi. Masalan, fonetik
ko’nikmalarga yetarli e'tibor berilmasa imloviy savodxonlikka putur yetadi. Bu ta'lim
tamoyili tildan olib boriladigan mashg’ulotlarda eshtuv va ko’ruv kursatmaliligini
ta'minlashni va nutq organlarini mashglantirishni (gapirib berish, ifodali o’qishni ichida,
gapirishni) talab etadi.

2. Til ma'nolarini (leksik, grammatik, morfemik, sintaktik ma'nolarini) tushunish
printsipi. So’zni, morfemani, so’z birikmasini, gapni tushunish borligdagi ma'lum voqea-
xodisalar o’rtasilagi bog’lanishni aniglash demakdir. Til ma'nolarini tushunish tamoyiliga
amal qilishning sharti tilning xamma tomonlarini, tilga oid barcha fanlar (grammatika,
leksika, fonetika, orfografiya, stilistika)ni o’zaro bog’langan xolda o‘rganish xisoblanadi.
Masalan, morfologiyani sintaksisga tayangan xoldagina o’rganish, o’zlashtirish mumkin.
Sintaksisni o’rganishda esa morfologiyaga suyaniladi, orfografiya fonetika, grammatika,
s0’z yasalishiga suyanadi va x.q. So’zni morfemik tomondan taxlil gilish uning ma'nosini
tushunishga yordam beradi. Tilning xamma tomonlari bir-biri bilan o’zaro bog’langan
bo’lib, o’qitishda buni albatta xisobga olish kerak.

3. Tilga sezgirlikni o’stirish prinsipi. Til - juda murakkab xodisa, uning tuzilishini,
sistemasini faxmlab olmay turib, sal bo’lsa-da, uning qonuniyatlarini, o’xshashliklarini
o’zlashtirmay turib uni yo'dda saglab bilmaydi. Bola gaplashish, o’qish, eshitish bilan til
materiallarini yig’adi, uning qonunlarini o’zlashtiradi. Natijada kishida tilga sezgirlik (til
xodisalarini tushunish) xususiyati shakllanadi : tilni egallash mumkin emas.

4. Nutgning ifodaliligiga baho berish tamoyili. Bu tamoyil til hodisalarini tushunmay
turib savodli yozish, nutq madannyati vositalarining xabar berish funksiyasini tushunish
bilan bir gatorda, uning ifodalilik (uslubga oid) funksiyasini tushunishni, mazmuninigina
emas, balki so’z va nutq oborotlarining, tilning boshqa badiiy-tasviriy vositalarining hissiy
ottenkalarini ham tushunishni kuzda tutadi. Bu tamoyilga amal kilish uchun, birinchn
navbatda, badiiy adabietlardan, shuningdek, tilning funktsional-stilistik xususiyatlari anik
ifodalangan boshka matnlardan foydalanish talab etiladi.

5. Ogzaki nutkni yoema nutkdan oldin o’zlashtirish tamoyili. Bu tamoyil xam kishi
nutgining rivojlanishiga ta'sir etadi va til o’qitish metodikasini tuzishda xizmat giladi.

Metodika  tamoyillari, didaktika ~ tamoyillari ~ kabi o’qituvchi  bilan
o’quvchining magsadga  muvofik; faoliyatini belgilashga, ularning birgalikdagi
ishlarida qulay yo’nalishini tanlashga yordam beradi, metodikaning fan sifatida
nazariy asoslash elementlaridan biri bo’lib xizmat qiladi.
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BOSHLANG’ICH SINF ONA TILI DARSLARINI TASHKIL ETISH
METODLARI.

Qambarova Nasiba Artikovna
Angren shahar 25-umumta’lim maktab boshlang’ich sinf o qituvchisi

Annotatsiya: Ushbu maqolada boshlang’ich sinf ona tili darslarida foydalanish
uchun gizigarli metodlardan namunalar keltirirlgan.
Kalit so’zlar: Ta’lim mazmuni o ‘quv rejalari, dastur va darsliklar, metod, o yin.

Boshlang‘ich sinf o‘quvchilarining ona tilidan egallagan bilim saviyasi ko‘pdan beri
hammamizni tashvishga solayotgani hech kimga sir emas. Aynigsa, kichik maktab
yoshidagi o‘quvchilarning ijodiy fikrlash darajasi eng asosiy muammolardan biridir. Biz
ko‘p hollarda o‘quvchini daryo o‘rtasida turib suv izlayotgan shaxsga o‘xshatamiz. Daryo
to‘la suv—bola chanqoq. Lug‘atlarimiz so‘zga to‘la, o‘quvchining bisotida so‘z kam. Bu
holat, avvalo, ona tili ta’limi mazmuni bilan chambarchas bog‘langan.

Ta’lim mazmuni o‘quv rejalari, dastur va darsliklar hamda o‘quv tadrijiy
qo‘llanmalarda o‘z ifodasini topadi. Ona tili fanini o‘qitishning samaradorligi juda ko‘p
omillar bilan chambarchas bog‘langan. Bular ichida ona tili ta’limi mazmuni muhim va
etakchi sanaladi. Chunki samaradorlik avvalo o‘quvchilarga “Nimani o‘qitish” masalasi
bilan chambarchas bog‘lig. Ona tili ta’limidan o‘quvchilar egallashi lozim bo‘lgan zaruriy
bilimlar hamda shu bilimlarga muvofiq keladigan malaka va ko‘nikmalar tizimi to‘g‘ri
belgilansagina, “Qanday o‘qitish kerak” degan savolga javob topish mumkin. Demalk,
samaradorlik avvalo ana shu ikki omil bilan bevosita alogadordir.

Boshlang‘ich sinflarda ona tili o‘qitishning asosiy maqgsadi quyidagicha belgilanmog‘i
kerak: ona tili orqali boshlang‘ich sinf o‘quvchilarida ijodiylik, mustaqil fikrlash, fikr
mahsulini og‘zaki va yozma shakllarda to‘g‘ri, ravon ifodalash ko‘nikmalarini shakllantirish
lozim. Ona tili mashg‘ulotlarida asosiy e’tibor o‘quvchilarga tilning grammatik qurilishini
emas, balki ularning so‘z boyligini oshirish, so‘zdan to‘g‘ri va o‘rinli foydalanish, fikrini
sharoitga mos ravishda ifodalay olish ko‘nikmalarini kengaytirishga qaratilmog‘i zarur.

Dars mashg ulotlarida fagat bir xildagi o'yin - topshiriglar bilan cheklanib
golmay, balki ko proq ijodiylikka undovchi o'yin — topshiriglarga  e’tiborni
kuchaytirishga to'g'ri keladi. Zero, o'quvchilarni  fikrlashga, o0'ylashga, matn
yaratishga o'rgatmasak, hozirgi zamon darsiga qo'yilgan muhim talab shaxsning
rivojlanishiga erishib bo’Imaydi.

“Tez top” o'yini. O qgituvchi o quvchilarga xalqg maqollaridan namunalar aytadi.
O’quvchilar esa bunday maqollar gatorini davom ettiradi. Ulardan sanog sonlarni
aniglaydilar hamda shu magollarning ma nolari ustida ish olib boradilar. Sonlarni 0z
ichiga olgan maqollarni belgilangan  miqdorga  yetkazib, ularning ma nosini
tushungan va izohlab bera olgan o quvchilar o gituvchi tomonidan rag batlantiriladi.
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Namuna: “Bir bolaga etti mahalla ota-ona”, “Sanamay sakkiz dema”, “Bir yil tut
ekkan  kishi, yuz yil gavhar teradi”, “Bir kalla - Kkalla, ikki kalla tilla”...
O quvchilarning imlo savodxonligini oshirish magsadida

“To'g'ri yozgan g olib bo'lar, yaxshi ilmu tolib bo'lar” o'yin — topshirig idan
foydalansa bo'ladi. Bu o'yinda o gituvchi ma’lum bir sonlarni ragam bilan taxtaga
yozadi va ularni imlo qoidasiga muvofiq yozishni talab etadi. Masalan, 1-2, 3-4, 5,
10 ta, 15 ta, 40, 55, 60 ta, 70-80 ta, 90, 100, v.h. Ragamlar bilan ifodalangan sonlarni
sozlar orgali to'gri yozgan o quvchilar o'yin sharti asosida g oliblikni go'lga
Kiritishlari mumkin.

Darsning noan'anaviy shakllaridan yana biri “Topgqirlar bellashuvi” darsidir. Bu
darsni tashkil etish uchun sinf o quvchilari avvalo ikki guruhga ajratiladi. Guruhlar
o rganilgan 3-4 mavzu doirasida oldindan savol va topshiriglar tuzadilar. Boshlang’ich
sinf o quvchilarining bilim saviyasini hisobga olib, bu topshiriglar bevosita o qituvchi
rahbarligida tuzilgani ma qul.

“Belgilarini izohlang” o'yini. O'yinni o'tkazishda o'quvchilar uch guruhga
ajratiladi. 1-guruh qovunning rang - tusini, 2-guruh esa shakl- hajmini, 3-guruh uning
maza - ta'mini bildiruvchi sifatlarni topishadi. 1-guruh: ko'k, oq sarig, sarg'ish 2-
guruh: katta, kichik, uzun, dumaloq. 3-guruh: Shirin, mazali, toyimli O gituvchi
govunning rasmini taxtaga ilib qo'yadi-da, 1- guruhdan maza — ta'mini ifodalovchi, 2-
guruhdan rang — tusni, 3— guruhdan shakli —hajmni bildiruvchi sifatlarni aniglashni
topshiradi. Shu uyaga Kiruvchi barcha so'zlarni yozib chiggan o’quvchilar o’yin g olibi
sanaladi.

“Nima yaxshi-yu, nima yomon” o'yini. Bu 0'yin talabiga ko'ra o quvchilar 0z
tengdoshlaridagi yaxshi va yomon xususiyatlarini aniglashlari, ganday o quvchilar odobli,

ganday o quvchilar odobsiz ekanliklarini aytish topshiriladi.  Namuna: yaxshi
xuxusiyatlar—aglli, odobli, zehnli, shirinsuxan , xushmuomala, bilimli, bilimdon, dono,
kamtar, farosatli. Yomon  xususiyatlar: aqlsiz, beodob, yolgonchi, aldoqchi,

dangasa, yalgov, ishyogmas, berahm.

Kichik maktab yoshidagi bolalarda fanga qizigish o qgituvchini  sevishdan
boshlanadi. Kichik maktab yoshida bolalar uchun eng katta obru bu ogituvchi. Bola
ona tili fanidan dars beradigan o'gituvchini sevsa, uning o 'gitadigan fanini ham
yogtiradi. Ogituvchidan bezgan o'quvchi uning fanidan ham bezadi. Kichik yoshli
maktabxon har qanday bilimni o qgituvchisi orgali idrok etadi. O"quvchilar
o'gituvchining  oliy himmat, kuyunchak, mehribon ekanligini, ularning har birini
tushunish  mahoratini hamda o’sib ulg ayib, kamol topib borayotganligidan xursand
bo’lish qobiliyatlarini, o'ta bilimli o qituvchi ekanligini sezishlari  kerak. Ana
shundagina, o quvchilarning sizga degan mehri tobora oshib boraveradi. Siz
ularning eng yaqin mehribon kishisiga aylanasiz
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RUS TILI FANI DARSLARIDA YANGI PEDTEXNOLOGIYALARDAN
FOYDALANISH USULLARI

Maxkamova Zarifa Fazlitdinovna
Ziyatova Hilola Sharibjanovna
Namangan viloyat Uychi tumani 37-maktab rus-tili fani o gituvchilari

Annotatsiya: Ushbu magolada kimyo fani darslarida o qgitish metodalri noan anaviy
metodlarni qo llash , hamda ularning ahamiyati va samarasini aytib o tilgan.
Kalit so’z: muammoli o qitish, didaktik o"yin, rezyume, bumerang , rebus, krossvord .

O zbekiston respublikasi demokratik, hugugiy va fugarolik jamiyatini qurish yo'lidan
borayotgan bir paytda ta'lim sohasida amalga oshirilayotgan islohotlarning bosh maqgsadi
va harakatga keltiruvchi har tomonlama rivojlangan barkamol insonni tarbiyalshdan
iboratdir. Bu barobarida darslarda yangi pedagogik texnologiyalardan foydalanish yaxshi
samara beradi.

Didaktik o'yin texnologiyalarlari .Didaktika yunoncha didaktikos so'zidan kelib
chiggan bo'lib, o’gitish, o'rganish ma'nosini beradi. So'ngi paytlarda asosiy didaktik
kategoriyalar sirasiga ta’limning didaktik tizimi va ta lim texnologiyasi kabi tushunchalarni
ham Kkiritish taklifi Kirirtilmoqgda.Didaktik o'yinlar texnologiyalari rus tili darslarida
0 quvchi faoliyatining faollashtirish va jadallashtirishga asoslangan. Ular 0" quvchiga ijobiy
imkoniyatlarni ruyobga chigarish va rivojlantirishning amaliy yechimlarini aniglash va
amalga oshitishda katta ahamiyatga ega.

Didaktik o yinlar o quvchilarda rus tili darslarida mavzuga oid matnlarni tahlil gilish,
mantiqiy fikrlash, hisoblash, o’lchash , yasash, sinash, kuzatish, solishtirish, xulosa
chigarishga yordam beradi. Quyida  darslarida didaktik o’yinlar qo'llash hagida fikr
yuritamiz.

Ishchanlik o’yin darsi — rus tili dars mavzusi bo yicha masalalarni hal etish jarayonida
0 quvchilarning faol ishtirok etishini ta'minlash orgali yangi bilimlarni o zlashtirish mashqi.

Teatrlashtirilgan dars — dars mavzusi rus adabiyoti bilan bog'liq sahna ko rinishlarri
tashkil etish orgali dars mavzusi bo'yicha chuqur , anig ma’lumotlar berish darsi. 8- sinf
darsligidagi Pushkinni “Evgeniya Onegina” asaridan sahna ko rinishi tayyorlash mumkin.

Rus adabiyotiga oid gizigarli mavzularga krossvord, rebus va ijodiy izlanishlarga
undaydigan masalalarni kiritish mumkin. Bunday gizigarli masalalar quyidagi didaktik
talablarga javob berish kerak.

Qizigarli masalalar tezkor va obrazli, fikrlashni rivojlantirib, ularni yechish jarayonida
ijodiy motivatsiya hosil gilishi.

Taqdim etilayotgan materilning o quvchilar uchun yangi va gizigarli bo’lishi.

O"quvchilarning mustaqgil  ishlashini taminlash uchun topshiriglarning variativ
bo’lishi.Topshiriglarni o quvchilarning  fazoviy va tafakkurini  rivojlantirishga
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garatilishi.Rus tili fanini o gitishda krosvord va rebuslardan foydalanish o quvchilarni
zeriktirmaslikka, rus tili atamalaridan so"z boyligini oshirish va tez fikrlashga o rgatadi.

Rezyume texnologiyasida murakkab, ko'p tarmogli, mumkin gadar muammoli
mavzularni o’rganishga garatilgan bo’ladi. Texnologiyaning mohiyati shundan iboratki |,
bunda bir yo'li mavzuning turli tarmogqlari bo’yicha axborot beriladi. Ayni paytda ularning
alohida nugtalardan muhokama gilinadi

Muammoli o gitish  texnologiyasi. Bu texnologiyada o quvchilarga o quv
predmaetining mavzusidan kelib chigqgan turli muammo masala yoki vaziyatlarning
yechimini to g ri topishlariga o rgatish , ularda muammoni yechishda mos uslublari to g ri
tanalashga o’'rgatish, muammoni kelib chigish sabablarini va muammoni yechishdagi xatti
xarakatlarni to’g ri aniglashga o rgatish.

Muammoni hal gilish bosgichi quyidagicha;

Mammoning turi  Muammoni kelib chigish sabablari

Muammoni yechish yo'llari va sizning harakatlaringiz

Rus tili darsida muammoli texnologiyaga quyidagi mavzuni hal gilish mumkin

Darslarda elektron darsliklardan foydalanishimiz, gap tuzish qoidalar giyin matnlarni
tarjima qilish jarayonlarni, yozuvchilar va shoirlarni hayoti ijodi hagidagi tushunchalarini
o rganishni osonlashtiradi.Shunday ekan, biz o quvchilarning fikrlash qobiliyati va faning
rivojlantirishini ta'minlashimiz kerak.

FOYDALANNILGAN ADABIYOTLAR:

1.S.Yu.Islambekova “ Rus tili”” , 7-sinf o quvchilari uchun darslik. Toshkent
“Uzbekistan” 2017yil.

2.Zunnunov A. Maxkamov U. O gituvchilar uchun qo llanmaToshkent Sharg. 2016 vyil

3.M. E .Rojnova, U.T. Yaminova “ Rus tili”", 8-sinf o quvchilari uchun darslik.
Toshkent “Uzbekistan” 2019yil.
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TARJIMADA YOZUVCHI USLUBIYATI SAQLANISH TAMOYILLARI
XUSUSIDA

Muxayyo Qo'chqarova Abduvaxob qizi
Xayrullayev Xurshid Zayniddinovich
German tillari fakulteti 103-guruh magistr talabalari

Annotatsiya: Ushbu maqolada hozirgi globallashgan davrda rivojlanayotgan
tarjimaning o ‘rni shuningdek tarjimada yozuvchining uslubiyatlari, turlari va bir necha
olimlarning fikrlari kabi boshqa hodisalar ham haqgida so ‘z yuritilgan.

Kalit so'zlar: tarjima, tarjima turlari, tarjima metodlari, uslubiyat.

Hammaga ma’lumki, birinchi navbatda tilshunoslik fanining predmeti va amaliyoti
tarjima qilish va ularni bir tildan ikkinchi tilga gay tarzda tarjima qilish shuningdek,
yozuvchining qay usulda yozishi yoki bo‘lmasa tarjima qilishi kabi hodisalarni tarjimada
yaqqol ko‘rishimiz mumkin. Buning uchun tarjimada yozuvchining bir necha uslublari
orqali yozishlarini ko‘ramiz.

Tarjima so’zi  forscha “Tarzabon” so’zidan arabiylashgan (Tarzabon- chiroyli
so’zlovchi, notiq, tili burro kishi degan ma’noni anglatadi). Arab tiliga Tarjumon shaklida
o’tgan, undan tarjima yoki tarjuma so’zi hosil bo’lgan. Tarjima so’zi arab tilida- bir tildan
ikkinchi tilga ag’darish, o’girish; izohlash, sharhlash; bibliografiya- degan ma’nolarni
anglatadi.

Tarjima — bir tildagi matnni boshga tilda gayta yaratishdan iborat adabiy ijod turi.
Tarjima millatlararo muloqotning eng muhim ko‘rinishi. Asliyat va qayta tiklangan matn
Xususiyatiga garab badiiy tarjima, ilmiy tarjima va boshqa turlarga ajratiladi. Asl nusxani
aks ettirish tarziga ko‘ra tafsir, tabdil, sharh kabi ko‘rinishlarga ham ega bo‘lishi mumkin.
Tarjima davrlarda, turli gabilaga mansub kishilar orasidagi o‘zaro aloqa, muloqot ehtiyoji
tufayli yuzaga kelgan. Shuningdek, tilmochlik deb ataladigan bu og‘zaki turi hozirda ham
xalq og‘zida ham saqlanib qolgan. Zamonlar osha tarjimaga bo‘lgan talablar yangilana
boradi. Ammo uning ijodiy xarakteri, qayta yaratish san’ati ekanligi o‘zgarmaydi. T.ning
ko‘lami va taraqqiyoti har bir xalgning ma’rifiy darajasiga bog‘liq va, o‘z navbatida, u
millatning ijtimoiy tafakkuriga samarali ta’sir etadi. “Tarjima” termini bir tildan ikkinchi
tilga ogirish jarayonini, shuningdek, tayyor tarjima asarini anglatadi'?. Tarjima ham oz
navbatida ikki turga bo‘linadi bular:

Yozma tarjima, ya’ni yozma matnning yozma tarjimasi: ikkala til ham - AMT va TT —
yozma shaklda qo’llaniladi. Tarjima turlari ichida bu odatda eng ko’p qo’llaniladigan
tarjima turidir. Tarjimaning bu turini tarjima gilinayotgan matn xarakteriga garab, yanada
kichikroq guruhlarga bo’lish mumkin.

Og’zaki tarjima, ya’ni og’zaki matnning og’zaki tarjimasi: ikkala til — AMT va TT —
og’zaki shaklda qo’llaniladi. Ushbu tarjima turida ikkita xil tarjima mavjud: ketma-ket

12 . . . . . . .
Zohid Jumaniyozov. Tarjimaning nazariy va amaliy asoslari.
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tarjima va sinxron tarjima. Ketma-ket tarjima asl matndan (AMTdagi nutqdan) keyin —
Matn to’la yoki uning ayrim qismlari aytilgandan keyin sodir bo’ladi.

Ma’lumki til o’rganuvchilar, tilni yaxshi bilsang bo’ldi, tarjima og’zaki-mi YyoKki
yozma-mi farqi yo’q, hech qanday qiyinchiliksiz maqgsadga erishish mumkin, deb
o’ylashadi. Aslida esa ular o’rasida farq katta. Agar ikki holatga ham nazar tashlaydigan
bo‘lsak, yozma tarjima ham og‘zaki tarjima ham bir biriga bog‘liq bo‘ladi. Lekin, yozma va
og’zaki tarjima ikkita alohida atama bo’lib ular bir-biridan farglidir. Har ikkala tur ham
umuman boshga-boshga qobiliyat va malakani talab qgiladi. Ular uchun umumiy bo’lgan
narsa asl matn mazmunining tarjima tilida berilishidir. Yozilgan matnni bir nechta marta
ko’rish mumkin, qolaversa barchasini hotirada saglashni hojati yo’q. Og‘zaki tarjimaga
keladigan bo‘lsak, Og’zaki tarjimon faqat so’zlar bilan ishlaydi. Uning ishi demak, so’z,
imo-ishora, va ohang bilan bo’ladi. Og’zaki tarjima da mutaxassisga nutq amalga
oshiralayotgan mubhit ta’sir qiladi.

XII asrdan boshlab Xorazmiy, Farg‘oniy, Ibn Sino, Beruniy, Farobiy,
Bashshar Ibn Rushd (Averroes) asarlari Yevropada lotin tiliga tarjima qilina boshladi.
Yevropa qit’asiga yangi ilmiy garashlar ixtirolar tolginini olib kirdi. Bag‘dod akademiyasi,
uning tarjima maktabida, arab Ispaniyasining Andalusiyadagi Toledo shahrida yangi tarjima
maktablari bu kabi olimlaming juda ko‘p asarlarini lotin, ispan, italyan, fransuz tillariga
o‘girish yo‘lida buyuk xizmatlar qildi. Hozirgi davrda har bir taraqqiy etgan xalq jahondagi
yuzlab xalqglar tilidan o‘z ona tiliga ilmfan va madaniyatning o‘nlab sohalariga oid
materiallarni (lirik she’rlar, xabarlar, texnologiya adabiyoti va boshqgalar) tarjima qiladi.

Tarjima nusxa ko‘chirish emas; tarjimonning estetik ehtiyoji uning ixtiyoridan
tashqari, Tarjimada iz qoldiradi. Yozuvchi hayot vogealaridan olgan mushohadalarini tilda
badiiy ifodalasa, tarjimon asl matnini yangi til vositasida gayta gavdalantiradi. Buning
uchun u asarda tilga olingan vogelikning muallif darajasida puxta bilishi kerak. Har bir xalq
adabiyotining rivojlanishida Tarjimachilikning ta’siri katta bo‘ladi, zero tarjima tarixi
adabiyot tarixi bilan tengdosh. Ofzbek adabiyotida ham Tarjimachilik qadimdan
rivojlangan. Mahmud Koshg‘ariy, Rabg‘uziy, Qutb, Navoiy, Bobur, Munis, Ogahiy va
boshqga ijodida tarjima katta o‘rin egallaydils. Shuni ham alohida ta’kidlash lozimki,
tarjimaning bir nechta metodlari bor ya’ni bular;

Qiyosiy

Komponentlarga ajratish

Transformatsiya

Statistik

Oppozitsiya

Shu kabi bir necha tarjimonlik metodlari yozuvchining yoki tarjimada juda ham qo‘l
keladigan usullardan biridir. Biz tarjimada yozuvchining qgay usuldan foydalanadi
deganimizda albatta, shuni aytamiz qiyosiy yoki transformatsiya usulida. Bu kabi usullar
yozuvchining ham tarjimonning ham ishlarini biroz yengillatadi. Bunga misol qilib
aytadigan bo‘lsak, Navoiyning “Deyin” radifli g‘azali aynan shuning isbotidir.

B 0zbekiston milliy ensiklopediyasi (2005-2006) ma’lumotlaridan
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Hammaga ma’lumki yozuvchi uslublari ko‘p va xilma-xildir shuningdek, muallif va
tarjimon uslubi ham shu jumlasiga kiradi.

Muallif va tarjimon — Uslub bu badiiy asarning umumiy jarangosi va rangdorligi,
obrazni tahlil qilish usuli, san’atkorning voqgelikka bo’lgan munosabati tamoyilidir. Uslubni
muallifning umumiy ijodiy bisotidan ajratgan holda, ko’r-ko’rona asarning lisoniy tavsifiga
aylantirib bo’lmaydi. Uslub obraz bilan chambarchas bog’langan. Ularning bog’ligligi
yozuvchining vogelikni badiiy aks ettirishi bilan izohlanadi.

Uslub yozuvchi ijodining uning asarlarida takrorlanib turadigan asosty, tipik g’oyaviy-
badiiy xusuyatlari majmuasidir. Yozuvchining dunyogarashi va u yaratgan asarlarning
mazmuniga alogador g’oyalar, muallif ko’proq tasvirlagan syujet va xarakterlar silsilasi,
san’atkor ijodida tez-tez uchrab turadigan badiiy tasvir vositalari, o’ziga xos tili uning
individual uslubini tashkil etadi. Bunda muallifning muayyan davrda yaratgan asarlarida
doim uchrab turadigan yoki uning butun ijodiga xos asosiy uslubiy unsurlar majmuasi
tushuniladi. Shuningdek, ijodiy faoliyatga munosabatidan qat’iy nazar, biror shaxsning
og’zaki yoki yozma nutqda muntazam ishlatadigan so’z va iboralari ham shunga daxldordir.
Masalan, Umar Hayyom ruboiylarida materiyaning abadiyligi, inson umrining foniyligi,
odamzodni real hayot lazzatlaridan bahramand bo’lishga da’vat etish o’ziga hos mumtoz
she’riy shaklda (a’ruz bahri) ko’za, ko’zagar, may, turoq va samoviy jismlar: quyosh, oy,
yulduzlar vositasida bizga yetkazib beriladi shuningdek bunga ham Mashrab obrazini ham
olishimiz mumkin bunda ham shu kabi jonsiz narsalarni talgin etadi*.

Agarda biz tarjimada yozuvchining uslubiyati haqida so‘z yuritar ekanmiz avvalo
uslub va uslubiyat shakllari gay tarzda nomlangan va ganday tushunchani beradi degan
xulosa kelamiz .

Uslub — tilning inson faoliyatining muayyan sohasi bilan bog‘liq vazifalariga ko‘ra
ajratilishi. Kishilar faoliyatning barcha sohalarida aloga gilish jarayonida tildagi leksik,
frazeologik, grammatik va fonetik vositalarni tanlash va ishlatishda bir-birlaridan ma’lum
darajada farg qgiladilar. Umumxalq tili doirasida til vositalarining bunday tanlab olinishi
nutgning xilmaxil ko‘rinishlarining paydo bo‘lishiga olib keladi. Nutq Uslub tilning vazifasi
bilan bevosita bog‘liq bo‘ladi. Shuning uchun ham ular vazifaviy (funksional) uslub deb
yuritiladi. Vazifaviy uslublar deganda, tildan farg giladigan gandaydir alohida narsa
tushunilmaydi, balki aniq bir adabiy til tarkibi ichida qaraladigan, o‘ziga xos xususiyatlari,
xizmat qilish doirasi bilan o‘zaro farq qilib turadigan yordamchi tizim tushuniladi. Bu uslub
hagida ham bir necha olimlar ilmiy tadgiqgot ishlarini olib borgan va shundan xulosa qilib
aytganda bu kabi hodisalarga guvoh bo‘lamiz masalan mashhur olimlardan biri shunday
deydi uslub borasida:

“Yozuvda eng mustahkam narsa — bu uslub va uslub — yozuvchi o’z vaqtida qiladigan
eng gimmatli sarmoyadir.Siz asta-sekin pul to’laydi, sizning agentingiz bu haqda
shubhalanadi, sizning noshiringiz noto’g’ri tushunadi va u sizning ularni asta-sekinlik bilan
ishontirmoqchi emas, deb yozgan yozuvchi 0’z belgisini yozib qo’yishi uchun har doim pul

" Musaev Q. Tarjima nazariyasi asoslari. T., Fan. 2005.
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to’laydi. “( Raymond Chandler )™ bu kabi mashxur olimlarning fikri talaygina lekin
hammasi ham aniq ma’no va mazmun kasb etmaydi. Ammo bizlar bu kabi olimlarning
fikrlarini inkor eta olmaymiz.

Xulosa

Bundan kelib chigadiki, nafagat tarjimada balki uslublarda ham bir necha o‘xshash va
noo’xshash tomonlarini ko‘rib chiqdik. Bundan xulosa qilib aytganda, yozuvchining
uslubiyatlari ganchalik chiroyli va badiiylikda bo‘lsa, tarjima jarayonida ham bu go‘zal
satrlar yoki boshqa turdagi janrlar ham o‘zgacha tarjima qilinadi, bu kabi xislatlar
yozuvchining o‘zining yangicha usulda yoki o‘zgacha ruhda yozishga va tarjima qilishga

undaydi.
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TEACHING SPEAKING SKILLS THROUGH ROLE PLAY.

Yuldasheva Akmaral
Tashkent city Yangikhayat district English teacher of School N 331

Annotation: The aim of this article is to motivate pupils by using role plays and to
show that role plays helps teachers and pupils use their imagination.

Key words: role play, wide range of skills, train vocabulary, school curriculum, role
— game.

Role — playing is any speaking activity when you either put yourself into somebody
else’s shoes, or when you stay in your own shoes but put yourself into an imaginary
situation!

Imaginary people — The joy of role — play is that students can “become” anyone they
like for a short time!

Role plays helps teachers and students use their imagination, creative thinking and
have fun. It is a great way to practice a wide range of skills, train vocabulary, have
pronunciation, and use wide range of grammar and to build the general confidence of the
students about knowledge. In a school curriculum this leaves time to get through the core
syllabus and prepare for exams.

There are many ways to correct mistakes when using role — game. Some students do
like to be corrected straight after a role — game activity, while the language and thoughts is
still fresh in their minds. Students should feel free to ask questions and receive feedback of
their performance in which it is suggested that they are encouraged to continue to improve
and refine their skills in English language. In addition, they seem more willing to respond to
the questions and express personal point of view. This helps students to become more
comfortable making their own decisions as to how words and phrases are pronounced.

The teacher should not stop the students and correct all the mistakes immediately. «It
is far better to make a few mistakes than to say nothing.

An individual approach is to be used with each student, especially in assessment.

The mark itself is a rather complicated thing: it is very subjective and some students
may be not satisfied; it takes a lot of time to explain the reasons for it.

We recommend to use such little table:

Oops!
| said/wrote Next time I’ll say/write

In our case students be not interrupted, the teacher only fixes their typical individual
mistakes in column «I said/wrotey.
And the student’s task to correct mistakes in column
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«Next time I’ll say ». It is may be as a homework.

The teacher not only corrects mistakes but gives guidance on how to avoid them in
the future.

There should be a convenience store in every school.

l. Learning to be objective

A.Decide whether these possible consequences are pluses or minuses :

If there were a convenience store in every school, .......

¢ Children would be able to buy the food they like.

e Parents would have to give children more pocket money

e Students and teachers would often be late for classes

e There would be much more litter at school.

B .«There should be a convenient store in every school.»

Discuss in pairs and write other pluses or minuses of this idea:
Pluses Minuses

In addition we want to say that Role play is not isolated activity but an integral part of
the lesson.

It may be only a small part of lesson for example for presentation of vocabulary or for
testing.

Perhaps the most important reason for using role play that it is fun and entertainment
that leads to better learning, promote interaction in the classroom and increases motivation.

Teachers should create an environment that is conductive to learning by encouraging
group cohesion in the classroom and by using varied and challenging instructional activities
to help learners stay focused and engaged with instructional content. If a teacher is intend to
implement role play game during English lesson it is significant to provide learners with
opportunities to share information and built a sense of community, students will be able to
practice vocabulary and grammar structures they studied during any Unit and at the end of it
demonstrate their knowledge, to express opinions with each other.

REFERENCES:
1. EKy6OB . Amanuii WHTJIN3 T Meroaukacu. Tomxkent, 2009.

2. by3on T. “UnTepaktuBHbie MeToapl” MockBa, 1998.
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TYPKUHN3ABOH MUJLIATJIAP BA JIABJIATJIAP YUYH TAHTYPKU3M
FOsSACHU BA MA®KYPACUHUHI TABCUPH

TemypoBa ®@epy3za Cumadoii Kuzu
V3bexucmon xankapo uciom akademuscu
Mazucmpanmu

3aMOHaBUW IMIAPOUTAA JYHEHUHT OSTaKYM Ky4IapUHUHT Tallku CcuécaTu siHa
MakypaBuii  OMWIHUHT  OopTUO  Oopa€tran  Tabcupu  OujaH  TaBcuIIaHAIH.
XX acpma Typkus Pecnybmukacu Xankapo MyHocabatiap TH3UMHIArd acocuil
YVitmnumnapaan oupu 0ynub, Xankapo MaigoHAa ¥3 MAJUTHN MaHdaaTaapu, Makcajiapyu Ba
Basudanapura MyBoGUK XapakaT KUIMOKAAa. TypKUSHUHT Tamku cuécatu MmadKypaBuid
OMMJI - MTAHTYPKU3M JOKTPUHACHU TabCUPUTra TOOOpa KYIIPOK TabCUP KYpCATMOK/IA.

XIX-XX acpnapga YCMOHIM UMIEPUICA HUKTUCOAWN, CUECUA Ba MaJaHUU
y3rapunuiapHu Tanad KUIyBYM PUBOXIIAHAETTaH JaBiaT 3ad. VDKTUMOHMIT Xa€THM HMCIIOX
KWINII 3apypaTd Kywid MadKypaHd sSIpaTHUIl 3apypUSTUHU KeATupud uukapau. Llynnaii
KUIuO, YCMOHJIM WMIEpUscHIa TAaHTYPKU3MHUHT TMaiao OYiIuIM TypK JaBJIaTUHU
MYyCTaxKaMJIall FOSICH d]IN.

[Tanrypkuiinuk (ITaaTypkusm, IlaHTypanu3m) — wMagaHuid Ba CHECHH OKHM,
uaeonoruss xucobnanamu. [laHTypku3M - TypKUl XaiKjIapHU OUPIAIITUPHUIN FOSICHTa
Poccus Ba Anrnusa umnepusiiapu, myHunraek, CCCP TomoHngan Gepuirad pacMuil HOM.
by xapakar unausnapu aHda 4ykyp Oyica xam, Oupok y XIX acp oxupmapu — XX acp
Oouutapuaa Y CMOHIM TYPK CYJATOHJIUTH Ba 4Op POCCHACHHUHT TypKHUd XalKiap siaiauran
XyJyAJIapuja KeHI TapKaJraH.

[TaHTYypKUIIMKHUAT acOCUi Makcaau — Oapya TYpKHUil IOpTIapHU OHMPIAIITHPHIIL,
ATOHA TUJI, ATOHA €3YB SIPATHILL

[TanTypku3M YCMOHJIM MMIEPUSCUHUHT CYHITH WHIIapuja maijgo OyiraH Ba Typk
TapUXUHU YpraHull, TypK MaJaHUSATHHU YPTraHWI, YHU PHUBOKJIAHTHUPUIN Ba OOWWTHIL,
TypkJiap ypracuaa MajJaHuid OUPIMKHM YpHATHUIL, MycTamilakaud JaBiaTIapUHUHT
XyXymIapuaan 0apya TypKiIap Ba TypK JaBiaTIapUHU XUMOsS KWJIAII Ba TypKYMITUKHUHT
aXaMUSITUHU OLIMPHUIIHHA MaKCa utran'®,

XIX acpHuHr yprajmapujia NaHTypku3M MadKypacMHUHT Haiino Oynumm Mapkasuit
XOKUMHUSTHUHT  3au(alviig  Ba YCMOHIM UMIEPUSICHHHHT KyJalld —OKuOaTuaa
MUJUTATYWIIMK ~ XapaKaTJIADUHUHT PUBOAJIAHUIIMHUHT MaHTHUKHN HaTKacu  OVIau.
NMneprusstHUHT HacpoOHUM XalKJIapd Opacujia MWUIATYMIMK Ba MYCTAKWI MWIIUNIUK
FOSJITADWHH TapKaTHI;, BONKOHIA COOMK YCMOHIM BUJIOSTIAPHIAH MYCTAKHI Ba SPUM
MYCTaKWJl MWIJIUN JaBlaTiap axOoJMCHUHU YKUTHII, MYCYJIMOH OYiIMaraH TypKuiiap
opacuia aiMpMayuwiIvK TeHACHCUsUIapu; Poccus umnepuscu Xyayauaard TyYpKUA XaJKiap
opacujia ¥3-Y3MHU aHTJIAIIHUHT KeJIUO YMKUIIN;MaMJIAKaTHUHT MUKW Ba TAlllKU cUécaTujia
EBpona kywiapuHuHr (aon apanaimyBd Ba MaHMMYJISIUSACU-0y oOMIILIAp Y CMOHIH

'8 http://www.lugatim.com/s/pant%C3%BCrkizm
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UMIEPUHCUHUHT UHTEJUIEKTYall SJIMTACUHUHT Maiifo Oynummura cababd Oyiau Ba ylapHUHT
aTpoduaaru Bokeayiap, yJIapHUHT TaKAUPHU Ba YCMOHIU UMIEPUSCUHH KyTKapHIl Hyiiapu
XaKu/ia yinamra xapakar KAJiIq.

[TaHTYpKU3MHUHT KO30HJIUK TaAKUKOTYUCH W.I'MAS30BHUHT MKTUMOUN (UKPHUHT
yml0y WYHAIMIIMHUHT Oup Heya HaMmo€HJamapuHu caHa® yrau.  McranOyn
YHUBEPCUTETUHUHT Tapux npogeccopu Axman Bedux
(1823-1891) Ycemonwmiinap byrok Typk Xanky KaOuianapuaaH OUpW SKaHIUTH Ba YIApPHUHT
T TypKusiiaH TallKapuJard MIIIMOHJIA0 oJamiiap opacuja YMYyMHH THII JIaX)Kacu
9KaHIUTH FosicuHU XuMosi Kuuiau.CynaiiMon [lomo (1836-1892) y3ununr "Tapux-u amam”
("Xaxon Ttapuxu", 1876) HOMIM HIIMIAa TYPKIAPHUHI HCJIOMrada OYJraH TapUXUHU
Eputan. XKeaet Ilomo (1822-1895)aca "KaBamnm-u Ycmonwmit" (YCMOHIH KouJajaapH)
HOMJIM TaAKUKOTHIA YCMOHJIM TWIMHUHI MIAKIJIAaHWIIM Xakuga é&srad. 1869-imnna
Mycrado Kamomumaua Moo (monmanuk myxoxup Koncrantun Boperkuit) (1826-1876)
"Ecku Ba SlHrm Typkiap" acapuaa TypkiaapHuHTr "TypaHo-ApsH" HpKUTaMaHCYOJIUTHHU
OKJIalll YIyH Uil 010 OOpIu.

bupox, naHTypku3sM @akaTriHa YCMOHJIM SJIUTACUHUHI MXTHUPOCH BMac 3[u.
KeliuHuanuk mNaHTYpKUCT MapKypacCHMHUHI KOHIENTyan O0a3acHHU IIaKJIJIaHTUPTaH
FOSJITApHM MIUTA0 YMKUIIIA acOCHM poil Xopuxkuid Typkoioriap — Poun ne Kok, [le ['une,
¢enmapman Monrke, Apmunuyc BamOepu, Jleon KayHn TomMoHuzaH amainra OUIMpUIIIH.
Benrp BambGepu Oapua Typkuil Xankigap OMp Xui HMpKra TETMIUIM SKaHUHHU, 3THUK Ba
MaJlaHU{ XyCyCHUATIapra 3ra dKaHJIUTHHYU Tabkunanu. Opancusnuk tapuxuu Jleon Kayn
Yunrusxon Ba TemypHHMHI unuiapusHu 'cymnepmeninap" nest 3bTHPOd 3THO, MYFyIIapHU
"upkuil apuctokparus'ned Ttabpudnaran. Typkuil xankiuap, YHMHT (QuKpura Kypa,
MYFyJIapHUHT OeBocuTa aBnoanapu, llapkaa SHr SXIIM KaHr4uiaap, HIYHUHTZIEK, HOEO
Ma/IaHUAT Ba CAHBATHU SPATTaH.

XX acpHHUHT Ooliapuia NAaHTYpKU3MHU cuécuil MadKkypa cudaTuaa aHuK Oenruiad
Oepaauran OMpUHYN UIUIAP Maino 6YIub, y emMupuaaéTran UMIEPUSHUHT KyH TapTHOUIa
Typral MyaisiH MyaMMOJIapHU XaJ KWIHII Y4yH MYyipkaiianrad >au. 1904-itmnna "Typk"
razeracuza "Yu typaaru cuécatr" Makojacu manao Oynau, ymoy makoiara CUMOMpCKIaH
aciu Kenu6 ynKumy Tatap 6yiran FOcyd Axdypa'’ myammmduuk kuaran. Yena Myamtad
MAaHUCIAMHM3M Ba OCMaHU3M YCTHAAH MAHTYpKUCT MapKypaHUHI YCTYBOPJIMIUHU
ucbotrnanu. “Ymoly cuécar Tydaitnu YCMOHIN UMIIEpUsicCUA SIIIOBYM Oapya TypKJIap dTHUK
Ba JIMHUY Yerapaiap W4yuja OCOHTMHA OWPIIALIUIIA MYMKHH, OOIIKAa MyCYJIMOH OyimaraH
TYPKHI, aMMO TYpKHMH TypyxJlap acCCUMMJISILMS KWIMIIHU J1aBOM STTUPHUILIAPH MYMKUH
M. ACCUMWIIALMSA KWIMHMAaraH, aMMO allHu TNalTAa MWUIUH UIACHTHU(PUKAUWS KUJIHII
Tylfycura sra OyaMarad Xajakiap ymoy cuécaT JoMpacuaa TYJIUK aCCUMUISIINSA KUINHTaH.
ly Owmman Owupra, OyHpmaii cué€caTHUHT acocuil ad3amnuru myHnaku, y Ocué Ba
EBponanunr Illapkuit Xynyamapuia Kyno MUKIOpAa SOIOBYM  Oapya TYypKJIapHU
OupnamrTupaay Ba STOHA THJI, STHUK Ba IuH Ownan Oupnamrupunann”. Hlynn Tapkumiam
Kepak-Ki, AKUypaHuHr ¢ukpura kypa, Mlcnmom Typiu MUHTaKalapHUHT TYPKJIapUHU STOHA

7 https://core.ac.uk/download/pdf/38315111.pdf
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naBiatra oupnamrtupaauran MmyxuMm omui OViau.llly 6unan Oupra, guauii (Mcoomuit) Ba
dbykaponuk (YcMOHIN) UACHTUDUKAIUACHA V3 KyUUHH WUYKOTAM, MUJITUH-3THUK TaMOMWMII
MUWIJIATUYUIIMK Kapa€Huaa acoOCU poJl YHAIu, - Aest AKUypa Xyjaoca KWIaaH .

[lanTypku3Mm €m Typkjaap MWUIMH CUECATUHUHI Ma(KypaBHil acociapujiaH Oupwura
avtmanan. YmolOy KoHcercusi €1l TYpKHMl STHOCEHTPU3M (TYpKHUIIMK) FOSJIapH acocuja
AyHEra KeJau. YHHUHT 9HT Malixyp HaMoéHmacu Typk couuonoru 3ué IN'okamn (1876-1924)
5aM. Y TAHTYpPKU3M KOHCENCHUSCHUHUHI PUBOXIIAHMUININIAa Karra Xucca KYIIIu.
[Tanucnomuiinuk tapadaopiapunan Gapkiu ynapok, y EBpona cuBuinzanusacu 0TyKIapu
acocyuza JAYHEBUM Ba PyXUHM KyUYHH QXpaTHUIl Ba TYPKUH XaJKHH pPHUBOKJIAHTHUPHUII
3apypAMTUHUA  TabKuagagu. Ymly #ynga MyBad@akustra HpUILUII  YYyH 3apyp
maptiapaad  Oupu  cudarupa TypKUd TWUIM  XalKJIapHH ATOHA JaBiaT WYUAa
Ooupnamtupuiau kypuo uyukau. [y kabu rosuiap €mr Typkiiap opacuia KeHI TapKaJiraH.

Typkuss amOunusiapy  OyryH  EBpOOCHEHMHT SHr MyXMM  MHUHTaKajxapuja
takcuminanagau: bonkon, Kopa Ba Oreit aenrusmapu, lllapkuit SJ’pTaep JneHru3u, SIkuH Ba
Vpra Illapk, Kaskas, Kpum, Bosira Bunostu, Vpan xucmu, JKany6uit Cubup, Mapkasuii
Ocué Ba llapkuii Typkucton (Lluuxon). "Typkus Ba mantypanusm" KUTOOMAA HIyHOAH
nevnnrad: "[laHTYpKUCTIApHUHT SIIMPUH MAKCaau - XO3UPIM MailTAa TapKOK TYPKUM
MWUIATIApPHUA ¥3 MYWra OJraH froHa JaBjaT spaTuuaup. YOy SHTU yJIKaH JaBiat
KUMHUHT Kynuaa Oupnammuimm kepak? Anbarra... Typkus” .

[ynnai kunubd, OYTryHTH KyHAa MAaHTYPKHU3M KaTTa MUHTaKaHUHT CHECUI Xa€TH YIyH
MyXUM Xxoauca OYynu0O KoIMOKaa. SIHru MycTakwi TypKUM JaBiaTiap Owiad
MyHOcabaT/IapHHd Hylra KyHuIaa MaHTYPKHUCTIAp Oyd KeNraH TYCHKJIapra Kapamai, Oy
Oopamarm wunuiapHd ¢aos AaBoM ATTUpMOKAa. byHpman Ttamkapu, ymoOy Qaomust
cyOBIKTIIapu HadakaT anoxuaa TypKUid TamkuwioTiap, 0anku Typkus paxOapusTH Xxamaup
(O6y xaknma ouuk 9b10H Kunmaca Xam). [lyaunr yuyn Poccus, Xutoit Ba YkpanHa ydyH
MaHTYPKU3M JABIATHUHT AXauTiaurd, KaBkaz Ba Mapkasnii OCUEHMHT TypKUl JaBiaTiapy
YV4yH 3Ca CyBEpeHHUTETra Taxauj OVinb KOIMOK/Ia.
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“YAKKA AHMAD” VA “ERNAZARXON” DOSTONLARIDA OBRAZLARNING
XARAKTER XUSUSIYATLARI MASALASI

To‘laganova Nilufar Nigmat qizi
Alisher Navoiy nomidagi TOShDO ‘TAU magistranti

Annotatsiya: Ushbu maqolada Ergash Jumanbulbul o ‘g lining “Yakka Ahmad” va
Rahmatilla  Yusuf o°g‘lining “Yakka Ahmad” dostonlari variantlarida yetakchi
obrazlarning xususiyatlari masalasi imkon qadar yoritilgan. Shuningdek, “Ernazarxon”
dostonlarining variantlarida yetakchi obrazlarning giyosiy tadqiqi masalasi imkon gadar
yoritilgan.

Kalit so‘zlar: romanik, syujet, obrazlar, tugun, yechim.

Dostonda uchraydigan Sarixon ismining ma‘nosini izohlab o‘tish maqsadga
muvofiqdir. Sarixon so‘zi sar +itxon o‘zak qismlariga ajraladi. “Sar” forscha so‘zdan
olingan bo‘lib, bosh degan ma‘noni anglatadi. -i esa fors tilidagi izofa hisoblanadi. Xon
qo‘shimchasi esa o‘zbek tili qatlamiga mansub ot yasovchi qo‘shimcha. Ushbu so‘zda bosh
so‘zi (kalla) insonning tana a‘zosi emas, balki bosh, ya’ni, bosh (katta) si ma‘nosida
qo‘llangan. Demak, xonlarning kattasi degan ma‘no anglashilyapti.

Qoraxon so‘zining etimologiyasiga nazar tashlaydigan bo‘lsak, tarixdan ma’lumki,
Markaziy Osiyoda X asrda Qoraxoniylar sulolasi hukmronlik qilishgan. O‘sha davr
manbalariga ko‘ra, “Qoraxon” so‘zi buyuk, kuch-qudrat degan ma’nolarni anglatgan.Shu
bois Qoraxoniylar sulolalarining nomlarini shunday atashgan. Ushbu sulola qudratli
bo‘lgan. Rus, turk va Yevropa xalglarida qora motam, aza ramzi hisoblanadi. Boshqa Osiyo
xalglarida kuch-qudrat ramzi sanaladi. Demak, Qoraxon: buyuk, qudratli xon demakdir.

“Ernazarxon” dostonida shunday bir obraz borki, u bir ko‘rinib o‘tuvchi obrazlar
sirasiga kiradi. Bu mehnatkash obrazi. U dostonda atigi bir o‘rinda: pastda turib, tosh otish
vaziyatida namoyon bo‘ladi. Baxshi keskin tanqid bilan ta‘riflaydi obrazni. Negaki, u ham
Oqiloyday pariga ishqibozdir, yor dardiga mehnat qilib yotibdi. Epos mantig‘iga ko‘ra, yor
eng kuchli, qudratli gahramonlargagina nasib etishi kerak. Bunday gahramon doston
vogealarining boshidan to oxiriga gadar ayovsiz kurashlarda ishtirok etib, g‘alaba qozonib,
yorga munosibligini isbotlashi darkor. Mehnatkash obrazi Oqgiloyday pariga munosib emas,
shu bois baxshi uni tanqid bilan ta’riflagan. Ana, uzunligi to‘qson bir yarim gaz, vuqray
poycha, turna bo‘yin, ko‘zi sariq, bir ko‘zi tolg‘ir, dimoqginasi chog, badanginasi
ko‘mirday, tishginasi oppoq, 0‘zi boladay, to‘bisiga ikki uy tikib bersa ham ancha yer hilvat
qoladi, quyruq domdanaday, orqa pas moladay. Ana shunday badbashara bachchag ‘arning
Oqiloy pariga ishqiboz bo‘lganiga qaytay.

Ernazar cho‘pon bilan uchrashadi. Uning ismi Qoryog‘di. Ushbu ot qo‘shimchali —di
o‘tgan zamon fe‘li komponentidan iborat so‘z dostonning har ikkala variantida ham
uchramaydi. Qor-oq rangli, yumshoq tabiat hodisasi. Cho‘pon ogko‘ngil, tabiatan yuvosh
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inson. Demak, ushbu obraz ismi-jismiga monand. Doston vogealarining rivojida ushbu
obraz cho‘ponik kiyilarini Ernazarga berib, uning Chin shahriga yetishida ko‘mak bergan.

Doston vogealarini tahlil qgiladigan bo‘lsak, obrazlarni ikki guruhga bo‘lishimiz lozim.
Yetakchi obrazlar va ko‘makchi obrazlar. Aynan Oqqiz, Qoryog‘di, hamda dostonning har
ikkala variantida uchraydigan pirlar va eranlarning qahramonlarga og‘ir damlarda yordam
berishi kabilar misol bo‘la oladi. Yuqorida nomlari keltirilgan obrazlarning asar
vogealaridagi o‘rni muhim darajada. Ushbu obrazlarsiz asar vogealarining yo‘nalishi butkul
o‘zgarib, qahramonlarning taqdirida ham hal qiluvchi ro‘l o‘ynardi.

“Yakka Ahmad” dostonining Ergash Jumanbulbul variantida ot obrazi berilgan. Ushbu
obraz voqgealar girdobiga olib kirilgan. Ot xuddi insondek, vogealar rivojida faol harakat
qiladi. Xonchorbog‘da turgan ot — Bo‘ztarlon ayyorni ko‘rishi bilan to‘rt oyog‘ini yerga
tirab chingiradi. Bo‘ztarlonning na‘ra tortgan oh-u nolasiga, osmon bilan yerlar larzaga
keladi. Otning chingirgan tovushiga tog‘lar togat gilmadi. Jonivor g‘ujumga boshini urib,
odamday ko‘zidan yoshini to‘kdi. Ot qancha siltasa ham oyog‘i yetmadi. Oxiri: qora yerni
tishlab, xuddi odamday ko‘zini yoshladi. Agar Ahmadning yoshligini sinchiklab,
o‘rganadigan bo‘lsak, aynan Ahmad yettiga kirganida Tarlon tug‘ilgan edi. Endilikda
Tarlon yettiga kirdi. Yetti soni simvolik nuqtai nazardan sirli degan ma‘noni anglatadi.
Tarlon oddiy ot emas, u sirli ot. Xuddi insonlardek, insoniy hislarga ega. Dostonning boshqga
variantlarida esa otning bu gadar faol harakatini uchratmaymiz.

Ahmad oddiy obraz emas, u dostonda muallif tomonidan yigit me’roji deb
tasvirlangan. Bilamizki, me’roj ko‘tarilish, Allohga yaqinlashish hisoblanadi.
Payg‘ambarimiz me’roj kechasida Allohga yaqginlashganlar, Parvardigor huzuriga
ko‘tarilganlar. Shu ma‘noda olib qaraydigan bo‘lsak, yigitlarning ichinda Allohga eng
yaqini degan ma‘no anglashiladi.

Ko‘zidan yosh tomib, har tarafga qarab kishnab, Ahmadning ustiga o‘zini tashladi.
Agar ushbu obrazlarning tasviri bo‘lmaganida doston bu qadar yuqori ta’sir kuchiga ega
bo‘lmasdi. Negaki, har bir obrazning ruhiy holati ishonarli va ta’sirchan tasvirlangan.
“Sizlarga men bir so‘z aytaman, quloq solib eshitinglar. Sizlar muncha yig‘lagan bilan
Ahmadni tirgizib olasizlarmi?! Sizlar shuncha yig‘laganingiz bilan Ahmadni hushiga keltira
olmaysiz,-degan mazmun anglashilyapti. Qolaversa, ushbu gapda ritorik so‘roq gap
qo‘llangan. Bo‘lishli gap orqali bo‘lishsiz ma’no ifodalangan.

Rahmatilla Yusuf o‘g‘lining “Ernazarxon” dostoni variantida Ernazarning ahdahor
bilan uchrashuvi dostonning tugunini tashkil etadi. Dostonda Ogqiloy erkak giyofasiga kirib,
jang qilishi bilan yomonliklar, gahramonlar hayotidagi kulfatlar ariydi. Dostonda aynan
Oqiloyning erkak qiyofasiga kirib, jang qilib, Ernazar bilan g‘olib bo‘lishi orqali dostonning
yechimi berilgan. Doston vogqealarini tahlil etar ekanmiz, “Ernazarxon” dostonining
Rahmatilla Yusuf o‘g‘li variantida ayolning erkak qiyofasiga kirishi voqgeasi tasvirlangan.
Po‘lkan shoirning “Ernazarxon” dostonida esa Ernazar suygan yorini ko‘rish maqsadida
ayol kiyimini kiyadi. Demak, gahramonlar yor ishgiga yetishish uchun xattoki, ayol va
erkak kiyimlarini kiyib bo‘lsa ham asar eposning voqealar rivojida faol harakat gilishgan.
Rahmatilla Yusuf o‘g‘lining “Ernazarxon” dostonida o‘lim motivi tasvirlangan. Sangilxon
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o‘lgan. Epik syujet maromiga yetkazilib tugallangan. Doston voqealaridagi syujet rivojini
tahlil etar ekanmiz: epos voqealari mantiqiy jihatdan “Yakka Ahmad” dostoni “Ernazarxon”
dostonining mantiqiy davomi. “Ernazarxon” dostonining Po‘lkan shoir variantida doston
so‘nggida to‘y motivi uchramaydi. Epos mantig‘iga ko‘ra esa har bir doston so‘nggida to‘y
motivi bo‘lishi kerak. Dostonning boshga variantlarida to‘y motivi mavjud. Marosim epik
formalarning transformasiyasi orgali yuzaga chigadi. Ushbu arxaik epik formaning bevosita
marosim bilan aloqadorlik tomonlarini tadqiq etish eposning tub asoslarini yoritishda o‘ta
muhimdir.
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O0’ZBEK VA INGLIZ TILLARIDA KESIM MUAMMOSI

Ibragimova Farangizxon Muhammadxon gizi
Samargand Davlat Chet tillari Instituti
Lingvistika ingliz tili yo nalishi 1- kurs magistranti

Annotatsiya: Ushbu maqolada ingliz tilida kesimga berilgan turli xil ta riflar, ingliz
va o ‘zbek tillarda kesimning turlari, kesimning ko ‘pincha fe’llar bilan ifodalanishi, ingliz
tilida kesimlar modal fe’l va infinitiv bilan ifodalanganda ro’y beradigan hodisa, kesim
vazifasida boshqa so ‘zlar ham kela olishi va o ‘zbek tili hamda ingliz tilida mavjud kesimlar
taqgoslanishi hagida so ’z boradi.

Kalit so’zlar: ingliz tili, o zbek tili, kesim, modal fe’l va infinitiv, kesimlik ma nolari.

Annotation: In this article, different definitions of cut in English, types of cut in
English and Uzbek, the fact that the cut is often expressed by verbs, the phenomenon that
occurs when cuts in English are expressed by modal verbs and infinitives, other words can
be used in the cut function and a comparison of existing cuts in Uzbek and English will be
discussed.

Keywords: English, Uzbek, participle, modal verb and infinitive, participle.

Biz o’zbek va ingliz tillarida kesim muammosini o’raganar ekanmiz, avvalambor,
ingiliz tilida kesim ganday ahamiyatga ega ekanligiga e’tiborimizni qaratishimiz lozim.
Kesim bir butun sifatida shakl va mazmun garama-qarshiligidan iborat. O’z navbatida shakl
va mazmun ham muayyan elementlardan tashkil topadi. Ingliz tilida ham kesim boshga
tillardagi kabi gapning bosh bo’laklaridan biri hisoblanadi.

Ingliz tilida kesimga quyidagicha ta’rif beriladi: “Kesim gapning bosh bo’laklaridan
biri bo’lib, ega tomondan ifodalangan shaxs yoki narsaning harakati, holati va qobiliyatini
ifodalaydi”. Gapda kesim egaga bog’liq bo’lib keladi. Kesim odatda o’zlik fe’lidan iborat
bo’lib, u zamonni, maylni, nisbatni, aspektlarni va ba’zida kishi va sonni ifodalab kelishi
mumkin.

Bundan tashqari, o’zida predikativlikni aks ettiradigan, gapni uyushtiruvchi va
shakllantiruvchi markaziy bo’lagi ham kesim deyiladi. Kesim gapning markaziy bo’lagi
bo’lganligidan gapning butun tavsifi-grammatik kategoriyalar: tasdig-inkorlik, shaxs
(personallik), zamon (teporallik), kommunikativ maqgsad va hokazolar kesimga garab
belgilanadi. Kesim gap qurilishida uyushtiruvchilik rolini o’ynaydi. Qolgan bo’laklar
kesimning kengaytiruvchilari yoki derivasiya usullari hisoblanadi. Bu jihatdan ega ham
kesimning subyekt valentligini to’ldiruvchi bo’lak gap tuzilishini kengaytiruvchi
hisoblanadi. Kesim predikativ shaklga ega bo’lganligi uchun, u gapda boshqa bo’laklarga
nisbatan emas, balki bevosita belgilanadi. Gapning yangi axborot tashuvchi yoki mavzusi
ega hisoblansa kesim esa rema yoki aktuallashtiruvchi bo’lak hisoblanadi. Demak, kesim
ham uyushtiruvchi markaz, ham axborot markazidir.
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O’zbek tilida kesimlik ma’nolari bo’lgan zamon, shaxs-son, tasdig/inkor,
mayl/modallik ma’nolari sinkretik yoyiq yoki tafsiliy (analitik) ifodalanishi mumkin.
O’zbek tilida kesimga xos bu ma’nolar ingliz tilida asosan tafsiliy asosda beriladi. Ingliz
tilida shaxs-son ma’nosini ifodalash uchun o’zbek tilidan farqli ravishda eganing qo’llanishi
shartligini qayd etish lozim. O’zbek tilida esa ega ta’kidlanganda yoxud kesimlik shakllari
nols ko’rinishda bo’lgan ot-kesimli gaplarda ega kesimdagi shaxs aktantini reallashtiruvchi
vosita sifatida namoyon bo’ladi. O’zbek tilida grammatik shakllangan gaplardagi
kesimlardan farqli ravishda, semantik funktsional shakllangan so’z-gaplar ingliz tilida ham
shunday gaplar tarzida berilishi gayd etildi. Umuman olganda, semantik-funktsional
shakllangan so’z-gaplar tillararo universal qonuniyatlarni o’zida ko’proq aks ettirganligi
bilan xarakterlanadi.

Bizga ma’lumki ingliz va o‘zbek tillarda kesimning turlari mavjud, ya’ni ular sodda,
qo‘shma, aralash kesim turlaridir. Shu sababdan o‘zbek va ingliz tilidagi kesimlar turlari
haqidagi nazariy fikrlarni o‘rganib, ularni qiyoslab tafovutlarni ko‘rishimiz mumkin. Ushbu
farglarni yanada yoritish uchun kesimi aralash fe’llar ifodalangan uyushiq kesimli sodda
gaplarni komponent va sintaksemalarga ajratib tahlil gilish menimcha, yaxshi natija beradi.
Natijada ingliz tilida nafaqat sodda fe’l bilan ifodalangan kesimlargina uyushib kelishi,
balki aralash fe’llar bilan ifodalangan kesimlar ham uyushib kelishini guvohi bo‘lamiz.

Kesim ko‘pincha fe’llar bilan ifodalanadi. Fe’llar kesim vazifasida qo‘llanuvchi tipik
so‘zlardir. Yuqorida aytganimizdek, tuslangan fe’llar predikativlik xususiyatini o‘zida
yorgin aks ettiradi: ular zamon, mayl, shaxs-son ma’nolarini bildiradi. Shuning uchun har
bir tuslangan fe’l bir gapni hosil qilishi mumkin: / read, I'll read.

Yana shuni ham inobatga olish kerakki, ingliz tilida kesimlar modal fe’l va infinitiv
bilan ifodalanib, qo‘shma modal fe’l kesimni tashkil etsa, aspektni ifodalovchi fe’llar bilan
keladigan fe’lning shaxssiz shakllari infinitiv va gerundiylar, qo‘shma aspekt fe’l kesimni
tashkil etadi va ushbu pozitsiyalar bir sodda gapda uyushgan holda uchraydi. Masalan:

1. He can write and read.

2. They began talking and laughing kabi gaplarda kesimi modal fe’l bilan yoki
aspekt fe’l bilan birga infinitiv yoki gerundiy bilan ifodalalangan sintaktik birliklar uyushib
kelgan hollarni kuzatishimiz mumkin. Bundan tashgari, bir sodda gapda uyushib kelayotgan
kesimlarning birinchi komponenti sodda fe’l kesim bilan, ikkinchi komponenti esa
murakkab qo‘shma fe’l kesim bilan ifodalangan holatlarni ham guvohi bo‘lamiz:

3. They entered the canteen and begin eating.

Ushbu gapda uyushib kelayotgan kesimlar entered, began va eating bo‘lib, birinchi
komponent sodda fe’l kesim bilan, ikkinchi komponenti esa qo‘shma aspekt fe’l kesim bilan
ifodalangan.

Kesim vazifasida boshqa so‘zlar ham kela oladi. Biroq bunda ayrim shart-sharoitlar
kerak: fe’ldan boshqa so‘zning kesim vazifasida kelishida bog‘lama, predikativlik affiksi,
tartib va intonatsiya kabi hodisalarning roli kattadir.
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O‘zbek tili bilan ingliz tilida mavjud kesimlar taqqoslansa, o‘zbek tilida 3 ta shaxsni
ko‘rsatganda 1jro maylidagi uyushgan fe’l kesimlar shaxsni ko‘rsatuvchi maxsus affiks
gabul gilmaydi, ammo ingliz tilida buning aksidir:

1. Men ertaroq kelaman va sizni bog ‘da kutib turaman.
| get up early and wash with cold water.
2. Siz keling va ularni olib keting.

You can come and stay with us.

Shuni alohida ta’kidlash joizki, umuman olganda ingliz va o’zbek tillarida kesimni
sintaksemalarga ajratib tahlil qilish gapdagi sintaktik birliklarning sistemztik
munosabatlarini aniqlash bilan birga, ularning o’zaro munosabatlarini aniqlashga ham
yordam beradi. Ilmiy tadqiqotning natijalaridan gapdagi har qanday o’rinda kelgan sintaktik
birliklarni yaxlit bir til materiali asosida yoki qiyosiy tipologik jihatdan gardosh bo’lmagan
tillar sistemasini tahlil qilishda qo’llanilishi mumkin.

Xulosa sifatida shuni aytish mumkinki, birgina ingliz tilidagi modal fe’llarning o‘zbek
tilida berilishidagi ayrim sintaktik, leksik va morfologik garama-garshiliklar, ularning ichki
va tashqi strukturalaridagi tafovutlarni yoritish katta mas’uliyat va bilim talab qiladi.
Aynigsa har ikki tilda kesimi modal fe’l yoki so‘z va infinitiv yoki harakat nomi bilan
beriladigan uyushiq gaplarni komponentlarga ajratib tahlil qilish, ularning gapdagi
differensial sintaktiksemantik belgilarini yoritish kabi ilmiy izlanishlar men uchun yangilik
va qizigarlidir.
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BOSHLANG’ICH SINF O'QUVCHILARNI INSHO MAVZUSI VA
UNI YORITISHGA O RGATISH.

Xaytbayeva Gulxonim Torayevna
Xorazm viloyati Gurlan tumani
16- maktab boshlang’ich sinf o’qituvchisi

Annotatsiya: Maqola boshlang’ich sinf o quvchilarga 0’zbek tilini o’qitish
usullarimizdagi mavjud kamchiliklarni bartataraf qilish hamda boshlang’ich
sinf o’quvchilarini insho yozishga va o’rgatish yuzasidan yetarlcha yordam
berish magsadida yoritilgan.

Kalit so’zlar: giyoslash, material tanlash, adabiy xarakter.

Insho mavzusi — insho fani bo’'lib, uning mazmunini tashkil etadi.
Mavzuga qarab inshoda aks ettiriladigan materiallar, dalillar, hodisalar
tanlanadi. Inshoning to'g'ri va to'liq bo'lishi o’qituvchi mavzuni qanday
shakllantirishi, o quvchilar uni ganday tushunishlariga bog liq.

Insho ustida ishlashda mavzu tanlash, uni rejalashtirishda esa og zaki va
yozma insho mavzusini belgilab olish muhim rol o ynaydi.

O quvchilarni 1-sinfdan boshlab mavzu tanlay bilish, uning ustida ishlay
bilish, yoziladigan inshoda fikrni bayon etishda har bir so'z, ibora hagida
o' ylashga o'rgatish kerak. Chunki mavzu ustida fikr yuritish bilan insho
ustida ishlash ham boshlanadi. Mavzularning bir-biridan fargini his etish
ularni giyoslashga yordam beradi.

Boshlang ich sinflarda giyoslash soda mavzularni tanlashdan boshlanadi.

O quvchilar mavzuni yoritishga 1-sinfdan boshlab o'rganadilar. Ular
mavzuga oid gap tuzadilar. Masalan, bahor havosi haqgida, ona qishlog’i
haqida, go rqoq quyon, ayyor tulki hagida gap tuzadilar.

Maktab o'tkaziladigan insholarda ko zga tashlanadigan nugsonlardan
biri mavzudan chetga chiqish, ya’ni uning haddan ziyod qisqa, yoki aksincha,
ortig darajada keng hajmda bo’lishidir. Aslida insho uchun aniq
chegaralangan mavzular tanlanishi o'rinlidir. Masalan, “Mening gulzorim”,
“Yozgi ta’tilning bir kunida”, “Biinchi qo'ng'iro”, “Matematika darsida”,
“Sevimli o qituvchim” va boshqalar.

Og zaki va yozma insho ustida ishlashda mavzu berib, uni yoritishni
talab qilishdan tashqari, avval material tanlash, keyin shu yig ilgan
materiallar asosida mavzuni shakllantirishni tavsiya qilish ham mumkin.

Mavzu zaminida inshoning asosiy mazmuni yotadi. O quvchilar u hagida
aniq tasavvurga ega bo’lsalargina, inshoni talabga javob beradigan darajada
yozishlari mumkin. Bunda mavzuning juda aniq bo lishi muhim rol o ynaydi.
Puxta o ylab tanlangan mavzu o quvchilarning unga mos material tanlashlari




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

va bu materiallarni izchillikda yoritishlari uchun yo'llanma sifatida xizmat
giladi.

Odatda, adabiy mavzulardagi insho uch gqismdan — kirish, asosiy qism,
xulosadan iborat bo’lib, reja asosida yoziladi.

1. Inshoning kirish qismida, odatda vogea yuz berggan davr,
asarning vyaratilishi, mavzusi, yozuvchi ijodida tutgan o'rni to g risida
qisqacha ma’lumot beriladi.

2. Inshoning ikkinchi, asosiy gismida mavzu bo'yicha to plangan
materiallar ifodalanadi.
3. Inshoning xulosa gismida odatda, qoida bo'yicha, asosiy gismida

bayon etilsa fikrlar umumlashtiriladi, shaxsiy xulosa bayon etiladi. Xulosa
gismining mazmuni, insho mazmuniga qarab turlicha bo ladi. Masalan, agar
insho adabiy xarakterda bo'lsa, xulosa gismida obrazlarning tipikligi,
yozuvchi ijodining ahamiyati, yozuvchining adabiyot rivojidagi roli hagida
so z yuritiladi.

Og zaki va yozma inshoga o'rgatish jarayonida o quvchilarda mavzuni
tushunish va yopritish, "oz inshosini aniq fikrga bo ysundirish, material
to plash, uni tartibga solish va joylashtirish, reja tuzish va reja asosida
yozish, mazmunga va nutq vaziyatiga mos ravishda til vositalaridan
foydalanish, yozgan inshosini takomillashtirish ko nikmalari hosil qilinadi.
Bulardan tashqari texnik vazifalar ham amalga oshiriladi, ta’ni matnni
yozishda imlo qoidalari va husnixatga e’tibor berish, matnni xatboshidan
yozish, husnixat va hoshiyaga rioya qilish kabi talablarga ham amal qilinadi.

1-4 sinflardagi bayon va insho ta’limiy xarakterga ega bo'lib, o qgituvchi
rahbarligida o'tkaziladi. Bu sinflarda o quvchilar mazmuni o zlashtirilgan
ertak, hikoya bo'yicha bayon, hayotiy tajribalar va rasmlar asosida kichik
hajmda insho yozadilar.

Boshlang'ich sinflarda o quvchilarni insho mavzusi va uni yoritishga
o'rgatish insho mavzusi bilan tanishtirishdan boshlanadi. Xususan, ularda
insho yozish malakasi rivojlanishi uchun qulay, mazmunli, soda mavzu
tanlash talab gilinadi.

Xullas, mavzu inshoda yoritilgan fikrlarga muvofiq kelishi va uning
mazmunini to'la gamrab olishi lozim. Hech vaqt kuzning shirin-shakar
mevalari haqida fikr yuritib, “Qovun pishdi”, “Polizda” deb sarlavha
go yilmaydi. U albatta, “Kuz saxovati”, “Kuz ne’matlari” kabi nomlar bilan
atalishi lozim.
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O’QITUVCHI MULOQOTIDA MUOMALA MADANIYATINING
SHAKLLANISHI

Xojimatova Gulshanoy Najmiddin qizi
Andijon viloyati Baligchi tumani
37-umumiy o rta ta’lim maktabi

amaliyotchi psixologi

Yoshlarning ongini o’stirishda o'qgituvchi pedagoglarning roli juda muhim.
Aynigsa,ijtimoiy-pedagogik sharoitga moslashgan ta’lim texnologiyalarini yaratish va ularni
ta’lim-tarbiya amaliyotida qo llash dolzarb masala. Bu o'rinda o qgituvchi pedagoglarning
0 zlari gay darajada imkoniyatga ega ekanligi, har ganday yangilikni tez o zlashtirib oluvchi
yoshlar oldida bir gadam oldinda yurish har bir pedagogning oldida turgan muhim
vazifalardan biri bo’lib kelgan va bundan keyin ham shunday bo’lishi kerak. Chunki
o"qituvchi pedagoglar ta’lim-tarbiya jarayonining eng mas’ul shaxslari hisoblanadi. Shuning
uchun ham bu jarayonda ragobat bolishi tabiiy. Buning shartlari esa tinimsiz mehnat,
malakasini oshirish, 0’z ustida ishlash va 0"z tafakkurini kengaytirib borishdir.

O’quv jarayonini yaxshi bo’lishi o’qituvchi muomala madaniyatida namoyon bo’ladi.
Muomalaning eng muhim tarkibi mulogot sanalib, motivatsiyada motiv ganday ahamiyat
kasb etsa, u ham xuddi shunday muhim rol o’ynaydi.

Muomala - hamkorlik faoliyatining ehtiyojidan vujudga kelib chiquvchi, shaxslararo
muloqot rivojlanishining ko’p qirrali jarayonidir. Muomala quyidagi tarkibiy gismlardan
tashkil topgan:

-Kommunikativ (bir tomonlama axborot o’zatish). Muomala 0’z ichiga hamkorlik
faoliyatining qatnashchilari bilan o’zaro axborot almashuvni qamrab olgan bo’lib,
kommunikativ jabha sifatida tavsiflanishi mumkin. Odamlar bir-birlari bilan muloqotda
Kirishishi jarayonida muomalaning muhim vositalaridan biri tilga va nutg faolyaitiga
bevosita murojaat giladilar.

- Interaktiv (ikki tomonlama ta'sir) - mulogotga Kirishuvchilarni o’zaro ta'siri,
ularning nutq faoliyatida nafaqat so’z orqali fikr almashinuvi, balki hatti-harakat va hulq
atvori bilan o’zaro ta'sir o’tkazishi tushuniladi.

- Perseptiv (o’zaro bir-birini idrok gilishi, anglashi) bunda mulogotga kirishuvchilar
o’zaro bir-birlarini idrok qilish jarayoni namoyon bo’ladi, ya'ni ulardan biri ikkinchisining
ishonchiga loyiq, aqlli, farosatli, tajribali, yuksak tayyorgarlikka ega inson sifatida idrok
gilinadi.

Muomalaning har uchala tomonini birlikda yaxlit olib garash, u hamkorlik faoliyatini
tashkil gilishning usuli va unda ishtirok etuvchilarning munosabatlari tarigasida namoyon
bo’ladi.

Kasbiy muammoni muvaffaqiyatli yechish mumkinki, gachonki o’qituvchi bilan
o’quvchilar (talaba) hamkorlik faoliyatiga kirisha olsa, shaxsni shakllantirishning magsad va
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vazifalariga o’zaro ta'sir va tushunuvchi yo’lga qo’ya olsa shundagina pedagogik muomala
amalga oshadi.

Pedagogik muomala - bu o’qituvchining talabalarga ta'sir o’tkazish usullarining
muayyan tizimidir.

- hamkorlik ishtirokchilarning o’zaro axborot almashuvi;,

- turlicha kommunikaktiv vositalar yordamida o’qituvchi tomonidan talabalar bilan
0’zaro ta'sir va 0’zaro munosabatni tashkil qilish;

- muayyan magsadni dasturiy asosda amalga oshirishning rejalashtirish va o’tkazish
funksiyasini bajaradi.

Pedagogik faoliyatda muomala birinchidan, o’quv faoliyatini yakkahol bajarishning
vositasi, ikkinchidan tarbiya jarayonini ta'minlashning ijtimoiy-psixologik tizimi,
uchinchidan ta'lim va tarbiyaning muvaffagiyatini ta'minlovchi o’qituvchi bilan
talabalarning o’zaro munosabatining muayyan tizimini tashkil qilishning usuli, turtinchidan
talaba individualligini takomillashtirish, iste'dodini garor toptirish imkonini beruvchi
jarayon ekanligi, beshinchidan yakkahol faoliyatning sub'ekti sifatida ro’yobga chiqarish
asoslidir.

Psixologiyada rahbarlarning o’z jamoasi a'zolari bilan munosabat texnikasi tahlil
etilib, turli tipdagi ijtimoiy-psixologik portretlari ishlab chigilgan. Pedagoglarning
muloqotni bogarish uslublari: avtoritar, demokratik, liberal uslub tarzida berilgan. Mana shu
uslublarni pedagogik muloqotda o’qituvchi rahbarligi uslubi tarzida kurish mumkin.

Avtoritar uslub. O’qituvchi guruhning faoliyat yo’nalishini shaxsan o’zi belgilaydi,
Kim-kim bilan o’tiradi, kim bilan ishlaydi o’qituvchi o’zi hal giladi. Bunday uslubda ish
yurituvchi o’qituvchi o’quvchilar tashabbusiga yo’l bermaydi. Hamkorlikning asosiy shakli-
buyruq, ko’rsatma, instrUksiya, ogohlantirish. Hatto kamdan-kam bildiriladigan
minnatdorchilik ham kamsitish shaklida bo’ladi. "Sen bugun yaxshi javob berding. Sendan
buni kutmovdim™ kabi.

Demokratik uslub. O’qituvchi faoliyat magsadini har bir o’quvchi ongiga yetkazishga,
ish borishini hal etishga hammani faol ishtirok etishga undaydi. o’zining vazifasini fagat
nazorat va muvofiqlashtirishda emas balki tarbiyalashda deb biladi, har bir o’quvchi
rag_batlantiriladi, unda o’ziga ishonch paydo bo’ladi, 0’z- o’zini boshqarish rivojlanadi.
Demokratik uslubda boshqaruvchi o’qituvchi bolalarning individual qobiliyat va
gizigishlarini hicobga olib vazifalarni optimal tarzda tagsimlashga undaydi. Faollikni
rag_batlantiradi, tashabbusin quvvatlaydi. Muloqotning asosiy shakli - iltimos, maslahat,
axborot tarzida bo’ladi.

Liberal uslub. o’qituvchi jamoa faoliyatiga aralashmaslikka harakat giladi, faollik
ko’rsatmaydi, maslahatlarga formal qaraydi, turli ta'sirlarga tez beriladi. Javobgarlikdan
o’zini olib qochadi.

Eng yaxshi uslub - demokratik uslub. Miqdoriy ko’rsatkichlar avtoritar uslubdan kam
bo’lishi mumkin, lekin ishlash ijtiyoqi rahbar yo’g_ida ham davom etadi. [jodkorlik yuqori
bo’ladi, javobgarlik hissi, 0’z jamoasi uchun faxrlanish rivojlanadi. Eng yomon uslub -
liberal uslub bo’lib, bunda ham ish kam bajariladi, ham sifat yomon bo’ladi.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

Avtoritarizm o’qituvchi yetukmasligini, uning axlogiy va siyosiy tarbiyasizligini,
pedagogik madaniyati pastligi bilan xarakterlanadi.

O’qituvchilar maktab amaliyotida axloq tarbiyasida qo’llashi mumkin bo’lgan
quyidagi asosiy pedagogik uslub turlari mavjud:

- Tarbiyaviy magsadni amalga oshirishga demokratik yondoshish, tarbiyaviy ishlar
natijasini oshkora muhokama qilish va uni o’quvchilar bilan birgalikda baholab, kelgusi
rejalarni to’zishni taqozo etadi. Bu uslub pedagog - o’qituvchi - o’quvchilar kollektivi
shaxslararo  munosabatlarni erkinlik, demokratik talablar asosida shakllantirib,
o’quvchilarning tashabbuskorligi, 0’z-0’zini tarbiyalash ishiga ijodiy yondashish orqali
barcha psixologik- idividual imkoniyatlarini, qobiliyatini ruyobga chigarishga zamin
yaratadi.

- O’quvchilar bilan do’stona munosabat - pedagogik uslub. U o’quvchi shaxsini
hurmat qilish va talbchanlik mezoni asosida qurilgan. Ushbu uslub asosida o’z faoliyatini
tashkil etgan pedagog har o’quvchining kelajagiga umid bilan qarashi, unga individual
yondoshishga harakat qilishi, jazo usullarini tartibsiz qo’llamasligi, o’quvchilar kollektivi
oldiga istigbolli tarbiyaviy magsad qo’yishga intilishi lozim. Aslida bu uslub biz ko’rib
o’tgan birinchi uslubga utishga zamin tayyorlashi, unga muqaddima bo’lishi mumkin.
Aksincha, o’qituvchi ma'lum pedagogik mohiyatta ega bo’lishga intilmasa, 0’z fanidan
bilimi sayoz bo’lsa, shaxslararo munosabatlarga ijodiy yondoshmasa, kommuniaktiv
qobiliyatini takomillashtirib bormasa o’quvchilar uni "katta birodar", "konsultant" sifatida
asta-sekin tan olmay qo’yishadi. Pedagog o’zining tarbiyaviy ishlarini amalga oshirishdagi
yetakchilik rolini yukotib, o’quvchilar hurmatini yengil yo’l bilan qozonmoqchi bo’lgan
bachkana shaxsga aylanib golishi mumkin.

- Pedagogik muomala — masofa uslubi. Bundan tajribali pedagoglar ham, faoliyatini
endi boshlagan yosh o’qituvchilar ham foydalanishiga harakat qilishlari mumkin.
o’qituvchilar asosan pedagogik talabga tayanadilar: o’quvchilar oldiga ma'lum tarbiyaviy
magqsadlarni qo’yib, uni bajarilish jarayonini ko’zatish, xatolarini to’zatish, baholash bilan
mashg_ul bo’ladilar. Bunday pedagoglar o’qitayotgan sinflarda tarbiyaviy maqsadlar
nomigagina amalga oshiriladi, tarbiyaviy tadbirlar o’quvchilarda hatti-harakat motivlari,
rivojlanish ehtiyojlarini shakllantirmaydi. Nari borsa, sinf o’quvchilari ahloqiy bilimlarni
o’zlashtirib olishlari mumkin. Lekin bu xil bilimlar amaliyotda kam qo’llaniladi.

- qo’rquvga asoslangan uslub. Bundan odatda yosh, tajribasiz o’qituvchilar
foydalanishga harakat giladilar. Ushbu uslub asosan tagiglashga tayanadi. Bolalar faolligi,
tashabbuskorligi inkor etiladi. Bu uslub maktab islohoti manfaatlariga mutlago mos emas.

Muomala jarayonida va hamkorlik faoliyatida o’qituvchining talabalarga ta'sir
o’tkazish natijasida ularda:

- 0°z-0’zini va o’zgalarni hurmat qilish;

-0°z-0’zini va boshqalar faoliyati, xulqini baholash;

-0°z-0’zini nazorat va o’zgalarni nazorat qilish;

-0’z-0’zini boshqarish (ham bilish faolyaitida, ham xulq atvorda);

- 0°z-0’zini takomillashtirish va yangi fazilatlarni egallash shakllanadi.
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Do’stona muomala talaba bilan o’qituvchi o’rtasidagi bilimlarni puxta o’zlashtirishni
ta'minlaydi va mukammal shaxsiy fazilatlarni tarkib toptirishga xizmat giladi. Pedagogik
jarayonda sodir bo’ladigan muomala odobi muallimning ahlogiy madaniyati,
tarbiyalanganlik darajasi aks etadi. Muallimning pedagogik kasb egasi sifatida o’ziga o’z
kasbiga, o’quvchilarga bo’lgan munosabati uning muloqotida yaqqol namoyon bo’lishi
mumkin.

Pedagogik jarayondagi aloqalar tizimida o’qituvchi bilan o’quvchi o’rtasidagi
muomala - munosabatlar katta o’rin egallaydi. Bu jarayonda bola insoniyat asrlar davomida
to’plangan bilimlarni axloqiy tajribani egallab oladi. Muallimlik pedagogik jarayonda
yetakchi kishidir. Unga yosh avlodni ukitish va tarbiyalash vazifasi yuklatilgan. Shuning
uchun ham o’qituvchiga, uning axloqiy sifatlari xulqiga, o’quvchilar bilan muomalasiga
nisbatan alohida, yuksak talablar qo’yiladi. Muallim hayotga endigina kirib kelayotgan
barkamol shaxs sifatida shakllanayotgan insonlar yosh bolalr bilan muloqotda bo’ladi.
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YOSHLARDA IJTIMOIY ADOLAT MEZONLARINI SHAKLLANTIRISHDA
ALISHER NAVOIlY ASARLARINING O'RNI

Mirzagahhorova Mahliyo
FarDu talabasi

Annotatsiya: Hozirgi kunda yoshlar ijtimoiy adolat mezonlarini shakllantirishda
yoshlar ongi va dunyogarashini rivojlanishida buyuk alloma Alisher Navoiy asarlarining
o'rni begiyosdir. Ushbu magolada yoshlar ijtimoiy hayotida Navoiy asarlarining ganchalik
muhim va e'tiborga loyigligi hagida gisqacha tuchuncha beriladi.

Kalit so'zlar: adolat mezonlari, tashabbuskor, tafakkur.

Bugungi kunda yurtimizda yoshlarimiz uchun ulkan imkoniyatlar tagdim
etilmogda. Yoshlar bu imkoniyatdan unumli va samarali foydalanishlari uchun barcha
imkoniyatlar ~ chegarasiz  bajarilyapti.  Yoshlarning ijtimoiy adolat mezonlarini
shakllantirishga bir gancha insonlar o'z hissalarini qo'shishgan. Shu jumladan aytib o'tish
joizki, yoshlar ijtimoiy adolat mezonlarini shakllantirishda Alisher Navoiy asarlarining o'rni
ham begiyosdir. Buyuk sharg mutafakkirlaridan b'olgan Alisher Navoiy bir gancha she'rlar
va g'azallari bilan kitobxon yoshlarimiz ongiga, tafakkuriga va ulardagi adolat mezonlari
shakllanishiga o'z hissalarini go'shgan. O'zbekiston birinchi Prezidenti |.Karimov ham
buyuk bobomizga yuksak ta'rif berib: "Agar bu ulug' zotni avliyo desak, u avliyolarning
avliyosi, mutafakkir desak, mutafakkirlarning mutafakkiri, shoir desak, shoirlarning
sultonidir”, - deydi. Asosiy mavzuga o'tishdan oldin bobomiz hagida gisqacha ma'lumot
bersak o'rinli bo'ladi. Alisher Navoiy 1441-yil 9-fevralda Hirot shahrida tug'ilgan. U juda
kichik yoshlaridan she'r va musigaga havas qo'yadi. O'zi ham olim-u shoirlar davrasidda
ulg'ayadi. Bu muhit unga buyuk shoir bo'lib yetishishida o'z ta'sirini ko'rsatadi. U hattoki 0'z
davrining buyuk olim-u shoirlarini ham hayratda qoldiradi. Bugungi kunda zamonamiz
yoshlari ham Alisher Navoiydek bilimdon, aqglli va tafakkurli shaxs bo'lib yetishishga va
undagi barcha yaxshi hislatlarini o'zlarida namoyon qilishga harakat qilib kelishmoqgda. Shu
o'rinda hammamizda savol tug'ilishi tabiiy. Yoshlarda ijtimoiy adolat mezonlarini
shakllantirishda Alisher Navoiyning o'rni ganday? Qaysi jihatlari bilan Alisher Navoiy
yoshlarimizga o'rnak bo'la oladigan shaxs bo'lgan? Bu savollarga javobni Alisher Navoiy
davri bilan bo'glab tushuntirishga harakat gilaman. Albatta hammamiz bilamizki Alisher
Navoiy she'riyatga oshno kishi bo'lgan. U she'riyatni hamma narsadan ustun go'ygan.
She'riyatga juda juda giziggan undan hech gachon ganday holatda bo'lsa ham ajralmagan. U
hattoki vazirlik martabasida bo'lib ham she'r yozishni to'xtatmagan. Atrofdagilar uning bu
ishini gattiq hurmat qgilishgan va unga rag'bat ko'zi bilan garashgan. Mana nima uchun
yoshlar Navoiydan o'rnak olishlari kerak. Inson o'sishdan hech gachon to'xtab golmasligi
kerak. Inson nafagat jismonan balki ruhiy tarafdan ham o'sishi kerak. Qachonki inson
o'ssagina keyin rivojlanadi. Yoshlar ham o'sib-unishlari, o'z kelajaklari bargaror qurishlari
uchun buyuk alloma Navoiydan kuch olib yashashlari kerak. Navoiyni yosh avlodni
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g'oyaviy tarbiyasiga go'shgan hissasi, inson, aynigsa yoshlar tarbiyasi bilan bog'liq jihatlari
juda ko'p. Uning yoshlarga bag'ishlangan fikr-mulohazalari, talab va ko'rsatmalari, orzu va
istaklari she'riy tarzda bayon gilingan. Navoiy o'z she'riyari tufayli o'zbek adabiyotini yangi
darajaga olib chiqggan. Biz yoshlarda Navoiy she'riyatiga gizigishni, Navoiy va uning
asarliga bo'lgan hurmat va e'tiborni korishimiz mumkin. Yurtimizda Navoiy tavalludiga va
Navoiy hayoti va ijodiga bag'ishlangan yig'ilishlarda yoshlardagi intilish, ulardagi
dunyogarash va ularning ijtimoiy adolat mezonlarini shakllantirishda Alisher Navoiy
o'rnining beqiyosligini ko'rishimiz mumkin. Yig'ilishlar natijasidagi intilishlar, rivojlanishlar
Navoiy asarlariga bo'lgan xalgning talabi, xohishi amalga oshayotganligini ko'rsatadi.
Navoiy asarlari bitmas xazinaki u yordamida yoshlar o'zini gizigtirgan va o'ylantirgan
savollarga yechim topadilar. Chunki Navoiyning har bir asari xalqga, yoshlarga
garatilgandir. Biz Navoiy izdoshlarimiz, chunki bizning yurtimizda Navoiyga o'xshagan
kuchli salohiyatli yoshlar juda ko'p. Oilada Navoiy hagida bolalikdan tushuntirib borilsa,
adabiyotimiz namoyondalarining asarlari hagida gizigarli gilib bola galbi va tafakkuriya
yetkazib borilsa, bu borada kelai barcha hislatlarni o'zida mujassamlashtirgan. Xuddi
Navoiydek ta'limni har narsadan ustun qo'yadigan yoshlar ham kam emas oramizda.
Yurtimizda esa bunga shar-sharoitlar keng yo'lga qo'yilgan. Bu imkoniyatlardan foydalanish
biz yoshlarning o'z qo'limizdadir. Biz Navoy asarlariga tayangan holda ish ko'rsak haqiqiy
Navoiy avlodi hisoblanamiz. Yurtni gay darajaga ko'tarish yoshlarga bog'lig. Hozirgi kunda
yoshlar bu yo'lda tinmay harakat gilib o'z tashabbuskorligini ko'rsatmoqdalar. Gapimiz
so'ngida shuni ayta olamizki, Alisher Navoiy millatimizni dunyodagi eng madaniyatli va
ma'rifatli xalglar gatoriga olib chiggan ulug' siymolardan biridir.

Xulosa qilib aytish joizki, hozirgi kunda buyuk allomalarimiz hayoti tarixini
o'rganish uchun olib borilayotgan sa'y harakarlarni yanada takomillashtiriah lozim.
Shundagina yoshlar o'z sohalari uchun kerakli kadr va tafakkurli, aglli jamiyat a'zolariga
aylanadi.
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IDENTITY CRISIS IN THE NARRATIVE STRUCTURE OF KAZUO
ISHIGURO’S “THE REMAINS OF THE DAY”

Zaripov Feruz Husan 0’g’li
Uzbekistan State World Languages University,
the 2nd year student of Master’s Department.

Abstract : Anarticle based on Kazuo Ishiguro's "The Remains of the Day". The
phenomenon of English as an ambiguous class is explained by the peculiarities of the
narrative composition of literary texts. A linguistic study of the chronicles in the analyzed
text may prove that it is impossible to positively evaluate the nostalgic cultural stereotypes
related to English concepts in the narrative. In English, as an example of national identity
crisis, the contradictory character is revealed in the novels Kazuo Ishiguro, a British
Booker prize-winner of Japanese origin.

Keywords: Englishness, self-identity, narrative, literary text, evaluation.

Introduction

Traditionally, Britain's own identity crisis has been attributed to the end of the British
Empire and the urgent need for Britain to set new goals and priorities on the world stage.
The specific geopolitical state of the UK has always been regarded as a reason for so called
“island psychology” and at the same time as a key factor in the country’s development. The
British Empire is a manifestation of power and national identity, which determines the way
of life of the country and gives it a sense of belonging. The end of the great Empire
influenced the national identity of Great Britain, which no longer remained constant. In the
post-empire period, like many previous empires, the British intellectual climate can be
described as a crisis of national identity. One wave of the British self-identity crisis was in
the 1980s and 1990s, when the debate on identity became particularly fierce and a series of
texts devoted to the issue of Britishness (Englishness) appear. This can be explained by the
fact that the loss of identity due to fear of losing control of certain resources can exacerbate
the value problems associated with specific language communities. As a result, literary texts
discussing such value problems are created. Chronologically Kazuo Ishiguro’s The Remains
of the Day (which was published in 1989 and was awarded the prestigious Booker prize)
coincides with this phase of the British national identity crisis. In 1989, Kazuo Ishiguro was
Japanese who had lived in the UK since he was a child and wrote a novel that revealed the
English phenomenon. The purpose of this article is to solve the phenomenon of English
through a linguistic analysis of the narrative structure of The Remains of the Day by Kazuo
Ishiguro. The narrative structure of the text under analysis presents interest as, on the one
hand, the text is written by a British author for the British audience and, on the other
hand, Ishiguro’s vision of the phenomenon is originally a view from the outside — it
is how Englishness is viewed by a Japanese.

Main part
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The range of perspectives on the main idea of K. Ishiguro’s novel is wide
enough. Despite the different interpretation of the text message, we are in the emotion of
text, its ideal value of crisis it is closely related to Epoch's social and political situation, |
pointed out that. The analysis of the text indicates the collapse of the historical spheres,
pointing out the collapse of the ideology of the earth as one of the central motivations of the
book, pointing out the collapse of the ideology of the Earth. A popular view on the novel is
that it is a narrative about social and political contradictions Britain was experiencing in
the beginning and the middle of the XX century, the most significant of which are the
formation and the spread of fascism, World War 1l in Europe, the Suez crisis of 1956,
increasing tensions in British-American relations and the beginning of America’s
cultural dominance.

However, commenting on the main idea of the novel in one of the interviews, K.
Ishiguro mentions his “primary interest in personal aspects of the character’s life rather
than in the larger historical context of the 20" century”.

The key fact that writer establishes the action of the book in late summer of 1956
acquires paramount essential for the representation of Englishness in the text. The political
context in which Britain appeared in the first decades after the war and, more
importantly, the reader is aware of the role of WWII in world history. In other words, we
can see that K. Ishiguro's novel isaimed at a certain type of readers, the British, who
undoubtedly share the negative assessment of this frame. It is important
to note that WWII is not explicitly described in the narrative, but it does provide a definite
boundary line that divides the character's life into two different periods. It is the war
that influenced Stevens' life and led to the change of ownership of Darlington Hall.

The knowledge of the end of the Second World War is available to the reader as
an "evaluative filter" and negates the positive possibility of "Englishness" / "good old
England” / "Real English gentleman™ presented in the text under study.

In conclusion, the analysis of the genre and the structure of the narrative structure
of The Remains of the Day suggest that English was objected to in the text through the main
character of the novel - Butler Stevens was presented as a binary category. It is achieved by
the peculiarity of the narrative structure of the text which isdividedinto two
different time planes. The main conflict of the text is represented by the verbal elements that
form the local and spatial characteristics of the fundamental contradiction.
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AKTHUBHBIE METO/IbI OBYYEHUS HA YPOKAX PYCCKOI'O SI3BIKA
B HAYAJIBHOM IIKOJIE

AOay:xkadoopoBa Innaopa KomuioBHa
Yuumenwv pyccroco asvika
Hlxona Ne 19 Haebaxopcxoeo paiiona Hasoutickoii obracmu

«Hano nmpuMeHsTh pa3HooOpa3Hble METOAbl U HaxoAuTh HoBbIE. Lllkoma momkHa
OBITH TI€IarOTUYECKOM JJabopaTopuel, yuyuTelb B CBOEH ydeOHO-BOCIUTATEIbHOU
paboTe IOJKEH MPOSIBIATh CaMOCTOSTENIbHOE TBOPUYECTBOY.
JI.LH.ToncTou

AHHOTANUA: AKMuHvle MemoOobl O00VYeHUs — Dm0 Memoovl,  nooyxicoarwue
VUQUWUXC K AKMUBHOU MbICIUMENbHOU U NPAKMUYecKol O0esimelbHOCmU 6 npoyecce
0811a0eHUsL VUeOHbLIM Mamepuaiom.  AxmuseHvie memoovl 00yueHUss — OueHb 2uOKue
Memoobl, MHO2UE U3 HUX MOICHO UCNONb308AMb  HA PA3IUYHLIX DMMANAX YPOKA.

KaroueBble ciioBa: memooos u npuémos, obyuenue, uepa, MOmusayus, aKmueHvie
Memoobi.

Y GONBIIMHCTBA YUYEHHUKOB OTMEUAETCS HEJOCTATOYHBIA YpPOBEHb MO3HABATEIbHOMN
aKTUBHOCTH, HE3PEJIOCTh MOTHMBAIMM K Y4EOHOH MAESITENIbHOCTH, CHM)KEHHBI YpOBEHBb
paboTOCTIOCOOHOCTH U CaMOCTOSATENBHOCTU. [103TOMY MOUCK M MCTIOIB30BAHUE AKTUBHBIX
dbopMm, MeTOAOB U MNPUEMOB OOYYEHHUS SIBISETCS OJHUM M3 HEOOXOJUMBIX CPEICTB
NOBBIIIEHUS 3P(PEKTUBHOCTU KaK 00pa30BaTEIBHOr0, TaK U KOPPEKIIMOHHO-PAa3BUBAIOLIETO
mporecca.

Tak B Havame ypoka aKTHBHbIE METOJbl MO3BOJISAIOT CO3AAaTh ICUXOJIOTMYECKUI
HACTPOH 00yYaIOIIMXCS HA 3aHATHE, CTOCOOCTBYIOT ()OPMUPOBAHUIO MUCXOTHOW MOTHBAIINH,
BOBJICYCHHIO BCEX O0YUaIOMIMXCs B Y4eOHBIN MPOIECC, CO3/IaHUI0 CUTYAIH yCIexa.

C »9TO0il 1EnpI0 B Hauyaje ypokKa MOTYT HCIOJb30BaThCS PA3IMUYHbIE MPUBETCTBUS.
Hanpuwmep:

- Hauunaem ypok. JlaBaiite ynasiOHEMCS Apyr Ipyry, MOJAAPUTE CBOMU YJIBIOKH. -
JlaBaiiTe Haml ypoK HayHEM C TOXKEJIAaHWS JAPYT ApYry nobpa. S xemnato tebe mo0pa, THI
’KeJaelrb MHe J100pa, MBI XKellaeM JIpyr apyry noopa. Eciu 6ynet TpyaHo - s Tebe momory.
-5l papa, yTO y Hac oTaM4HOE HacTpoeHue. Hagerock, 4To ypoK MpoHIeT MHTEPECHO U
yBJIEKaTeNbHO. -Temepb MocMOTpuTe Ha MeHs. S Toxe jkelar BaMm paboTaTh JIPY’KHO,
OTKpBITH YTO-TO HOBOE. Takue NPHUBETCTBUS CO3/Al0T IO3UTUBHBIM AMOLMOHAIBHO-
TICUXOJIOTHYECKUI (POH, MO3BOJISIOT HACTPOUTHCS U BKIIOUYUTHCS B PalboOTYy.

JI71s1 KOHLIEHTpAllMd BHUMAaHMsI, TIOBBIIICHUIO Y4€OHOW MOTHUBAIIMU UCIOJIB3YI0 TaKHUe
VIpaXHEHUS KaK «Y CTAHOBKay:

[TpuBenu ronoBy B nopsaok. (I[lormaaunu, npuyecanu cedst najgbyvkaMu). 3aKpbLIu
IJIa3KM U MBICJIEHHO CKa3ayu: «S1 BHUMaTeleH, s Mory, y MeHsl Bc€ nosydurcs!». S xenaro
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BaM YCIEXOB, a Bbl MNoxkenaiite mMHe yaauu. Cnacu6o. Ha ypokax ureHwus,
O3HAKOMJICHHSI C OKPYKAIOIMM MUPOM Yallle BCETO MPUMEHSIOTCS CIIEIYIONNE AKTUBHBIE
MeTOAbl 00y4YeHHUs: TOMETKHA HA MOJISX, HAIIPABIECHHOE YTEHUE, BOCIIPUSATHE MaTepHaa C
3aKPBITHIMU TJ1a3aMH.

Metoa «IloMeTKH HAa MOJSAX» OOBIYHO HCTIONB3YETCS MPU O3HAKOMIICHUHM C HOBBIM
MarepuaioM. OH TO3BOJSET YYEHUKY OTCIEKUBATH CBOE IMOHMMAaHUE IIPOUYUTAHHOIO
3aaHusl Ui Tekcra. [loMeTkH AOMKHBI OBITH CIEAYIOIIHE: 3HAKOM «TraJIouKa» (\/)
OTMEYaeTcsi B TEKCcTe MH(pOpMaIMs, KOTopas yxke H3BecTHa yueHuky. OH paHee ¢ HeH
no3HakoMuics. [Ipu 3ToM uCTOYHUK MHGOPMALIMK U CTETIEHb JOCTOBEPHOCTU €€ HE MMEeT
3HAYCHUS. 3HAKOM «ILTIOCY (+) OTMEYaeTCss HOBOE 3HAHHUE,
HOBasi MHGOpMaIUs. YUEHUK CTAaBUT ATOT 3HAK TOJILKO B TOM CJy4ae, €Cju OH BIEPBBIC
BCTpEYaeTCs Cc MIPOYUTAHHBIM TEKCTOM.
3HaKOM «MHUHYC» (-) OTMEYaeTCs TO, YTO HJET Bpa3pe3 C UMCIOIIMMUCSA Yy YYCHHKA
MIpeACTaBICHUSAMH, 0 4em OH Jymain MHaye.
3HakoM «Bompoc» (?) oTMedaercsi TO, YTO OCTANOCh HEIMOHSATHBIM YYCHUKY U TpeOyer
JOTIOTHUTENLHBIX CBEJCHUMN, BEI3BIBACT JKEJIAHUE Y3HATH MOJIpoOHEe.

Jauuplii mpueM TpeOyeT OT y4YeHWKAa HE NPHUBBIYHOTO MACCHUBHOTO YTECHHS, a
aKTUBHOTO M BHUMaTENbHOTr0. OH 00sI3bIBa€T HE MPOCTO YHUTaTh, & BUUTHIBATHCA B TEKCT,
OTCIIEXHUBATh COOCTBEHHOE MMOHUMAHUE B MPOIECCE YTCHUS TEKCTa WM BOCIIPHUATHS JTH000U
uHOM mHpopmanuu. Ha mpakThke y4eHHKH MPOCTO MPOIYCKAIOT TO, YTO He MoHsu. U B
JAHHOM CITydae MapKUPOBOYHBIM 3HAK «BOIPOC» OOA3BIBAET UX OBITh BHUMATEIBHBIM H
OTMEYaTh HEMOHATHOE. MCNonb30BaHHE MAPKUPOBOYHBIX 3HAKOB IMO3BOJSET COOTHOCUTH
HOBYI0O HHGOPMAIMIO C HUMEIOUIUMHUCS TPEACTaBICHUSIMU. [l TOro, 4toOBl YyIOBUTH
KaKJIbIH, BaXHBIA IJi1 peOCHKA MOMEHT MOYHO HMCIOJIb30BaTh CJICAYIOIINE CUTHAIHHBIC
kaprouku: |V mens nomyvaercs! ? Tpebyetcst momoib Mup akTUBHBIX METOJIOB
oOy4YeHHUs SIPKUM, YAUBUTENbHBINA, MHOTOTpaHHbIM. B HeM koM(popTHO 4yBCTBYIOT cels U
YUUTEINS], U YYeHUKU. BoiiAnuTe B 3TOT MUP U CTAHBTE €T0 MOJHOMPABHBIM XO35UHOM.

CIIMCOK UCITOJIb30BAHHOM JINTEPATYPHI:

1. babanckuii FO.K. Metoasl 00yueHus B COBpeMEHHOM 00111e00pa3oBaTeIbHOM
mkoJe - M.: IIpocsemenune, 2003r.

2. 3anxoB JI.B. HarmsimHOCTh M akTUBU3anus ydamuxcsi B o0ydenuu - M.: 3HaHue,
1960r.

3. Kaxuranuena ['.A., BacenkoBa M.B. O npuHIunax u MeTo1ax T€XHOJIOTUU
MHTEPAKTUBHOTO 00Y4YEeHUS PYCCKOMY SI3bIKY B cpenuHeil mkoune//Ilenaroruka, 2005, Ne2.
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SINOVLAR SOYASIDAGI INSON...

[Imiy rahbar Qalandarova Dilafro‘z Abdujamilovna

Nizomiy nomidagi TDPU O zbek tili va adabiyoti kafedrasi o ‘qituvchisi
No‘monjonova Mubinaxon Qahramonjon qizi

Nizomiy nomidagi TDPU O ‘zbek tili va adabiyoti yo ‘nalishi 2-bosqich talabasi

Annotatsiya: Yozuvchi Ulug‘bek Hamdam “Muvozanat” romanida xohlagan
harakatlanayotgan narsada muvozanat bo ‘lmasa, u muvozanatsizlikka yo ‘ligishi, biz
yvashayotgan hayotda juda ko ‘p muvozanatlar borligi va balki biz aynan shu muvozanatlar
bilan birga yashashimizni, bizni yashashga bo ‘lgan ishtiyogimizni ular ushlab turishi
mumkinligini tasvirlaydi.

Kalit so‘zlar: adabiyot, syujet, gahramon, muvozanat, tiriklik, mashaqgqgat, evrilish,
maishiy ahvol, tuzum.

Adabiyotshunos olim, yozuvchi Ulug‘bek Hamdamning “Muvozanat” romani
gahramonlari Yusuf, Amir, Sodiq, Oygul, Gulshoda taqdiri misolida insonning moddiy va
ma’naviy (ruhiy) hayotda muvozanatni saqlay bilishi kerakligi, o‘z insoniy qiyofasini
yo‘qotmaslik uchun kurashishi lozimligi, har qanday qiyinchilik, mashaqqatlarga bardosh
berishi shartligi ko‘rsatib berilgan.

Asarda O‘zbekiston mustaqilligining dastlabki yillaridagi odamlarning hayot tarzi,
o‘zaro munosabatlari, turmushi, maishiy ahvoli bilan bir qatorda insonlarning ruhiyatidagi
o‘zgarishlar, evrilishlar aks ettirilgan.

Asar Yusufning bolalik paytidagi xotiralari bilan boshlanadi. Qish fasli, gor bilan
qoplangan ko‘chada Yusuf hali hech kim yurmagan yo‘l (yo‘l — Yusuf hayoti ibtidosi,
boshlanishi) da gadam tashlarkan, bundan ayricha zavq tuyadi. Ammo ortidan kelgan
avtobus (mashina — hayot qiyinchiliklari, sinovlari) barcha xursandchiligini yo‘qqa
chigaradi.

Yusufning bolaligida oila a’zolari, yaqinlari bilan Ulug‘tog‘ga borgani, ammo tog*
cho‘qqisiga chigmay, adirdagi sayhonlikda qolib, shu yerda lolalar bilan kifoyalanganini
eslaydi. Bu tasvirda Ulug‘tog® cho‘qqisi — Yusufning ko‘zlagan orzu-niyatlari, o‘z oldiga
go‘ygan magsadlari timsoli. To‘g‘ri, u bolaligidagi orzusi — tog‘ cho‘qqisiga chiqolmadi,
ammo hali oldindagi katta hayotda o‘z maqgsadlariga albatta erishajagi Syujet davomida
anglashiladi. (Bolaligida tog‘dan uzoqlashgani sari u Yusufni ta’qib etayotgandek tuyuladi.)

Yusufning tog‘asi Muhammadjon aka butun umrini jamiyat taraqqiyoti, xususan, 0‘zi
tug‘ilib o‘sgan Marhamat rivojiga bag‘ishlagan. O‘z faoliyati davomida adolat, hagigat
uchun kurashib kelgan. Yurtning ozodlikka erishishi hagida eng avval anglab yetganlardan
va mustaqillik qo‘lga kiritilgach ham oson bo‘lmasligini, hamma jabha ham bir tekis, bir
maromda ketmasligini eng oldin tushunganlardan. Muallif buni Muhammadjon aka o°z
bog‘ida qushni qafasdan ozod qilib, uni uchirib yuborish epizodi orqali yaqqol tasvirlagan.
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Amir (Yusufning akasi) vaqt o‘tishi bilan hayot yo‘lida, yashashda o‘zining asl
magsadini, tiriklik mazmunini yo‘qotib qo‘yadi; tuzum almashgach, jo‘n aytganda nima
qilishini, qanday yo‘l tutishini, hayotini qanday izga solishini bilolmay, o‘zini dinga qattiq
bog‘lab (dinga o‘ta qattiq berilish, mutaassiblik orqali 0‘z-0‘zini chalg‘itmoqchi) to‘g‘ri
yo‘lni topmoqchi bo‘ladi. Ammo u bu yo‘lda ham oltin o‘rtalik — muvozanatni saglay
olmaydi. Bunga sirtdan garaganda o‘sha davr, tuzum aybdordek, asl sabab esa Amirning
0°z1, uning shaxsiyatida.

Gulshoda (Amirning ayoli) Amir aslida unga uni baxtli gilish uchun uylangandi,
ammo ruhiyatudagi holatlar tufayli buning uddasidan chigolmadi. Qaytanga Gulshodaning
kasalligi ustiga, shuncha mashaqqat, giyinchiliklar bilan yashagani (Amirning telba holiga
tushishi, undan avval ham ro‘zg‘or tashvishlari Gulshodaning gardaniga tushgani) unga
katta zarba bo‘ldi, o‘limini tezlashtirdi.

O‘ttiz besh yoshdagi Yusufning ishidan ko‘ngli sovugan, sovugan emas, balki, 0‘z
ishidan avvalgi ishtiyoqini, jahdini, shaxdini topolmay gqiynaladi va xotini Oygul, o‘g‘li
Muhammadjonni olib tug‘ilgan qishlog‘iga ravona bo‘ladi. U yerda gishlog aholisi,
jumladan, ota-onasi, akalarining turmushi, ro‘zg‘orini amal-taqal yurgizayotganini ko‘radi.
Bolalikdagi do‘stlaridan biri Sodiq uni savolga tutib, ozodlik qo‘lga kiritilgan bo‘lsa-da,
xalq ahvoli nima uchun yaxshilanmagani, xo‘jalik hayotining yaxshi tomonga
o‘zgarmayotganini so‘raganda Yusufning tayinli javob berolmasligi, chunki u ham ayni shu
so‘roglarga javob izlab yurardi.

Qishlogdoshlarining tayinli ish topolmasligi, topsa-da, maoshini o‘z vaqtida ololmay,
bekorchilikdan billiard o‘ynashayotganini ko‘rib eziladi, ammo yordam berolmasligidan
yanada azoblanadi. (Rashid — Yusufning gishlogdoshi, Alpomish kelbatli, lekin tayinli ishi
yo‘q.)

Mirazim — Yusufning kursdoshi, institutda fagat diplom uchun o‘qigan. yoshligidan
otasi ta’sirt ostida savdogarlikni o‘rganib, ulg‘ayib katta tijoratchi (Yusuf uni
Mirzakarimboyga o‘xshatadi) bo‘ladi. Mirazim kursdoshi Zahroni sevib, umrining
oxirigacha uni baxtli qilishga va’dalar bergan bo‘lsa-da, to‘yidan bir yil o‘tmay,
munosabatlariga sovuqlik tushib, asta-sekin bir birlaridan uzoglashib, bir uyda begonadek
yashaydilar.

Zahro — boylik, mol-dunyo, davlat behisob bo‘lsa-da, ichi to‘la dard-hasrat. Asarda
yozilganidek, moddiy tomondan bekam-u ko‘st, ma’naviy ehtiyoji esa to‘la qondirilmagan
shaxs. Bu obraz orgali moddiyat insonga doim ham baxt keltirmasligi, hayot mazmuni fagat
o‘yin-kulgi, ziyofatlardan iborat bo‘lishi oxir-oqibatda odamni zeriktirishi ko‘rsatib
berilgan.

Yusufning bolalikdagi do‘sti Sodiq bilan suhbatida mustagqillikka erishilgach va undan
avvalgi payt, gay biri yaxshiligi haqida gap ketganda Yusuf: “...yeyishga bir burda nonim
qolmasa ham, o‘g‘limga bitta hapdori sotib ololmay o‘limiga sababchi bo‘lsam-da,
ro‘zg‘orim kuyib, kul bo‘lib to‘zib ketsa ham sen sog‘ingan imperiyani xohlamayman” deb
aytadi. Keyinchalik esa Yusuf tilga olgan barcha hodisalar hayotida ham yuz beradi.
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Farzandi nobud bo‘lgach, oilasiga ham putur yetadi, chunki oilasini ushlab turgan faqat
0‘g‘li Muhammadjon edi.

Tuzum almashdi, insonlarning dunyogarashi sekin-asta o‘zgardi, bu o‘zgarishlar
orasida Yusuf o‘zini “mubhit girdobida bir xas” (Cho‘lpon ta’rifi) kabi his giladi.

Xulosa qilib aytadigan bo‘lsak, asar mohiyatida insonning har qanday holatda o‘zini,
o‘zligini saglab qolishi lozimligi, odamgarchilikni yo‘qotmaslik, hayotda nima yuz
bermasin yashashda davom etish kabi g‘oyalar ilgari surilgan. Yuqoridagilarga amal qilgan
inson esa tom ma’noda hech qachon o‘z muvozanatini yo‘qotmaydi. Har ganday ziddiyatlar
biror narsa ustida bo‘ladi va doim o‘sha asosiy narsa hagida ikki xil fikrlovchi insonlar
bo‘lmasa, uning ahamiyati yo‘qoladi. Inson zoti muvozanatsiz tik bo‘la olmaydi, o‘zini
tutolmaydi... Yo o‘ngga, yo so‘lga og‘ib, oxir-ogibat yigiladi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATTI:

1. Ulug‘bek Hamdam. “Muvozanat”. Sharq" nashriyot matbaa aksiyadorlik
kompaniyasi bosh tahririyati. Toshkent.: 2007.

2. Umidbaxsh adabiyot ehtiyoji. Yozuvchi Ulug‘bek Hamdam bilan suhbat. Hurriyat
gazetasi. 2015 yil, 9-son.
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MOJAYJBbHOE OBYYEHUE B CUCTEME MHOSI3BIYHOM IMOAIOTOBKH
CTYJAEHTOB

HInmuyk Anéna OJieroBHa
Hasoutickuii I'ocyoapcmeennwuil [ledacoeuueckuti Mncmumym

AHHOTAUMA: B cmamve npusooumcs meopemuueckoe 060cHO8aHUe NPOOTIeMbl
npUMeHeHUsi MOOYIbHO20 00VYeHUs 8 CUCmeMe UHOAZBIYHOU NOO2OMOBKU CHLYOEeHMO8.
KuaroueBble ciioBa: Huoszvlunas no02omoeka, MoOyivHoe 00yueHue, UHOAZbIYHAS
KOMMYHUKAMUBHO-KYIbMYPHASL KOMREMeHYUsl.

B cBs3u ¢ HapacTaromuMu IpoleccaMy Io0anu3alnuu M UHTerpanuu PecnyOnuku
VY30ekucTan B MHUPOBOE IMPOCTPAHCTBO, MPOBOJUMBIMH SKOHOMHYECKHMMH pedopMaMH U
aKTUBHBIM HAay4HO-0Opa30BaTENIbHBIM COTPYIHUUYECTBOM OTE€UYECTBEHHBIX IEIaroruyecKux
BY30B C 3apyO€XHBIMU BY3aMHM, BO3PACTae€T HEOOXOJUMOCTh MOATOTOBKH CHEIUATIHCTOB,
MPAKTUYECKU BJIAJICIOIIUX WHOCTPAHHBIM SA3BIKOM Ha BBICOKOM YpOBHE. Belb BBIMYCKHHMK
Me1IarOrM4ecKoro By3a — 3TO HE TOJIBKO CIEIUAINCT, 00JIafaroIuii 3HAHUSMU U HaBbIKaMH,
HEOOXOJIMMBIMH ISl OCYILECTBIEHUSI NMPO(EeCCUOHAIBHON NEATEIbHOCTH, HO U JINYHOCTb,
MMEIOIasi BHICOKOPA3BUTHIE MHOSA3BIYHBIE NMPAKTUYECKUE 3HAHUS, HABBIKM, CHOCOOHOCTH U
KauecTBa. B koHTekcTte BoJOHCKOro mnpomecca MMEET MECTO IPAKTHUYECKOE BIIAJICHUE
MHOCTPAaHHBIM $I3BIKOM B YCTHOM W IHCHBMEHHOM OOILEHWH, a HE YMEHHUE «4YUTaThb U
NIEPEBOJIUTH C UCIIOJIB30BAHUEM CIIOBAPS.

HeoOxoaumocTs (opmupoBanus y OyIyHIMX CHEHHAIMCTOB (PHIOJIOTHYECKOrO
npodunss  HMHOS3BIYHOM ~ KOMMYHUKATUBHO-KYJIBTYpHOM — KOMIETEHLMH  Tpelyer
COBEPILIEHCTBOBAHUS CUCTEMbl UX MHOSI3BIYHON MOJATOTOBKH B By3e, 0OyclaBiIMBarole 3a
co00il TMOMCK WHHOBALMOHHBIX M COBPEMEHHBIX HATJISAHBIX TEXHOJOTHUH OpraHu3aluu
y4eOHOro mpolecca, OTBEYAIOIIUX COBPEMEHHBIM TpeOOBaHUAM, pPa3pabOTKy HOBBIX
METOIO0B ¥ ()OpM OOyUCHHS.

[Ipoucxonsmme H3MEHEHHs BIUSAIOT W HAa HM3MEHEHHE IOJXOJ0B U METOJOB K
00yUYEHHI0O HHOCTPAHHOMY SI3BIKY B By3ax (uuionorudeckoro npoduisi. B kadectBe oHOTO
u3 Hanbonee 23pGEeKTUBHBIX U MEPCIEKTUBHBIX CIIOCOO0B OpPraHU3aIMN yueOHOTo Tpolecca
B y4€OHBIX 3aBEJEHUSAX BBICUIETO MPOPECCHOHATBLHOTO 00pa30BaHUs B HACTOSIIEE BpEMs
MHOTMMH YYEHBIMH PAcCCMATPUBAETCS MMEHHO MOJYJBHBIN noaxox. Cpean 3TUX y4Y€HBIX,
crout ormeTuTh Tpynasl E.C. Mapkosoi, [1.A. IOuasuuenoii, 10.b. Ky3pmenkoBoii, A.H.
Jlactoukuna, M.A. YomanoBa, H.E. DOpranosa, H.B. bopoauna. Bcé 310 B orpomsoii
CTENEHHU CBA3aHO C BOJIOHCKMM MpOLECCOM, MOTOMY YTO OJHOM M3 €ro XapakTEepUCTHK
ABJIAETCA TIEPEX0]l HA MOJAYJIbHYIO CUCTEMY OpraHHM3alMu 0Opa3oBaTeNIbHBIX Mporpamm. B
CBSI3U C OTUM MHOS3bIYHAS MOATOTOBKA CTYJACHTOB (DMIIOJIOTMYECKUX CHEIHMAIbHOCTEH He
ABJIAETCS UCKIIIOUEHUEM.
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OCHOBHBIMU TIOJIOXKEHHUSIMH, KOTOpble OyAyT NPUMEHATHCS B XOJI€ BHEIPEHHUS
MOAYJIBHOTO OOy4YeHUsT B CHCTEME MHOS3BIYHOW TIOATOTOBKM B BY3€ SBISIOTCA
CJIEIYIOIIUMHU:

1. otbOop u cTpykTypa y4yeOHOro Marepuana JAOJKHBI OCYIIECTBISTHCA Ha
MHULMATUBHON OCHOBE, JJIsi TOTrO, YTOOBI CTYJIEHThl MMEIH BO3MOKHOCTH CHCTEMHOTO
OBJIaJICHUS] Y4YEOHBIM MaTepuaioM, paCHIMpeHUs HUX O0a30BBIX 3HAHUM, KOMILJIEKCHOTO
OCHOBaHUSI M PAa3BUTHUSI HABBIKOB U YMEHUM BO BCEX BHJJAAX HHOS3BIYHOW peueBOU
NEeSITEIbHOCTH;

2. copepkaHue 00y4eHUs JOKHO MPEJICTABIATHCS B CIPABOYHBIX OJIOKaX, YCBOCHHE
KOTOpBIX IMPOHUCXOJUT B COOTBETCTBUU C COBOKYIHOM JMIAKTHUECKOW LENbl0, KOTOpas
dbopMmynupyeTcst UIsl KaXJI0TO CTYIACHTa U COJEPKUT B ceOe He TOJNBbKO IMpeArnucaHue Ha
00BEM M3y4aeMOro COJIepKaHMsl, HO M Ha YPOBEHb €r0 YCBOCHHUS;

3. cnenmduyeckoe, MooOYEpeHOE MPEACTABICHNE YUEOHOTO MaTepuaia B KaKIOM
MOJIyJe criocoOCTBYET Oosiee JOCTYITHOM alanTalliu CTYJEHTOB K M3y4aeMOMY MaTepuaty;

4. UCTIONB3YIOTCS pa3inyHble MEeTONbl U (OpMBbI pabOThl ¢ y4eOHBIM MaTepHalioM,
MOTOMY, YTO JIMHTBUCTUYECKOE U HKCTPAIMHIBUCTUUYECKOE HAIMOJHEHHWE OJIHOTO MOJYJIs
OTIUYAETCA MO0 00bEMY U CTENEHU CIOXKHOCTH OT JPYTroro MpH YCJIOBUU MPEAbSIBICHUS K
MOYJISIM MPOTPaMMbl CTaHIAPTHBIX TPeOOBAHUIA;

5. obecrieunBaeTcs pa3rpaHUYEHHBIM MOAXOJA K M3YyYEHHUIO Y4eOHOTOo Mmarepuaia
CTYyIEHTAaMH C Pa3HbIM YPOBHEM BIIAICHHS HMHOA3BIYHOW KOMMYHUKATHUBHO-KYJIbTYPHOU
KOMIIETEHIIMEN MpHU YCIOBUM JUMUTHPOBAHHOTO KOJMYECTBA YacOB, BBIACIAEMBIX Ha
M3y4Y€HUE TUCIUILINHBI

«AHTIIUACKUH A3BIK» YUSOHBIMU TUTAHAMHU U TPOTpaMMaMH BY3a;

6. peanu3yroTCsl MPUHIHIBI HOPMUPYIOIIETO 00yUEHHS, KOTOPBIE MTO3BOJISAIOT CO3/1aTh
YCJIOBUS JJIsl TBOPUYECKOU NIEATENIbHOCTU CTYACHTA;

7. MaTepuanu3yeTcs HWJes CaMOCTOSTENbHOCTH CTYJAEHTa NpU JOCTHXKEHHH WM
KOHKPETHOM 1IeJM B mpoliecce paboThl ¢ MOJYJIEM, YTO MPEIOCTaBIsSET €My BO3MOXKHOCTD
MIPOHUKHYTh B JEATEIBbHOCTh, CAMOMY OINpPEACNISITh YPOBEHb YCBOEHHUS 3HAHWM, YBUAETH U
CIIPOTHO3UPOBATH BO3MOYKHBIE HEJIOCTATKH B CBOMX 3HAHMSIX, HABBIKAX U YMEHUSIX;

8. mocTeneHHbIi KOHTPOIb JIOCTHKEHHUU OOYYEeHMs, COCTABICHHE U BEJICHUE
MEPCOHATIBHOTO PEUTUHIa CTYJEHTa CHOCOOCTBYIOT OBICTPOMY BHECEHHIO HM3MEHEHUH B
y4eOHYIO U MPENoAaBaTeNIbCKYIO JIeATeIbHOCTh U OOHOBJICHHUIO COJIEPKaHUS 00yUYEHUSI.

Ha coBpemMeHHOM »JTame CIOXHWIACh TOCTATOYHO YCTOWYMBAs HaydHas Oasza IS
paccMOTpeHHUs] BOMPOCOB pa3pabOTKH TEOPETUYECKUX M METOAMYECKHX (YyHIAMEHTOB
MPUMEHEHHs] MOJYJBHOTO 00Yy4YeHHs B €CTECTBEHHOHAYYHBIX M TyMaHUTapHBIX paboTax.
AHallu3 Hay4HOM JIUTEepaTyphl MOKa3al, YTO UCCIEAOBATEISIMU MPOJEIaH OTPOMHBIN TPy
M0 CO3/IaHUIO U PA3BUTHIO KOHILIETIIUA MOAYIBHOTO O0yUYEHUS, B YaCTHOCTH:

o C.M. IlocTen3BaiiTT pa3paboTai U0 «eAMHUIIBI COACPKAHMS 00YUCHUS», B OCHOBE
KOTOpOH euHUIa y4eOHOTO MaTepHralia sBJISETCS aBTOHOMHOU M MOXKET ObITh 0ObEIMHEHA
C KaxJ0i oOywaroimield mMporpaMMoii; HaHHas eIWHUIA T[OJydYuja Ha3BaHUE «MUHH-
KypC», WU «MOIYIbY;
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e MexxnyHapoguoit Opranumzanumeit Tpyma (MOT) Obuia co3gaHa  IMOJIOKEHHE
npodeccuoHanbHOrO OOy4YeHUsI Ha OCHOBAHMM BBIJIEJEHHS B TPYAOBOM IIpoliecce
AJIEMEHTAPHBIX €IUHUI] IEATEIbHOCTH, KOTOPBIE SBIISIOTCS OCHOBOM KOHLIEIIMU MOJIYJIEH
TPY/IOBBIX HaBBHIKOB;

o [I.A. IOnsBuueno, A.W. JlaHHIIOKOM HCCIIEIOBAHL METOAOJIOTHYCCKHUE OCHOBBI U
NPUHIMUIBl  MOJYJIBHOTO OO0Yy4YEHUS;

e A.A. Msmaitnosoit, C.M. MemepsikoBoil OblJIa CO3/1aHa TEOPHs, OIMpeesIoas
MOJYJBbHYIO TEXHOJIOTHIO KaK OCHOBY CUCTEMHO-/IEATELHOIO MOAX0/1a B 00yUeHUH;

o[ILA. IOnsBuueHoOI pa3zpaboTaHa TeOpHs M TpPaAKTUKA IOCTPOEHUS MOIYJIbHBIX
MporpaMM, KOTOPBIE YYHUTHIBAIOT OOECIEYEHHOCTh Y4YE€OHOTO Tpoliecca pa3IMUYHbBIMU
MOAYJISIMH, KOMIIBIOTEPU3ALNN, TUIAKTUUECKUX CPEJICTB;

¢ JL.b. beruna, T.B. BacunbpeBa n3y4ryii BO3MOKHOCTH aKTUBU3ALMU [TO3HABATEIBHOU
NEeSATETbHOCTH, WHIUBUAYyalu3allud OOy4YeHUST H O00eCHedYeHUsi CaMOCTOSITEIbHOCTH
CTYyJICHTOB;

e L.P. Galliniari u C.J. Bett paspabotana KOHIENIUS  MOMIYJIGHOH  OpraHU3ALUH
HEPBHOM JIEATEIILHOCTA CTYICHTOB;

e[ K. CeneBko mnpoBEN HCCIENOBAaHUS 10 BHEAPEHHUIO MOIYJIBHOTO OOy4YeHUS B
CHUCTEME MEearOTMYeCKUX BY30B Ha OCHOBE MPOTPaMM KOMOMHUPOBAHHOTO BO3JICUCTBUS,
KOTOpbIE BKJIIOYAIOT B ce0si (hparMeHThl JIMHEWHOTO, Pa3BETBICHHOTO M aJallTUBHOTO
MIPOrpaMMUPOBAHUS;

o A.A. BepOuikuii pazpaboTan TeOpHIO AITEIbHOTO MOYJISL, KOTOPasi pacCMaTpUBAaET
MOJYJb B KaueCTBE CAMHHUIIBI, 3aJar0MIeH mepexoa OT MPOoPEeCCHOHATBLHOM e TEIBHOCTH K
y4eOHOI;

eM.A. YomraHoB pa3paboTan KOHIEMIHNI MTPOOJEMHO-MOAYIBHOTO OOy4YeHHUs, B
OCHOBE KOTOPOW €IWHCTBO NPUHIIUIIOB MPOOJIEMHOCTH, CHCTEMHOTO KBAaHTOBaHUS U
MOAYJBbHOCTH U HANpaBJCHO Ha Pa3BUTHE TBOPYECKOTO U TO3HABATEIHHOTO MBINIJICHUS
y4almuxcs.

OpnHako KOHIEMNTYyallbHbIE OCHOBBI MPUMEHEHHS MOIYJIBLHOTO OOY4YeHHUS B CHCTEME
WHOSI3BIYHON TOATOTOBKH CTYACHTOB By3a MPAKTUYECKH HE H3y4YeHBI. TakuM 00pa3om,
MOSIBJISIETCSl  TPOTHUBOPEUYUE MEXAY OOBEKTUBHOW HEOOXOAMMOCTHIO TMPUMEHEHUS
MOAYJBHOTO OOYy4YeHMS, B CHUCTEME HMHOS3BIYHOW MOATOTOBKH OYIyIIMX CIEIHAINCTOB
HEJTMHTBUCTUYECKOTO MPOQUIIS U HEJOCTATOYHOM CTENEeHbI0 pa3pabOTaHHOCTH TEOPETUKO -
METOJIOJIOTHYECKHX M METOJMYECKUX OCHOB IMPOCKTUPOBAHUS W peanu3anuu y4eOHO -
BOCIIUTATEIILHOTO MPOIECcca M0 aHTJIMMCKOMY SI3bIKY Ha MOJYJIbHOM OCHOBE B IIPOCTPAHCTBE
neJarornyeckoro Bysa.
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CIIMCOK JIMTEPATYPBbI:

1. Kosanesa 10.}O. CamocTosiTensHas paboTa B yCIOBHSIX MOJIYJIBHOTO OO0y4YCHHS
AHTJIMACKOMY  SI3BIKY CTYICHTOB TexHMYeckoro By3a [/ W3ssectms Bomrorpasackoro
TOCYAapCTBEHHOTO mefarormdeckoro yausepcurera. Cepust «llemarornueckue Haykm». — 2011,
—Ne 4 (58). - C. 123-127.

2. Aradonosa JI.U., Kosanesa 10.10., IIpoxopen E.K. TpeboBanusi k ypoBHIO
BJIQJICHUS. MHOCTPAHHBIM SI3bIKOM BBIITYCKHHKOB HES3BIKOBBIX CHEIUaIbHOCTENH TOMCKOro
MOJTMTEXHUUECKOTO yHUBepcuTeTa. — Tomck: U3a-so TIIY, 2005. — 16 c.
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PEDAGOGIKA VA PSIXOLOGIYA

ELIJIAP TAPBUSICUJIA “OUJIA, MAXAJLJIA BA TABJIUM
MYACCACACH UKTUMOUI XAMKOPJIMTU”HUHT JTOJI3APE
BA3U®AJIAPH

AoupoBa Ymuaa Hazaposua
Huszomuti nomnu THITY ykumyeuucu,
Pecnyonuka Mavnasusam ea Mavpugham mapkazu maokukomuucu.

AHHoTamuaA. Makonaoa AHueu Vabexucmonoa éulapHu  mapousiauioa  oua,
MAxania 6a mawviumM Mydccacanrapu UNCMUMOUL XAMKOPIUSUHU MAKOMULLIAUMUPULL
uynapu 6a mascusiiapu Oepuiea.

Tasnu Tymynuanap: Tavium, mapous, ouna, Maxaiia, UXCMUMOUN, MAbHAGUAM,
Mavpugam, XamKopIux.

V36ekucronna mmanar OmwiaH ToGopa TioGamiammb GopadTraH GYTYHIM IaBp
OapkaMoJI aBJIOJIHM TapOMsIamiia OWia, Maxajlja Ba TabJIUM Myaccacajapura Oup Heua
tanab Ba BaszudanapHu roknaiinu. Iy Gouc Tabaum myaccacanapu, Maxamwia ¢aosuiapi,
oujiajap Mamjakaria EIUIapHUHT Xap XKUXATIAaH €TyK MHCOH OYyIHu0 eTHUIMIUIapU Y4yH
O6eBocuta Ba OminBocuTa Mackynaupiap. bupok, “Owmia, Maxamia Ba TabJIUM
Myaccacanapyaa €nuiap TapOuscH, YyeKkKa XyAyAJiap Ba Maxajiajapla yrooliMaraH €mnuiap
OWylaH Makca/uld FOSBUM-TapOMSIBUN MIUIAPHUHT 03aKM Tap3ga onubd OopuiaéTraHu,
KUHOSTUWINK, AUHUNA DKCTPEMH3M Ba TEPPOPHUCTUK XapakaTjapra ajgamud Kymuiano
KOJMIL, MWUIMA KaJpusTiapra 53bTUOOPCU3NIUK, 3pTa TYpMyIl KYpHIL, OWJIABUM
aXpanumnuiap KaOu calOuil  XONATIapHUHT  OJJIMHU  OJUIITaKapaTWiIraH TaprudoT
UIIJTAPUHUHT aKcapusT XoJulapja KyTHJIraH HaTwkaHu Oepmaérranu Oy Macajaiapra
KUIAUN YbTUOOPHU Tanabd 3TMOKI[8.”18.

FOxopunarn MyaMMOIapHUHT 103ara KeJUIIuaa XaM, 6aprapad >THIUIIAA XaM, Xap
OuMp YCMUPHUHT IIaxc cudaThaa MaKIaHUIINAA, KTUMOUHN XaéTaa, MexHaT 6o3opuaa 3
VpHMHM TONMINJA Maxajja MeJaroruk HHPPACTPYKTYpaCUHUHI VPHH HHUXOSTAA KaTTa
xucoOmananu. Xap Oup Oona y3u smaérraH maxamiana ycub ynrasau. by sca maxanna,
TaBJIMM Myaccacajlapyd Ba OWJalap WKTUMOMM MEeJaroruKk XaMKOPJIWTH Ba MAaBXkKYJ
MEeJaroruK pecypceiap XOoJaTUHU YpraHumHu Tako3o Kwiamu. [y makcamna PecryGnmka
MasbHaBuAT Ba MabpudaTr Mapkasn “MWmil fos Ba MabHaBUl MabpuUi TAAKUKOTIAP
Oyaumu” ToMoHuaH “Xyayaiapaard MabHaBUd Mabpuduil MyXUTHU YpraHuil xapuracu”

¥V36exucron Pecybrmmkacu Ipesunenturuar “MabHaBHH-MabpH(Hl HILTAP caMapaZopIATHHU
OLIMPHII Ba COXaHW PUBOXIIAHTUPHUIIHMHT SIHTH OOCKMUra Kytapui tyrpucuzaa’ru 2017 iun 28 utons 11K-
3160 connu Kapopu.
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unutad YUKW, XapuTa acocujia pecrnyOIMKaMU3HUHT Xap Oup Xyayauaad Oup Hadap
TyMaH, TaHjaad oJIMHUO, COLMONEAATOTUK TAJKUKOTIAp aMalira OIIUPUILIN.

TankukoT mMakcaau cudatuga Xyaymiap (TyMmaH, maxap) KeCuMuia axoiu, aiHUKca,
énulap OHrM Ba KajuOura cajOuil TabCUp KypcaTaéTraH, MUJUIMM Ba YMYMHUHCOHUU
MabHaBUM Me30HJapra 3uja OyiAraH MUKW Ba TalIKW TaxXJAUIJAPHUHT TYpH, MakKcai,
Ma3MyHM Ba TabCUPH XaKWJa MabJIYMOTJIApHM TYIUIAlll Ba BHU3yaJUIAIITUPHUII; €HIIap
MabHABUATUIA 3apap €TKa3aéTraH TaxAUIJAPHUHT OJIIMHU OJIUII, TabCUPCU3IAHTUPHIL Ba
Oaprapad »STHINIra KapaTwiraH TaxJWulap, Xajlkapo Taxpuba Ba WIMHH Xylocanapra
tasHrad “Myn xapuranapu”Hu nmiaé umkum; TaaKHuKOT Basu(palapyu THO MabHABHIi-
MabpU(Uil, TApOUSBUN HIUIAP CaMapaJOpIUTUHUHT WJIMUN acOCIaHraH MOHUTOPUHTHHU
TabMUHJIAILL

® MU TapOus, XaéT Tap3uMusra 3uj OynraH MabHaBUN TaxJAUJJIAPHUHT axOJu
TYpJU KaTJIamJIapura TabCUPUHU KYPCATHILL

exXyay/uiap/ia aHUKJIAHTaH WKTUMOMI TeIarorvk HaTwkaigap acocuaa “Mabpudar”
TapFUOOT JKAMUSATUHUHI MAKCaJJId Ba MAaH3WUIM WKTUMOHMM MEJaroruk TaprudoT
WIUIAPUHU PEXKaNallTHPHILL

® X aTKMMU3HHUHT KYTI acpJIMK MUJUIMA TapOWSBHHN KaApWsTIapy, TUHUK Ba JYHEBUI
Kapamnuiapy, Xa€Thuil yaiyMaapuHu TapFuld KUJUII XyCYCHUATHra 3ra OYiraH WiIMH-amManuil
JAcTypJIapHU HIIIa0 YUKUII KY37a TYTHIIIH.

Vpranum HaTKanapuaaH Keaumb uMkub, Maxaianapia KOMILUIEKC 4opa-
TagOWpIAapHH aMaiTa OIIMPHII MaKcamuma Y30ekucToH PecrmyGmukacu IlpesmnenTu
HeBonnnuar JKamoaT Ba JUHUM TalIKWIOTIap OWJIaH XaMKOPJIMK KHWJIWII XU3MaTu
tomMoHugaH DykaposapHUHT  y3uHUM  y3u  OowKapuml  oprawiapu  (GaoJUATUHU
MyBOQUKIAIITUPHUII OYiinya pecryOiinKa KeHramu OunaH xamkopiaukaa Kopakonmnoructoxn
Pecrry6iiKacy Ba XyLyUIapia YKyB CeMUHAPIIAPH TaIIKHI STHILH .

Bazupnap Maxkamacununr 371-connu Kapopu mwxpocu amanuérra Tag0uK STUITaH
Oyncama, Hera OyryHrm KyHra Kajgap TablidM Myaccacaiapuja VKyBUYWIAp J1aBOMAaTH
KypcaTruun macT. YKyBumaap cabGaGcu3 Ba MyHTa3aM PaBMINNA JAapCiapra KaTHAIIMAaiiIn.
bynra acocwuit ca6a6 371, 175-connu KapopiapHUHT MXKpO MHTHU30MU XAaKKOHHMM TaIlIKHIT
ATUJIMAraHJINTY SKaHJIUTYA aHUKJTaHIH.

Kaco-xynap xonnexmapuia oTa-OHAap HUFWIMILIAPU PEXKACH HILIA0 YHKUAIUO
NeJaroruk KeHrail Kapopu OWiaH TacAMKIaHMaraH, alpum xyayanapaa.

- Tabnum Myaccacamapujga SpUM HWUIMK ~ CEMECTp SIKYHJIApUIard  TalllKWII
KWIMHAIUTAaH OTa-OHallap MUFWIMIIIapUra rypyxiaard y1tu3 "Hadap YkyBuwmiapaas 15-20
HahapuHUHT OTa-OHANap KeTUIIa/Iu.

- KacO-xynap xosmnexmapu OuTHpyBumiap OaHUIMTMHA TabMUHIJAII Macalacd XaMm
oujia, Maxajlyla Ba TablUM MyaccaCcH XaMKOPJIUTHMHHMHI YCTYBOp WYHaNIMIUIapUIaH
oupunup.

19A)gN\e,cl,os X. Maxannanapza mabHaBUM-MabpudUii UWNAPHWU owMpUL Mynnaa. Xank cysu. 2017 iinn 8 Hoabpb, Ne
225 (6919) 3-6eT.
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- AifjpuM xonatiapaa OaH/UIMTH TabMHHJIAHMaraH €muiap Wil u3aad XOpWXKra Hiiura

KeTHuIuiapura cabad 6yimokaa.
DOMJTAINAHUJITAH ATABUETJIAP PYUXATH:

1. V36exucron Pecniy6nukacu IlpesuaeHTuHunr ‘“MabHaBuii-Mabpuduii umap
camMapaJOpJUTMHA OIIMPHUII Ba COXAaHU PHUBOXKJIAHTHUPUIIHUHT SHTU OOCKHYra KyTapuill
tyrpucuaa’ru 2017 iinn 28 urons [1K-3160 connu Kapopu.

2. UI.Mwup3zuées. TapTuO-UHTU30M Ba MabCYIATHUA KYYaWTUPHIL, )KHHOSTINITHKHIHT
ONJMHU  OJMIIMYXUTHHH  MyCTaxKamjam —  XYKYKOy3apimk NO(PUIAKTHKACH
camMapaJOpJIUTMHUHT acocuil oMmunuanp. Xank cy3u. 2017 itun 16 Hoa0ps, Ne 231 (6925) .
1- Ger.

3. Axmenos X. Maxamnanap/a MabHaBUH-MabpU(Uid UIITTAPHU OMIUPHUIIT KU,
Xank cy3u. 2017 iinn 8 HostOpb, Ne 225 (6919) 3-6eT.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

TEXHUKA OJIUIA TABJIUM MYACCACAJIAPUJIA MYAMMO.JIA
MOYJJIN TEXHOJIOTUSLJIAP ACOCHJIA VKYB JKAPAEHUHA
JJOMUXAJIAILL

Xaiipy/uia FynomkoaupoBu4 Xo0KueB
Camapkano eemepunapus MeOUYUHACU UHCIMUMYIMU
Towkenm ¢unuanu kamma yKumyeuucu

AHHOTANUA: Yoy maxorada mexnuka uyHaiumoazy oautl mavium mMyaccacaiapuod
VK8 2HCApaéHUHU MAWKUI SMUuL0a Myammonu MOOYLIU MeXHOL0SUANAPOaH (hotioanraHu
OYVUUYa MABIYMOMAAP KETMUPULSAH.

Kanur cy3aap: myammonu mooynnu mexHonoeus, mManHKuoull @ukpiawi, YKye
AHCAPAEHUNHU TIOUUXATIAUL.

AHHOTaUM: B cmamve npedcmasnena ungopmayus 06 UCnonb308aHuU NPOOJIEMHO-
MOOYIbHBIX MEXHON02UU 8 OP2AHU3AYUU YUEOHO20 NPOYecca 8 MEXHUUEeCKUX 8)3ax.

KuaroueBble ciioBa: npobiemno-mooynoras mexnono2us, Kpumuieckoe MblulleHue,
npoeKmuposanue yueoHo2o npoyecca.

Kupum.

Xo3upru KyHna Y30eKHCTOHIArn 6apua ONMil TAaBIMM TabINM Myaccacanapura
KyHunaaurad acocuil Basuga Oy- TabjIuM caMapaJOpiUTrMHU OLIMPHUIL Ba TabJIUMUN
Makcaara  TYNOKoHdw — spumunyup.  [lyngarmaa  OM3HMHT oM TablIUM
MyaccacaJapuMU3HUHT KYITYUIIUTH yHE TaH oJIraH Ky4wIH
ton 1000 Tanuk TabaMM Myaccacajlapura Kupa ojiaau. byHaaH tamkapy manakaiu Kaapiaap
eTHIINO YMKUIIM HaTwkacuaa Oapua coxajapAa YCUII Ba PHUBOXJIAHUII Ky3aTHJIAIH.
ByHuHT yuyH TabJiuM Myaccacanapuja Ky4€wid, 3aMOH Tanadura >xaBo0 Oepajuran Oumumra
sra mpodeccop-YKUTYBUMIAp MaBXKy[d OYIMIIM Ba ylapjJa XaM IOKOpH Japaxajaaru
MEJOTOTUK MaxopaTr OYIMOFM JO3UM. Yiap y3napuaard OWIMMHH JHT ONTHUMAN Hyiap
OwaH Tanabanapra eTkazuld OEpPMOFHU JTO3UM.

TabnuMuil Makcazara MaKcCuMali Japaxkaja dPUIIUITHIUHT SHT MakOyJ Wynu Oy napc
XKapaCHUHUHT JoMuxanamaup. AifHuKca Oy ’kapaéH MyaMMOJU-MOIYJUIM Hyn Owian
amaJira olMpuiIica, HATHXKAHUHT sIHa/1a FOKOpU OYIUIIM TabMUHIAHAIN

Xap KaHAaH YKUTWIAAUTaH MYTaXacCHUCJAMKJIAP YYYH YKyB :KapaéHMHH
Joiuxajam TabIuM CaMapaJOpiuUTHHU  omupuiaumura cabaduum Oymaau. [apc
MalIFyJIOTUHU JIOMMXaiall OpKaldu Ky3JaHraH Makcajra HSpUILUII Japa)kacu IOKOpU
O6ymamu. TexHuKa ONHMH TabBJIMM Myaccacalapuaa MyaMMOJHM MOIYJUIM TEXHOJOTHsIAp
acocuja YKyB >KapaCHMHM JoWuxanam Oyiinya XapakaTjJapHUHI TapTUOM Ba TaBCU(PU
Kyiujarnya 5AM: TEXHUK YHHUBEPCUTETAA YKYB >KapaéHUHHU TAIIKWI 3THULIAA MaBXKy]l
BA3UATHU TU3UMJIIU TaXJIWJI KWIHII amMalira OIIUPUIIN; YKYB Kapa€HUHH JIOMUXaall aKJId
TaHJaHAW; JIOWMXanaml >KapaéHUHUHT Ha3apuil acociapd TabMHMHJIAHAM; MYaMMOJIH-
MOJIYJUTH TEXHOJIOTHSI acoCHa TabJIUM >KapaCHUHU JIOMMXAJIAIIHUHT yCIyOuil TabMUHOTH
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unuiad  YMKWIAM, MYaMMOJU-MOIYJIIM  VKATHUII ~ TEXHOJOTHSICM acoCHAa  TabiIuM
Kapa€HUHUHT TEJarorvk JIOMMXAacHHU JIOMMXajall Ba amajra OLUMPHII KapaEHUHHUHT
3aMOH Ba MakoOH OYyiiM4a TabMHUHOTH Villa® TOMWIAW; MYaMMOJH MOJIYJITM TEXHOJOTHUs
acocuja MIIA0 YUMKWIraH YKYB Xapa€HUMHMHI MOJJIUI-TEXHUK TabMUHOTH TaxJIMII
KWJIMHIW; TEXHUK YHUBEPCHUTETIA YKYB JacTypiapy JIOMMXaJapUHU amalira OIIWPUIIHUHT
TAIIKIWIMH-XYKYKHH TabMUHOTH WIIA0 YMKWIAH, YKYB JKapa€HUHH JIOMMXallaliga TH3UM
XOCWJI KWIYBYM OMUJI aHUKJIAHIU; YKYB KapaéHUHUHI TapKUOMI KUCMIIapU Ba JIOMUFasanml
OOCKUWIApWHUHT ¥3ap0 ajoKacu Ba OOFJIUKIWIU aHUKIAHIW; "Hazapuid MexaHuka" Ba
"Marepuaiiap Kapmwiurd" (QaHIapuHUHT YKYB JAcTypiapy TMeJaroruk JoWuxaaii
METOJIOJIOTHSICM Ba MYaMMOJHU-MOJYJI TabJIUM TEXHOJOTHUSJIAPH aCOCHA, LIYHUHTIEK,
MyaMMOJIM J1acTyp MOAYJUIapH acocua WIuiad YMKWIIW; TEJaroruk JIOMMXaHh amara
OLIMPHILA HMIITUPOK HTAETraH TEXHUK YHHBEPCUTET TanabajlapuHd VYKUATUII amalra
OLUMPWIIY; VKYB Kapa€Hura tajadaqapHi YKUTHUIIHUHT MyaMMOJIU-MOAYJ TE€XHOJIOTHUSICU
acocuja UNUIad YMKWITAH JAacTypJapHH KOpUH 3TUII Oyiinua akiauil (BUpTyali) Taxpuoba
VTKa3WIIM; YKYB JKapa€HU JJOMMXACHHH SKCIEepT 0axoJiall Ba Ty3aTHIN aMalra OUIUPHIIIY;
JOMMXANAIIHUHT SKYHUH OOCKHYM MYXaHIUCIHMK-KYPHJIUII COXacH MYTaxacCHUCIApUHU
Tau€piam amMaaiu€Tua MyaMMOJIU-MOAYJUIM TEXHOJOTHIAp acoCHla YKYB KapacHu
(yMmymTexHUKa (aHjmapu AacTypilapH) JIoMuUXacuJlaH (QolJalaHMIl TYFpUCHIA XKaMOABUI
(TeXHUK YHUBEpPCUTET paxOapiapu, JIOWHWXa TAIIKWIOTYMJIAPU Ba IKPOUYMIApU) Kapop
KaOys1 KAJTUHIH.

buz amanra ommpraH nenaroruk THU3UMIIAP JIOMUXAJTAPUHU SIPATHUIIHUHT MOXHUATH
XaKuJaru WIMHNA Fosjiap TaxXJIWwid HadakaT MyaMMOJU-MOAYJUIM TEXHOJIOTHsIUIAp acocuaa
VKyB Kapa€HM JIOMMXACHMHM HILIA0 YMKUIL, OajdKd YHUHT TabpU(DUHU AHMKJIAIITHPHIL
uMKOHUHU Oepau. LlyHmail KUIub, Myammonu-mooyiiyu mexHoro2usnap acocuod mexHuk
VHUBEpCUmMemoda yKye HcapaéHu 10tuuxacu- 0y Hazapuil #euxamoan Apamuiean, KeuuH4auiux
MexHuK YHugepcumem MAauUOOHUOA VKV MAmMepuailapuHune OudaKmux Mmooyuiapea
MA3MYHIU 84 Npoyeccyal NApyalaHuwiu 6d VKYV8 HCAPAEHUHU camapaniu OouwkKapuul
UMKOHUHU — Oepaduean, wyHUH2OeK, Mae3y Oyuuua VKUMUWHUKE —Kaporamianean
HAMUNCANAPUHY OTUWL UMKOHUHU Oepaducan manadaniaphu YKUmumHu mawKul SMuiHuHe
neoazocux musumMuoup.

YMyMTexXHUK (aHIapHU VPraHUIIHUHT MYaMMOJU-MOAYJIIM TEXHOJOTUSCUHUHT
acocuil TAIUKUJIMU-TIEJArOTMK Ba TapKuOMii-MazMyHMIl »neMeHTH cudaruna VKyB
*apaéHuga Oup KaTop menaroruk (QyHKIUSJIApHU aMalra OIIMPYBYM AUAAKTHK MOJYIHU
axpatnld Kypcatnuk: adanmayus (TalabaHUHT SKUHIAIKMO Kega€TraH MyXaHJIUCIUK-
kacOuii (aonmuarra wmocnamumura €paaMm Oepau); Mmakcaoau (Kelaxak MyXaHIHC-
KYPYBUMHUHT YMYMHUH TEXHHMK TalEprapjvrdH{ PUBOMIIAHTUPHUII BEKTOPUHHU YPHATIIN);
mavaumuy (TanabajapHU TEXHUK OJKUXATIaH VYKATUII, OOMMTHIN, WHTErpauusanm);
mapbousasuti (KypwIMIl MYXaHAMCUHUHT TpodeccnoHan Ba maxcuil (asunaTiapuHu
MIAKJUTAaHTUPUII JKapa€HUra TabCUP KYpCATIW); pusodcianmupysyu (Kelaxkakaa KypyBUH
MYXaHIUCHUHT  YMYMHH  TEXHMK  KOMIICTCHIMSJIADMHM  I[IAK/UTAHTUPHUII  Ba
PUBOXKIIAHTUPHIIZAAH uO0par); peghrexcus (y TamabaHUHT V3WHUHT YMYMUH TEXHUK
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Tal€prapiivK JapakKaCUHU TaxJIWJI KWIMIIHK, WHIAUBUIYyal aMaludl MYXaHAMCIHMK Ba
KYpWINII MyaMMOJIAapUHHM Xajl KWIMIIJA TEKIIMPUII Ba Ty3aTULI MMKOHUSATHMHU Haszapaa
TyTaam); ouaecHocmux (Oy Ou3ra Oynakak MyTaXxaCCUCHHUHT YMyMHUH TEXHUK Ba, YMyMaH,
MYXaHIUCIUK-KYpUIUII OYiirdya MyTaxacCUCHU Tal€piaml Jard KaMYMINKIApUHU aHUKJTAII
MMKOHHHU Oep/in).

JUaakTUK MOAyJTHM wHNUIad YMKUID TanabanapHd OWITUMIIApHU  Y3NIAIITHPUIIT
OOCKMUJIapy MaHTUFUJA TY3WIMII Kapa€HU cudaTUAa amMaira OLMUPUIAN: HUIPOK —>
aHrjam — TYLIYHUII — €Iall — KyJulall — yMyMJIAIITHPHUII — TU3UMJIAIITHPHULL.

1-pacma TEXHUK YHUBEPCUTET/Ia UKKUTa YMyMTexHUK ¢anuu ("Hazapuii mexannka"
Ba "Marepuaminap KaplWiIMrd') YpraHullHA Jioluxanamjga Ou3 TOMOHUMU3JAH
doiinanaHwiran MyaMMOJIM MOAYJUIM TEXHOJOTUSHUHT JTUAAKTUK MOJIYJIU  YUyH
YMYMJIAIITUPUIITAH JIOWKXANall CXeMAaCH KEITUPUIITaH.

bnox 1 — pJWAarHOCTHMKAaHUHI TeCT WAKIM €EpaamMuia Mabpy3a MaTepUaUIapuHU
takpopnam Ba mycTaxkamiam (KT — kupum tectn) Ba kehimHuanuk Ty3atum (K). 1
OJIOKMTa a)KpaTWJIraH BaKT Mabpy3a MaB3yCUHHUHT Xa)KMU Ba MypakkaOiIurura OOFIIUK.

Bnox 2 — Tymynatapum (T), ¥KyB myHo3apacu (YM), ayauTOpUSAary MyCTaKUII HII
(MW), koucnektnamrupuin opkaiu (KM) ypranunran ykyB MaTepHaIiHA MYyCTaXKamJlalll
OwnaH OWTTa MyaMMOJM MOAYJIHM  ypranuml. biokka axpaTwiraH BakT Mabpy3a
MaB3yCHHUHT Xa)KMHU Ba MypaKKaOIurura OOFIuK.

bnox 3 — xeluHrH ayauTOpHsl MalFyjloTiaapuaa 2-0JI0K1a YpraHuiral MaTepHalHu
skcnipecc Hazopatr (OH), skcmpecc Tect (D) opkaiM MaTepualiapHU Kal gapakana
Y3MAIITUPUITAHUHU  TEKIIMPUII Ba Kepakiau Ty3aTtunuiapHu amanra omwupumn  (K).
Tamxucnan cyHr, MyaMMOJIM MOAYJIHUHI KyWHJaru marepuayiapy OJOK Auarpammacu
Oyiinua ypraHnuiaiu.

bnox 4 — xeiHr ayIUuT AApPCUHUHT OOIIM/A OJAWHTY JAPCHUHT YKYB MaTE€pHAIMHU
050K 3 cxemacu Ba MOJYJHUHI SIKYHUH JMarHOCTHKacu Oyiu4a MOIyJIM TecT €paaMujia
¢ku keimHyanuk Tty3atum (K) OunmaH TEeXHHMK KpPOCCBOPJ TY3HUII OPKAJIM TalIXHCIAIL.
bepunran BakT — 1 akan. coart.

bnox 5 —"Axnuit xyxym" meTou 6yiinya amanuii MalFynoTiap YTKa3uil.

bnox 6 — monyn 6yitnya xuco0-un3ma unuiapuau (XUM) MamrynoTiapaan Tamkapu
BaKT/la aMajra OIHUpHILI.

0 3H |3T | K 9H 3T | K
YM
KT T K
' N3 X4n
MU yh
MU
b 1 KM Kop. 4
6 Ko KM

KennHrn mogynra ytuw
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1-pacm. MyaMMOIH-MOYJITH TEXHOJIOTUSHUHT TUAAKTHK MOAYJIHHH JOHUXAJall
CXEMAaCH.

YMyMmTexHuka (paHgapuHu MyaMMOIU-MOYJUTA TEXHOJIOTHSI aCOCHAA YPraHHUIl y4yH
VKyB KapaHHHM JIOMHMXamaml Ba aMaira OIIMPHII TEXHWK YHHUBEPCHUTET MaKOHHIA
KYWHJIaTH ACUXO0N02UK-NE0A202UK UAPM-Ulapoumiap SpaTUiIuIIy TyGailiim MyMKUH OYIIIu:

- TIEJaroTHK JIOMMXaNalml METOAWKACH Ba MyaMMOJH MOAYJUIM YKUTHII
TEXHOJIOTUSICH acocuja MIUIad YUKUITaH YKyB JacTypiapuHuHT "Hazapuii MexaHuka" Ba
"Marepuaniap Kapuimiura" yMyMTexXHuKa pannapuau ypranumiaa Goigananui;

- acocuit THUTAaKTUK TaMOWUJILIIAP (MyaMMOJHITHK, MOTYJUTHAJIHK,
WHIUBUAYAJUTAIITUPUIL, Mypakka® Makcaajmap yHFyHIMrd, axO0opoTHu "cukum" Ba
CTpYKTypajall, HHTEeTpalys, NapuTeT) HU XUCcoOTa OJraH XojJa YMyMUN TeXHUK (aHiap
noupacua YKyB KapaéHUHM JOMMXAJIALLL,

- YKyB MaIIFyJTOTHHHUHT (aoJUsAT Ha3apusICH eleMeHTIapH, Gaoi Ba uHTEphao
HIaKviapy (Mabpy3a-BU3yaIaITUPULI, Mabpy3a-MyHO3apa, "aKjIuid Xy;KyM" ycynn), TypJiu
XHJT KYTT OOCKUWIN MYCTaKWI HIUIap €épAaaMuaa TanadanmapHu YKUTHII jKapaCHUHU TaITKUIT
STHIIL;

- MYCTaKHJI UIII, XUCOOMan-rpad)K MIIUTapy Ba TEKIIMPHII HATIKAIApU acOCHIa
KUPHIIL, KOPHUH, OpajuK, SIKYHHH Ha3opaT Ba yMyMUW PEUTHHT OaxXOJapUHUHT Xap XHII
TypJapu, 1y Kymiagad Tanadanap OMIMMUHA MOHUTOPUHT KUIUII OYiinya Maxcyc UIiad
YUKIITaH MOIYJI-PEUTHHT TU3UMUHH KYyJIIAI;

- TanabaylapHd YKUTUII Y9yH peduiekcuB OomkapyBaaH (oimamaHuii, akc
ATTUPYBYU TaxXJIWI OOCKUUIapH, OOIIKAPYBHU Ky4aUTHPYBUM TabCHPIAPHH AHHUKJIAII Ba
KOPHI OTHUI, Tala0aHW VKATYBUMHUHT TajdaOMapuHUH IKPO OTYBYM TO3HUIHUSACHAAH
VKATUIIA Y3UHH Y3W OOIIKapHIlnga HaMOEH OYNraH CyOBEKT MO3UIUsACHTA PaxOapiuk
KWJIUIIY OPKAIH YTHITHA TahMHHJIAIIL.

O®ONJTAJTAHNUJITAH ATABUETJIAP:

1. UcmannoBa 3.K., Paymoa III.A “MyamMMonu TabJIuM TEXHOJOTHSIIAPUHUHT
TaBJIUM TEXHOJOTUSIIApUHUHT YpHU® OOIIECTBO C OrpaHUYEHHOM OTBETCTBEHHOCTHIO C
yuactueM nHoctpanHoro kanurtaia "E-LINEPRESS"(Tamkent)ISSN: 2181-8584

2. I'puropesin M. b. [IpobneMHO-MOyIbHAS TEXHOIOTHS KaK CPEICTBO OPTaHU3AIUU
obOpazoBatenbHOro mpoiecca [Texcr] / M. b. I'puropesn, I'. TI. MemepsikoBa // BectHuk
yauBepcutera (I'YVY). - 2008. - 2 (40). -C. 44-47. (0,3 m.11.).

3. I'puropessn M. b. Ilcuxonoro-nenaroruueckue acmeKkTsl MpoOJIeMHO-MOTYIbHON
texnosioruu [Texcr] / M. B. I'puropesn // Bectauk ynusepcuteta (I'YY). — 2008. - Ne 10
(48). - C. 54-55. (0,2 m.71.).
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BOSHLANG'ICH SINFLARDA MEHNAT DARSLARINI TASHKIL
ETISHNING QULAYLIKLARI

Muxtarova Saboxat Axrorovna
Samargand viloyati Jomboy tumani 33- maktab
Boshlang ‘ich ta’lim o qituvchisi

Annotatsiya: O'zbekiston Respublikasining Talim to'g'risidagi qonun va kadrlar
tayyorlash milliy dasturi asosida umumiy o'rta ta'lim fanlari davlat talim standartlariga
javob bergan holda tashkil etiladi, bosgichma bosgich amalga oshirilib boriladi. Davlat
ta'lim standartlarida mehnat talimi maktab davrining ilk bosgichidan boshlab o'quvchilarni
kasb hunarga tayyorlash ularni mehnatga yo'naltirish bilan shug'ullanadi.Mehnat
talimining maqgsadi darslarda ongli ravishda fikr munosabatni bildirish magsadni amalga
oshishida bir gancha vazifalarni yechib chigish ko'riladi. Mehnat tarbiyasini tashkil etuvchi
vositalar o'quvchining ahlogiy, ruhiy, amaliy tayyorgarlik tomonlarini gamrab oladi.

Kalit so'zlar: Talim to'g'risidagi qonun, Kadrlar tayyorlash milliy dasturi, dars
jarayonlarida amaliy mehnat qurollari, o'quv go'llanmalar.

Jamiyatimizni har taraflama taraggiyot bosqichiga ko'tarish, uning ertangi kunda
nufuzini oshirish yoshlarning oladigan bilim talim tarbiyasiga bog'liq. Bugungi kunda
yoshlarning ertangi kunda o' z o'rinlarini topishi, ularni kasb hunarga yo'naltirish
boshlang'ich sinflardan boshlanib keyinchalik maktab o'rta maxsus, oliy talim tizimida ham
davom etadi. Maktab davrida o'quvchilarga bilim berish, ularning hayotga bo'lgan mehr
muhabbati vatan ota onaga sadoqgat ila xizmat qilish jarayonlarini dars mobaynida o'rganib
boradi. Ta'limning ilk bosqgichlarida maktab o'quvchilari dars jarayonlarida mehnat
darslarini shakllantirish natijasida ularda o'zlari sezmagan holda mehnat qobiliyati
shakllanib boradi. O'quvchilarni ilk bora katta hayotga tashlagan gadamlari mehnat sohasini
o'zlashtirishlari makatb davridagi ilk darslardan boshlanadi.

Mehnatga o'quvchilarni jalb etish natijasida ko'plab qulayliklarga ega bo'lish mumkin,
ulardan bir ganchasini keltirib o'taman.

--- darslarni tashkil etish orgali ijodiylikni amaliyotni shakllantira olish

--- turli xil buyumlarga ishlov berishni o'rganish

--- 0'zining mehnati va o'zgalarning mehnatini gadrlay olish

--- gazalama, ip, plastelen buyumlaridan ishlatish

--- mehnat faoliyati turlarini baholay olish

Maktab o'quvchilarining har taraflama qgiziqgishlari intilishlarini inobatga olgan holda
aynan mehnat dasrlarida qo'l mehnat buyumlari yasashdan foydalanadi. Ana shu jarayon
natijasida yoshlarning ilk gadamlari boshlanadi. Boshlang'ich mehnat talimi darslari orqgali
bolalar ham aglan ham ruhan amaliy bilimlarni egallaydi. Dars jarayonlarida o'quvchilar
amaliy  bilimlarni ~ o'rganish  bilan  birgalikda do'stlarga  yordam  berish,
ijodkorlik,.tashabbuskorlik fazilatlari ham shakllanadi. Mehnat darslarining aynan sinf
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jarayonlarida barcha o'quvchilar gatnashishlari orgali bolaning galbida o'rtoglik birga
harakat gilish, ahillikda ish olib borish do'stlik ko'nikmalarini yuzaga chigishini ko'rishimiz
mumkin. Mutaxasislarning takidlashicha mehnat darslarida ham bolada xotira shakllanadi.
1-darsdan 2-dars mobaynigacha bola yangilik gilishga amaliy bilimlarni yuzaga chigarishga
harakat giladi. Boshlang'ich ta'lim mehnat darslari to'liq holicha mehnat talimini gamrab
olmaydi. Bu sinflarda mehnat talimining elementlari haqidagi amaliy nazariy bilimlar
o'rganiladi. Mehnat talimi orgali oddiy asbob uskunalardan tortib keyinchalik murakkab
uskunalardan ham foydalanishni o'rganadi. Mehnat tarbiyasi yuzaga qo'yilgan deyarli
hamma maktablarda bolalar ilk kunlardan boshlab psexologik holatidan kelib chiggan holda
darsga jalb gilinadilar. Darslarning tashkil etilishida o'quvchilarning yosh axlogiy qobiliyat
estetik hamda aqgliy imkoniyatlari o'rganiladi. Aynan 1-sinfda boshlangan ushbu darslarning
natijasida mehnatga tayyorlashga keyingi sinflarda davom ettirish uchun ancha qulayliklarni
yuzaga keltiradi.Qo'l mehnatidan foydalanish orqali bolalar turli xil ( gog'oz, plastmassa,
gazlamalar, karton, plastelin, yelim ) mahsulotlari bilan ishlashga ulardan foydalanishga
o'rganadilar. Bularning barchasi o'quvchilarga gaychi yelim qgog'oz buyumlari bilan
ishlashni ulardan to'gri foydala olish ko'nikmasini beradi. Buning natijasida yoshlarning
mehnat jarayonlarida faol bo'lishi, mehnat orgali obru etiborga ega bo'lishi, 0'zining kasbiga
faoliyatiga qgizigishlarini orttirishiga sabab bo'ladi. Mehnat darslarida ham boshga fanlar
kabi amaliy bilimlar bilan bir gatorda nazariy bilim ko'nikmaar ham berib boriladi.
O'qgitishning turli xil usullaridan yangi bilimlardan foydalanib yoshlarda bir vaqtning o'zida
ham mehnat qilish ham bilim olish shakllanib boradi. O'quvchilarning bilimini gizigish
ko'nikmalarini ishlari turlarini yuzaga chigarib borish bir gancha vazifalar orqali
o'zlashtiriladi. Mehnat qurollari gaychi yelimdan xavfsizlikka amal gilgan holda foydalanish
gog'oz buyumlarni ishlatish mehnat talimiga aqliy tomonlama yondasha olish oddiy mehnat
jarayonlarini bajara olish, sodda konstruktiv vazifalarni bajarish. Boshlang'ich sinf
o'quvchilarini mehnatga o'rgatishning asosiy magsadi ilk mehnatning sodda turlari (
gog'ozlarni buklash, ularni qgirgish yelimlash, turli xil figuralar yasash, aplekatsiyalarni
bajarishni o'rgatishdan ) iborat.O'zlarining yasagan oddiygina buyumlari orgali yon
atroflardagi insonlarga foydasi tegishini o'zining va o'zgalarning mehnatini gadrlashni
o'rganadilar.Bajargan mehnati orgali boada o'zgalarning mehriga sazovor bo'lishlik hissi
uyg'onib boradi. Bolalarda masuliyat hissi ham dars jarayonlarida sekinlik bilan rivojlanadi.
O'qgitishning ishlab chiqarish jarayonlari bilan bir xil olib borilishi ham aglan jismonan
salomatlikka yordam beradi. Bolalar ustozlarining ko'rsatgan buyumlarini yasashga
harakat giladilar.O'gituvchi tomonidan berilgan buyumlarni ketma ketlikda bajarish orgali
bolada eslash qgobiliyati ham rivojlanadi. Ustozlar har bir amaliy darsga tayyorlanish
jarayonida shu darsga oid bilimlarini mazkur ko'rgazmali qurollarni to'playdi. Aynan 1-4
sinfgacha bo'lgan davrda darsni tashkil etishda avvalo tozalikka katta etibor garatish kerak.
Partaning ustida ortigcha o'quv qurollarining buyumlarning yo'gligi bolalarning yanada tez
va oson ishlashiga yordam beradi. Mehnat darslarida ishlatiladigan mehnat qurollari
kesuvchi vositalarni  o'zining maxsus qutichalarida doimo bo'lgani bola undan
foydalanayotgandagina ishlatishi lozimligini o'rgatish kerak. Buning natijasida ozodalik
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shakllanib boradi. O'quvchi mehnat asboblarini navbatchini darsda aniglagan holda darsda
targatib boshlaydi va tartib bilan darsga tayyorlanadi. Mehnat darslarida yasalgan buyumlar
go'l buyumlari sinf xonasida saglanadi. Bolalarning o'zlari yasagan buyumlarini xonaning
ko'zga ko'ringan joyga qo'yish ularni mehnat faniga bo'lgan gizigishlarini har taraflama o'sib
borishiga yordam beradi. Xozirda zamonaviy rivojlangan maktablarda mehnat xonalari
alohida tashkil etiladi. U xonalarda bolalarni ogohlikka davat etadigan plakatlar ko'rgazmali
qurollar bo'lmog'i kerak. Ularda asbob uskunalardan to'g'ri foydalanish texnik xavfsizlikka
amal giluvchi ko'rsatmalar bo'lishi kerak. Asboblardan to'g'ri foydalanish orgali baxtsiz
xodisalarning oldi olinadi. Bolalar vaqti vaqti bilan dars jarayonlarids qoidalarni
takrorlashlari o'gituvchi ularni bolalarga tushuntirayotganda qoidalarga amal qilish
lozimligini amal gilmagan taqdirda baxtsiz hodisalar o'zlari bilmagan holda yuzaga kelishi
mumkinligini tushuntirish lozim.Xar bir darsda asboblardan ganday nima magsadda
foydalanishni tushuntirib borish kerak. Mehnat jarayonlari talimning keyingi bosgichlarida
ham davom etadi. Bu bosgichlarda mukkammal bo'lgan tizimga asta sekin kirib boriladi.
Boshlang'ich sinflarda mehnat darslarining go'l mehnatini o'rganish turli xil materiallar bilan
tanishadi.Umumiy o'rta ta'limda esa ustaxonalrda dars jarayonlarini olib boradi. Ular
egallagan nazariy bilimlarni amaliyotda tatbiq eta boshlaydilar. Mehnat talimi sekin astalik
bilan bolaning o'sib borishi rivojlanishi bilan bir gatorda keyingi jarayonlar ham sekin
sekinlik bilan bir gancha murakkablashadi. Mehnat talimining ko'rib o'tganingizdek aynan
ilk sinflardan tashkil etilishi orgali fanga doir bilimlar rivojalib borishini bilib oldik.Aslida
har bir fan ilk sinflardan tashkil etilgani yoshlarni yanada salohiyatini oshorishga yordam
beradi.

Mehnat darslarida yuqoridagi fikrlardan kelib chiggan holda

-- mehnat qurollarini saglash tartibiga

-- ish o'rnini ozoda tutishga

-- ish harakatning amalga oshishiga

-- sifatli buyumlarni yasashga

-- mehnatini doimo gadrlashga o'rgatib borish kerak. Xagigatdan yoshlarning ilk
bilimlari yuzaga chiqgish ularni qo'llay olish jarayonida siz u bizga oddiy tuyiladigan
fanlarning o'rni begiyosdir. Fanlar orgali bola bilimlar bilan birgalikda hayotiy tajribalar ola
boshlaydi. Yoshi ulg'ayib borgan sari o'rgangan ilmlarini katta hayotga tatbiq eta boshlaydi.
Bilim katta bulogga o'xshaydi. Undan gancha xovuchlab olsang ham aslo kamaymaydi,
aksincha buloq suvi ko'payib boraveradi. Yoshlarning aqliy salohiyatini tubdan isloh
gilishga aynan bugundan boshlab harakat gilmog'imiz kerak. Ertangi kun egalari yoshlardir.
Ularning salohiyatini oshirishga birgalikda harakat gilmog'imiz kerak.

FOYDALANILGAN ADABIYOTLAR :

1 Mavlonova R A Sanaqulov X R Xodiyeva D P "Mehnat va uni o'gitish
metodikasi" 2007 y TDPU
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2 X Sanaqulov D Xodiyeva " Boshlang'ich sinflarda qog'ozlardan amaliy ishlar
mrtodikasi" 2012
3 Rojnev Y A " Mehnat talimi metodikasi amaliy mashg'ulotlar"
4 Muslimov N A Sharipov Sh S " Mehnat ta'limini o'qitish metodikasi"
PEDAGOGIK QOBILIYAT - PEDAGOGIK FAOLIYATNING ASOSIY
TARKIBIY QISMI SIFATIDA

Jalolova Muattar Mamatxonovna
Toshkent shahar Olmazor tumanidagi
298-maktabning biologiya fani o qituvchisi

Annotatsiya: Mazkur maqolada pedagog faoliyatida pedagogik gobiliyatning tutgan
o 'rni, uning turlari hagida fikr yuritilgan.

Kalit so’zlar: Pedagogik qobiliyat, pedagogika, psixologiya, fan, tushuntira olish,
bayon qilish.

Pedagogik qobiliyat - bu qobiliyat turlaridan biri bo’lib, kishining pedagogik
faoliyatga yarogliligini va shu faoliyat bilan muvaffagiyatli shug'ullana olishini aniglab
beradi.

Pedagogika va psixologiya sohasida olib borilgan ilmiy tadgigotlarga asoslanib,
bizningcha, o’qituvchining pedagogik qobiliyatlarini quyidagicha klassifikatsiya qilish
mumkin.

Bilish gobiliyati — fanning tegishli sohalariga oid matematika, fizika, biologiya,
adabiyot va hakozolarga doir qobiliyatdir. Bunday qobiliyatga ega o’qituvchi fanni o’quv
kursi hajmidagina emas, balki ancha keng va chuqurroq biladi, o’z fani sohasidagi
kashfiyotlarni hamisha kuzatib boradi, unga nihoyatda gizigadi, ilmiy tadgigot ishlarini ham
bajaradi.

Tushuntira olish o’quv materialini o’quvchilarga tushunarli qilib bayon eta olish,
material yoki muammoni aniq va tushunarli gilib gapirib berish, o’quvchilarda mustaqil
ravishda to’g’ri fikrlashga qiziqish uyg’otish qobiliyatidir. O’qituvchi zarur hollarda o’quv
materialini o’zlashtira olishi, qiyin narsani oson, murakkab narsani oddiy, noaniq narsani
tushunarli qilib o’quvchilarga yetkaza olishi lozim.

Kuzatuvchanlik qobiliyati o’quvchining, tarbiyalanuvchining ichki dunyosiga kira
olish qobiliyati, o’quvchi shaxsini va uning vagqtinchalik ruhiy holatlarini juda yaxshi
tushuna bilish bilan bog’liq bo’lgan psixologik kuzatuvchanlik. Bunday o’qituvchi
kichkinagina alomatlar, uncha katta bo’lmagan tashqi belgilar asosida o’quvchining
ruhiyatidagi ko’z ilg’amas o’zgarishlarni ham faxmlab oladi. O’quvchilar bunday
o’qituvchilar haqida: “Qaramayotganga o’xshaydiyu, hamma narsani ko’rib turadi!”,
“O’quvchining xafa bo’lganligini yoki dars tayyorlamayotganligini ko’zidan biladi!”
deydilar.
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Nutg gobiliyati — nutq yordamida, shuningdek, imo-ishora vositasida o’z fikr va
tuyg’ularini aniq va ravshan ifodalash qobiliyati. Bu o’qituvchilik kasbida juda muhimdir.

O’qituvchining nutqi darsda hamisha o’quvchilarga qaratilgan bo’ladi. O’qituvchi
yangi materialni tushuntirayotgan, o’quvchining javobini tahlil qilayotgan yoki
qoralanayotgan bo’lsa ham, uning nutqi hamisha o’zining ichki kuchi, ishonchi, o’zi
gapirayotgan narsaga qiziqayotganligi bilan ajralib turadi. Fikrning ifodasi o’quvchilar
uchun aniq, sodda, tushunarli bo’ladi. O’qituvchining bayoni o’quvchilar fikri va digqatini
maksimal darajada faolashtirishga qaratiladi, o’qituvchi savollar qo’yib, ularni asta-sekin
to’g’ri javob berishga undaydi.

O’quvchilar tushuna oladigan tilda gapirish, ularni ishontira olish o’qituvchi oldiga
qo’yiladigan asosiy shartlardan biri hisoblanadi. Buning uchun esa, o’qituvchida yuqorida
aytilganidek, mavzuni yaxshi bilishdan tashqari, uni bayon etishning aniq belgilangan rejasi
bo’lishi kerak. Nutqdagi fikrlarni birinchi va ikkinchi darajali tarzda tuzib, ularni o’zaro
bog’lab, o’quvchilarni avvalo nutq rejasi bilan tanishtirib, so’zni boshlash lozim. Vaqtni
hisobga olish, notiglik fazilatlaridan biridir. Chunki so’zlash muddati oldin e’lon qilinib,
shunga rioya qilinsa, agar iloji bo’lsa, sal oldinroq tugatilsa, o’quvchilar zerikishmaydi.

Tashkilotchilik  qobiliyati, birinchidan, o’quvchilar  jamoasini  uyushtirish,
jipslashtirish, muhim vazifalarni hal etishga ruhlantirishni, ikkinchidan, o’z ishini
uyushtirishni nazarda tutadi. O’z ishini tashkil etish deganda, ishni to’g’ri rejalashtira olish
va uni nazorat qila bilish nazarda tutiladi. Tajribali o’qituvchilarda vaqtni o’ziga xos his
etish — ishni vaqtga qarab to’g’ri tagsimlay olish, belgilangan muddatda ulgurish xususiyati
hosil bo’ladi.

Obro’ orttira olish qobiliyati — o’quvchilarga bevosita emotsional — irodaviy ta’sir
ko’rsatish va shu asosda obro’ qozona olishdir. Obro’ faqat shu asosidagina emas, balki
o’qituvchilarning fanni yaxshi bilishi, mehribonligi, nazokatliligi va hokazolar asosida ham
gozoniladi.

To’g’ri muomala qila olish qobiliyati — bolalarga yaginlasha olish, ular bilan
pedagogik nuqgtai nazardan juda samarali o’zaro munosabatlar o’rnata bilish, pedagogik
nazoratning mavjudligi.

Kelajakni ko’ra bilish qobiliyati — o’z harakatlarining oqibatini ko’ra bilishda,
o’quvchining kelgusida gqanday odam bo’lishini tasavvur qila olishida, tarbiyalanuvchida
ganday fazilatlarni taraqqiy ettirish lozimligini oldindan aytib bera olishda ifodalanadi. Bu
qobiliyat pedagogik optimizmga, tarbiyaning qudratiga, odamga ishonch bilan bog’liqdir.

Diqgqgatni tagsimlay olish qgobiliyati — o’qituvchi uchun digqatning barcha xususiyatlari
— hajmi, kuchi, ko’chuvchanligi, iroda qilina olishi, safarbarligi kabilarning taraqqiy etgan
bo’lishi muhimdir.

O’qituvchi yuqoridagi ko’rsatilgan qobiliyatlardan tashqari, bir gancha 1jobiy
sifatlarga aniq magsadni ko’zlash, qat’iylik, mehnatsevarlik, kamtarlik kabi sifatlarga ham
ega bo’lishi kerak. Bunday xususiyatlar bo’lmasa o’rta pedagogik darajadan yuqoriga
ko’tarila olmaydi.
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MAKTABGACHA YOSHDAGI BOLALARDA EMOTSIONAL
BUZILISHLARNING PSIXOKOREKSIYASI

Yoldasheva Maftunaxon
Raxmatjonova Shohistaxon
FarDU talabalari

Anotatsiya:Ushbu magolada maktabgacha yoshdagi bolalarning psexologiyasi va bu
holatda yuz beradigan turli xil emotsional buzilishlar muhokama gilingan. Shu bilan bir
gatorda ularning yechimlari to'g'risida ham so'z yuritilgan. 21-asr talabi hamda ko'plab
yopiqg eshiklarni kalitsiz ocha oladigan uslub-psexologiya hagida ham ko'plab fikrlarni
ko'rishingiz mumkin.

Kalit so'zlar: Psixologiya, biologik substanslar, fiziologiya, psexokorreksiya.

Maktabgacha bo'lgan davr kichik yoshdagi bolalarning keyingi hayoti uchun muhim
psixologik rivojlanish bosqichi sanaladi. VVa asosan ushbu yoshda bolalarning psixologik
va fiziologik holatlari paydo bo'la boshlaydi va shakllanadi. Aynan shu davrdan boshlab
bolada turli xil murakkab va noodatiy, shaxsiy yangi fikrlar yuzaga chigadi. Natijada,
maktab ostonasida turgan bolada deyarli hamma sohalarda progressiv o'zgarishlar sodir
bo'ladi. Maktabgacha yoshdagi bolalarda ko'p hollarda psixo-emotsional kasalliklar paydo
bo'lishi mumkin. Buni bilish uchun kichik yoshdagi farzandingizning ruhiy va jismoniy
salomatligini o'z oilaviy poliklinikangizda yoki birorta shaxsiy tibbiyot Kklinikasidan
ko'rikdan o'tkazishingiz mumkin. Shundagina uning jismoniy holati sizga ochig oydin
ma'lum bo'ladi. Shunga o'xshash masalalarda yurtimiz ulkan va samarali choralar ishlab
chiqgan, bizdan talab gilinadigan narsa shunchaki ozgina e'tiborli bo'lishdir. Masalan,
O'zbekiston hududida tug'ilgan va voyaga yetayotgan kelajak avlodning tibbiy, ruhiy,
hamda jismoniy ahvolidan, o'sish darajasidan habardor bo'lish, tegishli muammolarni
o'rganish va albatta uni 0'z vaqtida bartaraf etish ona vatanga kerakli, sog'lom avlod bo'lib
ulg'ayishi uchun maxsus shifokorlar yollangan.Va albatta ular o'z vazifasini sidgidildan
bajarishadi.

Maktabgacha yoshdagi bolalarda emotsional buzilishlar bu - diggat yetishmasligi,
aktivlik buzilishi , xulg-atvor yomonlashuvi va boshgalarni o'z ichiga oladi. Ular asosan
ayni maktab bo'sag'asida turgan bolalar o'rtasida juda ko'p targalgan. So'nggi ko'rsatkichlar
shuni ko'rsatadiki, emotsional buzilishlarga oddiy hol sifatida garaladi ammo bu kichik
muammo emas balki ulkan muammolarning boshlanishi hisoblanadi. Ko'plab tadgiqotlar
shuni ko'rsatadiki, bu muammoning eng samarali yo'li bumuammoga psixologik jihatdan
yondashishdir. Bunda asosan bolaning yoshi va gizigishlaridan kelib chigib turli hil
usullardan foydalangan magsadga muvofig.

Emotsional buzilishlarning sababi o'rganilib shunga ko'ra ish gilish ham ma'lum bir
foyda berishi mumkin.
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Psixologiyaning muhim vazifalaridan bir bu— psixika gonuniyatlarini, inson ruhiy
holatlari shakllanishini filogenetik va ontogenetik taragqiyot birligida ochish hisoblanadi.
Va ushbu vazifalar yechimini topishda Psixologiya bir tomondan, biologiya fani sohalari
bilan, jumladan, fiziologiya bilan, boshga tomondan esa, sotsiologiya, pedagogika,
madaniyat tarixi, mantiq hamda ijtimoiy fanlar bilan chambarchas alogaga kirishishi har
birimizga ma'lum. Psixologiya eng avvalo, psixikaning insonga xos shakli bo‘lmish ong va
o‘zini o‘zi anglashni tadqiq etadi. Bolalarni esa tushunish biroz qiyinroq, birog bu
psexologiyani tushungan inson uchun hechganday muammo tug'dirmaydi. Chunki bolalarda
yuz berayotgan holatlarni ularning xatti harakatlaridan tushunish biroz giyin chunki ular
bahor ob havosi kabi turlanadilar va bu odatiy holat.

Maktabgacha yoshdagi bolalar psixologlarining ta'kidlashicha odatda organizm
ongning asosiy so'zlovchisi ya'ni ko'zgusidir. Shu sababli ham Psexologiya hayotimizda
muhim rol o'ynovchi sohadir. Psixiyatristlar va nevroopsikologlar ong va tananing
interfeysida ishlaydi. Biologik psixologiya, shuningdek fiziologik psixologiya deb
nomlanuvchi yoki neuropsixologiyada xulg-atvor va agliy jarayonlarning biologik
substanslarini o‘rganiladi. Va ushbu qoidalar asosida harqanday bola psexologiyasida yuz
berayotgan salbiy emotsional holatlarni aniglash va uni butunlay bartaraf etish mumkin.

ADABIYOTLAR:
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2. HOraii A.X., Mupammupoa H.A. “O6mas ncuxosnorus” — Tamkent 2014.
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AMALIY FAN DARSLARIDA PEDAGOGIK TEXNOLOGIYALAR YORDAMIDA
TA’LIM SAMARADORLIGINI OSHIRISH YO’LLARI

Egamberganova Zaxro Allaberganovna
Xorazm viloyati Qo 'shko pir tumani
32-son umumiy o ’rta ta’lim maktabi

texnologiya fani o’qtuvchisi

Annotatsiya: Ushbu magolada bugungi kunda maktablarda texnologiya fani
istigbollarini ochib beruvchi pedagogik texnologiyalar , o quvchilar uchun sodda va
tushunarli samarali usullaridan foydalangan holda yoritilishi ko rsatilgan. Ushbu
maqolada zamonaviy metodlarni  mahoratli o’qituvchilar tomonidan qo’llanilishi
o 'quvchilarda bilim, malaka, ko 'nikma hosil qilinishi to’g risida alohida to 'xtalib o tilgan.

Kalit so’zlar: pedagogik texnologiya, pedagogik texnologiya mazmun- mohiyati,
ta'lim texnologiyasi,zamonaviy pedagogik  texnologiya, case-study, amaliy o'yinlar
texnologiyasi.

Hozirgi kunda ta’lim jarayonida interaktiv metodlar, innovatsion texnologiyalar,
pedagogik va axborot texnologiyalari o’quv jarayonida qo’llashga bo’lgan qiziqish, e’tibor
kundan kunga kuchayib bormoqda. O’qituvchi bu jarayonda shaxsning rivojlanish,
shakillanishi, bilim olishi va tarbiyalanishiga sharoit yaratadi va shu bilan bir gatorda
boshqgaruvchilik, yo’naltiruvchlik funksiyasini bajaradi. Ta’lim jarayonida o’quvchi asosiy
figuraga aylanadi. Pedagogik texnologiyaning mazmun-mohiyati. Maiumki har ganday
kasbda faoliyat samaradorligi va muvafaqgiyatli kasb sohiblarining tayyorgarligi, mahorati,
o'z omilkorligini takomillashtirish ustida nechog'lik qunt va izchillik bilan ishlashiga
bog'lig. O'gituvchilik kasbida esa 0'z bilimdonligi, zukkoligi, kasb mahoratini
takomillashtirish ustida umr bo'yi muntazam ishlamay turib, el ardoglagan, obro'-e'tiborli
pedagog bo'lish mumkin emas. Chunki o'qituvchi jamiyatning yosh avlod ta’lim-tarbiyasiga
go'ygan ijtimoiy buyurtmasining asosiy ijrochisidir. O'gituvchilarga axborot va pedagogik
texnologiyalar asosida yangi shakl va mazmundagi kasbiy malaka berish ishi shunchalar
keng gamrovli, ko'p girrali, katta ko'lamlarga ega bo'lgan jarayondir.

Pedagogik texnologiya bu o'gituvchi faoliyatini vangilovchi o'quv jarayonining
belgilangan maqgsad va mazmun asosida loyihalangan, shuningdek, o'quvchi shaxsini
shakllantiruvchi, ta'limda yakuniy natijani kafolatlaydigan omillar yig'indisidan iboratdir.
Endi metodikaga kelsak, o'quv jarayonini to'g'ri tashkil etish (nazorat gilishning og'zaki,
yozma, savol-javob, aralash, test va hokazo) va o'tkazish borasidagi tavsiyalar yig'indisidir.
Yangi pedagogik texnologiya deganda o'qitish magsadlarini yo'lga qo'yish, o'quv jarayonini
tuzish va uni samaradorligini o'zida gamrab olgan, o'quv jarayonining to'liq
boshgaruvchanlik g'ovasidan iborat bo'lgan mazmun tushuniladi. Shunday qilib, ilgaridan
loyihalashtirilgan ta’lim-tarbiya jarayonining pedagogik texnologiyasi o'zidan metodlar
tizimini, ta’limning usullarini, o'qituvchi va o'quvchilarning faoliyat xo'rsatish imkoniyatlari
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va vositalarini, o'quvchilarning ijobiy shaxsiy sifatlarini rivojlantirish magsadini, yakuniy
natijalarga erishish mohiyatini mujassamlashtiradi. Zamonaviy pedagogik texnologiya
turlarini ta’lim jarayonida qo‘llanishi. «Zamonaviy taiimni tashkil etishga qo'yiladigan
muhim talablardan biri, ortiqcha ruhiy va jismoniy kuch sarflamay, gisga vaqt ichida yuksak
natijalarga erishishdir. Qisga vaqt orasida muayyan nazariy bilimlarni o'quvchilarga
yetkazib berish, ularda ma’lum faoliyat yuzasidan ko'nikma va malakalarni hosil qilish,
shuningdek, o'quvchilar faoliyatini nazorat qilish, ular tomonidan egallangan bilim,
ko'nikma hamda malakalar darajasini baholash o'gituvchidan yuksak pedagogik mahoratni,
ta'lim jarayoniga nisbatan yangicha yondashuvni talab etadi. Quyida ularning turlari va
mohiyati to'g'risida to'xtalib o'tiladi.

Amaliy o'yinlar texnologiyasi. Amaliy yoki ishchan o‘yinlar yangi mavzuni
o'zlashtirish, takrorlash, ijodiy qobiliyatlarni rivojlantirish vazifalarini bajarish imkonini
beradi. 0°‘quv jarayonida amaliy o'yinlarning turli shakllaridan foydalanish mumkin (taglid
gilish, rolli o'yinlar teatr darslari, sahna ko'rinishlari va hokazolar). Taglid gilish o'yinlarida
mashg'ulot jarayonida tashkilot, korxona ishi taglid etiladi (ish yig'ilishi, ish rejasining
muhokamasi, muzokaralar, munozaralarni olib borish, sud, patent tashkiloti, ilmiy
kengashlarda chigishlar va hokazo). Rolli o'yinlar darsida o'quvchi turli xil xarakterdagi
inson obraziga qalban Kkirishib ketadi. O'vinda o'quvchilarga asosan tugallanmagan
vaziyatlar aks etgan muammoli sahna ko'rinishi rollari beriladi. O'quvchilar ushbu berilgan
muammoli rollarni mustaqil ravishda oxiriga vetkazib o'ynashlari lozim. Teatr dasturlaridagi
rolli o'yinlar boshga insonlarni tushunishga o'rgatadi. Ushbu usul o‘quvchilarni mustaqil fikr
yuritishga, hayotda har ganday sharoitda ham o'zini tuta bilishga, tarbiyalanganligiga hamda
mustaqil hayot kechirishdagi o‘zining qarashlarini asoslab bera oladigan inson sifatida
shakllantiradi.

“Case-study” (ingl. case — vaziyat) — aniq vaziyatlarni o‘rganish, tahlil etish va
jjtimoiy ahamiyatga ega natijalarga erishishga asoslangan ta’lim usulidir. Mazkur usul
muammoli ta’lim metodidan farqli ravishda real vaziyatlarni o‘rganish asosida aniq qarorlar
qabul qilishga asoslanadi. Bu usul o‘quvchilarni fanga qiziqtirish maqsadida, ya’ni
motivatsiya sifatida qo‘llanilgan bo‘lib, aynigsa, amaliy mashg‘ulotlarda o‘z-0‘zini nazorat
qilish maqgsadida keng foydalanilgan. Agar u o‘quv jarayonida ma’lum bir maqgsadga
erishish yo‘li sifatida qo‘llanilsa, usul xarakteriga ega bo‘ladi, biror-bir jarayonni tadqiq
etishda bosgichma-bosqich, ma’lum bir algoritm asosida amalga oshirilsa, texnologik jihatni
o‘zida aks ettiradi.

“Case-study” usulini qo‘llash ketma-ketligi: 1. Sinf o‘quvchilarini guruhlarga bo‘lgan
holda mavzuga oid hayotiy-muammoli masala bayon qilinadi. Har bir guruh o‘z yechimini
fikr, g‘oya yoki mulohazalar yordamida bildirishlari so‘raladi. 2. Har bir guruh nomidan bir
kishi mulohazalarni bayon qiladi. 3. O‘quvchilarning fikr-mulohazalari ko‘rgazmali
(infografik) shaklda yoki doskada stikerlar yordamida to‘planadi. 4. O‘qituvchi javoblar
orasidan eng to‘g‘ri javoblarni tanlab oladi va ularni izohlab beradi.

Pedagogik texnologiyalar bilan o‘tkazilgan darslar o‘quvchini mustaqil fiklashga,
nutgi rivojlanishiga, o‘zaro bir biri bilan muloqotga va xatto o°‘zi xulosa chiqarishga
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o‘rgatadi. Interfaol dars usullari amaliy darslarni yanada qiziqarli o‘tkazishga va barcha
o‘quvchilarni dars davomida faol gqatnashishga undaydi. Bu usullar bilan dars olib borgan
o‘qituvchi sinflarda yuqori sifat ko‘rsatgichiga erishadi.Ta’kidlash joizki, har ganday
pedagogik texnologiyalar va interfaol wusullarning natijaviyligi uni qo‘llayotgan
o‘qituvchining ijodiy va kasbiy mahoratiga bog‘liqdir.

FOYDALANILGAN ADABIYOTLAR RO’YXATI:
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3.0°.0.Tohirov, D.S.Mirahmedova, Z.S.Shamsiyeva Umumiy o‘rta ta’lim
maktablarining 5-sinf darsligi bo‘yicha metodik qo‘llanma “sharq” nashriyot-matbaa
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CHAQIRIQQACHA HARBIY TA’LIM YO‘NALISHI TALABALARINING
AXBOROT KOMMUNIKASIYA TEXNOLOGIYALARI ASOSIDA KASBIY
KOMPETENSIYALARINI RIVOJLANTIRISH

Egamberdiyev IIxomjon Yigitaliyevich
Nizomiy nomidagi Toshkent Davlat pedagogika universiteti
Harbiy ta’lim fakulteti o qituvchisi

Annotatsiya: Ta’lim jarayonida fanlar bo ‘yicha amalga oshiriladigan seminar,
amaliy va laboratoriya mashg ‘ulotlari nazariy bilimlarni mustahkamlashga hamda ularni
ko ‘nikmaga aylantirishgagina emas, balki ularni amaliy ish jarayonida qo ‘llashga ham
imkon beradi. Ushbu magqgolada, Chaqirigqacha harbiy ta’lim yo ‘nalishi talabalarining
axborot kommunikasiya texnologiyalari asosida kasbiy kompetensiyalarini rivojlantirish
xususida fikr yuritiladi.

Kalit so'zlar: Ta'lim jarayoni, kompetensiyalar, rivojlanish, axborot kommunikatsiya
texnologiyalari, chaqirigqacha harbiy ta’lim.

Har bir sohaning talabalarga o'qitilish jarayonida maxsus mashg‘ulotlar tanlagan kasbi
to‘g‘ri ekaniga ishonch hissini uyg‘otadi. Oliy o‘quv yurtidan keyingi davrdagi
o‘qituvchining kasbiy shakllanish jarayonida maktab rahbariyati, aynigsa, ilmiy mudir
hamda pedagogik jamoatchilik katta rol o‘ynaydi. O‘qituvchi o‘z kasbini sekin-asta
o‘zlashtirib borishi bilan birga ota-onalar o‘rtasida pedagogik bilimlarni targ‘ib etadi. Shu
yo‘l orqali ham kasbiy shakllanishi takomillashib boradi. Chagqiriqqacha harbiy ta’lim
yo‘nalishi talabalarining axborot kommunikasiya texnologiyalari asosida kasbiy
kompetensiyalarini rivojlantirishda turli xil amaliy mashg'ulotlar, ochig dars, ochiq
mashg'ulot, seminar, treninglar orgali ulardagi o'z kasbiga gizigish ortishi va o'rganishga
layogatini tekshirish mumkin.

Chaqiriqgacha harbiy ta’lim yo'nalishi talabalariga berilayotgan ta’lim sifatini
oshirishda o‘qituvchi kompetensiyasining ahamiyati. O‘zbekistonda ta’lim tizimini o‘sib
kelayotgan yosh avlod ta’lim-tarbiyasining milliy g‘oyalari, talablari asosida tashkil etish,
uni jamiyat taraqqiyoti istigbollari va jahon andozalariga javob bera oladigan darajada
bo‘lishini ta’minlash bugungi kunning dolzarb masalasidir. Ta’lim-tarbiya tizimini tubdan
isloh qilish, uni o‘tmish qoldiglaridan tozalash va rivojlangan demokratik davlatlar
darajasiga ko‘tarish, jamiyat ravnaqi uchun yuksak ma’naviy va axloqiy talablarga javob
beruvchi yuqori malakali kadrlar tayyorlash ta’lim tizimi xodimlarining umumiy vazifasidir.
Shaxsni har tomonlama rivojlantirishga yo‘naltirilgan ta’lim-tarbiya tizimini nazariy-
metodologik jihatdan qurollantirish — bugungi kunda pedagogika fanining bosh magsadi
sifatida belgilangan. Yuqgorida bayon etilgan yuksak, ammo, sharafli vazifalarni
muvaffagiyatli uddalash har bir pedagogik xodimdan yuksak kasbiy mahorat, bilimdonlik
va keng dunyoqarashni talab etadi.




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

Chaqirigqacha harbiy ta’lim yo‘nalishi talabalarining axborot kommunikasiya
texnologiyalari asosida kasbiy kompetensiyalarini rivojlantirishda:

e Beriladigan bilimni talabalar qanday o‘zlashtirib olayotganiga e’tibor berish;

e Ta’limda turli usul va shakllardan foydalanish;

e Talabaning xotirasi, bilimlarni egallash gobiliyati, shaxsiy xususiyatlarini bilish;

eFanga qgiziqtira olish;

eBerilgan bilimlarning eng muhimini ajratib o‘qitish;

eBilimlarni talabalarning yoshi, agliy darajasiga mos ravishda berish zarur.

Axborot-kommunikatsiya texnologiyasining rivojlanishi axborotlarni tagdim etish
tizimidan tashqgari, axborot-kommunikatsiya vositalarini takomillashtirish bilan bog’liq.
Ushbu yangi texnologiyalar orgali harbiy yo'nalish talabalariga yangicha usul bilan dars
o'tish, amaliy darslarning tashkil etilishi kelgusida ularning yetuk hamda zamonaviy 0'z
kasblarining ustalari bo'lishlarida muhim ahamiyatga ega. Kommunikatsiya bu muloqot,
axborot kommunikatsiya texnologiyalari esa axborot almashish texnalogiyasi yoki
axborotlar orqali muloqot qilish texnologiyasi bo‘lib, bo'lg'usi harbiylar uchun buni yaxshi
bilish juda muhim. Aynigsa, ularning kelgusida yetuk kadr bo'lib yetishishlarida zarur
hisoblanadi.

Xulosa gilib aytganda, har bir sohada muvaffagiyatga erishish uchun har bir talaba
yugori bilim, amaliy ko'nikma va keng dunyoqarashga ega bo‘lishi kerak. Chaqiriqqacha
harbiy ta’lim yo‘nalishi talabalarining axborot kommunikasiya texnologiyalari asosida
kasbiy kompetensiyalarini rivojlantirishning ahamiyati katta. Zamonaviy, bilimli va
malakali kadrlarni tayyorlashda bu kabi metod hamda usullardan foydalanishning samarasi
ta'lim jarayonida o'z isbotini topib kelmoqda.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:
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2. Stodd, J., Reitz, E.: "The Changing Face of Military Learning" - The Army Press
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3. https://library.educause.edu/topics/teaching-and-learning/competency-based-
education.

4. https://www.learninglandscapes.ca/index.php/learnland/article/download/Teaching-
ICT-to-Pre-Service-Teachers-Experiences-and-Reflections/688/




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

INNOVATSION TA’LIM TEXNOLOGIYALARINI PEDAGOGLARNING KASBIY
MAHORATLARINI TAKOMILLASHTIRISHDA FOYDALANISH

Ochilova Yulduz Nematovna

Navoiy viloyati Karmana tumani 10-maktab informatika fani o qituvchisi
Axatova Gullola Toshboyevna

Navoiy viloyati Karmana tumani 10-maktab boshlang’ich sinf o gituvchisi

Annotatsiya: Quyidagi tezis pedagogik o’qitish jarayonlarida pedagoglarda
innovatsion texnologiyalardan foydalanish bo’yicha ko’nikma va malakalarni qanday
varatish bo yicha maslahatlar beradli.

Kalit so’zlar: Innovatsion texnologiyalar, pedagog, zamonaviy ta’lim, pedagogic
mahorat

O‘qituvchilik kasbi o‘z mohiyatiga ko‘ra o‘ta individualdir. Har bir o‘qituvchining
muhim hayotiy o‘mi, uning o°z ishining ustasi bo‘lishdir.

O‘qituvchi mahorati uning faoliyatida ko‘rinadi.  O’qituvchilarda innovatsion
texnologiyalardan foydalanish borasidagi ko’nikma va malakalar avvalo pedagogik
jarayonning qonuniyatlari va mexanizmlarini yaxshi egallaganligini talab etadi. Shu
ma’noda pedagogning umumlashgan malakalari va uning pedagogik texnikasi katta
ahamiyatga molik bo’ladi. Biroq mahorat—bu alohida qudrat. Yuqori va kichik darajada
usta bo‘lishi mumkin emas. Mahoratga erishish ham, erishmaslik ham mumkin. Hagqiqiy
usta mehnat faoliyati chog‘idagina go‘zaldir. Pedagogik mahoratga yetishish o
‘qituvchining muayyan shaxsiy sifatlari bilan amalga oshadi. Pedagogik bilimdonlik,
deganda konkret tarixiy davrda qabul qilingan me’yorlar , standartlar va talablarga muvofiq
pedagogik vazifani bajarishga qobillik va tayyorlik bilan belgilanadigan integral kasbiy-
shaxsiy tavsifiloma tushuniladi. Pedagogik bilimdonlik pedagogik sohada mahorat bilan
ishlayotgan kishining ta’lim va tarbiya ishida insoniyat to‘plagan barcha tajribalardan
ratsional foydalanish qobiliyatini ko‘zda tutar ekan, demak, u yetarli darajada pedagogik
faoliyat va munosabatlaming magsadga muvofiq usullari va shakllarini egallashi lozim
bo‘ladi. Kasbiy-pedagogik bilimdonlikning bosh ko‘rsatkichi bu insonga, shaxsga
yo‘nalganlikdir. Pedagogik kreativlik — bu kasbiy hayot usuli, ko‘p qirrali ta’lim jarayoni
va tizimining maqgsadlari, mazmuni, texnologiyalari sathida yangi pedagogik vogelikni
yaratish istagi va malakasidir. Kreativlik o‘qituvchiga innovatsion o ‘zgarishlar oqimiga
moslashib olishiga yordam beradi.

Keyingi yillarda yuz berayotgan tub o‘zgarishlar jamiyat hayotining barcha sohalariga
yangicha innovatsion yondashuvlar, mavjud qarashlar, tushunchalar va munosabatlarni
taraqqiyot ko‘zgusi va samaradorlik mezonlari bilan qayta ko‘zdan kechirishni taqozo
etmoqda. Istiglol yillarida ta’lim va kadrlar tayyorlash sohasida ko‘plab ijobiy ishlar amalga
oshirilganini ta’kidlagan holda, aytishimiz joizki, maqsadlar va ularga erishish usul va
vositalarini aniq belgilay olmaslik, mehnat bozori talablarini chuqur o‘rganmaslik, undagi
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talab va taklifning nomuvofigligi, odamlarning ijtimoiy ahvoli va xohish-istaklarini
inobatga olmaslik ogibatida anchagina jiddiy xato va kamchiliklar ham kuzatildi. Natijada,
“Ta’lim to‘g‘risida”gi qonun va “Kadrlar tayyorlash Milliy dasturi’da nazarda tutilgan
talablar to‘liq ijrosini topmadi. O‘tgan yillar davomida biz barcha sohalar kabi ta’lim va
kadrlar tayyorlash sohasida ham o‘zimizga xos va mos yo‘lni topishga ko‘proq e’tibor
garatdik. Pedagogik ta’limning jamiyat barqaror rivojlanishidagi yuqori ijtimoiy
ahamiyatidan kelib chiggan holda zamonaviy talablar, tizimdagi muammolar va ularni hal
qilishda fan va ta’lim bo‘g‘inlari o‘rtasidagi aloqadorlikni ta’minlash uzluksiz pedagogik
ta’limni klaster rivojlanish tizimiga o‘tkazish zaruratini taqozo etmoqda.

Shu jihatdan ushbu bobda oliy maktab o‘gituvchisi innovatsion faoliyatining
shakllanish konsepsiyasi, innovatsiyaning ijtimoiy-madaniy va hayot-faoliyati aspektlari
hagida bahs yuritiladi.

Pedagogikaga oid adabiyotlarda innovatsiya jarayoni sxemasi beriladi. U quyidagi
bosgichlarni gamrab oladi:

1. Yangi g’oya tugilishi yoki yangilik konsepsiyasini paydo qilish bosqichi. U
kashfiyot bosgichi deb ham yuritiladi.

2. Ixtiro qilish, ya ’ni yangilik yaratish bosgichi.

3. Yaratilgan yangilikni amalda qo’llay bilish bosqichi.

4, Yangilikni yoyish, uni keng tadbiq etish bosgichi.

5. Muayyan sohada yangilikning hukmronlik qgilish bosgichi. Bu bosgichda
yangilik o‘zining yangiligini yo”qotadi, uning samara beradigan muqobili paydo bo‘ladi.

6. Yangi muqobillik asosida, almashtirish orqali yangilikning qo‘llanish doirasini

gisqartirish bosgichi.

Pedagogik innovatsiyada «yangi» tushunchasi markaziy o‘rin tutadi. Shuningdek,
pedagogik fanda xususiy, shartli, mahalliy va subyektiv yangilikka qizigish uyg‘otadi.
Pedagoglarning innovatsion texnologiyalardan foydalanishi uchta blokka ega.

Birinchi blok - pedagogikadagi yangilikni ajratish bloki. Bunga pedagogikadagi yangi,
pedagogik yangilikning tasnifi, yangini yaratish shart-sharoiti, yangilikning me’yorlari,
yangining uni o‘zlashtirish va foydalanishga tayyorligi, an’ana va novatorlik,
pedagogikadagi yangini yaratish bosgichlari kiradi.

Ikkinchi blok - yangini idrok qilish, o‘zlashtirish va baholash bloki: pedagogik
hamjamiyatlar, yangini baholash va uni o‘zlashtirish jarayonlarining rang-barangligi,
pedagogikadagi konservatorlik va novatorlik, innovatsiya muhiti, pedagogik jamiyatlaming
yangini idrok etish va baholashga tayyorligi.

Uchinchi blok - yangidan foydalanish va uni joriy etish bloki, ya’ni yangini tadbiq
etish, foydalanish va keng joriy etish qonuniyatlari va turlaridir.

Foydalanilgan adabiyotlar ro’yxati
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2000.
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e International Perspectives in Higher Education: Balancing Access, Equity, and Cost
(Educational Innovations Series) by Jason D. Delisle and Alex Usher
TARBIYA JARAYONI.TARBIYA TURLARI VA METODLARI

Sabirova Sharofat Sadullayevna
Xorazm viloyati Bog ot tumani
36-Son umumiy o rta ta'lim maktabi tarbiya fani o’ qituvchisi

[jtimoiy ongni shakllantiruvchi usullar. Bu guruhga o’quvchilarda ilmiy dunyoqarash,
e'tiqgodni, ma'naviy va Siyosiy g’oyalarni shakllantirish maqsadida ularni ongli, hislari va
irodasiga ta'sir ko’rsatish usullari kiradi. Bu guruh usullarining mohiyati shundaki, ular
orqali jamiyat o’quvchilar ongiga ganday talablar qo’yayotgani etkaziladi. Yoshlarning
dunyogarashlarini shakllantirish, hayot mazmunini tushunib olishlariga ko’maklashish
uchun ijtimoiy ongni shakllantiruvchi usullar ishlatiladi.

Suhbat. O’quvchi shaxsini g’oyaviy va axloqiy shakllantirishda o’quvchining jonli
so’zi eng ta'sirli usul hisoblanadi. Suhbat uchun mavzu tanlashda uning mazkur sinf uchun
dolzarbligi, bolalarda axloqiy ishonch uyg’otishning suhbat mazmuniga bo’lgan
munosabatlarini va suhbatdan kutilayotgan natijani hisobga olish lozim. Suhbat turli
mavzularda uyushtirilishi mumkin: etnik mavzular (kishilarning jamiyatdagi axloq
Mmezonlari, o’zini tutish qoidalari), estetik mavzular (tabiat go’zalligi, shaxslararo
munosabatlar, inson go’zalligi), siyosiy mavzular( davlatning ichki va tashqi siyosati, dunyo
vogealari), ta'lim va bilishga oid mavzular (koinot, hayvonot dunyosi).

Hikoya. O’quvchilar odatda hayotdan va badiiy adabiyotdan olingan aniq misollar
bilan to’liq hikoyalarni qiziqib tinglaydilar. Suhbat ham, hikoya ham o’quvchilarning
yoshiga mos mavzularda, ular tushunadigan so’zlar orqali o’zbek tilida o’tkazilishi lozim.
Eng yaxshisi suhbat va hikoya mavzularini o’quvchilarning o’zlari tanlasin, bunda
suhbatning zavqi ta'minlanadi, o’quvchilar mavzuga befarq garamaydilar.

Namuna. O’quvchilar o’z atrofidagi kishilarda hamma yaxshi axloqiy sifatlarini
ko’rishlari va namuna olishlari nihoyatda muhimdir.

O’qituvchining shaxsan 0’zi namuna bo’lishi, aynigsa yoshlarga katta ta'sir ko’rsatadi.
Ular o’qituvchining darsda va hayotda o’zini qanday tutishini, atrofdagi kishilar bilan
ganday muomala qilishini, o’z vazifalarini qanday bajarilishini kuzatib boradilar.
Namunadan xalq pedagogikasida ham keng foydalanilgan. Ota-bobolarimiz o0’z
farazandlarini hamisha yaxshilardan, donolardan, ulug’ kishilardan ibrat olishga da'vat qilib
kelganlar. Masalan: «Qush uyasida ko’rganini qiladi». Juda oddiy jo’ngina xulosa. Shu
oddiy ibora ostida gancha fikrlar jamlanib yotganligini hamisha ham fagmiga
boravermaydilar. Bu bilan xalqg, uyingda tartibli bo’l, aks holda bolang ko’chada tartibsiz
bo’ladi. Bola oldida birovlarning g’iybatini qilma, bolang g’iybatchi bo’ladi, demoqchi.

Bunga o’xshash fikrlarni ko’plab keltirish mumkin. Bola rivojlanishining, o’zligini
belgilashning asosiy omili- bu faoliyatdir. Faoliyat nugtai nazaridan yondashish qoidasi
ta'lim-tarbiya jarayoniga singib ketadi.
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Faoliyat o’quvchilarni bilimlarni mustaqil egallashga undaydi, ularni gaysi ixtisosga
moyilliklarini aniglashga, ijodiy faoliyat tajribasini, hissiy gadriyat munosabatlarini
o’zlashtirishlariga yordam beradi.

Mashq va o’rgatish usullari.

Mashq bolalar faoliyatini ogilona, magsadga muvofiq ravishda va har tomonlama
tashkil qilish, ularni axlog mezonlari va xulg-atvor qoidalarini bajarishga odatlantirishdir.
Odatlar bolalikda tarkib topadi va keyin mustahkamlanib boradi.

Mashq muayyan Xatti-harakatlarni ko’p marotaba takrorlashni o’z ichiga oladi.
Mashq va odatlantirish o’quvchi uchun ongli, ijodiy jarayondir. Mashq natijasida ko’nikma,
odat, yangi bilimlar xosil qilinadi, o’quvchining aqliy qobiliyati rivojlanadi, axloqiy
tajribasi kengayadi. Odatsiz tarbiya-poydevorsiz binoga o’xshaydi, odat esa muntazam
mashq orgali mustahkamlanadi.

O’rgatish-ijtimoiy  xulg-atvorning  odatiy  shaklga aylantirish  magsadida
tarbiyalanuvchilarning bajarishlari uchun rejali va izchil tarzda tashkil gilinadigan turli
harakatlar, amaliy ishlardir.

Topshirig. O’quvchilarning mehnat topshiriglarini jamoa bo’lib bajarishlari ularda
ijjtimoiy xulq tajribalarini shakllantirishda alohida ahamiyatga egadir. O’quvchilar o’z
kuchlarini ommaviy ishlarga sarflashga, jamoa uchun ma'suliyatni his qilishga o’rganadilar.

Pedagogik talab. Pedagogik talab tarbiyaning eng muhim usullaridan biridir. Talab-
bu o’quvchining turli vazifalarni bajarishi; ijtimoiy xulg-atvor mezonlarini ifodalashi; u
yoki bu faoliyatda gatnashib bajarilishi zarur bo’lgan aniq bir vazifa sifatida namoyon
bo’lishi; u yoki bu harakatda rag’batlantiruvchi yoki uni to’xtatuvchi bo’lishi; oqilona
harakatlarga undovchi bo’lishi mumkin.

O’z-0’zini tarbiyalash usullari.

O’quvchida 0’z-0’zini tarbiyalashga, ya'ni 0’z ustida ongli, batartib ishlashga ehtiyoj
paydo bo’lgandagina tarbiya jarayonini samarali deb hisoblasa bo’ladi. O’quvchilarni,
aynigsa, o’rta va katta yoshdagilarni o’z bilim va malakalarini mustaqil oshirishlariga
yo’llash kerak.

O’z-0’zini tarbiyalash o’quvchilarning o’zini-o’zi idora qilish organlari faoliyatida
gatnashishlari, ularning ijtimoiy faollik mavgeini shakllantirishning ta'sirchan vositasidir.
O’quvchilar o’hishda, tarbiyada, dam olishda 0’z-0’zini tarbiyalash usullaridan
foydalanadilar, 0’°z-0’zini tarbiyalash tashabbuskorlik va mustaqillikka undaydi.

O’z-0’zini tarbiyalash sifatlari bola bunga tayyor bo’lganda, u o’zini shaxs deb
anglay boshlagach, amaliy ishlarda mustaqillik ko’rsata boshlagan vaqtda paydo bo’ladi.
O’z-0’zini tarbiyalashda (axloqiy, jismoniy, hissiy-irodaviy va intellektual) maslahat va
ko’rsatmalar berilishi lozim.

O’z-0’zini tahlil qilish. O’z shaxsini, fazilatlarini tahlil qilishga, xatti-harakatlari
haqgida o’ylashga o’rgatadi.

O’z-0’zini nazorat qilish uchun o’quvchi o’zining yurish-turishi, intizomi, ijobiy
odatlarining ortib borishi va aksincha, salbiy odatlarining kamayib borishi hagida muntazam
ravishda kundaligiga yozib boradi.
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O’z-0’zini baholash. O’quvchining qobiliyatini o’z kuchi bilan yuzaga chiqishiga
yordamlashish zarur. O’z-0’zini baholash qiyin, lekin o’quvchini bunga yetarli tayyorlash
mumkin. Shu bois o’quvchi irodali bo’lishi, 0’z burchini tushunishi, tahsil va tarbiya olish
uchun sabablar, motivlar asos bo’lishi, ya'ni tagsil va tarbiyalanishni xohlashi, o’zining,
o’rtoglarining, yaqin kishilarining ko’zi bilan ko’rish va 0’z-0’zini takomillashtirishga
intilishi lozim.
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AQLIY TARBIYA VA TA’LIM.

Sanakulova Adolat Davurovna

Navoiy viloyati Navbahor tumanidagi 21-DIUM Tarix fani o qituvchisi
Rustamova Iroda Axtamovna

Navoiy viloyati Navbahor tumanidagi 21-DIUM Amaliyotchi psixolog

Annotatsiya: Yosh avlodni har tomonlama yetuk shaxs qilib tarbiyalash jamiyat
ehtiyojlaridan kelib chikadigan obyektiv zaruratdir. Agliy tarbiya ijtimoiy tarbiyaning eng
muhim jihatlaridan biri.

Kalit so’zlar: Analizator, Idrok, psixologik-pedogogik tadgiqotlar, malakalar,
meyorlar, goidalar, Agliy tarbiya, jamiyat, yetuk shaxs.

Aqliy tarbiya bu aqglni rivojlantirish magsadida yosh avlodga muntazam va magsad
asosida pedagogik ta’sir ko‘rsatishdir. Demak, aql keng ma’noda sezish va idrok etishdan
boshlab to tatakkur va xayolni oz ichiga oladigan bilish jarayonlari yig‘indisi bo‘lib, u yosh
avlodning insoniyat to‘plagan bilimlar, ko‘nikma va malakalar, meyorlar, qoidalar va
boshgalarda ro‘y beradi.

Bu holat kattalar tomonidan amalga oshiriladi va bolalarning agliy rivojlanishini
ta’minlovchi xilma - Xil vositalar, metodlarni, kerakli shart - sharoitlarni yaratishni o‘z ichiga
oladi. Maktabgacha tarbiya yoshidagi bolalarni aqgliy tarbiyalash bolalarning fikrlash
faoliyatini rivojlantirishga qaratilgan kattlarning ma’lum maqsad asosidagi ta’sir etishdir. U
bolalarga tevarak - atrofdagi olam xagida bilimlar berishni, ularni sistemalashtirishni,
bolalarda bilishga qizigshni uyg*‘otish, aqliy malaka va ko‘nikmalarni tarkib toptirishni, bilim
qobiliyatlarini rivojlantirishni o‘z ichiga oladi. Maktabgacha tarbiya yoshidagi bolalarni
maktabga tayyorlashda, agliy tarbiyaning roli aynigsa kattadir. Chunki aqgl his - tuyg‘ular va
idrok etishdan tortib, fikrlash va tasavvur etishgacha bo‘lgan jarayonlar yig‘indisidir.Aqliy
rivojlanish fikrning kenglgida vogealarni har
xil  bog‘lanishlarda, munosabatlarda ko‘ra bilish, umumiylashtirish gobiliyatida
namoyon bo‘ladi. Maktabgacha tarbiya yoshidagi bolalarning aqliy rivojlanishi faoliyat
jarayonida, dastlab muomalada bo‘lish, narsalar bilan bajariladigan faoliyat natijasida,
keyin esa o‘quv, mehnat, samarali faoliyatlar: rasm chizish, loy va plastilindan buyumlar
yasash, applikatsiya, qurish - yasash jarayonida amalga oshirib boriladi. Bolaning agliy
rivojlanishiga ta’lim va tarbiya samarali ta’sir ko‘rsatadi. Maktabgacha tarbiya yoshidagi
bolalarga aqliy tarbiya berishni to‘g‘ri tashkil etish uchun ularning aqliy rivojlanish
gonuniyatlari va imkoniyatlarini bilish kerak. Agliy tarbiyaning vazifasi uning mazmuni,
metodi va tashkil etilishiga garab belgilanadi. Pedagogika va psihologiya fani agliy tarbiya
berish vazifalarini samarali hal etishda, bir tomondan, bolaning imkoniyatlaridan unumli
foydalanish, ikkinchi tomondan, bola organizmining umumiy charchashiga sabab bo‘lishi
mumkin bo‘lgan ortigcha toligtirish bo‘lmasligi yo‘llarini topish uchun maktabgacha tarbiya
yoshidagi bolalarning aqliy rivojlanishi qonuniyatlari va imkoniyatlarini o‘rganish bilan
shug‘ullanadi.
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Keyingi vyillarda olib borilgan psixologik-pedogogik tadgigotlarning natijalari
maktabgacha tarbiya yoshi davrida bolalarning aqgliy rivojlanishida juda katta imkoniyatlar
mavjudligini ko‘rsatdi. Bularning hammasi maktabgacha tarbiya yoshidagi bolalarga
beriladigan bilim, malaka va ko‘nikmalar mazmunini yanada chuqurlashtirish, xajmini
kengaytirish maqgsadga muvofig ekanligidan dalolatdir. Maktabgacha tarbiya yoshining
oxiriga kelib, bolalar tevarak atrof to‘g‘risida kattagina hajmdagi eng oddiy bilim va
tushunchalarga ega bo‘ladilar, asosiy fikrlash jarayonlarini egallab oladilar. Fagat yaxshi
tashkil etilgan faoliyat jarayonidagina to‘laqonli aqliy rivojlanish ro‘y beradi, shuning uchun
o‘qituvchi va tarbiyachilarning asosiy vazifasi -bolaga muayyan magsadni ko‘zlab tarbiyaviy
ta’sir ko‘rsatish uchun kerakli sharoit yaratishdir. Bola har doim buyumlar hamda hodisalar
orasida bo‘ladi. Bola doimo biror narsa bilan tanishadi, nimanidir bilib oladi, ushlab ko‘radi,
hidlaydi, tortib ko‘radi, nimagadir quloq, soladi. Shu tariga asta - sekin dunyoni bilib boradi.
Tevarak atrofdagi buyumlar tabiat bolaning sezgi organlari - analizatorlariga ta’sir etadi va
sezgi hosil giladi. Sezgi bolalarga buyumlarning ayrim xossalarini sovuq - issiq, g‘adir -
budur, sillig - yaltiroq, xushbuy va h.k. ni bilim olishda yordam beradi. Sezgi atrofdagi
mubhitni bilishning dastlabki bosqichi sanaladi. Bola sezgi tufayligina tevarak-atrofdagi
narsalar to‘g‘risida bilim, tajriba to‘plab boradi.Idrok esa ancha murakkab jarayon bo‘lib,
sezgilar asosida hosil bo‘ladi. Bola olmani qo‘lida ushlab ko‘rib, garab chiqib va yeb
ko‘rib, uni yaxlit bir buyum, ayni bir vaqtda dumaloq, qizargan, xushbo‘y, mazali
va h.k. tarzda idrok qgiladi. Bola olmani yaxlit bir buyum tarzida tasavvur gilishi
uchun birdaniga bir nechta analizator ko‘rish, sezish va hid bilish analizatorlaridan
foydalanadi.Analizatorlar bir vaqtning o‘zida birdaniga ishlashi buyumning xossasi

va belgilarini aniqroq hamda to‘laroq
bilish imkonini beradi. Shuning uchun katta  yoshdagi Kishilar
bolani ik yoshlik chog‘idan boshlaboq aqliy  jihatdan to‘g‘ri
tirbiyalash magsadida buyumlarni ko‘prok analizatorlar

yordamida idrok gilishga imkon tug‘dirishlari, analizatorlarning rivojlanishiga, ya’ni
bolpning sensor madaniyatiga alohida e’tibor berishlari kerak.Bolada nutq paydo
bo‘lmshidan ancha oldin (bola bir yoshga to‘la boshlaganda birinchi bor gapira
boshlaydi) u tevarak atrofdagi odamlar va buyumlar dunyosini katta yoshdagi kishilar
yordamida bilib oladi. Bola 3 yoshga to‘lganda uning so‘z zahirasi 1200-1500 taga
yetadi. Bola katta yoshdagi kishilar unga nima hagida gapirayotganlarini yaxshi
tushunadi. Bu katta yoshdagi kishilar nutgidan har tomonlama tarbiyalashning kuchli
vositasi tarzida foydalanish imkoniyatini beradi. Bolalarning aqgliy jihatdan o‘sishida
xotira katta ahamiyatga ega.  Bola tug‘ilganda hech narsani bilmaydi va hech
narsa qilolmaydi.
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THE USE OF AUTHENTIC MATERIALS IN CLASSROOMS.

Kamalova Saida Maxamatibraximovna
Tashkent city Yangikhayat district
English teacher of School Ne 331

Annotation: The aim of the article is to show why we need authentic materials in
teaching English classrooms.
Key words: authentic, contextualized, newspapers, magazines, Web sites.

Authentic materials: “Sometimes called “authentic” or “contextualized”, real-life
materials are those that a student encounters in everyday life but that weren't created for
educational purposes. They include newspapers, magazines, and Web sites, as well as
driver’s manuals, utility bills, pill bottles, and clothing labels.”

There are different definitions for the authentic materials, but they do have something
in common. All the definitions highlight the fact that authentic materials mean “exposure to
real language and its use in its own community”.

Authentic materials are materials that we can use in the classroom and that have not
been changed in any way for ESL students. As a result of the researches carried out and the
surveys conducted it has come out that there are many advantages in using the authentic
materials. at the same time, there are a few disadvantages that teachers and students should
be aware of when using different sources of authentic materials such as newspapers, tv
programs, menus, magazines, the internet, movies, songs, brochures, comics, literature, etc.
the paper shows how authentic materials can be used at any level in accordance with the
students’ needs and knowledge.

“Authentic materials are materials that we can use in the classroom and that have not
been changed in any way for ESL students” . As a result of the researches carried out and
the surveys conducted it has come out that there are many advantages in using the authentic
materials. at the same time, there are a few disadvantages that teachers and students should
be aware of when using different sources of authentic materials such as newspapers, tv
programs, menus, magazines, the internet, movies, songs, brochures, comics, literature, etc.
the paper shows how authentic materials can be used at any level in accordance with the
students’ needs and knowledge.

The use of authentic materials in an EFL classroom is what many teachers involved in
foreign language teaching have discussed in recent years. there are persuasive voices
insisting that the English presented in the classroom should be authentic, not produced only
for instructional purposes. generally, what this means is that authentic materials
involve the language that naturally occurs as communication in the native speaker
contexts of use, or rather in the selected contexts where standard english is the norm: real
newspaper reports, real magazine articles, real advertisements, cooking recipes,
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horoscopes, etc. most of the teachers throughout the world agree that authentic texts or
materials are beneficial to the language learning process, but what is less agreed is when
authentic materials should be introduced and how they should be used in an EFL classroom.

The definitions of authentic materials

The definitions of authentic materials are slightly different in literature written by
different researchers of language. Rogers defines authentic materials as “appropriate”
and “quality” in terms of goals, objectives, learner needs and interest and “natural” in terms
of real life and meaningful communication.

Harmer defines authentic texts as “materials which are designed for native speakers;
they are real texts; designed not for language students, but for the speakers of the language”
refers to authentic texts as “texts that are not written for language teaching purposes”.

Peacock describes authentic materials as materials that have been produced to fulfill
some social purpose in the language community. What we understand that is common in
these definitions is “exposure to real language and its use in its own community” , in other
words it is the benefit students get from being exposed to the language in authentic
materials. in short, “authentic materials are materials that we can use with the students in the
classroom and that have not been changed in any way for ESL students. A classic example
would be a newspaper article that’s written for a native-English-speaking audience”

Bringing authentic materials into the classroom can be motivating for the
students, as it adds a real-life element to the student’s learning experience. authentic
materials is significant since it increases students’ motivation for learning, makes the learner
be exposed to the “real” language. of course, we should always remember that we should
bear in mind the task, not the material. this means that, for example, instead of asking a
beginner student to read a full-page article that’s over their heads, we should ask them to
read the headline and guess what the article will be about. The sources of authentic
materials and their effects.

One of the main reason for using authentic materials in the classroom is once outside
the “safe”, controlled language learning environment, the learner will not encounter the
artificial language of the classroom but the real world and language how it is really used.
The role of the teacher is not to delude the language learner but to prepare him, giving the
awareness and necessary skills so as to understand how the language is actually used.
Having made a distinction between authentic and non-authentic material and evaluated the
use of them in the classroom. It is not that a text is understood because it is authentic
but that it is authentic because it is understood. ...Everything the learner understands is
authentic for him.

REFERENCES:
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Press, 1996.
2.Lewis, Gordon. The Internet and Young Learners. Oxford University Press, 2004.
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ZAMONAVIY TA'LIM-TARBIYA JARAYONINING PSIXOLOGIK-
PEDAGOGIK MASALALARI

Ravshanova Dilbar Rajabovna
Navoiy viloyati Karmana tumani
24- umumiy o'rta ta'lim maktab psixologi

Annotatsiya: Ushbu maqgolada zamonaviy ta'limning maqgsadi, vazifalari nimalardan
iborat ekanligi ta'kidlanishi bilan bir gatorda zamonaviy ta'lim-tarbiya jarayonida
psixologik-pedagogik masalalar xususida so'z boradi.

Kalit so'zlar: Zamonaviy ta'lim, psixologik omil, gizigish, iroda, optimistik kayfiyat,
emotsional bezak.

Ma'lumki, istiglol yillarida mamlakatimizda ta’lim tizimi tubdan isloh etilib, ertangi
kunimizning munosib davomchilari bo‘lgan barkamol avlodni voyaga yetkazishga alohida
¢’tibor qaratilmoqda. Birinchi Prezidentimiz Islom Karimov rahnamoligida gabul gilingan
sohaga oid qonunlar, farmonlar, davlat dasturlariga binoan ko‘plab ta’lim muassasalari
yangidan qurildi, ta’mirlandi, eng zamonaviy o‘quv anjomlari bilan ta’minlandi. Zamonaviy
ta’lim-tarbiya jarayoniga prinsipial yangi yondashuvning joriy etilishi orqali o‘quvchilarda
olgan bilimlarini amaliyotda to‘g‘ri qo‘llay olish, faol fuqarolik pozitsiyasiga ega bo‘lish,
mustaqil ijodiy fikrlash kabi ko‘nikmalar rivojlantiriladi. Avvalo, zamonaviy ta'lim-tarbiya
tizimning mohiyati nimadan iborat va u ganday tuzilishga ega ekanligini bilib olishimiz
kerak. Zamonaviy ta'limning magsadi - mustaqil jamiyatimizning ravnagiga nazariy va
amaliy hissa go'sha oladigan "barkamol avlod"ni tarbiyalash.Ta'limning vazifasi - yosh
avlodni ilmiy bilimlar, ko nikma va malakalar tizimi bilan qurollantirishdir.

Zamonaviy ta'lim o‘qituvchiga o‘z ijodiy pedagogik imkoniyatlarini to‘liq amalga
oshiradigan, o‘quvchilarga bilim, ko‘nikma va malakalarni o‘zlashtirish uchun o‘z
individual imkoniyatlaridan foydalanish uchun turli shakllarda amalga oshiriladi.
Zamonaviy ta’limning psixologik asoslari muammosi ko‘pgina masalalarni gamrab oladi.
Ta’limning muvaffaqiyati bir qator psixologik omillarga bog‘liq bo‘ladi. Avvalo
o‘quvchining o‘qishga bo‘lgan munosabatiga to‘xtaylik. Bu munosabat diggatda, his-
tuyg‘ularda, qiziqishlar ~ va  irodada, shuningdek, shaxsning tutgan yo‘lida
namoyon bo‘ladi.Ta’lim jarayoni avvalo o‘quvchilar digqatini yo‘lga solishni talab etadi.
Darslarda ko‘rgazmali qurollardan, axborot texnologiyalari vositalaridan foydalanish ta’lim
oluvchida ixtiyorsiz diggatni yuzaga keltiradi. Ta’lim jarayonida ta’lim beruvchining
vazifasi darsda ishlash holatini yuzaga keltirishgina emas, balki o‘quvchilarning darsda
o‘tiladigan materialini idrok etishga tayyor turishlarini kuzatish hamdir. Dars jarayonida
o‘quvchilarning diqqati o‘zgarib turadi. O‘qitish jarayonida bu qonuniyatlarni nazarda tutish
va o‘quvchilar digqatini materialning asosiy jihatlariga jalb etish hamda ularni takrorlash
kerak. Zamonaviy ta'lim jarayonining samaradorligi ko‘p jihatdan o‘qituvchi tomonidan
beriladigan ko‘rsatmalarga ham bog‘liq. O‘qituvchining roli shundan iboratki, u
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o‘quvchilarga tegishli ustanovkani hosil gilishi, nimani vaqgtincha, nimani umrbod esda olib
kolishi kerakligini, nimani butunlay esda olib golmasdan, fagat tushunib olish kifoya
qilishini, nimani so‘zma-so‘z esda olib golishni, nimaning ma’nosini 0‘z so‘zlari bilan aytib
berish uchun esda olib qolish zarurligini ko‘rsatib o‘tishi lozim. Kuzatishlar
ko‘rsatadiki, bunday ko‘rsatmalar berilmaganda, o‘quvchilarda ko‘pincha
noto‘g‘ri tasavvurlar vujudga keladi.O“qitishning emotsionalligi ta’limning
muvaffaqgiyatliligini ta’minlovchi omillardan biridir. Ta’lim berish jarayoni emotsional
jarayon. Agar o‘quvchilarga berilayotgan axborot ularda hech ganday his-tuyg‘u
uyg‘otmasa, uni o‘quvchilar yaxshilab esda olib qolmaydilar. Gap o‘quvchilarning psixik
holatlari, ya’ni ularning muayyan bir paytdagi kechinmalari hagida ham borishi
kerak, albatta. Ulardagi quvonchli, optimistik kayfiyat o‘quv faoliyatini juda samarali giladi.
O‘quvchilar emotsional ruhdagi materialni durustroq o‘zlashtirib oladilar.

O‘tkazilgan tajribalar o‘quvchilar hech qanday his-tuyg‘u uyg‘otmaydigan materialga
garaganda, emotsional ruhdagi materialni yaxshiroq eslab golishlarini ko‘rsatadi. O*qituvchi
o‘quv jarayonining emotsional tomoni haqida g‘amxo‘rlik qilishi kerak. Bu muammo
juda muhim ahamiyatga ega, Chunki, birinchidan, ta’limning mazmuni nihoyatda
murakkablashib, hajmi esa g‘oyat kattalashib ketgan. Uning muvaffaqgiyatli
o‘zlashtirilishiga erishish uchun o‘quvchilarning o‘quv faoliyatini kuchaytirish lozim.

Zamonaviy ta’lim jarayonida o‘quvchilarning bilishga qizigishlari g‘oyat katta rol
o‘ynaydi. Ma’lumki, qizigish o‘quvchilarning emotsional bezagi, biror buyumni, biror
faoliyatni tanlash munosabati va yo‘nalishidir. Psixologiyada qiziqishning ikki turi
o‘quvchilarning ta’lim jarayonida aniqlanadi. Birinchisi, bevosita qiziqish, ikkinchisi
bilvosita qiziqish. Har bir o‘qituvchi o‘z o‘quvchilarida o‘z faniga nisbatan bilvosita
gizigishni tarkib toptirishga harakat giladi. Qiziqgishlar orqali o‘quvchilarda ta’limga faol
munosabat namoyon bo‘ladi. Psixologiyada qiziqish - bu shaxsning o‘zi uchun gimmatli
yoki yoqimli bo‘lgan muayyan narsa yoki hodisalarga munosabatidir..Umumiy psixologiya
kursidan ma’lumki, iroda bu shaxsning 0‘z oldiga qo‘ygan maqsadining aniqligi, uni amalga
oshirish uchun intilishi, magsad yo‘lida ma’lum bir qarorga kelish tezligi va uni o‘z vaqtida
jjro etishi bilan belgilanadigan sifatidir. Ta’lim jarayonida o‘quv materialiga bo‘lgan
digqatning barqaror bo‘lishida irodaviy zo‘r berishning ahamiyati nihoyatda kattadir.
Ta’limda iroda o‘quvchida maktab va uyda o‘tkaziladigan mashg‘ulotlarga tayyor turishda
namoyon bo‘ladi. O‘quv materialini o‘rganish, eslab qolish va o‘quvchining irodaviy zo‘r
berishiga bog‘liq. Psixologlar olib borgan tadqiqotlarda o‘quvchilar tomonidan berilgan
materialning o‘zlashtirilishi ko‘p jithatdan irodaning tarbiyalanishiga bog‘liqdir. Irodaviy
aktivlik  ta’limning  zarur Shartidir. O‘quv  muassasasidagi ta’lim  jarayonining
o‘zi o‘quvchilardan irodani o‘stirish omillaridan biridir. Bunda o‘quvchilarning kundalik
rejimi, o‘qish va oqilona dam olishni bir-biri bilan to‘g‘ri almashtirib turish katta rol
o‘ynaydi.
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BOJJAHUHT ICUXUK YCUIIUJIA YUMHHUHT AXAMUSITH

AbnymanunkoBa MaTyHa JpMyxammal KM3H
bownanzuy manum tynanuwunune 1- kypc manabacu
AmmpanaueBa Inopom Jniamondex ku3u
Bownaneuy manum tiynanuwunune 1- kypc manrabacu

Kymuunuk ncuxosiornap Xamaa Neaarorjiap YWAHHUHT TICHXOJOTHK Macajajlapu
Ownan OeBocuTa IIYFYJNaHWHO, YHUHIAPHUHT OOJIAHUHT TICUXHMK KaMoOJ TONTHPUIIAATU
axaMMITHra ajJloXuJa TYXTaIuO yTraHiap , MabIyMKH YilMH Oojla y4yH BOKEOJUMKHHU AaKC
STTUPULIAUPOY BOKEJIMK 6onaHu Kyp1ab TypraH BOKEOJIUKIAH aH4a
KU3UKAPJIUIUD.YUUHUHT KU3UKAPJIMIUTH YHH aHIJa0 eTUIIHUHT  OCOHJIMTUIAIUD .
Karranap xaérupa ¢aonuar, xu3Mar oMyl KaHJal axamusTra sra Oynca Oona
xaéTuga VHMH XaM IIyHAald axamusarra ara . JKaxoH mcuxosoruscud ¢aHuaa TYJIaHTaH
MabJIYyMOTJIapra Kypa SHI cOJa ICUXMK Kapa€HJaH SHI Mypakad ICHXHUK jKapaéHiap
XaMMAaCHHHMHI 53HI MYXUM JKMXATJIADMHM [IAKWUIAHTHPUINZAA VYHUHIApD Karra poil
VitHatimu. Makrabrava émgaru 6os1a MyasH XyCyCHSTra 3ra OYiraH poJIHU TaHJAWId 1Ty
Ounan O6upra y €k Oy MepcoHa)kra Xoc KaTHH IOpUILI —TYPHILHU OKHIVIM PaBULIAA UKPO
stumra uaTHiaany. [lyanai sxan ,YiuH MacKyp 0ojla yayH 3HT 3apyp ¢aonmsaTra aiiaHa
Oopamu Ba SHTH IIAKWIJATd XapeKTHpJIapHU TaKOMWUIAIITHPUIN, YJIapHU aHTJIaraH
XO0J/a 3Cra IONIYpPHUII 3XTUMOJM SKKOJI BOKEaJNMKKa aiiaHa Oomuiaiinu, Mackyp
XapakaTiapHu Jrajam Oojlafa >KUCMOHOW MAIIMKJIApHU OHIVIM paBUIAa Oa)kapuiil
MMKOHUSITHU BYXKYJra KeJlTupaad. bonaHuHr yilnHnap mapr-mapouTUAaH-KeIn0 YHUKyBUYd
OHIVIM MAaKCaJM XapakaTiiapHu Oaxkapuil Ke3ujaa ¥y3 upoJacHHM TOMAaM Ba YHUHI V3
oJIMra KyHIraH Makcaau 3cja OJIM0 KOJHUII Ba 3Cra IOUIYpHII >Kapo&HJIapura anjaaHaau
bomanp mabGaparopus mapoutura HucOaTaH VHUHIApAA KYIPOK CY3IapHU dciad
KOJIMII Ba JCra TYHMIMPUII HMMKOHUSATHIa dra OymagunapOy 3ca HMXTHEPUI XOTHpa
XYCYCUSITUHM YyKypoK ouumra &paam Oepaau.VilmH dakar Owimin sxapaéHiapHU
TaKOMWUIAITAPUO KoiaMald , OOJNAHMHT XYJIK- aTBOpUra XaMm WxXOOWil  Tacup
kypcaranu. Makrabraya é&maru Oonanapna y3 XyJKWHHA OONIKapHI KYHHUKMalapHU
TapkuO TONTHUpHUIIra OOFJIUK ICHXOJOTMK MyaMMOHM Ypranrad 3.b.MaHylineHKOHUHT
¢ukpuya Oupop Makcaara TYHAITUPWITaH Malliffynarra HucOaTaH YHHMHIA XYJIK
KYHUKMaJIapHU OJJIMHPOK Ba OCOHPOK Jrajlall MyYMKHMH alHMKca Oy OMmiI MakTtaOraua
émmary Oonamapaa € JaBPUHUHT XyCYCHATH cudaruga Y3MHUHT EpKUH MGPOJACUHU
tonaau . Karra wmakrabrava é&mparu Oomanmapia 0’3 XyJAKMHM Y3M  OOIIKapHIl
KYHUKMacu YiuH QaonusaTuaa Xam, OOIIKa mapouTiapia xaMm Kapud OapaBapramaau
bazan ymap aiijpum BazusATIapAa ,MacajaH MYCOOOKa MalTHAa YHWHIarura KaparaHpja
FOKOPHPOK KypCAaTKMUra XaM SPUIIMILIAPDH MYMKHH.YilnH Bayitnn daonuatu Gomaga 3
XYJKUHU OOUIKAPUII KYHUKMATapHU MIAKUIAHTUPHUII OUYH MYXUM axaMUsT KacO 3Taji.

Bonanunr aknuit ycumm TyFpucuaa (QUKHp IOpUTWITAHAA ,OJAWHTH 000ma Kain
KWJIMHTAaHUJIEK ,ITIYHW XaM aWTUIl KEpPaKKW , HapcaJapHU SHTH HOM OWJIaH aTaiija
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€Kl sHrHuYa HOMJIAIl XOJIATUJAH KenuO 4YuKuO, cyOekT VHuH maituiaa gaon xapaxaT
Kwiimra ypuHaad . UyHKM y MOQAMM Hapcajdapra acocClaHTaH XapakaT peKacuJaH
TacaBByp KWiIMHAETraH ,QUKHpP IOPTWIAAWTaH >KHUCHUMIIAD MOXUSATHH aKC OSTHUPYBUU
XapakaT pexkacura yranu.0ojia >KUCUMIIADHU MOJJIUM IIAKIWIaH OupAaHUHTa Xaénuid
KYpUHMILTa VYTUIIWAA YHIAa TasHY HYKTacu OYJIMIIM Kepak,BaXOJAHKU IIyHJIAWd TasHY
HYKTaCMHM BaszudacuHu OakapyBUM HapCaJlapHUHT akcapusATHAaH YinHna OeBocuTa
o6exT cudarua doiinananuiany YitmH (aoduATHIA MAcKyp SKACHMIAp KaHmaimup
aJIOMaTJIApHU akC JTTUPYBUM cudaruga »smac, OaJKM aHa LIy TasH4Y Hapcaiap
TYFpucHAa (UKUpIANI Y4yH XU3MaT KWJIaAW ,IIYHUHTJEK ,TassH4 HYKTacH XapakaTHUHT
AKKOJI Hapca OwiaH OOFJIMK J>KMXAaTUHU akc 3Ttupaau. FOkopupa alTuiaraHmiek ,Hapca
OwnaH VHWH XapakaTJapHUHT TaKOMUJUIAIIYBU XapakaT IIaKId, XyCYCUSITH, OOCKUYHU
KaOWIapHU KHUCKApPTUPHUII Ba YMyMJIAIIYyBU YIAPHUHT aKJIWW KYPUHHIIIATU MaHTHKAH
W3YWI ,AUFUK IAKWITa YTUIIMHUHT ACOCUHU TAILIKWIT KUJIAIH.

[Tcuxomor JXK.Ilmaxke VitmHma >Khcmilapra SIHTH HOM OCpHI OMWJIMTA O KHJIIAN
9pTHOOp OunaH Kapal, Oy uiml pam3uil MabHOIU TadakKyp MIAKUTAHUIIMHUHT TasHYH,
JeraH xynocara kemaaud. JlekuH Oy Xyrnoca Ba3WATHU aKC STTUPUIIHMHT OUpJaH-Oup
TYTpU HWYnu SKaHIUTHHA OmnaupMaian. IIIyHUHT y9yH HapCaHWHT HOMHUHHU Y3TapTHPHII
OunaH Oonajga TaakKyp Ba aKjI-3aKOBaT YCUIIMHM KYTHUII XaM MAaHTHKKa MYTJIaKo
3unaup, Aciuia HapcaJapHH KaiiTa HOmiam »mac, Oanku VHUH XapaKaTJIapUHUHT
XYCYCUSTUHHM Y3rapTUPHUII OOJIAHUHT aKINi YCUIINTa Ce3Uapiii TabCUp YTKa3a OJIajIu.

Hapxakukar, YiuH Qaonustuaa Oojanapia XapaKaTHUHT SHTH KYPUHHIIH, SHHU
YHUHT  (QUKpHUHA, aKIud JKuXaTu HamMo€H Oynaau Ba IIYHUHT YYyH  YHHH
XapakaTjapyuHU  [IAKUTAHTHpUIN  kapaéHuaa Oomama  Qukpnam  QaoTusTUHUHT
JacTia0Kd KYpUHUIIM BY)XKYyAra Kejaaau. BolaHWHT akiauil KamMoJ TOMMIIKMJAA KU YHUHT
YMyMHI KaMOJIOTH/Ia YHWHHUHT MYXUM axaMusT KacO ATUINM XYAId MaHa Iy JIajiuil
OpKaJiH y3 UPOJACHHH TOMA/IN.

bona ¥yitun ¢aonuaruga makta®d Tabaumura Ttanéprnanu® Oopanu, ury 6oucia,
VH/IA aKJIW{ XapaKaTIapHUHT SKKOJ IIaKUiapu Tapku® Toma Oommaiiau. Pomnmu  iiun
dakar amoxuja OJMHTAaH MCUXUK Kapa€H Yy4yH axaMUATIM sMac, Oalku OoJiaja Iaxc
XycycusT Ba (paswnarnapuHM MAKUIAHTUPHUIIIA XaM 3apypaup. bunoOapuH, karTa
émary  ogamiap  poJMHM  TaHiad, yHM  Oaxkapuil OOJIAaHWHI XHMC-TYHTyJIapuHU
Ky3raryBuuiap OwiaH y3BHM OOrMK Xoiaa Hamo€H OYVnaau. UyHku YiWWH JaBoMHIA
Oonama xap XWI XOXHUII Ba HCTaKiap TyrFuia Oopanau, Oynap OoIIka HapcaJapHUHT
TallKd ajloMaTJapu, Yy3ura poM OTUIM cababiu Xamjaa OOJaHUHT UXTUEPHUAAH
TalIKapHy, TEHTIONUIAPUHUHT TabCUPHU OCTUJA TYFUIIA]IN.

Makrabrava €mgaru OojamapHUHT eTakyd Qaonusatu Oy yhumuaup. borda €mmnaru
OonanapHUHT VHWH (aodausaTH Macaiacu acpjiap JaBoMUAa >Kyda KYI OJMMIIApPHUHT
IUKKATUHH y3ura xamd Kuaumb kenmoknaa. borya &mmpmaru Gonanap Y3mapuHUHT YHHH
daonuaTnapuaa wigaM Kajaamiap OWiaH oiira Kapab opaétraH cepMa3MyH XaéTUMU3HHHT
XaMMa TOMOHJApUHU aKC ATTUpUIITa MHTWIaguiap. borua €mmparu Oona arpoduparu
Hapcamap JAyHECMHM Owinuin kapaéHuga NIy Hapcanap OwimaH OeBocHTa aManuit
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MyHOcobOatna Oynumira uHTWIaaM. by YpuHAa my Hapca XapakTepiauku Ooja Oumuiira
TalTHAJIMTUAAH aTpodaard Y3WHUHT XaJOud CUFaJWraH Hapcajapu OWJIaHIMHa 5Mac,
Oanku KaTTamapra MaHcyo OynraH Y3MHMHT Ky4d XaM eTMalJuraf, Xajaud CUFMaiauraH
Hapcaiap OuiaH Xam amanuii MyHocoOaTaa OYIuIra UHTHIIA U,

Hlyan xam alTHO YTHUII KEpakkd, (PaH-TEXHUKA MUCICH3 PHUBOXKJIAHTAH OW3HUHT
XO3UpPrd 3aMOHAaMMU3Jard sipaTwiaérraH, xaiparna XoJAupaauraH Hapcaiap Oolajapra
ryé Oup Myxusanexk kypuHaau. Hatwxkaga ymap xam Y3JapUHUHT Typiid YHAUHIapu
xapa€Huga yximaTtMa KWl xap Xuil Xa€liuil HapcallapHu yilnad yukapaguiap (ydap OT,
MaliHa ojaM, Tamupagurad naapaxT KaOu). bynpan Tamkapu, OoJalapHUHT Typiu
xa€nuii HapcajapHM Vinad 4YMKapulUIapy sHa IIyHU OWIAMPAAUKH, yJjap Y3JIapUHUHT
xap Typau VitmH ¢aonustiapunaa (akat arpodaapugary 60p HapcajdapHH dMac, Oaaku
allHu 4orja SXTUEKIApH Tajad KuIaéTraH HapcalapHU XaM aKc 3TTUpaJAUIap.

bonanapuunr yitun Qaonuarnapuga xap xuia Xaénuii Ba ad)coHaBH 00pa3napHU
spaTUIIapUIaH WIYHJal Xylloca YWT apuil MYMKHH: OJaMHUHT (IIy JKymiaJaH
OonajapHUHT XaM) TallKd MYXHUTIard Hapca Ba XOJHUCAJTIAPHU  aKC ATTHUPHII
xapa€Hiapu TaccuB JkapaéH odmac, Oanku (aonm xamMaga  WKOIUHM, sIpaTyBuaH,
y3rapTupyBuaH kapaéHaup. bonamap o'HWMH GQaoNMATIApUHMHT sHA OHp  aXouuo
XyCyCUSITH IIyHAaH HMOOpaTku, yHWWH kapa€Huna OOJNAHWMHI KWJIaJWraH XaTTH-
Xapakatiapy Ba OakapaJuraH pojulapu KynmuHYa YMYMUIIMK XapakTepura sra Oyiaau.
bynna Oona §3WMHUHT Typiau-TyMaH yiumHmapuaa QakaT y3ura TaHuin OyiraH Enrus
Ooup modEPHUHT, BPAYHUHT, MIVIMTCUOHEPHHUHT, TAPOUSYUHUHT, YIYBUMHHHI XaTTH-
XapaxkaTjaapuruHa smac, Oanku yMyMaH mohEpIapHuHT, BpawIApHUHT,
TapOUSUMIAPHUHT  XaMJa YYYBUWJIAPHUHI  XaTTH XapakaTlapuHUu  akC  ATTUPAIM.
AnbGaTtta, TypMym Taxpubanapu Ba (QaonusITIapuU JOUPACH >KyJla YEKJIaHTaH KUYHK
¢mmaru Oonamap (0ab3aH KUYMK TypyX Oonanmapu XaMm) V3JIapuUHUHT yHWHIapuja
KOHKpET OJlaMJIapHM Ba YJApHUHT XapaKaTlapuHHU akc »TThpaguiap. (MacanaH, olHCHHH,
aJlaCHM, aKaCWHU, TapOUSYNCHUHM Ba NIy KaOM).

DOHr coana NCUXHUK KApO€HJAH DSHI Mypakkad IICUXUK JKapo€Hraya
XaMMAaCHHMHI SHT MyXHM JKUXATJIAPWHHM IIAKUIAHTUPUILIA YUMHIAp KaTTa pyji YUHANIH.
borya €m naBpuja XapakaTHUHT YCHINWJA YHUHHT TabCHpHU XakKujaa ram OopraHja,
aBBAJIO,IUYHU aWTUII KEpakKu OWPUHYMIAH, YWWHHMA  TAlIKWI KWIMIIHUHT Y3HEK
Ma3Kyp €uiaru  OOJAHUHI XapakaTUHU YCTHPUII Ba TAKOMWUIALUTUPHUIL YYYH SHT
Kylail 1mapT — mapoutiap sparanu. VkkuHumnmaH, YiinH OoJla XapakaTura TabCHUP
STUIIHUHT cababu Ba XyCYCATH IIYKH XapakaTHH Mypakad KYHUKMaJIapUHU CYOBEKT
allHaH ViWH TaiTh 23Mac Oanku OeBOcHMTa MAIIFYJIOT OpPKIM  Y3JaIllTHPAJIH.
YauHunnaH, YHAUHUHT KeWWHYATUK  TaKOMWUIAIYBH Oapya JKapo€Hiap Y4yH OHT
KyJail miapT- MapoUTIapHU BY)KHUJAra KenTpaad 1y OouciaaH ViuH (oasT xartu-
XapakTHU aMalira OILIMPHUII  BOCHTAacHAaH O0onaHWHT  (AOJUTUTUHUA  TabMUJIOBYH
MyCTaKWJ Makcaara ainmaHaau Oosajmap naboparopus LIapoWTWra HucOaTtaH ViHIapnaa
KYIPOK Cy3/1apaHu 3ciiad KOJMII Ba 3cra TYIIHUPHUIIM UMKOHHSTIa sra Oynanunap Oy sca
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UXTEPUN XOTHpa  XYCYCSATHHM UYKUPPOK ouHuiuura ¢&paaMm Oepaad BOKEJIHMKHH aKc

STUPULLLANP.
®ONJTAJTAHUJITAH ATABUETJIAP:
1. HWsanos I1.U., 3ypdaposa M.E. Ymymuii ncuxomnorus., T., 2008 iun
2. Kamormen I'., M. Jletoruna «Mypraxnan makrabragay» 1996 ii.
3. Kpyrerckuii B.A. [Tegaroruk ncuxonorus acociaap. T., “YVkuryBun”, 1996
4. JlesentryeB Il., A.AckapxyxaeB, b.Uynnosckuii, M.Boxunos «bonamnap

TICUXOJIOTHSICH OUEPKIIAPU».
5. Jlorumnora B.U., I[1.I".CamopykoBanap Taxpupu octuaa «MakTabrada Tapous
nenarorukacu» . « Tapoustan» T., 1991 #
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BOILJTAHFAY CUH® JAPC )KAPAEHUJIA KYJUIAHWIAJIUTAH
MEJATOTMK TEXHOJOTUSIJIAP

bermatoBa Maxdgopa KamoaaguHoBHA
AHnouoxcon waxap 11-ymymuti ypma mavaum makmaou
bowinanauy CuH@ YKumysuucu

AHHOTanuA: Makonaoa Oowinaneud cuug) oapc Hcapaénuoa — KYJIIaHUIA0UaH
neoazocux MmexHoL0UANAP MAXAUL KUTUHOU.

Kamut cy3nap: bownanzuu cumg, nedazocux mexuono2usiap, mavium-mapous,
VKumyeuu, yKysuuiap, axoopomaiu, ayouosusyaiiu, 60CUmanap

Munnuii TabIMM paBHAKUHU TabJIUM TapOUs aMaIuE€THa caMmapaliy Ba TEXKaMIIU, SHTU
1IaKJI, BOCUTAIIAPHU KYyJUIalll, U3JIAHUII OPKAJIM FOKOPH HaTHKajlapra SpUIIHUIIHYA KY3J10BYH
NeJaroruk TEXHOJIOTHUsIIap TabMUHIIANIH.

TabnuMm >kapa€Hu HUXOATAA MypakkaOd kapa€H OYIraHauru Y4YyH TabluM
camapaJIopJIury neaaror Ba YKyBUd (paoJUIMTUTa, TAabJIUM BOCHUTAIAPUHUHT MaBXKYJIUTHUTA,
TabJIUM >KapaéHUHUHT TAUIKUINHI, UIMUN, METOJUK MyKaMMaJUIUTUra OOFJIHK.

Iy Oomcman xam, OyryHrHW KyHJIa YKyBUMJIAPHUHT (DAOJUTUTHHH  OIIMPUII,
OWJIMMJIAPUHU SXIIMIANI MaKCcaJuJa TabJIuM CcaMapaJOpiIUTHHU OIIUPYBUYU MEJaroruK
TeXHoJorusIapaan GoiianaHuI MyXUM aXaMusT KacO 3Tajiu.

Huma y4uyH OyryHru KyHAa NeIaroruk TEXHOJOTUSHUHT Ha3apuil aCOCHHHU SPATHII Ba
amManuérra TaTOMK STUII 3apYPUITH TYFUIIU?

«Ilenaroruk TeXHOJIOTUS» HUMAHH aHTIaTan?

[legaroruk TexHOJIOTHUSIAP TABIUM-TApOUS KapaEHUHHU UIFOP BOCUTANIApU, METOAJIAP,
TEXHHUK BOCUTAJIAp, YCyJIJIapyura TastHUO TaKOMUJUTAIITUPUIL TU3UMU XUCOOTaHAIH.

TabnmumHUHT 6apya OOFMHJIAPUHU HIYHJAM TAIIKWII ATHIN KEPaKKH, y €miapra 4yKyp
Ba acociy OuiMM Oepuiil OuiiaH Oupra KeHT KaMpOBIH (UKpJIallra YpraTcuH.

[legaroruk TEXHOJOTHUSHUHT ACOCUN MOXHUATU YKYBUMJIAPHU KUZUKTUPUO YKUTHUII Ba
OWIIMMJIAPHU TYIUK Y3IAIITUPUIITA SPULTUIIIND.

Tabnumaa Oepuna€TraH OWIMMIAPHM YKYBUMWJIAPHUHT KYNUUIMK KHCMH ITyXTa
V3MATUPUIIM ~ TE€JarOTMK TEXHOJOTHUS  JKOPUM  OTUIMIIMHUHT  aCOCHM  Makcaiau
XHACOOIaHaIH.

[legaroruk TEXHOJIOTHSI TabIMM-TApOUsl KApaCHUHUHI MaBXKyJ KOHYHUSATIApUra,
MaMJIaKaTUMU3 PHUBOKJIAHUIIMHUHT Y3Ura XOC XYCYCUSTIapura, TapuXuid TapakKuer
Takpudanapura acociaHa/Iu.

[legarorvk TEXHOJIOTUSHU APATUII MUUIHIUIMK Ba YMyMHUHCOHUMINK TaMONMILIapura,
WHCOHIIAPBAPJIMUK Ba JEMOKpAaTHs NPUHCHUILIAPHUTa, FHKOAKOPIMK Ba TalabOyCKOpIMKKA
TasiHaIu.

Byryuru xyHaa ¢gaH-TeXHUKAHMHT PUBOKJIAHUIIM OWUJIaH MHCOH (AOJUSATH HUXOATIA
KEHTalno , SHrU TeXHoJorusuiap Kupub kenMokaa. Cudar y3rapuiapu myHIaH Janoiar
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OepaluKy, PHAMIUKIA SHTM METOJIUKAJapHU Tajlad 3TaJuraH Ba TabJIUM KapaCHUHUHT
aXpajaMmac KUCMUTa aiaaHu® OopaTraH, yHra Y3WHUHT MablIyM XYCYCHUSTIAPWHU KOPHUH
ATaJIUTaH SIHTU TEXHUKABUU, axOOPOTIH, ayMOBU3YyaJId, BOCUTANIAp XaM MaBxyxa OYiuo,
yJap 3aMOHABHUH MMEJarOrvK TEXHOIOTHsUIAPHA aHUK BOKEJIMKKA alJIaHTHP/IH.

[Teqaroruk TEXHOIOTHS MOXHAT-dbTHOOPH KUXATHUIAH OOIIKA TEXHOJOTHsIAp OumaH
oup cadaa Typaau, YyHKH yJap Xam OoIlIKalapy KaTopH ¥3 XyCycHui coxacura, MeTouiapu
Ba BOCHUTAJIAPHUTa ATaaup.

bupok mnenaroruk TEXHOJIOTMSI MHCOH OHTM OWiaH OOFIMK OuiaumiIap coxacu
cudaTuga Mypakkab Ba Xxammara xaM TYyIIyHapiid OyIMaraH NeAaroruk xapa€HHu udojaa
ATUIIM OWIaH UIIA0 YMKAPUII Ba aXOOPOTIN TEXHOJOTHIIaAp/IaH aXXpaiaubd Typaau.

VYHUHT ¥31ra Xoc XyCycusT — TapOus KOMIIOHEHTJIApUHU MYy>KaccamIIallTHPTaHUANDP.
[legaroruk TexHosorus OOIIKAa COXalapAard TEXHOJOTHK kapaéHimap OWIaH y3JIyKCH3
00iinb Oopanu Ba aHbaHABUM YKYyB ’Kapa€HUIa, YHUHI cCaMapacHUHHU OUIMPHUILITa TabCHP
KYPCATUIIHUHT STHTY UMKOHUSATIAPUHU dTajiiad onau.

Tapmum -TapOust ’kapaéHMOa TEOAaroTWK TEXHOJOTHWSJIApHU KYJUTall —aBBallo,
MEaroTuK MYyHOCa0aTiapHU PUBOKJIAHTHPHUIN Ba JEMOKPATIAIITHPHUINHU Tanald 3Taad,
YyHKH YJIapHU aMajra omupMmail TypuO KYyJIjJaHTaH Xap KaHAai MeAaroruk TEeXHOJOTHUs
KyTWJITaH caMapaHu Oepmaiiiu.

[legaroruk TEXHOJIOTHSUIAD TabJIUM KApa€HUHUHT YHYMIOPJIMTUHU  OIIUPAJIH,
YKyBUMJIADHU MYCTaKuiI (DUKpJiam >kapaHUHM IIaKIJIAaHTHPaau, YKyBUMjapiaa Owinmra
WIMTHEK Ba KU3WUKWUIIHU ONIUPAId, OWIMMIIAPDHH MyCTaxKaMm V3JallTHPHII, YyiaapaaH
amManuéraa SpkKuH QorJamaHuIl KYHUKMA Ba MallaKaJlapUHU MAKJUTAHTUPAIH.

buz KyiumparwjapHu TaBCUsl KWIAMM3:AHbAHABUM YKUTHIIL TU3UMU,AUTHIT
MYMKHHKH, €3Ma Ba OF3aKd Cy3iapra TasHUO Wil Kypuliu Tydailin axO00poTiau YKUTHIL
cubatuna TaBcudIaHAAW, YYHKH YKUTYBUM aoinusTd OUpPrUHA YKyB KapaCHUHUHT
TAIIKWIOTYUCH cudatuga smac, Oanku Hypy3nu Ounumiap MaHOawra ainaHuO
OOopaéTraHIUIMHN TabKUJIaraH X0Jij1a 0axoJaHMOK/Ia.

Byrynnunr xap Oup mnemarorn Xap TOMOHJIama pHUBOXKIIAHTaH, €TYK, OapKamom
aBJIOJHU TapOusiald, JaBiaaTMMHM3ra MyHOCHMO MyTaxacCUC €TKAa3UIIHM ¥3 OJIIUra acocui
MakcaJ KWIuo Kysiau.

Hlynnait okaH, y megaroruk TEXHOJIOTHSIIAp aCOCHA TAPCHU TAIIKHJI ATUII Ba TAhJIUM
cudaru, camMapaJOpJMTUHA OIIUPHUIIAA Y3 XUCCACMHU KYIIMII 3UMMACHIard acoCU
BazudanapjaH OUpH SKAaHIUTUHU YHYTMACIIUTH JIO3HM.

®ONIATAHUITAH AJABUETJIAP:

1. ABnuékynos H.X., Mycaesa H. Ilegaroruk rexnonorusap. TomkeHT -2008-iimn
2.Amn3zoB b.P. bonutanfuy TabIMMHM WKOAMM TaIUIKWI JTUIIHUHT Ha3apui
acocnapu.llen.dan.nok. mucc. T., 2003-iun
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MAKTABLARDA DARSLARNING O’TILISHIDA SAMARADORLIKNI
OSHIRISH USULLARI.

Qurbonova Igbol Usmonovna

Jondor tuman 27- umumta’lim maktab psixologi
Nasriddinova Gulsanam

Jondor tuman 26- umumta’lim maktab psixologi

Hozirgi kunda o’qitish ishining oldiga qo’yilgan eng muhim talablaridan biri —
o’quvchilarning mustaqil fikrlay olishi , o’z fikrini soda, ravon ayta olishi ,hamma
bilan tez mulogotga kirisha olishi , muammoli vaziyatlardan oson chiga olishi , bozor
igtisodiyotidan kelib chigib ,savdo- sotiq va maxsulot namoyishini ham bilishi kerak
bo’ladi. Jumladan maktabda o’tilayotgan darslarida mustaqil fikrlay oladigan erkin
shaxsni tarbiyalash magqgsadi yotadi, o’quv jarayonini takomillashtirib borish, bilim
saviyasini hisobga olgan holda mashg’ulotlarini to’g’ri tashkil qilish milliy ta’lim
tizimining muhim vazifalaridan biridir.

Har bir darsning qizigarli , mazmunli va tushunarli o’tilishini ta’minlash
magsadga muvofiq bo’ladi .O’qituvchi darsga puxta tayyorlanishi, har bir o’quvchining
nimaga qodirligini, mustaqil faoliyatni individual tashkil gila olishini hisobga olishi
kerak .SHundagina o’qituvchining bu sohada olib boradigan ta’lim —tarbiya ishlari
o’zinig 1ijobly natijasini beradi. Maktablarda olib borilayotgan darslarni nazariy
jihatdan tahlil qilish , ilg’or pedegogik tajribalarni o’rganish shuni ko’rsatadiki ,
darslarda noan’anaviy usullardan foydalanish o’zining ijobiy natijasini beradi.”Ish

[13 [T

o’yin” ,”Musoboqa “ , “Teatrlashtirilgan ko’rinishlar “,” Ijodiy hisobot “, “Quvnoqlar
va zukkolar , “Mo’jizalar maydoni “ , “ Suhbat- maslahat “ singari nostandart

darslarni  o’tkazish ta’lim samaradorligini oshirishga yordam beradi.” Fazilatim —

(13

ziynatim “ , “Kasbim -faxrim “, “ Men va kasb “, “ An’ana va yoshlar “ , “ Eng bilimdon

113

, “ Menining Temur bobom “ kabi ijodiy ish ,

(13

o’quvchi “ ,”’Kitobxon o’quvchi
mustaqil fikrlash qobiliyatini  o’stiradi.Mutaxasislik fanlarini o’qitishda  “Zanjir
metodidan  foydalanish qulaydir. U o’quvchilarda fikriy bog’liglik , xotiraning
rivojlanishiga imkoniyat yaratadi, qandaydir muammoni hal qilishda o’z fikrini ochiq
va erkin ifodalash mahoratini shakllantiradi. Bu usul o’quvchilarga mustaqil ravishda
bilimning sifati va saviyasi xolis baholash , o’rganilayotgan mavzu haqida tushuncha
va tasavvurlarni aniglash imkoniyatini yaratadi.

Bu texnalogiyadan o’quv materialining turli bosqichlarini o’rganishga foydalanish
mumkin . “Zanjir “ metodi o’quvchilarda bir — birining fikriga hurmat , jamoa bilan
ishlash mahorati ,faollik , xushmomilalik ,ishga ijodiy yondashish , 0’z imkoniyati va
qobliyatini tekshirishga yordam beradi, 0’z faoliyati natijasiga mas’uliyat va qiziqish
uyg’otadi. SHuningdek o’qitishning eng muhim metodlaridan biri “ Aqliy hujum “
usulidir. “Aqliy hujum “ wusulida tanho ishlash mumkin emas, birgina g’oya ham butun
guruhning ishtirokchilarini bir xilda o’ziga jalb qila oladi. Avval o’qituvchi mavzu
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yoki savolini ajratib olishi zarur. So’ngra o’quv faolligi 8-10 minut oralig’idagi vaqt
chegarasida yengillashtiriladi. Bu usul turlicha qo’llanishi mumkin , ya’ni qandaydir

mavzuni muhikama qilish ,yangi savol qo’yish yoki istagan muammoni hal qilish
magsadida
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MNPOPUITAKTUKA HHCIIEKTOPUHUHI XYKYKBY3APJIMKJIAPHUHI SAKKA
TAPTUBJATYA MIPOPUIAKTUKACH BYHUUYA ®PAOJUATH

Xou100eB Pycian
UUB Axademuscu 3-yKye Kypcu KypcaHmu

AHHOTANMA: YVwby Mmaxkonada npoQuUIAKMUK  maoOUpiIapHuHe  axamusmu,
“XyKykoyzapauxiap npoguiakmukacu mypucuoa’eu KOHYHHUHZ 3HS MYXUM 8d ACOCULL
20ANApUOaH Oupu, XyKyKOy3apauxiap npo@uiakmukacuHune mypaapu 6a npoguiakmurka
UHCNEeKMOPUHUHE XYKYKOV3APIUKIAPHUHE SAKKA mapmuboazu npoguiakmuxacu Oyuuda

%3

Gaonusmuoa “XyKykoyzapauxknap npoguiakmukacu myepucuoa’”’2u KOHYHHUHZ aUHaH -
bobuea aman Kuiuuiu Xakuoa cy3 oopaou.

Kanut cy3nap: npodunraxmux maodbupnap, “Xyxykoyzapauxiap npouiakmuxacu
myepucuoa’”’2u KOHYH, NPOGUIAKMUKA UHCNEeKMOPU, XYKYKOY3apIuKiap, akka mapmuboazu

npoghunaxmuxa.

MamnakaTumMuszia XyKyK-TapTHOOTHH MyCTaxKamulall, »KaMoaT TapTHUOWHHU CakJIall,
(dbyKapoapHUHT XyKyK Ba KOHYHHMHM MaH(paaTlapuHU TabMUHJIAWIUTaH camapayid, KYTI
O0CKUYIN MPOPUITAKTUKA TUZUMUHU SPATHUINIA JOUMUN YBTHOOP KapaTUIMOK/IA.

AcnuHH 03149} KapajraHa, PO HITAKTHK TagoupIap Hadakar
XYKYKOY3apIUKIApHUHT OJIAMHY OJUIIIA, OAJIKU MIAXCHU XKaMUAT yuyH (oiaanu nuuiapHu
KWIWIITa YHAAWIM, alHuKca, €NUIapHU IOKCaK MAabHABUATIM, MYCTAaKMI Ba SPKUH
¢bukpraiiiuras, Xxap TOMOHJIaMa COFJIOM, OapkamoJl aByioj cudaTuaa Bosira €TKa3HILIga XaM
FOAT MYXHUM axaMusT KacO 3Taau.

XyKyKHH MyXxo(dasza KUITyBUYM OpTaHJapHHUHT, Iy >KymuanaH, Pecrmybnuka WMuku
Nunap BazupnuruauHr acocuii BazudanapugaH oupu cudaruaa XaMm
XYKYKOY3apIMKJIApHUHT OJJIMHU OJWIN OenrminaHad. Maskyp Basudanu Oakapui
makcanuna HMHWBpa XykykOyzapnukinap npoduimaktukacu Oomr OOIMIKapMacH TamlKHI
STUIIIN.

“XyKykOy3apaukiaap npoUIaKTUKACH TYFPUCHAA TH KOHYHHUHT SHT MYXHUM Ba
acocuil FosutapuyaH OupH — XyKyKOy3apJuKiaap COIUpP ITHUINra MOWMUI OYJraH HIaXclIapHU
¥3 BaKTH/la aHUKJIAIIaH uoopar.

OBTUOOPIINM KUXATH IIYHAAKH, KOHYHJA XYKYKOy3apiukiap MpoQHIaKTHKACUHUHT
Typiapu ajnoxujaa OelnrujiaHraH: XYKyKOy- 3apiuKIapHUHT YMyMHH OpoduiakTHKacH,
XYKYKOY3apJIMKIApHUHT  Maxcyc NOpoduUIaKTUKACH, XYKYKOY3apiuKJIapHUHT  SIKKa
TapTUOAard NpoPHUIAKTUKACH, XYKYKOY3apJIMKIAQPHUHT BHKTHMOJOTHK NPOQHIAKTUKACH
aryJap *KymJacuJaHaup.

OHIWIMKAA KOHYH Tajnabllapy acocuaa ouapaard mpopuiIakTUKa WHCIEKTOPIapH
Ba (ykapomap HuFMHIApUHUHT “Maxamia TOCcOOHM” KaMOATUYWIMK — TY3WJIMAcH,
SApAIITUPUII KOMHUCCHSUIApH, TMHUNA MabpudaT Ba MabHaBUI-aXJOKUN TapOus Macaiaiapu
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Oyiinya mMaciaxaTuWIapUHUHT XaMKOPJIUKIArH (PaoausaTH XyKyKOy3apJIuKIapHUHT OJITUHU
OJIMIIZIA cCaMapaii MEXaHU3M Ba3u(pacuHu 0akapMOKIA.

Oxopunarunapian kenud YMKKaH  Xojja MNPOQPWIAKTUKA  MHCIEKTOPUHUHT
XYKYKOY3apJIMKJIApHUHT SKKa TapTUOAaru npoduiaaktukacu 0yinuya GaoausTu Xakuaa cy3
IOpPHTap SKAHMHU3, aBBAJO, MPOGUIAKTUKA MHCIEKTOPH ymOy (aoiuaTuaa Y36eKHCTOH
Pecniybnukacununr “XykykOy3apnukiap npoduiakTUKacu TYFpUcHIa TH KOHYHUHUHT 5-
0006ura  MyBOQUMK HII Kypumu 3apyp. YmOy OOOHMHI KyHuJarn Mojjanapuia
npo(duIaKkTUKa MHCTIEKTOPU KaHJal (paosusAT IOPUTHUIIN KOHYH OuaH Oenruiad KyiuiraH:

- 28-mMonma.  XyKyKOy3apiMKIapHHHT sSKKa TapTUOAaru MNpoPUIaKTUKACH, YHH
KyJUJIall mapTiapy Ba acociiapu

- 29-mMonma. XyKyKOy3apJIMKIaQpHHHT sKKa TapTHOmaru mpoduiIakTUKacu dopa-
TaaoupIapu

- 30-momna. [Ipodunakrrka cyxbatu

- 31-mMonna. PacMuii oroxjjaHTHPHII

- 32-momma. XyKyKOy3apiuKIapHUHT COAMP STWIHMINK cababiiapy Ba yiapra WMKOH
OepaéTran mwapT-uapouTiiap TyFpucuaa Xxadapaop KUIHILI

- 33-monna. Moxtumounii peabuivTanusl KWIHII Ba FOKTUMOHMI MOCIAIITHPHUII Yopa-
Ta0UPIIApUHU KY I

- 34-monna. [IpodumakTuk XxucooTa O

- 35-moa. V3ura nucoaTan PO HITAKTUK XUCOOTa OJUII IOPUTHIIAAUTAH Iaxciap

- 36-momna. [llaxcHu npodumakTik Xucobdra KYyWHII acocaapu

- 37-monna. [llaxcHu mpoMITakTUK XUcoOra KyHuIn Taptuou

- 38-momna. [llaxcHu mpodriIakKTHK XUCOOTa OJIAII MY/IATH

- 39-monna. [llaxcHu nmpoduiIakTUK XUCOOIaH YMKAPHIL aCOCTIapH

- 40-mona. [llaxcHn MaxOypuii JaBOJIaHUIITA FOOOPHIIT

- 41-monna. Muku uiiap opraHyiapyHUHT MabMYpPHi Ha30paTH

-42-momma.  Ysura  HucOaran XYKYKOy3apIMKJIapHUHT  SKKa  TapTHOJaru
npodunakTukacu  Hopa-TagOoupiapu  KyJUIaHWIAETraH  [IAXCIAPHUHT  XYKYK  Ba
MaxOypHsTIapH.

[IpodunakTuka HWHCHEKTOPUHUHT  XYKYKOY3apiAUKIAPHUHT  SIKKa  TapTUOHaru
npodunaktukacu Oyitnua paonusaT aifHaH 11y KOHYH JI0MpacH/iaH YUKMaCIUTH 3apyp.

Xynoca VpHHUJA IIYHU aWTUII KOWU3KU, Ma3Kyp KOHYH HadakaT NpoQuiiakTHKa
WHCIIEKTOPUHUHT XYKYKOY3apIHKIApHUHT SIKKa TapTUOAaru mnpoduiakTUKacu Oyiinua
daonusaTHHA OenTunaiau, 0anku, GyKapoIapHUHT XYKYKJIapH, SPKHUHIUKIAPU Ba KOHYHHU
MaH(paaTIapuHd XaM XHUMOSI KWJIMHUIIWHU TabMUHIIAIITA, XyKYKOy3apIuKIapHUHT COIHUP
>THIUII cababrapu Ba yinapra UMKOH OepaéTraH mapT-IIapouTIapHU aHMKIamI, 6aprapad
STHIN YOpa-TaAOUpPIApUHM KYpHII THU3UMH MyCTaxKaMJIaHWIIWTa, Oy coxaxa JgaBiar
opranyiap, (QyKapoJIHK XaMUSATH WHCTUTYTIAPUHHUHT y3ap0 XaMKOPJIUK MEXaHU3MIIapu
TaKOMUJUTANTYBUTA XaM XHU3MaT KUJIaJIu.
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O®OUJAJTTAHUJITAH ATABUETJIAP PYUXATH:

V36ekucton  PecryGnukacuHUHT
TYFpUCUAA TH KOHYHH 5-000.
http://uzdaily.uz/

https://kun.uz/
https://www.gazeta.uz/
https://lex.uz/

“XyKyKOy3apiauKiap

npodunakTukacu
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ADPPEKT XOJJATUHUHI CYA-IICUXOJIOTI'UK SKCIIEPTU3ACH

PaxmMoHKy/10B A0ayJ1a3u3
Vsbexucmon Pecnybnuxacu MUB Axademuscu
3 Kypc Kypcanmu

Cyn-ncHXOJIOTUK SKCIIEPTH3aCHHN YTKA3WITHUHT MapKa3uil mMacajaiapuial Oupu —
Oy JKHHOST comup Kwinm >xkapaéHugard ad@exT XolaTHHH JAUArHOCTHKA KHJIHIILL
JlnarHocTrKa KWIMIIHUHT cabalu 11y xojaT OwiaH OenruiaHaAuKu, )KUHOSIT KOHYHUMIUTU
oyiinua addekt xonaru (PU3NOIOTUK) AOHN SHTWJITAIITUPYBYM X0JIAT XUCOOIaHA .

Kyn xomnmapna cCya-TICUXOJNOTHK 5SKCHEPTU3AaCUHU YTKA3WI, MHCOJI YYYyH OJam
YIIUPUIL KUHOSTUHU COJAUP KWITAH IIaxc €KUM OFUp TaH >KapOXaTH €TKa3raH IIaxc Iy
KUHOSTHUHT apQeKT XoNaTuaa COAWP KWITAHIWUTH EKH KHJIMAaraHjiuTHHU aHUKJIAIIa
HaMOEH Oynaau, sibHU Oy XWIJard OSKCIEPTU3aHUHT CYOBEKTH ailbnaHyBuM EKU
cymianyBunanp. bynaa mraxc ra3aOuHUHT adQexT, SpHU Ka3aBaTAHWII TCHUXUK XOJIATH
Ha3apJa TYTWIAauKW, OyHIal X0JaT mIaXCHU arpeccuB (paos xaTTH-XapakaTIapHH aMmaira
OILIMPHILTA MAKOYp KHIIAIIH.

AddekT XOMaTHHHHT MIaxXC XyJKWTa TabCHpP KHIWIIA HOMYCra TETHII TEepProB
WIUIApUHU  Kypuiiaa HaMo€H Oynanu. byHnma xaOpinaHyBUMHHUHT (aoll KapIIUIUK
KypcaTMarawjivK XoJlaTh Ky3faa TyTwirad. by Xonnma >kaOpiiaHyBYMHUHT KYPKYB XOJIATH
apGEKTHUHT MaBXYMIUTHHA €K MaBXyJ dMac JKAaHIWTHHH Ba OyHIAll XojaT XKUHOST
COJIMP KHWJIWIN >KapaéHuJa YHUHT XYJIKUTa KaHAail TabCUp KYpPCATHIIWHU aHUKJIAILIa KaTTa
aMaJIni axaMUusITTa dra.

HlyHuHAeK, OSXTHETCU3IUKAAH COIUP OTWITAaH JKUHOATIAPHU TEProB  KWIJIMII
*apaéHuaa xam adexT XomaTUHA aHUKJIAITa KaTTa 3pTudop O6epuni 3apyp. Uynku agdekr
XOJIATUHUHT IaXC OHTUTa TabCHUP KWIHINK [Ty XWIJArd KHHOSTIAPHH COMUP KHJIMIITA
onu6 kenaau. Macanas, oiaM YIaupuIn €Ku 3apypuii Mynodaa yerapacujiaH yeTra YUKUII
KUHOSTIIAPH LIyJap KyMJIaCHAAHIUP.

FOxopuaaru mynoxasanapra acociaHra xonjaa ap@Gekt XOJaTHHUHT CYA-TICUXOJIOTHK
JKCHEepPTU3achAa KEHI KYJUIAHWII MakcaJura MyBO(MK JeraH Xxyjocara KeIMIIUMH3
MymkuH. Yynku C.JL.PyOGunmreiinHunr ¢ukpuya, «apdekr Oy — Te3 Ba OupjaHura
yTaaurad, MOPTJIOBYM XYCYCHUSTIM SMOLMOHAN >kapaéH Oynub, Oy XonaT MIAXCHUHT Y3
XapakaTUra HHUcOaTaH OHIJIM HUPOJAaBHM Ha30paT KWIMILIHU Oy3aJuraH XoJIATAHUPY.
MasmyHnan ap@deKTHUHT XypCaHAUYWIWK, KYpKyB, Fa3ad Ba XO0Ka30 TypJapHU axXpaTtuod
KypcaTuIl Makcaara MyBoQUK.

Addextr ncuxomoruk kareropus O0ynu0, Oy XolaTHH Maxcyc Owimmiapra, SbHU
appeKTUB peakuUsUTApHUHT TaiI0 OYJIWINM, KEUWIIH, PUBOXKJIAHHUINN TYFPUCHIATH
Ounumiap OWJIaH KypOJUIaHTaH MYTaxacCHC JMAarHOCTHKA KWJIMIIM Kepak. OKCHepT
KUHOATHU ad(deKT XonaTujaa COAUp KWIMHTAHIUTH €KW KWIMAraHJINTUHU aiHHKIaca, Y
TaKIUp/a Cy/ Ba TEProBra KyWIH MCUXHUK Xas KOHJIAHUII XoJjlaThra 0axo Oepuin Ba alOHH
SHIMJUTAIITHPYBYH X0JaT 1e0 TOMHII XYKyKH OepHiIaiu.
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ADPEeKTHUHT CYI-TICUXJIONTUK HKCIEPTU3aCUHU YTKA3UII CY/JIAHYBUU EKU KUHOST
KWJIUIIIa TYMOHJAHYBUMHHMHI XapakaTUHW TYFpu TacHU( Kuiaum (Oaxojam) ydyH
3apypAup.

ynpaii kuaud, 0y MyxuM kabxajap CyIJaHydd XapaKaTUHU KBaJU(UKALMS KUJINALI
YUyH XaMJa IICUXHUK X0JaTIapHu THKIANIa OObEKTHBIMKKA SPUIINII MaKCaanuIa yIapHUHT
KapopuJa OKCIEepPT  TCUXOJOTHM  KATHAIITHPUII  MacalacHMHM  KyHum  3apyp.
CynnaHyBYMHHMHT KyWIH T[ICHXMK XasOKOHJIAHWII — XOJNATHHH  OWpJaHWra  Keiauo
YUKKAHJIWTHHA ~ CYA-TICUXOJOTHK JKCHEPTU3acH KapafHHIa OHKCHEPT ICUXOJIOTIap
TOMOHHUJIAH TaCAUKJIAHUIIN, CYAHUHT V3 XYJIOCACHHH Y3TapTUPHUIITA OJUO KETUIIH JIO3UM
Ba Cy/UTaHYBYM XapaKaTUHUHT IOPUINK TACHU(DUHU Y3rapTUPHINTa OJIUO KEeTau.

AddekT XxonmaTuHW Fo3ara KENWIIMHWUHT HWKKH XWI cababu OYJIWIA MYMKHH.
bupununnan, 6y xonat olaMHUHT XaéTura xaB( TYFAMPYBYM OMOJIOTMK MHCTUHKTHUIrA Ba
XTUEKUTa OOFJIMK paBUIIIA, MacallaH, OeBocUTa €KUM OWJIBOCHTA XaéTra TaTOMK KHWJIMIIL.
WNkxkununnan, adpdekr yHu Ypald TypraHjapHUHT XapakaTd YJIapHUHT MYJoOXa3ajlapH,
WOKTUMOMHA 0axoyiapy, YHHUHT IaXCUTa KATTUK IIMKACT €TKAa3yBYM WHCOHHUHT Y3WHU-Y3H
Oaxonammra TabCcup KypcaTyBUM OMIULIap OWJIaH fo3ara KEATHUPHUII MYMKHH. MablyMKu,
addexTHH, MaXXOypIaml KU MIaXCHU KAaTTUK XaKOpaT KWJIWII WYy OWiIaH ro3ara KeJITHPUIIL
aKcapusT X0JUIap/a yuypauau.

Oxopunarun mynoxasanapaan kypuHuO Typubauku, addext dakar (crnenenudux)
y3ura xoc XycycusTiapu Oop OYnran BasusTIapAardHa o3ara Keiajad, XoJioc. Yoy
OMWJTHH TaCAWKJIOBYH OHp Tajlaii MaTepuaiap MaBxKy/l.

Opunuk anabuérnapga XakKOHUN paBUIIAA KYpcaTUIAJAWKH, MaHa Iy Ba3HsT
CyOBEKTHUHT Xaénuaa sMac, 0ajJku YHUHT YHTHUJIA Taiiao OYIuiy mapr.

AddexT xap noum 6up 3ymaa naitgo Oyaum XycycusTH OuiiaH TaBCU(IaHaI1, YyHKH
y OupuHuM OOp WHCOHTA TabCHUp KWITAaHM YYyH YHAA Ky3raryBumiap addextiu
MyHOCa0aTHH 103ara KeaTUpaIu.

bap3una addextim moprinam TaWEpIOBMHUHT mapTiapugaH Oupu -addextau
MYHOCa0aTHU KEITHPYBYH TaKpOPHd Ba3usT OYIMO XxucoOIaHau.

AVHaH TaKpopuil Ba3WAT KEUMHMAJIAPHUHI PHUBOXKJIAHWILINTA, KEHMHYAIMK 3Ca
addexkTHB mopTIIall COaUpP OYIUIIITa 0OIUO KEeTIaIu.

ByHuHr acocuii MapHOCH IIyHJAaH HMOOpPATKH, OXUPTH BaszuATiIapAa FalpUKOHYHUI
XapakaTiaapHu coaup KuiraH maxc (askynoana addext xomaruma O0ymaau. Cyn, Tepros
amManuéTuaa I[IyHAal XoJaTiap MAabIyMKH, JKHHOUMM XaTTU-XapakaTiap, KauOHKU
*aOpllaHyBUM TOMOHHJIAH KYTI MapTa Ba TAKPOP COIUP STHIITAH XaKOpaTIapAaH CYHT COIUP
STHITUIIN Ky3aTHIIa N,

bynnan xypuHuO TYpuOAMKH, )KaOpIaHyBYM Y3WHUHT XapaKaTHUHU OXHPHUAA KYTOJI Ba
XaKopaTiu Xapakarijap COOUp KWIMIIH MYMKWH, JIEKUH Oy XapakaTJIapHHHT V3H
apEeKTHUHT «OXHUPTU TOMYMCH» cudatuaa kenuld uyumkuimura ca®ad OYmmmM axcapusr
XoJulapaa yupauam.
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[Mynnait kunuo, dusuonoruk addexr, ssbHU KUCMOHHKN addekt Oupramun Eku OUp
MapoTabanuk «ad@exroreH» XoJaTIapUHUHT NMak0 OYIUIIN HAaTUXKACHIa acTa CEKHMHIIMK
ounan ad(eKT KeUMHMaATAPUHUHT TYTUIAHUIINAA BYXKY/Ira KeJau.

®ONJTAJTAHUJITAH ATABUETJIAP:
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3. bana6anosa JI.M. CyneGHast maTorcuxoorus (BOIPOCkl ONpeIeIeHIs] HOPMBI U
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CYnuua XOJATJIAPHUHI OJIAUHUA OJIUII IMTPOPUIAKTUKACHU

®appyx Paxmonos
Vsbexucmon Pecnybnuxacu MUB Axademuscu
3 Kypc Kypcanmu

Cynnuaan xaBQHUHT OMUIM cudaTtuga WKTUMOMM HY(QY3HUHT HYKOTHIMIIM Xam
KypuO unkuiaaau. VHCOHHUHT MXTUMOMM MaBKEU KaHYAIMK IOKOpH Oyica, cyuuua xaBhu
XaM IIyHYaJIuK mact Oynaau Ba OyHra MOC paBUIlla HKTUMOWM MaBKEHUHT Macaituim — y3
KOHHMra Kacll KWIMII XaBOUHM omupaaud. MexXHaTHHUHI MaBXYUIUTM YMyMaH OJIaHJa
CyHLUUIAp COAMP OTWIUIINTa TYCKUHIMK Kuiagu. Mmcwsnuk Ba OaHATUTHIaH
KOHUKMAaraHjiuK CyUIUJal TeHACHIUJIAPHUHT [03ara KeJIUIuAa axaMUusITIIa poi YitHaiau.
Xaéruit 3ypukunuiap (crpecc), aiHMKca € KUIIMIApAa, CYMIHMAAN XYJIK-aTBOp XaB(u
tapkuOura kuputuiarad. CyunuaeHTiapHuHr 90% cyunua onaunaH OWTTanaH Ky
CTpECCOpJIapHUHT TabCUPUHU XUC KWIHIITaH. byHaa cyuinun OunaH HucOataH yambapuac
OOfNaHTaH CTPECCOpPJApHUHT Y4 TypyXW aHukiuanran: 1. [llaxcrapapo myammonap
(HU301ap, AHPHITHK, XYPIAHUII). Y3 XKOHNTA KAacA KWINIIHE COMUpP STHII YUyH XKHUIMH Ba
€TaKYd MOTUBHM TICHUXMK IIMKACTIAHUII TamKuia 3TuoO, 92%muma kKapama-Kapiim >KHHC
BaKHWIJIapu Ouan MyHOcabaTiapaa OeNruiiaHraH, Ba3HUATIIADHUHT 72%mn
CYULIUJEHTIIAPHUHT aXaMUATIM MyHOcabaTiapy TU3UMHHHHI ACOCHMHHM TAaIIKUJ 3TYBYHU
IaXCUU-UHTUM MyHOcabaTyiap Ba HU30JIM BasusTIapra Teruuuu Oynrad. 2. Mkmucoouul
Mmyammonap. Y3 OHNra Kac/l KUIHII YaCTOTACH FOKOPH JapoMaJlIH KUIIMIAPaH Kypa, KaM
napoMannu kuimiapaa 1,6 6apodap optukaup. 3. Comamux kacannuxiap, iHGEKIUsIap
Ba HOCHECU(PHUK TaHa IHUKOITIAPH (YAPUOKIHUK, YUKYHUHT Oy3UJITaHU Ba 3YPUKULI XHUCCH).

Cyunuaan TeHACHIMSIHU Ky3FaTyBur OOIIKa OMUJUIAp opacuia Kyiuaaruinap axpaTuo
KypcaTunagu. — OOIIMaHAHWHT WYKJIWUTH, — IIapMaHJaluK, UCHOJ; — CeKCyall 3ypJuK, —
KUHCHUI OYy3YKIMK; — MaKTaOJIApHUHT cajOuii poJiu.

Kenr mabHOa 3 KOHHTra Kac] KWIMIIHUHT cababu ofamiiap ypTacuaard MKTUMOUN
aloKaJapHUHT 3au(ramyBu Ba OeroHamamyB xucoOmanaau. TaakukoTiaapra Kypa,
CYUIIUJAN XYJIK-aTBOp OMIIaH OOFJIMK OYJIraH MyXuM OMWLIapaaH Oupu, Oy € KypcaTKuuu
o0ynu6, cyununan xaBhau naBp cudaruga ENITUK Ba KEKCAMMIN TMalTH XUCOOJaHAIU.
Cyunuaan TeHaeHIus, alHuKca Kacouil haonusti ogamiap OuilaH HHTEHCUB MyHocabataa
Oynui Ba €paM KypcaTuin OunaH O0FIHK maxciapa (mudokop, YKUTyBUM Ba OOIIKaIap)
xugauii udomananrad. Cyuuuanap COAup OYIUIIUHUHT MU JaBpiiapura OOFIUKJIUTU
KOPPEJSIHUAIN aloKaJOPIMKKA 3Ta 3Mac. Y3 JKOHHTa KAc/| KWIHIIHUHT COHH 0axop Ba Ky3
olimapuaa 6up o3 ycumm Ky3atunaau. [laknnanran ¢ukpnapra Kapamaii, Cyuruagap COHU
nekalp oinaa Ba Oaifpamiiap maiTHIa OIMIMANAM Ba MaKCHUMaJ V3 KOHUTA Kac KUJIUIILIap
Mail Xxamja OKTsOp oiura Tyrpu kemanu. Cywnunan YpUHHIUIAPHUA MIAPTIAMITAPYBUM Ba
Ky3raTyBun cababmapra tyxtanu0® yramu3. Yiapra NCUXuK Oy3wimnuiap OuinaH Oup
Karopia Y3uHM Oaxojamijiard Hu3ojap, ENFU3IMK, MIaxciaapapo MyHocabaTiapaaru
Oy3ununuiap, Y3uHUHT Tamku Kuédacuman koHukmaciuk (Tep3ut xomruiekcu), Kapama-
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KapIIM JKUHC BakwUiapy OuiaH MyHocabaTiaplaH KYHIVIM KOJIMIIM, >Ka30JIaHUIIIaH
KYpKuIll kabuiap terunmuaup. Kyn xomnapaa 6y ypuHULuiap UMIYJICUB, Ba3UATIN OYiIHO,
OJIIMH/IAH peKaJallTUPUIMANAN Ba OMp-UKKU MW yTrad sca Xap KaHJall axaMUsSTUHU
WYKOTaaH.

Kynunaua ycmupnapna cymnuaan ypuHALNLIAP Y30K MYAJATIN, UHKUPO3JIA Ba HU30JIU
Ba3USATIIADHUHT AKyHM cudaruga HamMo€H OYnmaau Ba PETPOCHNEKTUB TaXJIMITHUHT
Kypcartuinya, OyJapHHA KYNruHa XoJjulapja OJJMHAAH Kypa Owinimn MymkuH. 1y ypunaa
NICUXOJIOTUK JIMarHOCTHKA Ba KOPPEKLMs araMmajiapura TyxXTaaud ytuim Myxumaup. bymap
Y3UHHM BallpOH 3TYBYM XYJIK-aTBOp MIAKJJIAPUHU, SHI aBBAJO y3 KOHHUIAa KAacll KWJIUIITa
YpUHUII €KM CYMUMJA] XApaKATIAPHU OJIIMHU OJUIITa MYJDKAJUIAHTaH, OFUP 3YPUKUII
(cTpecc) xomatnapra »aBoO peakuMscH OWJiaH IIapTialliraH, MKTUMOUN-TICUXOJIOTHK
Je3ajanTaius xojJaTuaa Oyiaran ogamiapra €paaM Oepuiira MyHaaTHPWITaH MCUXOJOTUK
METOJ Ba yCyJuiap TyIJIaMUAIUDP.

[lcuxonoruk MUarHOCTUKA Ba KOPPEKUUS KyWujarwiap OuWilaH XapakTepiaHauu: —
IICUXOJIOTHK €pJIaMHM OpKara CypHUIIHHHI MyMKHH 3MAacCJIUIH; — CyMIUAAN XYJIK-aTBOPHUHT
HIaKUIAHUIINTa O1M0 KeJyBYM MOCJAlIMaraH ICHUXOJIOTUK YCTaHOBKAJApHU aHMKJIAIl Ba
KOppPEKLHUsUIAIITa HYHAITAHIIUTY; — WKTUMOUM-TICUXOJIOTUK MOCJIAIIYBUAHIIUK JapakaCUHU
OIIUPYBYH, IIYHUHTACK WHIUBUIHUHT OapKapoOpjuTd Ba IAXCUH  IOKCAIMIIINHU
TabMUHJIOBYH, 0J3ap0 MIaxciapapo HU30JApHU Xall STUIIHUHT OyHIAaH OJIIUH CHHOBIAH
YT™Maran ycy/ulapuHu u371a0 TOMHMIN Ba TPEHHUHTHUM amanra omupuil. Ilcuxomoruk
JMAarHOCTHKA Ba KOPPEKUMSHUHI OUMp Heda IIakia Ba Oockuwiapu MaBxkyna. Onatia yHUHT
yuTa acocuil OockuuM GdapKiaHaau: — TCUXOJOTHK KyJIab-KyBBaTJall; — ICHUXOJIOTHUK
apaJlallyB; — WKTHUMOHUM-TICUXOJIOTUK MOCJANIYB JNapa)kaCuHU oKcanTupul. Ilcnxosoruk
JMAarHOCTHKA Ba KOPPEKIUSHUHT OMPUHYN OOCKUYM — MCUXOJIOTUK KYJU1a0-KyBBaTiam Oup
KaTop JaBpiapjaH uOOpaTAup: — MCUXOJIOTUK aJIOKAHU YPHATHUII; — Cyuluaan xaBd o6yiaran
XUCCUETHU 0YMO OepuIll; — XyJIK-aTBOPHUHT MyaMMOJIApHU €YU aIallTUB KYHUKMaJapUHU
cadapbap HTHIN; — XOXHUIITa Kypa HIapTHOMAa Ty3WII. BUpMHUM 1aBp — TCHUXOJOTHK
QIOKAHUHT YPHATUIUIIN, YCMUPHUHT XaWpPUXOXJIUK, cabp-TOKaT OWiIaH, TyYMOHCH3 Ba
TAHKHJICU3 TUHIJIAHUIIMHM Tanad 3Taau. YHAAa ICUXOJIOTHUHT MCUXOJIOTUK JUAarHOCTHKA Ba
KOppeKIHs, alHUKCca YCMUpIIap MyaMMOJapy Macaiajiapuia 4yKyp OWuMmra srajurura
umony xocun Kungupuil. [llynnail kunu6b, ncuxosor y Tydaian SMOIMOHAT W30S,
HOUYOPJUK XUCCUETH OapTapad ATHIraH, TYUIYHYBYaH, CE3TUpP Ba WIIOHYTa JIOMMK WHCOH
cudatuaa Kadyn KWIMHHAIIK J03UM. UKKUHYM AaBp — cyuuuaan xaBd OYnraH XUCCUETHU
oun0 OepuIl YCMUPHHUHT CY3CU3 KaOysl KWJIMHUIIU IIApOUTHIA 103 Oepud, YHUHT Y3WHU
UAPOK OSTUUIMHHU OLIMpaau. XaWpUXOXJIMK OWJIaH THHIVIAl YCMHUpP TOMOHHMJAH OocHO
TYpUJIQJUTaH dMOLUSIIAPTa TAbCUP KYPCATUITHU OCOHJIAINTHPUO, TAPAHTIMKHU CaMapau
KaMaTupaau. YYUHYM JIaBp — XYJK-aTBOPDHUHI MyaMMOJIapHM €uUWlII  aJIallTUB
KYHUKManapuau  cadapbap  OTHIN,  aHTUCYHWIHIAd  OMIJIJIAp  Ba  WITAPHUTHU
MyBad(HaKUSTIApHU WHCOH YYYH aXaMHSTIN coxanapia (aoUIallITUPHUIL, YHUHT Y3WHU
XypMaT KWIWIIWHUA, WHKUPO3HM Xal KWIHII YYyH Y3 WMMKOHUATUTA WIIOHUIITHU
IOKCANTHPHUII Yy OniaH aMmanra Omupuiaan. TYPTUHYN JaBp — MAPTHOMA TY3HUII, YHUHT




PEDAGOG

RESPUBLIKA ILMIY-USLUBIY JURNALI

YeMUp y4yH TyLIyHapiiyd aramainap/a udogananuiny, y OuiaH NCUXOJOTUK IMarHOCTHKA Ba
KOPPEKLMIACH TYFPUCUIA, YHUHI YTKA3WIMIIKA MyJIJaTiapy XakKuaa, XaMKOPJIMKAArd HIi
HaTWOKaJlapy  MaXOYpUSATHHM  OYJIMIIMIN, [IaXC TOMOHHMJAAH Y3WHUHT  CYHIUAAI
TEHJCHIMSUIAPUHU MYCTaKWJI Ha30paT KWIMHUIIM, IIYHUHTJAEK KaOysn KUJIMHIaH Kapopiap
Ba YJIAPHUHT Oa)KapWIMILUTa kaBo0 OepHIll XaKuJa KeJIMUIyBHU Ha3zapAa TyTaau. AiHU 11y
YpUHIa MCUXOJIOTHUHT aJloKajap/ia OOlIKa SSKHH KUIIWIap YpTacuIard BOCUTAYMIUTH XaM
KEJINILINTIAIH.

Kynna6-kyBBatnam  Ba3udaiapu, Ka4OHKM  TICHXOJOTMK  JUArHOCTHKa  Ba
KOPPEKIUSHUHT HMKKAHYM  OOCKMYM, TICHXOJIOTHMK apajamyB OOCKMYMAA amalra
OLUMPWJIAJUIaH KOTHUTHB KalTa KypHIlUra YTHIIra MUMKOH OepyBYM CyHMIMAan XaBhiau
TEeHJCHIMUIAp (PAOJUTUTUHU aXaMUATIU MacalTupyBuu acocuil addexTuB Oy3uimumuiap
TYCuO Kyimica, 6baxapwiran Xxucobaanaad. MyaMMOHHHT CHHAJIMaraH yCyJUIapUHH KYpHuO
YUKW SHT aBBaJIO, MHCOHHUHI MHUKPOCOLHMAJ MOCIAIYBYAHIUTUHU E€HTUIUIAIITHPYBYH,
SIHTH, YHTa KepaKIu OYITraH I0OKOPH aXaMUATIN MyHOCA0aTIapHU MIAKUIAHTUPHUIINA MYMKHH
Oyiran sIKMH arpouaard IIaxclapHU W3J1a0 TONUIIHM Ky3aa Tyraau. Cyunmpan Xyik-
aTBOpJM ycMupiiap OWjaH MIUIAIIHUHT YMYMHUH TaMOMWUIApUHU KyWHMJIarwiap TallKHi
Tanau: — OWPUHYM JIax3aJlaH EeMIIATUK, WHTEHCUB-IMOIIMOHAT XaWpUXOXJIM, MHUKO3Ta
HUcOaTaH HOpacMHM MyHOcCa0aTHU YpHATUII, — YCMHUPHUHT MCTAaKJIapH, KYpPKYBH,
TaIBHIIJIAPUHUHT OapTapad OViIuImra UMKOH OCpHII;, — IMKOHHUATIAPHHU (a0 UIallI THPHIIL;
— aHOHUMJIMK Tajabura puosi dTull. bupuHum cyxOar sxkapaéHuma acocuil BazudanapHH
KyHugaruiaap TallKWid OSTUIIA JIO3UM: — 5SMOLMOHAJl TapaHTJIMKHU KamMaTupum; —
CYMIIIOTEH XUCCUETIAPHHU TYCHUO KYHHUII; — MUKO3HU KHHUH Ba3HATIApPHH CHTUO YTHINTa
cadapbap Kumuir; — ymly WHKUPO3 kapaCHUAAru 3XTUMOJUIM TICUXOJOTUK HIUKACTIIAHUIII
XOJaT/iap Ba yJapra aJeKBat >kaBo0 KalTapuilra Tauépiani; — YCMUp 3bTUOOPUHUHT OUp
KUCMUHU Ba3uATIM MyaMMOJIapAaH IIaXC MYKH MyaMMoOJapura KapaTraH XO0Ja YHHUHT
KEWHMHTU MCUXOJIOTUK EpJaMHU KaOysl KWIMII MOTHUBALMSICUHM KyuyaiiTupuil. by xkapaénna
KUAMHYWINK [IyHJa HaMo€H Oymanuku, HUCOATaH KUCKA MYIJIATId TICHXOJIOTHK
JMAarHOCTUKA Ba KOPPEKIH KapaéHuaa YCMHUP I0KOPU MOTHUBALIMSATA 3ra OYIIUINHN JIO3UM.

®OMJAJTAHUJITAH AJIABUETJIAP:

1. AMOpymoBa A. I'. Ponp mumunoctu B mpobneme cyuruaa. Tp. Mock. HUU
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VYKYBUMJIAPIA 3APAPJIN OJATJIAT A KAPIIIA UMMYHUTETH
IMAKJJAHTUPHUIIIA MABHABUM — AXJIOKH TAPBUSLIIAILL
OMUJIJIAPH

H.A0nyna3u3zoBa

KomMun WHCOHHM mIaKIJaHTUPHUIIAA MakTabAa, ouiana, COFJIOM MabHaBUU
MYXHUT OapkKapop OyiauIIMIa 3pUIIMII MyXUM axaMusATra sra. YyHKU COFJIOM MYXUT
HaTHXKacuJaruHa axJIOKu# ¢aszunariap Tapkub Tomaju.

Munnat, Xank, JKaMUATHUHI KaHAal Oynumu OyryH YcMUpiIapHM MabHaBUA —
axXJIOKMH ’KUXATAaH KaHJal MaKIaHTUPUIIUMHU3Ta OOFIIHK.

Xo3upru KyHjaa ycmupiapHuHTr “VIHTepHeT Kade’napia KOMIIBIOTEp KapIIUCHAA
YTUpUO KyHJIApUHM YTKA3HUIIUM CHp 3Mac. Y epAa €nulapuMu3 HUMalIapHU YpraHasntu?
VYnap OU3HUHT MIJUTUNA MEHTaTUTETUMU3ra €1 O6ynran, 6exaé€, maHrapu, UHCOH/Ia arpecCuB
XOJaT/IapHU KydaTHpaguraH KUHO(QWIbMIIAp TOMOLIA KUIMOKIA, Xap XWI YHUHIapHU
WIITUPOKYMCUTA aWIaHMOKIa.  byHmal 3apapim  OJATIapHUHI XaMMACH WHCOHUSAT
CAIOMATJINTU Ba PyXUATUIa KaTTa MyTyp erkazagu. lllyHu aiiTvin kepakku, y30K MyAanat
TEJIEBU30p Kypull, ysuik TenedoHAaH Kyn (oipanaHuml Xxamaa KOMIOBIOTEp OWIIaH Y30K
BaKT MIIUIALITHUHT, 3apapiy Ba asHWIN OKMOATIapy Xakuaa TYJIMK TyLIyHYara sra smaciap.
Kypunu6 typubnuku, 3apapnau ojaTiap YCMHpP TabiuM TapOusicura, >KUCMOHHUUN
KaMOJIOTUTa caJIOuii TabCUp KypcaTaiu.

VKyBuMnapHUHT MabHaBHil — axImoKuil mpaeannapu Gaamuii GUIBLM, KHTOOIAp
VKU, TEHTIONILIapU, WKTUMOUMN — ¢oiaanu GaonusTaa MyFyIaHUII OpKald AXIIU
TOMOHTa y3rapubd OGOpHUIl XyCYCUSTUTA ITAIUTU MabiayMm Oynran. lllyHunraek, y €xu
0y KaxpaMmMoOH, VPTOFH, TEHTAOIIH, GuiIbMIap YKyBUYMIIAD MabHAaBUW — axJOKHU
pUBOXKHTA MXKOOUM €KkH canOuil TabCUP STUILH MYMKHUH.

S’/'KyB‘-II/IJIapHI/IHI“ MabHAaBUH — axJOKUW TapOusicu ¥y3ura Xoc Kapama —
KapIIiIuKiIapJad HOOpaTINTru aHUKJIAHTaH.

VCcMUpHUHT Haciumii, aHATOMHUK — (M3MOIOIMK UMKOHHUATH OMIIAH Y3IalITHPHO
OJIMHTaH XYJIK — aTBOp Yypracujaaru Kapama — Kapmuiuk. MacanaH, acal TU3UMH
XapakaTiaHyB4YaH TUIJAru ycMupiap TEHrAOoLIapu, YpTOKjiapu OuiaH OCOHTHMHA
MYJOKOTTa Kupulla ojnaaunap. AmMmo, acad THU3UMH KydcCHU3, CEKHH Xapakarra
KUPYBYM YCMHUpJap MYJOKOTra CEKHH KHpHUIIaauiaap, YpTOKJIapuIaH oOpKazaa
KOJMAaCJUKIapU YYyH KHPHUIIUIITA MaxO0yp OVmanumnap.

1. VcMHUpHMHT MabHAaBUH — axJOKWHl Wjeand OWIaH TaOWUHMIl MMKOHUSTH
ypracuaaru Kapama — KapIHiuK.

2. YecMUpHUHT nacTnabky MabHaBHHl — axJOKHMil TaxkpuOamapu OWIAH SHTH
MabHABUM 3XTUEKIAPU YpTacuaaru Kapama — KapIninK.

VKyBumnap MabHaBHil — axXJIOKMIl PHUBOXKIAHMIIMHAHI MYXHM KapaMa —
KapUWJINKIapuaaH OUpU XapakTepHUHI TyFMa Xycycusitiapu  Ouian TapOus
KapacHU KEJIUIIMaCIUTUIUP.
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VenupuanapauHr 6apya MHTHIIHIIUIAPU MYaiisiH MaKcas OMIaH GOrIaHaIH.
VenuprHnap XyIKkid HHCOH Oy, Batanra, XanKkka XM3MaT KHIMIITa HHTHIaTH. AMMO,
YcnupuHIap HOCOTJIIOM MYXUT TabCUpHUTa TYIINO KOJaau, HATHXKa/la yiaap MaxcHii
MaH(DAaTIAPHHY YCTYH Kyl GonuIaiin. Y CIupHHUHT IKOOHH hasHiaTira TasHUG U
KYpHIL, yJapra uiioHY OMJIAUPUILL, YIapHU KYi1a0 - KyBBaTJIAlll caMapalid HaTHka Oepau.

TapOust >xkapaéHuza YCMHUpIApHUHT OHTHUHHU, TapKUO TONraH XapakTep
XUCJaTIapuHu KalWTa — KypHII, Y3rapTUpPHII, SHTUCUTAa MOCIAIITUPUITHUHT
Mypakkabnauru xammara a€H. byHnal kapama — KapIIMJIUK — YKYBUM UJ€alin Ouiian
xaéT amanuéTh ypracuaa, axJOKHUHW dXTHEXKHU OWIaH YHH KOHAWUPHUII UMKOHHUAT Ba
yCcyJuUIapH ypTacuIaru KeJIUIIMOBUMIIMKIIAD aCOCUIa BY)KY/ITa KEJIUIIN MYMKHH.

Tapbust >xapaéHuaa YKyBUHJIAPHUHT MabHAaBUUW — axXJOKHH OHXTUEKIAPUHU
KOHUKTHUPUIIHUHT TYpJIM YCyJ Ba BOCHUTalapu MaBxXkya. bynap:

- YJKYBUMHHHI MabHAaBUM — aXJIOKHM DXTHEKIJIAPUHM KyYaWTHpUII Ba
KOHHKTHpPHUIITA YTUOOP OepuI:

- 3XTUEKITAPHU KOHUKTUPHUIITHYU “TabKUKJIAI WYIW OWUJIaH XaJl dTHIIL.

- yecMUp HUMaA X0XJaca, YHU KUJIUIITA MapOUT APaTHIIL.

- YCMUPHHUHT 3XTUEXKIAPUHU OKHJIOHA Oa)kapuil Y3MHUHT XaTTH — XapakaTu,
WHTWIKILIAPUHYA TaKIUpIIall.

JlemMak, YKyBUWJIADHUHI MabHaBUWA — axJOKWM >KUXATAAH PHUBOXKJIAHUIIKIA
YHUHT WYKM Ba TalllKM KapamMa — KapUIWJIUKJIApUHU aHTriaad OoJIMII, YHU EHTHUIIa
OKHUJIOHA YCyJ Ba yciayOnapaad doinananul, Oy »apaéuaa TapOusiaHyBUUIAPHUHT
oHrU daonusaTuAaH (GoganraHuIl JO3UM dKaH.

VCMUpHUHT MabHABHIl — aXJIOKHH TapOMsAIaHTAHIUTHHN aHUKJIAIIA,

a) ycMmupsap 6unaH cyxoar;

0) Ky3aTuIi;

B) YKUTYyBUMJIapu OuiiaH cyx0ar;

r) oTa — oHanapu Ounan cyxobar;

Karramapra xypmaT Ba KHYHMKJIapra Famxypiuk, OVicyHuin ¥y30ek owmnacuuaru
aHbaHaBUM TapOust ycynu xucoOmanaau. Ounaga YyCMupliapHd TYFpU TapOwusiaii, oTa —
OHAJTAPHMHT  Ba KaTTa €mjgarun Oapya KUIIWJIAPHUHT HaMyHacud YCMHp UIaXCUHU
MAKJUTAaHTUPYBYM, YHHMHT JyHEKapaliudra, XyJdK — aTBOpHUra, jkamoaja V3WHH TyTa
Ownumura Tan€piaoBud OMUIIUP. AHAH owsia YCMUPHU Xa€Tra KajgaM KyWaupaad, YHUHT
¥3ura Xoc XyCyCcHUaTH Ba MabHAaBUN KHEPACHHUHT MIAKIUIAHUIITUTA aCOC COTAIH.

AJJABUETJIAP:

1. A6pyxamunoBa . A6aypayd ®PuTpaTHHUHTr owusia Ba YCMUpP TapOHUsIcUTa OUA
kaparmapu. T., . Y36exucron. 2002. 56 — Ger.
2. TI'pebennuxos U.B. Ilenarorndeckuit BceoOy4 poaureneit. M., 1986.
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CHET TILLARINI O'QITISH METODLARI

Tursunova Gulnoza Orifjon gizi

Namangan viloyati Uychi tumani 37-maktab nemis tili fani o gituvchisi
Nema tova Zulhumor Tursunboy qizi

Namangan viloyati Uychi tumani 37 maktab ingliz tili fani o qgituvchisi

Annotatsiya: Ushbu magolada chet tillari fanidan o qgitish metodikasi va ta'lim
texnologiyalari, fanlar bilan bog’ligligi, o qgitish samoradorligini oshirish bo yicha fikrlar
keltirilgan.Bulardan tashgari chet tili darslarida o'quvchilarni  gizigarli o'yinli
usullardan foydalanish, ingliz, nemis tili darslarida yangi bilim va ko nikmalarni hosil gilib
, 0" quvchilar aqgliy va mantiqiy fikrlarini o'stirish masalalari aytib o tilgan.

Kalit so’z: metod, interfaol metod, axborot-kommunikatsiya, texnologiyalari,
interfaollik. fikriy hujum, yalpiy fikriy hujum, 6x6x6.

Mamlakatimizda axborot jamiyatini shakllantirish , barcha sohalarda eng ilg or
axborot -kommunikatsiya texnologiyalarini joriy etish bo’yicha salmogli ishlar amalga
oshirilyapti. Xususan, bu jarayonda interfaol xizmatlarning imkoniyatlari yuqori
baholanmoqda.O zbek tilining izohli lug atida interfaol tushunchasiga axborotlarni
Kimpyuter tarmog'i orgali gabul qilish yoki deya ta'rif berilgan.Vikipediya esa
interaktivlik ob’ektlar orasidagi 0°zaro harakat xarakteri va darajasini ochib beruvchi
tushuncha sifatida baholangan bo'lib , axborot nazariyasi , informatika va dasturlash |,
telekommunikatsiya tiimlari, sotsologiya, sanoat dizayn va hakozo sohalarda qgo’llanilishi
aytiladi. Hozir interfaol mashg ulotlar'ni olib borishda ma’limki , asosan interfaol usullar
go llanilmogda. Interfaol ta’lim usuli har bir o gituvchi tomonidan mavjud vositalar va 0z
imkoniyatlar darajasida amalga oshiriladi. Bunda har bir o'quvchi o'z motivllari va
intellectual darajasiga muvofiqg ravishda turli darajada o zlashtiriladi. Quyidagi ta'lim
metodlari bialn tanishib chigaylik.

OYIN METODI.

O'yin texnikasida boshlang’ich maktabda ingliz nemis tilidagi ta'lim digqgatni jalb
gilish va o’quvchilarni darsga gizigigshini bildirmogda. Kichik yoshdagi o quvchilar juda
faol , giziquvchan va hissiy, Shuning uchun o'yin korinishidagi vazifalar o quvchilarni
e'tiborini o'rganishga qartishga imkon beradi.Chet tilini o'rgatishda o’yin uslubida
vazifalarni bajarishda xat6 qilishdan qo'rgmaydilar. Shu bilan birga , dars ragqobatbardosh
elementli qo shiglar, multfilmlar, o yin elementlari bilan o’yinli bo’lishi mumkin, be esa
giziqarli darsni keltirb chigaradi.

“ Fikriy huyjum” metodida o'quvchilarninh mahg ulotlar jarayonidagi faoliklarini
ta'minlash, ularni erkin fikr yuritishga rag batlantirish hamda bir hil fikrlash inertsiyasidan
ozod etish, muayyan mavzu yuzasidan rang-barang g oyalarni to plash, shuningdek ijodiy
fikrlashni o'rgatish hizmat giladi. Metoddan foydalanganda mashg ulotda 15 nafardan ortiq
0 quvchi bo'Imasligi kerak.
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“ Yalpiy fikriy hujum” metodidan foydalanishda o'quvchilar tomonidan yangi
g oyalarning o rtaga tashlanishi ichun sharoit yaratib beishga hizmat giladi. Har bir 5 yoki 6
nafar o quvchilarnio’z ichiga olgan guruhlarda 15 dagiqga ichida ijobiy hal etilishi lozim
bo’lgan turli hil topshiriglar yoki ijodiy vazifalar belgilangan vaqt ichida ijobiy hal etilgach,
bu hagida gapirib beriladi.

“6x6x6” metodi guruhlashga bo’lib o'qitishda qullansa quyidagi yutuqlarga
erishiladi

- Guruhlarning har bir a’zosining faol bo"lishga undaydi;

- Ular tomonidan shaxsiy garshlarning ifoda etilishini ta'minlaydi;

- Guruhning boshga a zolarining fikrlarini tinglay olish qobiliyatlarini hosil giladi

Bu metoddan foydalanish tartibi quyidagicha ;

1.0 quvchi mashg ulot boshlanishidan oldin 6 ta stol atrofiga 6 tadan stul quyib
chigadi;

2. Oquvchilar o gituvchi tomonidan 6ta guruh bo’linadi. O quvchilarni guruhga
bo'lishda har o'rindig’ini nomlab nomlangan varagchalarni olganlar 0’z o'rindiglariga
joylashadilar;

3. O quvchilar joylashib olganalaridan so'ng o gituvchi mashg ulot mavzusini e'lon
giladi va guruhlarga muayyan topshiriglarni beradi. Ma'lum vaqt belgilanib, munozara
jarayoni tashkil etiladi.

4. O-qgituvchi guruhlarning faoliyatini kuzatib boradi, kerakli “orindiglarda guruh
a zolariga maslahatlar beradi , yulyuriglar ko'rsatadi hamda guruhlar tomonidan berilgan
topshirigni to g 'ri hal etganligiga ishonch hosil gilganidan so'ng guruhlardan munozalarni
yakunlashni so'raydi, Bu metodidan matematika darslarida foydalanish o quvchilarni
to'g'ri mantiqiy fikrlashni, tez va to'g'ri xulosaga kelish hamda vaqgtdan unumli
foydalanisha o'rgatadi. Bu metod orgali o quvchilarni gaysi shaxsiy qobiliyatlari hamda
psixologik jihatlarini o rganib olish ham mumkin. Rivojlanmagan ko nikmalarni o gituvchi
shakllantirishga qaratadi keyin har tomonlama rivojlangan yetuk kadrlarni jamiyatga
yaratib beradi.

FOYDALANILGAN ADABIYOTLAR:

1. O'zbekiston Respublikasining “Ta’lim to’g'risida”gi qonuni 1997y

2. S.Burxanov. O°. Hudoyqulov  “6-sinf ingliz tili fani darsligi” Toshkent
“O’qituvchi” nashriyoti 2019y

3. N. Abduraxmonova. L O'rinboyeva 8 —sinf nemis tili fani darsligi” Toshkent
“O’qituvchi” nashriyoti 2018y
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ABDULLA ORIPOV IJODIDA DINIY- AXLOQIY QARASHLAR

Durdona Tosharova
Qarshi davlat universitetining Filologiya fakulteti talabasi

Annotatsiya: Mazkur magolada diniy-axloqiy garashlar obrazida vatan, millat,
ozodlik, jo ‘mardlik tuyg ‘usining mohiyati badiiy ifoda qilinadli.
Kalit so‘zlar: milliy ozodlik, vatan, millat, ozodlik, jo ‘mardlik .

Abdulla  Oripov o’zbek xalqining sevimli shoirlaridan biri edi. Uning ijodi
sergirraligi va mavzu-g’oyaning ko’lamdorligi bilan ajraralib turadi. Shoir ijodiga nazar
tashlaydigan bo’lsak, unda tabiatga, ona vatanga muhabbat, islomiy- axlogiy
qadriyatlarni tarannum etish, insonni ulug’lash g’oyalari keng tarannum etilganini
ko’ramiz. Jumladan, “Haj daftari” turkumida keltirilgan “Jabroil” nomli she’rida
insonlarni  to’g’ri  yo’lga boshlash, iymon-e’tiqodli bo’lish, osiy bandalarni dinga
iymonga  boshlashni  payg’ambarimiz (s.a.v) hayoti misolida keltiritb  o’tgan.
Fikrimizning dalili sifatida “Jabroil” She’rini tahlil qilsak:

Dedi: Qalq o’rningdan endi , Muhammad,
Rasulsan, yo’l ko’rsat Jami insonga.
Noqis agllarni hikmatga garat,

Boshla osiylarni dinga, iymonga.

Demak, she’rda Jabroilni Payg’ambarimiz (S.a.v) ga murojati sifatida jamiki yer
yuzidagi insonlarga to’g’ri yo’lni ko’rsatishga chaqirgani, jamiki noqis aqllarni
hikmatga, dinga, iymonga boshla deb aytilganini galamga olgan. Mana shu fikrlarning
davomi o’laroq “Kamolot” she’rini oladigan bo’lsak, unda iymon, e’tiqodning
ajralmas  bir  bo’lagi  bo’lgan  insonni  kamolotga erishishidagi  sifatlarni
Payg’ambarimiz so’zlari misolida sharhlab o’tgan.

G’oyat g’arib edi Rasul hujrasi,

Qamish uy edi u oddiy va faqir.

Ummatlari so’rashdi: gaping sirasi,

Sizga yarashmaydi bu kulba ahir.

Ular tag’in dedi sizku payg’ambar,

Tomingiz ne uchun bu gadar pastdir.

Rasul javob qildi- tinglangiz magar,

Balandni istagan balandparatsdir.

Siz salom berdingiz aylayman alik,

Allohning o’zidir yuksak begumon.

Bandaga joizdir fagat kamtarlik,

Yo’l pastdan boshlanar kamolot tomon.

She’rda Payg’ambarimiz (s.a.v) ning ummatlari bilan bo’lgan suhbatlari

keltirib o’tilgan bo’lib insonning mol-dunyosi uyining baland yoki pastligi uning
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ma’naviy kamolotini belgilab bermasligi isbotlab ko’rsatilgan. Eng avvalo insonga
boylikdan oldin kamtarlik va o’zini kamolotga yetkazishdan ishni boshlashi kerakligi
aytib o’tilgan.

Shuningdek, shoir ijodida insonni yaxshilikka yetaklaydigan insoniy fazilatlar
bilan birga unda yovuzlikning ham soya solishi keltirib o’tilgan.

Odamlarni yomonlik va yovuzlikka boshlovchi sifatida shayton tilga olinadi.
Abdulla Oripov ijodida ham “Shayton” nomli she’r mavjud. Unda shayton ziyonidan
saglanish bilan bog’liq fikrlar beriladi.

Tushingda Rasulni kurdingmi quvon,
Demak ibodating yerda golmaydi.
Rasululloh demish:- shayton hech gachon,
Mening giyofamga kira olmaydi.

She’rda shayton ziyonidan saqlanishning yo’li sifatida mukammal ibodat
ko’rsatiladi.  Shoir nazdida ibodati mukammal insonning tushiga Muhammad
payg’ambar kiradi. Shu bois “Tushingda Rasulni ko’rdingmi quvon. Demak, ibodating
yerda qolmaydi” degan shoir qat’ity ishonch ruhini beradi. Diniy manbalarda
yozilishicha, ma’lun shayton Payg’ambarimiz qiyofasiga kira olmaydi, zero buni
Rasululloh (s.a.v) ham ta’kidlab o’tganlar.

Xalqimizning sevimli shoiri Abdulla Oripov qalamiga mansub she’rlarning mavzu
ko’lami juda rang-barang. Uning she’rlarida islomiy, tasavvufiy, axlogiy masalalar
o’zining go’zal ifodasini topgan. Bu she’rlarida o’zlikni anglash, kamtarlik va saxovat,
iymon va diyonat masalalari chuqur tahlil qilingan. Qolaversa, har bir masala Qur’oni
karim, Hadisi sharif, xalq hikmatlariga asoslangan.

Xulosa o’rnida shuni aytish joizki, shoir “Haj daftari” to’plami orqali XX asr
adabiyotiga diniy- falsafiy g’oyalarni olib kirdi va bu yangicha yo’nalish edi. Har bir
o’quvchi mazkur to’plam orqali diniy savollariga she’riy javob topadi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. Qozogboy Yo‘ldoshov. “Milliy ruhiyat posboni”” maqola. “Abdulla Oripov —o‘zbek
adabiyotining so‘nmas yulduzi”. To‘plam. Qarshi. 2018.

2. Eshmuhammad Donoxonov. Quyun. Manba. O‘zbegim. “Vatan” seriyasi. T., 1992.

3. Nurboy Jabborov. “Abdulla Oripov she'riyatida Alisher Navoiy an'analarining
yangilanishi” maqola. “Abdulla Oripov —o‘zbek adabiyotining so‘nmas yulduzi”. To‘plam.
Qarshi. 2018.

4. Poyon Ravshanov. Qorovulbegi gismati. “Sharq...” T.2004.
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TA'BJIUM KAPAEHUJA OIITUMAJL YCYJUIAPHUHT KYJJIAHAJIAIIHA
BA ME3OHJIAPU

bepuk0aeB Anmmep AJMKYJIOBHY
TynJlV Tacsupuii canvam eéa MI" kaghedpacu ykumyeuucu

AHHOTauuA: Maszkyp maxonaoa mavium-mapous xcapaénuoa eunapea Onmuman
ounumM  KyHukmanap Oepuwl oOpKaiu, YVIapHuHe @Qukpraw KOOUNAMAApPUHU — AHAOA
pugoxcianmupub obopuwi xap Oup Kapawiap opKaiu neoda2ocuxk-ncuxorocux HyKmau
HA3apoaH MaviumMuii 6a mapoussuli 6asugaiapHu KOMNIEKC eyuMu KUCMAH Epumud
VmMunizaH.

Kanur cy3nap: nedacocuxa, ncuxanoeus, KOMNIEKC, MemMOOUCH, XAMKODIUK,
KOMNeMmeHmMAUK, KOMnemeHyus, 805, Kpeamus.

AHHOTAUMA: B cmamve uwacmuuHo ONUCAHO KOMNIEKCHOe peuieHue yueOHO-
neoazo2uueckux 3a0ay ¢ neodazocudeckol U HNCUXOJIOSUHEeCKOU MOYKU 3peHus uepes
oanvHelulee pazeumue Ux MbICIUMENbHbLIX CHOCOOHOCMEN nymeMm npedocmasieHus
MONI00edHCU ONMUMATbHBIX 3HAHULL U HABLIKOB 8 Y4eOHOM npoyecce.

KaoueBble  cjoBa:  nedacoeuka, — NCuUxono2usi, — KOMHAEKC,  MemOOucm,
CcOmpyOHU4eCcmeo, KOMNemeHmHOCHb, KOMREeMeHmHOCMb, uodes, meop4ecmaso.

Xap Oup YKUTYyBUM eTapidya ICUXOJOTMK Ownumra sra Oymumum  (kacO
MICUXOJIOTHUSICHHYU JTajUIallld) JIO3MM. Xap KaHaal YKUTYyBUM Oy MabJIyM Japaxkagaru
Metonuctuaup. LIIyHUHT ydyH TICUXOJIOT Ba METOJIMUCTHUHT ¥3apo OOFMUKIUK (paorusTura
TYXTalMu3.

Ilcuxosorust Ba Meroauka. Xap 6up YKUTYBUHM (JEKTOp) YKUTUIAETTaH MaTepUaTHU
OCOHPOK coIIapoK 0aéH Kuiumra xapakaT Kwinaaud. CYHT, YKyBUM Hazapwii, OUITUMUHU
MyCTaxKamJaliyd JIO3UM. AMaluil Japciap, CeMUHapiapjia Ba yijaa pgapc Taiépnabd
MyCTaKuiI wnuiap OaxxapuO, ypraHa€TraH MaTepHAIHU SXIIUPOK, YYKYPPOK TYIIYHHIIN
Makcajg Kuinb Kyimnaau. bynna ypranwinaérran Hazapui Ba amMaliuii MaTepuaiHu xaétaa
KYJIJIallHA ~ KOMIETEHIMSUTApHU ~ Tanad Japakacuaa ypraTuml —Hazapia TYTHIQ/IH.
(Komnerennuss - ¢an OyiiMya draularaH Hazapuil OwinM, amaluii KYHUKMa Ba
MaJliakaJlapuHU KyHJAIWK XaéTuaa Jayd KeJaJuraH aMalliidi Ba Ha3apuil MacaiajapHd
eunmiga ¢organannd, amanuéraa Kynaai omumuaup).[1.] Arap Oy kenTHpwiIraH yCyjiIHU
Krcmutapra Oyncak, OyHUHT xap Oup Oynaru anoxuaa Mypakkad daonust 6ynuo, sxamu 6up
Mypakka0 (QaojusITHH TamKui dTaau. by daommsaTtHUHr y3ura xoc mMyammounapu 6op. by
epla JeKIusIap, aMaluid MallFylnoTiap, CeMUHapIiap, Jiabapatopusi, MYCTaKWI HIILIap,
KOJUIOKBHYM, CHHOBJIAp, UMTHUXOHJAp, YKYBUMHUHT JapclMKIap Ba anabuérnmap OwiiaH
WILIAIA PEHTHHT-CHHOB WIUIApHU Kabu (GaoiusTiap YKyBYM Ba YKUTYBUM Opacuaa jKaMu
Mypakkad KOMIUIEKC MYJOKOTJIapHU BYXyAra kentupanu. by xapaén mypakka® OYymu0,
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Kyna kyn ¢aktopnap Owinan Oornmanran. Hatwka Xam, Oy (akropiapHu MOXUSTUHH
TYLIYHHII Ba LIyHra sipailia Taaoupiap rosap oenrunamra OOFuK.

Cybvexmug 6a obvekmus axmopnap uueuiub, mavium 6a mapOousHu MmaKOUpUHU Xau
Kunaou. MHCOHHUHS UMKOHUAMIAPU VHUHZ MAHMUKULl QuKprawl oapaxcacu, Xamma 6axm
y3eapub mypaou. Yynku 6ynap ncuxonoeux ghakmopaap o6unar O0MUKOup.

Iledacozuk xynoca: maviaum y3 oaouea mMy8oh@akusmiau Y3iaumupud MaKcaouHu Kysou.
Tavium yKysuunaprume guxprauiapu ounan 602muk 6ynean 6apua NCUXonoSuK aKxmopiapHu
UHKOp Kuia oamauou. [emax, mawvium y3 ono0uea y3u yuyH Kylau wapoum sSpamuul 3apyp.
Tavaumoa bapua époam bepysuu 8a xarakum oepysuu axmopiap Xucooea OIuHUUU JIO3UM.

OHOu ncuxonoe 6a MemoOUCMHUHZ MABIUMea EHOaulyeu Xakuoa Oup neua @uKp
kenmupainuk. Ilcuxonoanap unconnu (Qukprawiu) VKye sicapaénuda Gukpiaus Xoramiapu,
onepayusiapu  KU3UKmupuo, 0y dcapaéHnu matioa oOynaxkiapea 0yiubd ypeanuwiaou (Xakam
cuneapu).[2.]

Memooucmaap sca 6y myuwiyHua 6a onepayusiapuu oup 6ymyH «opeanuzmy - cugamuoa
Kapawiaou. Yynku mavaum dscapaénuoa Oy oup 6ymyHoup, ynapuu axcpamub oyimaiiou. by
OP2aHUSMHU CAMAPATU UUIAUIUHU MABMUHAGUL IO3UM.

Tcuxonoenap mavaum sHcapaénuda mypakkao guxpiapuu coooa (nemenmap) oyiaxiapea
oynuwaou. Xap oup oynaxuu ypeanuws Kyaail. /lemax, oapc sxcapaéuu oyraxiapea OyiuHaou.

Memooucm >ca wy oapcnu matioa 6ynaknapuea MyHocabamuu yilawu xepax. Yyeuu
Macanasu evaémeanod, HUMAIApHU VIAANmY, HUMAIap Xakuoa (QUKp opumasnmu 0e2au
CasoNap YHU KUSUKMUPAou.

Ilcuxonoe sca, yKyeuu auHan HUMAHU VIUIAANMUY, KAHOAU MAXAUWL KWWY KUSUKMUPAOU.
Macanan yKysuu macananu wapmuny yKuiow. Yxyeuu macana wapmunu Kanoatl myutyHeauu,
Kanoau xaoyn xuieanu xuzuxmupaou. Cyne numa uwi xunaou? Humanu yiinaiou? Keuuneu
smaniapoa macanianu Kawoau uuwiiauou? Macana ewuwioa ananuz 6a cunmes onepayusnapu
Kaunoau oasxcapunaou? kabu cagoiapaa #cagood uznatiou.

Memooucm mavium dcapaénuoasu coooa HCapacHiapuu éxu y3-y3uoa Mawviym Oyieaw
AHCAPACHIAPHU KYNUHYA XAl OYlean, 0ed Xucoonauou éxu mauiaiou xucobea oimatiou. Amanoa
aca Oy MyXum 6a MAWAKKAmIU MeXHamHu manad xumryeuu oscapaéunapoup. Tabuutiku Oy
mavaumoa kamma poa yunatiou. Ilcuxonoe sca 6ynoail Kuimatiou.

Llynoau kunub, ncuxonoe 8a Memooucm XaMKOPAUKOA UUIAWU MAKCao2a My8oQhuKkoup.
Viumyeuu wiynume yuyn emapiu ncuxono2ux 6unumea s2a 6ynuwiu Kepax. Basugpanaphu yKyeuu
badicapa onuwiu, 8akm OO cemuy, KYLIAHMAAAPOaH QOUOAIAHUAA ONUL, V3TAUMUPULL
oapasxcacu, 6azupanuHe MAMEPUATHUHZS — PUBOCIAHUWL  Oapaxcacy, 0axonaul Me30HU,
pazbamaanmupunt, MyCmaKul UWap, MOMUGAyUs MyamMmoaapy, yiea bepuiean 8asuganapHu
cypaw, 0apcHu MyCmaxkamiawl 8a Xokazonap. Memooucmuune ncuxonoe Ounam XamKopaueu
anbamma 3apyp.[3.]

Tcuxonoe yxysuuea y3 xamocuHu mysamuuwiHu ounuwiea époam oepaou. Keneycuoa 6y
XamoHu MaKpopaamMacIuKKa Xapakam KUIUHU masKuOnauou.

VKUTHIIHY ONTHMAINAIITHPHIIHAHT KyHUIAaTH NKKH ME30HH MaBkKyI:
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1. Xo3upru mapoutaa YKyB Kapa€HUHU ONTHUMAJUIAIITUPUIIHUHT OMPUHYM ME30HU
cudaTuaa Y3IalTHPUIL, TapOusIall, Ba pUBOKIIAHTUPHIL Kapa€HUa Xxap Oup YKyBUMHHUHT
peayl MMKOHMSITH JapaxkacuJard IOTYKJIapHHU KaOyn KWIMHTaH OaxoJjail HopMallapura
MyBO(DUK, KOHUKApJIM 0axo/laH KaM OyIMaraH XoJija XucoOJalIHu OJIUII MyMKHH.

2. Mamrynomiapra Ba yira Bazuda ydyH aXpaTWIraH BakT MebEpura YKyBUM Ba
YKUTYBYM TOMOHUJIAH KaThUN pUOS KUJIMHUIIM VKYB *Kapa€HUHUA ONTHUMAJUIAIITHPUIITHUHT
WKKWHYY ME30HH cudaTua Kapaaaiau.

VKUTHIIHUHT ONTUMANl yCy/unapd 6yiinua onmb GOpHMIraH TaIKHKOTIAp TAXJIHIH
IIYHU KYpPCATAMKH, TYpJU OJUMIIAPHUHT €HIANTYBIApH HATM)KAacula YKUTHUIIHUHT acOCUi
onTUMan yCy/UlapuHU AHHKJIANIa KyWujgard Tyxrtamra kenuHrad: Jlapc OepuiiHu
ONTUMAJUTAIITUPUIIIHUHT OUPUHYM YCYIU YKYBUMJIAPHUHT TabJIUMUM, TapOUsIBUN Ba
PUBOXKJIAHTUPYBYM  BasU(alapuHU KOMIUIEKC pEeXaNAIITUPHUII Ba aHUKJIAIITHPHUII
XHucoOJIaHAIH.

IOxopuna 6aén KuIMHTaH ME30HIApAaH KYpuHUO TypuOauKu, arap Oapua Bazudanap
KOMIUIEKC Tap3uja UIuIaHrad Oyinca, YKyB (aonausTu te3 Ba MyBadpakusaTin yraau. Arap
VKUTYBYH Japc kapaéHuaa ¢pakat TabJIUMHA Makcaara Kynpoxk ybTuoop 0epud, TapOusBuil
Ba PHUBOXJIAHTHUPYBUYM Makcajra 3pTHOOp Oepmaca y XoJjija Japc camapajJopiurd IMact
Oynamu. Makcaiap KOMIUIEKC Mnuiad YuMKWiraH, Oapdya Makcaj Oup BaKTHUHT Y3uja ,
KYIIMMYa BaKT aXpaTWIMAcAaH Xal STUJIUIIA 3apyp. DHT aCOCUHCHU KOMIETEHTIHK SHU
MYHOCHOJIMK TyIITyHUYaJapura Xap KaHaai kaco srasapu Moc OYuI kepak.[4]

®OVIAJTAHUITAH AIABUETJIAP:

1. A.A.bepuxbae V MexayHaponHoil HayuHo-mpaktuuecko — Kondepeniuu,
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60-64 et

2. Xytopckoii, A. B. KirodeBble KOMIIETCHIIMM KaK KOMIIOHGHT JIMYHOCTHO-
OpHUEHTHPOBAHHOW MapaJaurMbl oopa3oBanus / A. B. Xyropckoii // Hapognoe obpa3oBanue.
-2003.- Ne 2. - C. 55-61

3. . AMunoB H.A. Jlnarnoctrka negarorudeckux crnocoOHocreir.M., Boponex, 1997.
— 80 c.

4. A.A.Berikbayev European Journal of Research volume 6 issue 1 2021 pages 3-10
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YMYMMUM YPTA TABJIMUM MAKTABJIAPA IOKOPU CUH®
YKYBUWJIAPUHU XAPBUHN XU3MATI'A TAHEPJIAIIHUHT NEJOTOT'UK
ACOCJIAPH

Mup3aes LllaBkat TypaunodaeBuu
Huszomuti nomuoaza THITY
Xapbuii mavaum gaxyrbmemu Kamma YKUmyeyucu

AHHOTamuA. Makonaoa xapbuii maiépeapaux, xapouil uUyHaiuuwt Oyuuua Ounum
bepuwt 6a wy coa 6yuuua Onuiti mavaum myaccacaiapuea manépoiaul Me3oHIapu aumuo
ymunean. Illynuneoek, jHcucmonull 6a MavHAGUL MAUEPAPAUK MYPAAPU CAHAO YMULSAH.
Xapouii maiiépeapaux yuyH Kumiap cagapoap KUIUHAOU, KUMAAP 0300 SMUTULUU MALIYM
Kununean. bynoan mawkapu, yKysuu manrabanrapuu 6ownaneud O0CKU40an xapout xusmam
VuyH Oapcauk cugpamuoa mauéprab bopunaou.

Kanut cy3nap: Xapouii maiiépeanpnruk, xapouii xusmamu, 8amanHnap8apiux pyxu,
Onuii xapouu mavaum myaccacarapu, xapouil YHEOH, XapOuul xuzmam maunépeapiuu,
Myoogaa sazupnueu, cnopm, yMymmavium mauépeapiux.

Onuit xapOuil TapaMM Myaccacalapura YKHUIIra KHPUII HCTaruHu OwinupraH
bykaponap xapOuil auneinapaa, yMyMTabiIuM MakTa0napuaa, ypra Maxcyc Ba ypra Kaco-
XyHap TabJIUMU Myaccacanapuia, myaodaa UIiapu OolIkapManapu
XY3YpHAaru Mapkasiaapzaa €K MyCTaKuj paBHILa Tal€prapiavukiad yTaguiap.

YakyupuiayBUWIAPDHUHT >KUCMOHMHN TaWE€prapiMrd TabJIMM MYacCaCaJIaApUHUHT YKYB
JacTypilapy JoMpacujia, UIYHUHTJIEK CIOpPT JKaMUATIApM Ba KiyOjapu, JaBoJjall
Myaccacallapy, My10¢aa-cropT COFIOMJIAIITHPHIL JIarepapuia aMaira OMIUPHIaIn.

YakupunyBuwiap OunaH onu0® OopuiaguraH JaBOJAII-COFJIOMIIAINITUPHUIN HIILIAPU
YIApHUHT Typap >Koliapuaa, YKUAII €KW HII >KOWIApHAa COFJIMKHM CakKJIall OpraHjiapu
TOMOHHMJaH  JaBojialll,  JaBOJall-MPOQIIAKTHKa  Ba  JIABOJIAII-COFJIOMIAIITHPUII
Myaccacajapyaa yCMUpJap XOHAaJapuHU TallKW OTraH X0J4a YIOWITHPUIAgd Xamzaa
YTKa3WIaIn.

YakupunyBurIapHu XapOuil Xxu3martra Tai€pari:

e yaKUpyBra Kajap OoLUIaHFUY Tal€prapiuk;

® YAKMPUITYBUMIIAPHUHT XapOui-TeXHUKA MyTaXxacCUCIUKIapH OVitnua taiéprapiury;

e 0TIl XapOuii TabIMM Myaccacaiapura YKHUILITra KUpUILTra Tanéprapiauk;

® KMCMOHUM Tal€PrapiuK, 1aBOJall-COFJIOMIIAIITUPUII UIUIAPH;

® YMyMTAabJIUM Tau€prapiury;

® BaTaHIAPBAPJIMK pyXuJa TapOusiani.

YakupunyBUuiapH XapOuil Xu3matra Taiépiain V36exucTon Pecniybnukacu
Baszupnap MaxkamMacuHUHT yMyMuil paxOapiuru octuja yTkasuinaau. KopakaimorucToH
Pecniybnukacu Basupnap Kenramm, Busostinap, TyMmaHjap, IIaxapiap XOKUMIHMKIapu
YaKUpWIyBUMIIApDHU XapOuil Xu3martra Tal€piaml WOuiapd MOJUSIIAIITHPWIMILN XaMJa
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MOJJIMN-TEXHUKA KUXATHJAH TabMUHIAHMIIMHU aMajra OLIMpajuiIap, YKyB-MOIAMI
0azacuHu Oapno 3tajguiap, OyHAall TalW€prapAMKHUHT TAIIKWI STWIMILIKA Y4yH >KaBoOrap
oynamunap.

YakupunyBUMJIapHU XapOWil Xu3maTra Tal€piallHUHT TAIIKWI STWIMILIKMHU, aMaira
OLUMPWIMIINHU Ba HATMOKAJIAPUHHU HA30paT KUIUMO OOpHIl, YakupyBra Kajgap OOILIaHFUY
Tal€éprapJUKHU yCIyOWi >KMXaTHaH TabMUHJIAII V36ekucTon Pecny6nukacu Mynodaa
Ba3UPJIUTH, IIYHUHTJEK TabJIUM Myaccacajapu OYiraH Ba3sUpJUKIap, JaBjaT KyMHUTaJapH
Ba U0panap TOMOHUJAH amalira OLIUPUIIAIH.

@dykapojgapHUHT XapOWii Ba MYyKOOMJ XM3MaTra 4YaKUPYBUHU YTKa3HIIl Y4yH
Kopakannoructon Pecnybnukacuna, BuiloATiapia, Miaxapjiapia xamjaa TyMmaHiapaa
YaKUPYB KOMHUCCHSJIAPH TY3UJIaaH.

UakupyB KOMHCCHSTAPUHMHT TY3WIMIIM Ba (JAONMAT TapTHOM Y36EKHCTOH
Pecniyonukacu [Ipe3unentu ToMoHuAaH OenrmnaHagud. YakupyB KOMHCCHSUIAPUHUHT
maxcuit tapkubu Kopakannorucron PecnyOnukacu Basupnap Kenramm, sumostiap,
maxapiap Ba TyMaHjap XOKMMIIMKIApM TOMOHMJAH MyAo(daa uIUIapu OpraHjapu Ba
COFJIMKHU CakJjalll OpraHjiapy BaKWUIAPUHUHT andaTTa WIITUPOKH TabMHUHIIAHTAH XO0J1/1a
OenruiaHaaun.

YakupunyBUMJIApHUHT MYyAJaTIM  xapOui xu3matra, cadapOapiuk YaKUpyBU
pe3epBUIard XHU3MaTra YakUpWIMII MYAJATHHM KEUMKTHPHUII TyMaH (IIaxap) 4akupyB
KOMHUCCHUSICHHUHI KapopH acOoCHJA YJIIApHUHI OWIABMM IIApOMTUIAa Kypa, CAIOMaTJINTUIa
Kypa, YKUIITHU JaBOM ITTUPHILH YUyH aMalira OLIMPHIIA]IH.

Kaiicu xoaatinapaa ¢ykaposap xapOuii Xu3MaTra 4YakKMpWINNIAAH 0301
KHJIHHATHIap:

e caJIOMATJIUTUTa Kypa XapOuil Xxu3marra sipokcu3 Je0 TONMIraH YaKupuiIyBuuiap;

® SIKMH KapUHIOLUIapUaaH Oupu (aka-ykacu, ona-CHHIVIMCH) XapOui XU3MaTHU yTall
BaKTHJIa XaJIOK Oynrad €ku BaOT 3TraH YaKUpUITyBUMIIAD;

epyiixaTnan VYTraH OUHUN TalIKWIOTIapJaH Oupuia JUHUK pyTda sracu Oynrad
YaKupUITyBUHIIAP.

XKunouit  xaBoOrapimkka TOPTHITaH, IIYHUHTJIEK CYJIAHTAHIMK  XOJaTd
TyrajulanmMaral €KW CyJ/UIaHTaHJIurd onub Tanutanmarad Qykaposap XxapOuii xu3marra
YaKApUIManaumiap.

Mynodaa unurapu OomkapManapy Xy3ypuaard mapkasziapja WIuiad YUKapHIlngaH
aXpajiral xoJjija XxapOuil-TeXHUKa MyTaxacCUCIUKIAapu Oyiinya Tall€prapauknan yTaétran
YaKUPWJIYBUMJIAPHUHT UII >KOMM Ba ArajularaH JIaBO3UMH, IIYHUHIJIEK ypTaya HII XaKu
yJIapHUHT OyTyH Tall€prapiuk AaBpuja, Wy *Kymiaagad YKyl (MUFUHIAp) YTKa3WIaJurad
’oiira OOpHIll Ba y epJlaH KalTUO KUl AaBpHjia CakJIaHUO KOJaaHu.

®OMJAJTTAHUJITAH AJIABUETJIAP:
1. V3A caiitu
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2. V36exucron Pecny6iukacuuunr Koucruryrmsacu. — T.: V3Gexucron, 2012. 3.
“¥V36exucton PecnybnukacuHUHET Mynodaa TYFpPUCHIArY KOHYHH SHIM Taxpupu”, “Xaik
cy3u”’ razeracuHudr 2001 v 11 mait conm.

UO’K (UDK): 57.086.83

BAKTERIAL ENTOMOPATOGEN PREPARATLARNI AJRATIB OLISH
TEXNOLOGIYASI

F.A.Mustafaqulova — assistent,
O.U.Turg’umboyev, M.I.Mamedova- talabalar.
Andijon gishlog xo jaligi va agrotexnologiyalar institute

Sanoat ishlab chiqarishi bo’yicha ishlab chiqariladigan mikrob preparatlari orasida
bakterial preparatlar keng targalgandir. Ular hashoratga nisbatan verulentligi, atrofdagi flora
va faunaga beziyonligi, zararkunandaga ancha tez ta'sir etishilari jihatidan ajralib turadi.

SHu paytgacha tadqiq qilingan entomopatogen bakteriyalar orasida keng qo’llanilishi
nugtai nazaridan grammusbat bakteriya Bas. thuringiyensis ni keltirib o’tish mumkin. Bu
bakteriya hashorat ichiga kirgandan so’ng, u hashoratni karaxt qilib qo’yadigan sporalar
hosil qilishdan tashqari, o’sish jarayonida qator toksik birikmalar ishlab chiqaradi, bu
birikmalarining bo’lishi  esa, muayyan bakteriyalar negizida ishlab chiqariladigan
preparatlarning samaradorligini oshiradi. Bakteriyalar tomonidan ishlab chigariladigan
toksik preparatlar orasida quyidagi to’rt xil komponentni alohida ko’rsatib o’tish mumkin:

1. Alfa-ekzotoksin, yoki fosfolipaza S-bakteriyalarning o’sayotgan hujayralarini
mahsuloti. Bu fermentning toksik ta'siri hashoratlar to’qimalaridagi almashinmaydigan
fosfolipidlaning  parchalanishini indusirlaydi va bu narsa o0’z navbatida modda
almashinuvini izdan chiqaradi, eng so’nggida esa hashoratning o’limiga olib keladi;

2. Beta-ekzotoksin, yoki termostabil toksin. Bakteriyani o’stirish suyuqligida
hujayravni o’sishiga mos holda yig’iladi. Toksin tarkibiga o’zaro teng nisbatda adenin,
riboza va fosfat kislota kiradi. Beta-kirgandan so’ng, u hashoratni karaxt qilib qo’yadigan
sporalar hosil gilishdan tashqari, o’sish jarayonida qator toksik birikmalar ishlab chigaradi,
bu birikmalarining bo’lishi esa, muayyan bakteriyalar negizida ishlab chiqariladigan
preparatlarning samaradorligini oshiradi. Bakteriyalar tomonidan ishlab chigariladigan
toksik preparatlar orasida quyidagi to’rt xil komponentni alohida ko’rsatib o’tish mumkin:

1. Alfa-ekzotoksin, yoki fosfolipaza S-bakteriyalarning o’sayotgan hujayralarini
mahsuloti. Bu fermentning toksik ta'siri hashoratlar to’qimalaridagi almashinmaydigan
fosfolipidlaning  parchalanishini indusirlaydi va bu narsa o0’z navbatida modda
almashinuvini izdan chiqaradi, eng so’nggida esa hashoratning o’limiga olib keladi;

2. Beta-ekzotoksin, yoki termostabil toksin. Bakteriyani o’stirish suyuqligida
hujayravni o’sishiga mos holda yig’iladi. Toksin tarkibiga o’zaro teng nisbatda adenin,
riboza va fosfat kislota kiradi. Beta-ekzotoksinni nukleotidning riboza va glyukozaning
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allosliza kislotasi bilan birgalikdagi birikmasi deb taxmin gilinadi. Toksinning hashoratga
ko’rsatadigan ta'sir spektri juda keng, aynigsa uning rivojlanishini dastlabki davrida Bas.
thuringiyensis ishlab chigaradigan boshga toksinlarga garaganda uning ta'siri sekinroq
bo’ladi va odatda hashoratning bir rivojlanish davridan boshqasiga o’tishda yuz beradi.
Ko’p to’liq rivojlanish davri : tuxum - lichinka - qurt — g’umbak — kapalak sikliga ega
bo’lgan hashoratlar uchun subletal dozali zaharlanishlar qayd qilingan. Hashoratlarning
rivojlanish bosqichlari bo’yicha olib borilgan tadqiqotlar, beta-ekzotoksinni mutagen
ta'sirga ega ekanligini, u hashoratlarni gen apparatini ishdan chigarishini tastiglaydi;
3.Gamma-ekzotoksin, kam o’rganilgan komponent, hali identifikasiyalanmagan
ferment (yoki fermentlar guruhi). Uning toksikligi ishonchlilik darajasida isbotlanmagan;

4. Sigma-enzotoksin, yoki parasporal endotoksin. Bakteriyani sporalanish jarayonida
spora shakllanadigan gismiga garama-qarshi bo’lgan gismida hosil bo’ladi. Spora hosil
bo’lish jarayonini nihoyasida bu toksin to’g’ri sakkiz qirrali kristall shakliga o’tadi.
Kristallarning sintezi stasionar fazada 3 soatda amalga oshadi. Kristallarning kimyoviy
tarkibida an"anaviy elementlar va aminokislotalar tarkibiga kiruvchi: karbon, azot, vodorod,
kislorod, oltingugurtdan tashgari yana 19 xil element bo’ladi. Kristallar ogsildan tashkil
topgani va har xil shtammlardan olingan preparatlarning aminokislota tarkibi bo’yicha
o’zaro o’xshashligi isbotlangan. Kristalning tuzilmaviy butunligi aftidan ogsilning kremniy
bilan bog’langanligi bilan bog’liq. Kristall ogsilning kimyoviy tabiati jihatidan spora po’sti
ogsiliga o’xshash. Spora po’stida oshigcha miqdorda ogsil hosil bo’lishi natijasida shu
xildagi kristall hosil bo’ladi degan taxmin bor. Bu kristall ogsilning hashoratga ganday
mexanizm orgali ta'sir etishi aniglangan. Hashorat o’lishi uchun kristallar uning
organizmiga Kirishi kerak. Kristallar qurt tomonidan yutilgandan keyin u oziglanmay
qo’yadi. Ko’p xollarda sigma-toksinning birlamchi ta'sir ko’rsatadigan ichak qismi uning
o’rta qismi hisoblanadi. Kristallarga nisbatan reaksiyasiga garab hashoratlarni uch guruhga
bo’lish mumkin:

- umumiy paralich (falaj);

- ichakning o’rta bo’limini paralichi (falaji);

- kristallarga nisbatan moyillikka ega emas, lekin yaxlit preparatga nisbatan sezgirlikni
namoyon giladi.

Ko’p hashoratlar uchinchi guruhga kirib: endotoksin ta'sirida o’lmasdan, balki
sporalarning o’sishi va bakteriyalarning keyingi bosqichda jadal ko’payishi natijasida nobud
bo’ladilar.

ADABIYOTLAR RO’YXATTI:

1. A.SH.Hamraev, B.A.Xasanov, B.A.Sulaymonov, A.G.Kojevnikova. “O’simliklarni
biologik himoya qilish”.Toshkent-2012y. “Fan va texnologiyalar”.

2. R.Artiqgova, S.Murodova. “Qishloq xo’jaligi biotexnologiyasi”. Toshkent-2010y.
“Fan va texnologiyalar”.

3. K.Nasriddinov, A.Mamadaliyev. “Biotexnologiya”. “Xayot”.Andijon-2003y.
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YAXSHILIK VA YOVUZLIKNING ASOTIRLARDA IFODALANISHI

Abdusattorov Ilhom Bahriddinovich
O ‘zbekiston xalqaro islom akademiyasi magistranti

Ma’lumki, dunyoda juda ko‘plab dinlar mavjud bo’lib, ularning e’tiqod asoslari
turlichadir. Dinshunoslik fanida ushbu dinlarni muayyan tarzda tasniflash gabul gilingan:
politeistik (kupxudolik), monoteistik (yakkaxudolik) shular jumlasidandir. Budan tashgari
¢’tiqod asoslaridan yan biri dualizm go‘yasi bo’lib, bu ta’limot olamni yaratilishida ikKi
ibtido gatnashganligi hamda bu dunyo ular o‘rtasida azaliy kurash maydoni ekanligiga
ishonadi. Bu ta’limotga ko‘ra, insonlar ongida dastavval yoru’lik va qorong‘ulik, issiq va
sovuq, hayot va o‘lim, sog‘lik va kasallik kabi tushunchlar paydo bo‘lgan. Keyinchalik bu
tushunchlar ta’sirida dunyodagi barcha yaxshi narsalarni yaxshi ilohlar va barcha
yomonliklarni yovuz devlar yaratgan degan qarashlar paydo bo‘lgan.

Dualizm yorqin namoyon bo‘lgan mavzulardan yana biri — borliq yaratilishida
egizaklar roli hagidagi gadimiy tasavvurlardir. Umuman, dunyoning ikki egizak aka-uka
orasidagi kurash asnosida paydo bo‘lishi haqidagi rivoyatlar ko‘p ibtidoiy elatlarda mavjud
bo‘lib, dunyoning narigi burchagida joylashgan Amerikadagi irokez qabilalari bilan
zardushtiylikda bir xil asosda namoyon bo‘lishini B.Taylor aytib o‘tgan®.

Avesto avval boshida dunyoni fagat ezguliklar majmuyi va mutanosibligi sifatida
tasvirlaydi. Unda yovuzliklar, o‘lim yo‘q, kasalliklar yo‘q. Dunyo azal va abad
porlogliklardan iborat — qorong‘ulik yo‘q, yoz bor, qish yo‘q, ezgu niyat bor, yovuz o'y,
yomonlik haqida o‘ylash yo‘q. Chunki, yovuzlik hali tug‘ulmagan. Rostlik, chinlik bor,
lekin barcha yovuzliklarning bosh manbayi Yolg‘on yo‘q. Imonli inson bor, imonsizlikning
0‘zi ham yo‘q. Zardushtiylikda imonli, e’tiqodi butun va mustahkam gavm artabon, ya’ni
yaratgan borligiga ishongan odam, Haqning qo‘riqchisi deb ataladi.”’.

Zardushtiylik ta’limoti bo‘yicha dunyo ikki qarama-qarshi, o‘zaro dushman qutb
orgali tasvirlanadi. Borlig ezgulik va yovuzlik o‘rtasidagi kurash maydoni deb hisoblanadi.
Dastlab Axura Mazda fagat ezgu borligni yaratgan. Biroq yovuzlikning bosh sababchisi
Axriman barcha ezguliklarning ziddi uchun son-sanogsiz yovuzliklar giyofasida namoyon
bo‘laveradi. Axriman yovuzliklarning umumiy mujassami Avestoda Duruj(Drauga) —
“Yolg‘on” devi sifatida ta’riflanadi. Yolg‘on(Duruj) Arta(Asha) — Haq(Hagigat)ga garama-
qarshi qo‘yiladi. Cheksiz poyonsiz kurashlar oqgibatida Axriman(uning universal qiyofasi
Yolg‘on) yo‘q qilinadi. Haqigat g‘olib chiqib, borligdagi barcha imonlilar
behishtga(jannatga) doxil bo‘ladilar. Avestodagi bu optimistik g‘oya zardushtiylik dinining
ideali hisoblanadi®.

Yovuz asoslar boshida fagat yomonlik haqida o‘ylaydigan Axriman — Axra Maynyu
— Angxramaynyu turadi. U Axura Mazdaning teskarisi. Axriman har bir yaxshilikka

2% Karamatov H. O’zbekistonda moziy e’tiqodlar tarixi. — T.: JIDU, 2008. — B. 32.

2 Zardushtiylik xrestomatiyasi. G.T.Mahmudova, M.M.Is’hogov va boshqalar. — T.: MUMTOZ SO’Z, 2017. - B.10.
> O’rozova R. Zardushtiylikdagi ma’budalarning tarixiy-ijtimoiy tahlili. (Monografiya). — T.: “O’zbekiston milliy
ensiklopediyasi”, 2013. — B. 38.
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garama-garshi yomonlik bilan javob beradi: Arta (hagigat) — Drauga (yolg‘on), Yorug‘lik
(Rauchax) — zimiston (tarik), yaxshilik-yomonlik. Drauga (durug) “yolg‘on” yomonlikni
keltirib chigaruvchi ayol sifatida namoyon bo‘ladi. Axrimanning yovuzliklari qatorida Nasu
o‘lim va yomonlik timsolidir. Axriman jangchilari orasida asosiy rolni devlar o‘ynaydi.
Bular Zardusht inkor etgan gadimiy xudolardir. Masalan, Araska — hasad devi, Zarvan —
qarilik ko‘rinishidagi kasallik, Varena — xirs, Azy — ochko‘zlik, Apausha —qurg‘oqchilk
devi, yana Bushyasta — dangasalik devi bo‘lib, u insonni ezgulik va din yo‘lidagi
harakatlaridan chalg‘itadi, Ayshma — g‘azab devi, u insonni yovuz niyatlarga chorlaydi.
Axriman jangchilari qatoriga zardushtiylik ¢’tiqodiga qarshilar ham kiradi®®,

Zardushtiylikka ko‘ra, ezgu amallar qilish orqali yovuzlikni yengish mumkin. Har bir
zardushtiy hayotini ezgu fikr — xumata, ezgu so‘z — xuxta, ezgu amal — xvartsha asosiga
qurishi hamda yovuz fikr — dujvartshta, yovuz so‘z — dujuxta, yovuz amal — dujmatadan
saglanishi zarur.

Zardushtiylik dini aqidalariga ko‘ra quyosh botgach, yovuz kuchlar ta’siri ostida
golgan zaminda Axriman yaratgan devlar hukmronlik giladi. Ular borligni g‘orat qilish
payida bo‘ladilar. Fagat tong otib, ularning manfur rejasi amalga oshmay qolaveradi. Tun
qorong‘uligi Axriman yaratgan yovuz kuchlarga taalluqli bo‘lganligi uchun yer yuzidagi
suv havzalari ham kechasi devlar xuruji tufayli bug‘lanar emish. “Xurshed yasht” da quyosh
chiqishi bilan ‘“Mazda yaratgan yer balqib”, tirik (ogadigan, ya’ni daryo, ariq, buloq va
jilg‘lar suvi) va o‘lik (ogmaydigan, dengiz va ko‘l) suvlar ham yorilishi aytiladi.
Bizningcha, algovning bu bandida quyosh nurlarining poklash xususiyatiga ega deb
tasavvur qilinishi hagidagi mifologik qarashlar o‘z ifodasini topgan®*.

Zardushtiylik mifologiyasida kun va tun, yorug‘lik va qorong‘ulik o‘rtasidagi kurash
mavzusiga doir ma’lumotlar ham mavjud bo‘lgan. Quyoshning chiqishi kun, yorug‘lik va
ezgulikning g‘alabasini ta’minlagan. Bu mifologik tasavvurlarning o‘zbek folklaridagi epik
ko‘rinishlarini “Kun bilan tun” nomli samoviy afsonada ko‘rish mumkin. Unda aytilishicha,
“dunyoda bir biridan go‘zal, abjir, dovyurak farishtalar ko‘p bo‘lar ekan. Ular yerda ham,
osmonda ham yurib, odamlarga yaxshilik gilib, yomonlarga yomonlik qilishar ekan.
Farishtalar xudoning qudrati bilan hatto hayvonlar, olov, shamol, giyohlar, yulduzlar,
bo‘ron bulut kabilarning ham tiliga tushunib, ularni nazorat qilib turishar emish. Ular
quyoshni zanjirlab osmonga chiqishiga yo‘l qo‘yishmas ekan. Kun zo‘r kuch bilan har kuni
farishtalarning zanjirini uzib chiqar emish, ular hafa bo‘lib, olishgani-olishgan emish.
Farishtalar qanchalik zo‘rlik ko‘rsatib, kunni bog‘lab ushlab turishmasin, baribir u aytgan
vaqtida chiqib, aytgan vaqtida uyquga ketarmish”?.

Markaziy Osiyo va Eron hududlarida gadimgi davrda Zardushtiylik bilan bir vagtda
ilmiy adabiyotda zurvoniylik deb nom olgan yana bir diniy ogim targalgan. Uning bosh
xudosi Zurvon.

M.N.Volfning ma’lumotlariga ko‘ra, ba’zi arxeologok ma’lumotlar zurvoniylik er.
avv. V asrdan ham ilgari paydo bo‘lganligini tasdiqlasa, nasroniy, arman va suriyalik

2 Markaziy Osiyo dinlari tarixi. Yovqochev SH., Is’hogov M. va boshqalar. — T.: TDSHI, 2006. — B. 42.
** Ishmuratov M. “Avesto”da mifologik gatlam (tabiat kultlari asosida). Diss. 2002. — B. 32.
% Asotirlar va rivoyatlar. To’plab, nashrga tayyorlovchilar: M. Muradov va M.Shayxova. — Toshkent, 1991. — B. 4.
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mualliflarning asarlarida uchraydigan to‘liq bo‘lmagan (fragmentar) ma’lumotlar miloddan
keyingi davrga tegishlidir.

Ushbu muallifning fikriga ko‘ra, zurvoniylik — shartli ravishda Eron falsafasiga
tegishli bo‘lgan zurvoniylik materializmi (arab manbalarida ‘“daxriylar”) va moniylik
ta’limotiga asos bo‘lib xizmat qilgan. Bunga ko‘ra, zurvoniylikning ravnaq topishi ancha
keyingi davrlarga, ya’ni Sosoniylar sulolasi hukmronligi davri eramizning III asriga to‘g‘ri
keladi.

Zurvoniylikni belgilovchi jihatlarga quyidagilar Kkiradi: 1) Axura Mazda va
Axrimanlarning vaqt xudosi Zurvondan kelib chigishi; 2) Zurvonning egizaklarga nisbatan
bir xil, xolisona munosabatda ekanligi; 3) egizaklarning kuch-qudrat va bilimdonlikda
tengligi; 4) Axriman aqgl va kuch-qudratga egaligi sababli unga bir necha yil olamning
hukmdori bo‘lichiga ijozat berilganligi; 5) vaqt va taqdir hukmining qat’iyligi; 6) insonning
ezgulik va yovuzlik tomonini tanlash vositasida o‘z taqdirini hal qilishining behudaligi.
Bulardan ko‘rinib turubdiki, zurvoniylik zardushtiylik ta’limotiga butunlay garama-garshi
turadi.

Shunday qilib, zurvoniylik ta’limoti asosida ham arxaik, qadimgi xalqlar o‘rtasida
tarqalgan egizaklar haqidagi afsonalar yotadi. Bu afsonaga ko‘ra, xudo tomonidan
yaratilgan egizak aka-ukalar qorindayoq bir-biriga dushman bo‘ladi. Ulardan biri yaxshi va
foydali narsalar bilan, ikkinchisi barcha turdagi yovuzlik va yomon narsalar bilan bo‘liq
bo‘ladi. Aka-ukalar o‘rtasida nizo chigqandan so‘ng, yovuzlik timsoli bo‘lgani osmonga
chiqib ketadi. Zurvoniylikda bu afsona quyidagicha berilgan: Zurvon o‘g‘il — Yaratuvchi-
xudo tug‘ishga garor qiladi va buni amalga oshirish magsadida taqdirga qurbonlik qiladi.
O‘g‘il tug‘ulavermaganidan keyin, qurbonlikdan foyda bo‘lmadi deb shubha qiladi. Bu
shubhasidan uning ichida Axura Mazda bilan birga Axriman vujudga keladi. Zurvon olam
ustidan hukmronlikni birinchi tu’g‘ulgan bolaga, mo‘ljali bo‘yicha Axura Mazdaga berishga
qaror qiladi. Aksiga olib, “Taqdirga tan bermasdan”, birinchi bo‘lib Axriman tug‘uladi.
Zurvon so‘zining ustidan chiqib, Axrimanga to‘qqiz ming yil olam ustidan hukmronlik
qilishni marhamat qiladi, undan so‘ng u yo‘q bo‘lib ketib, o‘rniga Axura Mazda keladi.
Lekin zurvoniylik ta’limotiga ko‘ra, Zurvon o‘tmishda ham, hozir va kelajakda ham abadiy
bosh iloh bo‘lib qoladi®.

Yugorida keltirilgan ma’lumotlarga asosanlangan holda xulosa gilish mumkinki,
yaxshilik va yovuzlik o‘rtasidagi azaliy kurash qadim zamonlardan boshlab, ko‘plab
xalglarning dininy e’tiqodida o‘z aksini topgan. Bu e’tiqodiy garashlar davrlar o‘tishi hamda
insonlarning dunyoni anglash borasidagi tushunchalarining o‘zgaraib borishi natijasida,
yaxshi va yomon kuchlar afsonaviy ertaklar shaklida bugungi kungacha saglanib kelmoqda.

® Mahmudova G., Arifxanova S. Zardushtiylik falsafasi — T.: Noshir, 2014. — B. 24-26.
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BOSHLANG'ICH SINF DARS JARAYONLARINI INNOVATSION
METODLAR ORQALI TASHKIL ETISH SAMARALARI

Adilova Muattar Abduxalilovna
O'rta Chirchiq tumani 72-1DUMning
boshlang'ich sinf o'gituvchisi

Annotatsiya: Maqgolada boshlang'ich sinf o'quvchining dars mashg'ulotlarini
pedagogik, psixologik yondashuvlarga asoslangan holda tashkil etish va o'quvchining
har bir dars davomida egallashi lozim bo'lgan bilimlar hajmini, o'zida hosil giladigan
ko'nikma va malakalarni oldindan belgilab olish o'ta  muhimligi haqgida fikr-
mulohazalar kiritilgan.

Kalit so'zlar: standart, pedagogik texologiya, o'quv dasturi.

O'quvchiga bilim berish, har bir dars mazmunini boyitish, gizigarli
mashg'ulotlarni dars jarayoniga singdirishni talab gqiladi. Ruhshunoslarning
aniglashicha, boshlang'ich sinf o'gituvchilari o'gituvchining oddiy tushuntirishi
orgali egallab olgan ma'lumotlarga garaganda turli xil ruhiy kechinmalar orqali
o'zlari mulohaza yuritib, mustaqgil bajargan ishlari vositasida o'zlashtirilgan
bilimlarini uzoq esda saqlab qoladilar. Chunki o'quvchi mustagil mashqlarni
bajarishda faoliyat ko'rsatib, ilgari olgan bilimlariga tayangan holda ko'plab o'quv
materiallarini hayolidan o'tkazadi. O'xshash hodisalarni taggoslaydi. O'zicha
mulohaza yuritib mustagil hukm chiqgaradi. O'qgituvchilarning tayyor holda bergan
ma'lumotida esa o'quvchi fikrlash faoliyati to'la ishga kirishmasdan to'g'ri javobni
o'zlashtirib oladi. O'xshash hodisalarga duch kelishi bilan o'gituvchi bergan bilimni
amaliyotga tagbiq qilishda giynalib goladi. Davlat ta'lim standarti va amaldagi maktab
dasturlarida o'quvchi egallashi lozim bo'lgan materiallar ancha murakkab bo'lib,
bolalarning bu bilimlarni bosgichma - bosgich egallab olishlarini, kengaytirib va
rivojlantirib borishlarini taqozo etadi.

Bugungi Davlat ta'lim standarti va ta'lim tizimi biz boshlang'ich sinf
o'gituvchilari oldiga o'ta mas'uliyatli vazifalar yuklamoqda. O'gituvchi har bir
o'tilayotgan darsga ijodiy yondashishi, mashg'ulotlarni ilg'or pedagogik
texnologiyalar asosida qurishi, darsning har bir dagigasidan unumli foydalanishi
zarur. Mashg'ulotlarni shunday tashkil etish kerakki, o'quvchi har bir dars davomida
egallashi lozim bo'lgan bilimlar hajmini, o'zida hosil giladigan ko'nikma va
malakalarni oldindan belgilab olishi lozim. Bu 0'z navbatida o'quvchining
mashg'ulotlarga anig maqgsad bilan gatnashishini taqozo qiladi. Chunki o'quvchi
darsning oxirida belgilangan magsadga erishganligini bilish imkoniyatiga ega bo'lishi
zarur.

Albatta, boshlangich sinf o'quvchisiga bilim berish, har bir dars mazmunini
boyitish, gizigarli mashg'ulotlarni dars jarayoniga singdirishni talab giladi. Bunda
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ogituvchining dars uchun oildindan puxta tayyorgarlik korishi va darsda
foydalanidigan usullari bolalarning mustagil ishlashiga garatilishi zarurdir.

Maktab bola hayotida juda muhim o'rin turadi. Shu davrda u atrof-muhit,
jamiyat va kishilar mehnati, maktab-maorif haqgidagi bilimlarni egallaydi. Kecha
o'yin bilan band bo'lib, erkin faoliyat ko'rsatib yurgan bolaning birdan maktabning
ichki gonun-qoidalariga moslashishi, belgilangan tartib asosida mashg'ulotlarga o'z
vaqtida gatnashishi oson kechmaydi. Shu tufayli kichik maktab yoshidagi bolalar
o'yin bilan bog'liq darslarda juda faol gatnashadi. Biz o'gituvchilar buni hisobga olib,
darslarga o'yin elementlarini Kkiritishimiz va undan ta'lim-tarbiyaviy maqgsadlarda
samarali foydalanishimiz lozim.

Bugun maktabga ilk bor gadam go'ygan o'quvchining kechagi mashg'uloti o'yin
edi. Bolada boshlang'ich sinflarda o'rganiladigan materiallarni o'zlashtirib olishga
yordam beradigan epchillik, hozirjavoblik, vogealarni bir-biriga taggoslash, sinchkovlik
kabi ijobiy xislatlarning shakllanish davri bo'ladi. Boshlang'ich sinf o'quvchilariga
mo'ljallangan bilimlarning o'zlashtirib olinishiga erishish uchun ana shularga
tayanish va uni parvarish gila borish lozim. Bu o'rinda zamonaviy pedagogik
texnologiyalarning o'rni va ahamiyati juda kattadir. "Tasavvur qgiling, bola ma'lum
amaliy va ruhiy tayyorgarlikdan keyin maktab o'quvchisi bo'ladi. Uning vazifasi
o'zgaradi. Bir kecha - kunduzda o'rtacha 4 soat ta'lim oladi. Kechagi o'yingaroq bola
bugun 40-45 dagiga davomida diqgqgatini bir joyga joylab, o'qituvchi bilan mulogatda
bo'ladi. O'quv axborotini gabul giladi va idrok etadi. Ana shu vaqgtda o'gituvchi
logayd, mas'uliyatsizlik gilsa, uning bu holati ota-onalarning holati bilan hamohang
bo'lib golsa, ota-ona ham yordam berishdan ojiz, nazorat qgilishga "vaqti yo'q" bo'lsa,
o'sha o'quvchilar bo'sh o'zlashtiruvchi, tartibsiz yomon o'quvchilarga aylanadilar.
O'z kasbining mohir ustasi bo'lgan fidokor o'qgituvchi ana shu paytda o'quvchilarni
go'lga oladi, ularning mehrini, ishonchini gozonadi: o'quv mashg'ulotlariga qizigish
uyg'otadi.

Xulosa o'rnida shuni aytish mumkinki, davlatimiz tomonidan ta'lim tizimini
takomillashtirishga bo'lgan e'tibor, bu ulug' xalgimiz, kelajagimiz va ertangi
kunimizga bo'lgan e'tibordir. Kelajagimiz vorislari bo'lgan yosh avlodning
mustahkam bilim olishlari, olgan bilimlarini kundalik faoliyatda go'llay olishlariga,
komil insonlar bo'lib voyaga yetishlariga imkoniyatlar yaratishimiz, ta'lim tizimiga
bo'lgan e'tiborning yaggol namunasidir. Bu esa buyuk kelajagimizga bo'lgan ishonch
garovidir.
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TASHKILOTDA KORPORATIV MADANIYAT TUSHUNCHASI,
MOHIYATI VA ROLI

Aminjonov Firdavs Abdulahatovich
O zbekiston Milliy Universiteti Igtisodiyot fakulteti 2- kurs magistri

Tashkilot menejmenti bo'yicha mutaxassislarning fikriga ko'ra, tashkilotlar, millatlar
singari, 0'z madaniyatiga ega. Korporativ madaniyatni yaratish jarayoni, birinchi navbatda,
tashkilot uchun magbul bo'lgan, ammo ustuvor bo'lmagan qadriyatlar asosida
xodimlarning xulg-atvorini tartibga solish qobiliyati uchun gizigdir va ba'zan jamiyatda
hukmron bo'lgan gadriyatlardan chetga chigadi.

Zamonaviy adabiyotda "korporativ madaniyat” tushunchasining bir nechta ta'riflari
mavjud. Tashkiliy va huquqiy fanlarning boshga ko'plab atamalari singari, bu bitta izohga
ega emas. Zamonaviy o'quv va ilmiy adabiyotlarda "korporativ madaniyat" ning 50 ga
yaqin tushunchalari mavjud. Eng keng targalganini ko'rib chiqging:

Korporativ madaniyat - bu kompaniyaga xos bo'lgan moddiy va ma'naviy
gadriyatlar, namoyon bo'lishlar tizimi, o'ziga xosligini va ijtimoiy va moddiy muhitda
0'zini va boshgalarni idrok etishini aks ettiruvchi, o'zini tutish, o'zaro munosabat, 0'zini va
atrofni idrok etish.

Korporativ madaniyat - bu ma'lum bir tadbirkorlik faoliyati doirasida amalga
oshiriladigan munosabatlar, o'zaro munosabatlar va munosabatlarning o'ziga xos tizimi,
muayyan tashkilot uchun xos bo'lgan biznesni tashkil etish va o'tkazish usuli.

Korporativ madaniyat - bu kompaniyadagi har bir kishiga butun yo'nalishda harakat
qgilish imkonini beradigan printsiplar, urf-odatlar va gadriyatlar tizimi.

Korporativ madaniyat - bu tashkilot a'zolari tomonidan gabul gilingan va tashkilot
tomonidan e'lon gilingan gadriyatlarda ifodalangan, odamlarga o'z xatti-harakatlari va
harakatlariga ko'rsatma beradigan eng muhim goidalar to'plami.

Korporativ madaniyat - bu tashkilotning o0'ziga xos umumiy psixologiyasi.

Korxona madaniyati - bu tashkilotning barcha a'zolari tomonidan gabul gilinadigan
taxminlar, e'tigodlar, gadriyatlar va normalar to'plami.

Korporativ madaniyat - bu muayyan tashkilotning barcha a'zolari tomonidan
tasdiglanmagan va tashkilotning ko'pchilik tomonidan gabul gilinadigan xulg-atvorning
umumiy doirasini belgilab beruvchi murakkab taxminlar to'plami. U o'zini boshgarish
falsafasi va mafkurasida, gqiymat yo'nalishlari, e'tigodlar, taxminlar, xulg-atvor
standartlarida namoyon bo'ladi. Insonning hatti-harakatlarini tartibga soladi va tanqidiy
vaziyatlarda uning xatti-harakatlarini oldindan aniglashga imkon beradi.

Korporativ madaniyat - bu guruh tomonidan baholanadigan g'oyalar, gizigishlar va
gadriyatlar. Bunga tajriba, ko'nikma, an'analar, mulogot va qarorlarni gabul qilish
jarayonlari, afsonalar, qo'rquvlar, umidlar, orzu va umidlar va siz yoki sizning
xodimlaringiz hagigatan ham boshdan kechirgan narsalar kiradi. Sizning tashkilotchilik
madaniyati - bu odamlarning yaxshi bajarilgan ish bilan ganday bog'ligligi, shuningdek,
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asbob-uskunalar va xodimlarning birgalikda ishlashiga imkon beradigan narsa. Bu ushlab
turadigan elim, bu yumshatadigan moy ... Shu sababli odamlar kompaniya ichida turli xil
faoliyat bilan shug'ullanishadi. Shunday qilib, kompaniyaning ba'zi gismlari uning boshqga
gismlarini ganday ko'rishlari va ushbu qarash natijasida har bir bo'lim o'zlari uchun
ganday xatti-harakat shakllarini tanlashi. U o'zini devordagi hazil va multfilmlarda
ochigchasiga namoyon giladi yoki o'zini befarg goldiradi va fagat o'ziga tegishli deb e'lon
gilinadi. Bu hamma biladigan narsadir, ehtimol, fagat rahbardan tashgari.

Korporativ madaniyat tushunchasi.

"Korporativ madaniyat" tushunchasi rivojlangan mamlakatlarning kundalik hayotiga
o'tgan asrning vyigirmanchi vyillarida, yirik firmalar va Kkorporatsiyalar o'rtasidagi
munosabatlarni tartibga solish, shuningdek, ularning igtisodiy, savdo va sanoat alogalari
infratuzilmasidagi o'rnini tan olish zarurati tug'ilganda kirib keldi.

Zamonaviy biznesda korporativ madaniyat - bu kompaniyaning muvaffaqgiyatining
muhim sharti, uning jadal rivojlanishining asosi, samaradorlikni oshirish istagining o'ziga
xos kafolati.

Korporativ (tashkiliy) madaniyatni tashkilotning barcha a'zolari tomonidan
baholangan asosiy gadriyatlar, e'tiqodlar, aytilmagan shartnomalar va normalar to'plami
sifatida aniglash mumkin. Bu umumiy gadriyatlar va tashqi va ichki muammolarni hal
gilish uchun ma'lum bo'lgan kompaniyada nima va ganday amalga oshirilayotganligi
to'g'risida taxminlar tizimidir. Bu kompaniyaga omon qolish, ragobatni yutish, yangi
bozorlarni zabt etish va muvaffagiyatli o'sishga yordam beradi. Korporativ madaniyat
yuqoridan magqgsadli ravishda vyaratilishi mumkin, ammo u ham o0'z-o'zidan, turli xil
tuzilmalarning turli elementlaridan, xodimlar, menejerlar va quyi bo'g'inlar, korporatsiya
ishchisiga aylangan turli odamlar o'rtasidagi insoniy munosabatlardan shakllanishi
mumeKkin.
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THE IMPORTANCE OF VIDEOS AS ICT TOOL IN LANGUAGE LEARNING
FOR DEVELOPING LISTENING SKILL.

Murodova Sevara Zoir gizi
Uz SWLU student of Master's Department, 2- course
Supervisor: Salimova Nozima Mirsobitovna

Annotation:The aim of this paper is to show the necessity of video materials in
listening skill language teaching, learning and to clarify the challenging situations faced by
these technologies usage and to find appropriate solutions to these difficulties.

Anotatsiya:Ushbu magqgola tilini o’rgatishda va o’rganishda multimedia
texnologiyalari orqali tinglab tushunish mahoratini oshirishdagi ahamiyati va shuningdek
video materiallardan foydalanishning samarali jihatlarini yoritib berishdan iboratdir.

Key Words: English language teaching, multimedia technology, traditional teaching,
interactive classroom, communicative language teaching, audio-visual material.

Kalit so’zlar: ingliztilini o’qgitish, multimedia texnologiyasi,an’anaviy o qitish,
interaktiv sinf, kommunikativ til o qitish,eshitish-ko rishga moljallangan material.

Nowadays learning foreign languages, especially English is spreading rapidly through
the world. Today in every sphere technology (video-based learning) is demanding in our
life, technology plays a great role such as trade, financial system as well as teaching and
learning. Learning or teaching English with the help of technology in listening skill generate
profitable results in education. When it comes to teaching English by technology, we should
deal with innovative tools, which include multimedia. Videos are an essential part of
listening skill in teaching and learning language. We are likely to find it in the higher
education as much as in the first year students. For instance, internet videos involves various
utilization which has a vital important role and great potential in educational life. It is
widely used in language learning all over the world. Although, the technology use in
secondary or foreign language learning has brought certain advantages.

Multimedia is the combination of numerous digital media types such as audio, video
images, presentation to provide the audience with information. Traditional methods have
not identified the proper ways of teaching students and interactive results. Many universities
are selecting traditional listening exercises as an interactive method and we may have a
chance to check students’ predicting, critical thinking and analytical thinking during
listening exercises. We can use multimedia technology as an innovative teaching and
learning tool in a traditional listening exercises by giving opportunity of training in this skill
to the students. In this method we can create an environment to a teacher and student, and
video materials which can impact the process of teaching sufficiently. However, in
traditional teaching there is the combination of a teacher and student and this causes only
teacher centered environment however in traditional listening exercises there will be learner
— centered environment.
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The teacher uses video materials to clarify the contents of the material. It helps the
students to predict missing words in a more meaningful way, using various multimedia
elements. By using video elements into the project the students can learn or understand
language easily it includes that students may be more motivated to pay attention to the
information which is presented by videos.

Multimedia technology teaching increases students’ critical and positive thinking and
communicative skills in practice. In addition, the multimedia courseware can provide
students with plentiful information, abundant content and real life materials. Video
materials and movies significantly contribute to understanding of another society and
mentality. Video materials demonstrate students how people behave in the culture whose
language they are learning by bringing into the classroom various communicative situations.
“Watching video materials in class should not just be a passive action. The tasks in which
the teacher should involve the students should include the four skills: reading, writing,
speaking and listening. Additionally, some scholars point out that “Internet, with its
multimedia capability and interactive functions, as an eye-catching medium to conduct
instruction”, while  student doing exercises encouragement, actual language, and
international realization as reasons for its use in language learning. According to Paulsen
(2001), the effective use of video materials might offer positive spin-offs for learners much
the same as if they were engrossed in the language and culture while studying abroad. Two
significant reasons cited for such positive presentation are genuineness and motivation

This paper looks at the concepts of authenticity and student motivation and how they
may possibly be incorporated and enhanced by using video materials as supplementary
material in listening skill into the classroom in contemporary, engaging and productive
ways. There are lot of documentaries, educational films, interviews and sites containing
several material created and posted by people all over the world to talk to their ideas and
attitude, and permit for interaction with others through the commenting feature. Thus,
YouTube has the potential to connect learners with authentic English input through what is
quite possibly already a part of their life experience. Videos of all kinds, as mentioned, are
one readily available source of authentic pop culture material. Encouraging students to
interact in an educational capacity with popular culture through English language video
clips may act as a motivating factor for students wishing to further develop their language
skills as they endeavor to gain a deeper

Understanding of content they willingly access online. Moreover, it is also available
for students to engage in outside of class in some form of student-centered, self-directed
learning. According to W. Rivers, many media and many styles of visual presentation are
useful for the language learner. That is to say “all audiovisual materials have positive
contributions to language learning as long as they are used at the right time, in the right
place. In language learning and teaching process, learners use their eyes as well as their
ears; but their eyes are basic in (p.330-340)” Moreover, distinctive exercises around
vocabulary and grammar usage, students may be asked to write, present, or debate in
English on topics, plot details, or even characters. Two minutes of presenting video material
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being that a news release or an ad, can provide an hour of classroom work, or it can be used
to introduce a range of activities and exercises. As we know that deficiencies in vocabulary
can make even a simple task very difficult for students.

All in all, as we know the beneficial features of video materials in teaching listening.
However, we should eliminate the challenges so as not to limit the access of utilizing
modern technologies and it is clear that 21% century is the time of technology. In order to
avoid some problems during using innovations, teachers should organize the lesson by using
video materials which give a chance to keep motivation during listening exercises.
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BIOLOGIYANI O‘QITISHDA O'QUVCHILARNING BILISH FAOLIYATINI
TASHKIL ETISH VA BOSHQARISH YO'LLARI.

Aslonova Sarvinoz Orif gizi
Navoiy viloyat Navoiy shahr 7 —umumiy o ’rta ta’lim maktabi
Biologiya o’qituvchisi

Annotatsiya: Biologiya darslarida o'quvchilarning bilish faoliyati yalpi o'gitishni
individual va kichik guruhlarda ishlash shakllari bilan uyg'unlashtirilganda juda yuqori
samara beradi.

Kalit so’zlar: Aqgliy hujum, didaktik o'yinlar, tagdimot, individual, rivojlantiruvchi,
ta’limiy, tarbiyaviy, organik olam, ta’lim mazmuni, metod.

Ta’lim jarayonida o‘quvchi o'qituvchining bevosita rahbarligida, ta’lim mazmuni,
metodlari, vositalari va shakllari yordamida organik olamning gonuniyatlari, hodisa va
vogealarning mohiyati, o'ziga xos xususiyatlarini o'rganadi va bilim, ko'nikma hamda
malakalarni egallaydi. Bundan ko'rinib turibdiki, o'quvchilar uchun o'quv jarayoni bilish
jarayoni, uning faoliyati esa bilish faoliyatidir. O'qituvchi ta’lim jarayonida o'quvchilarning
bilish faoliyatini tashkil etadi, boshgaradi, nazorat giladi, baholaydi va o'gitishdan ko'zda
tutilgan ta’limiy, tarbiyaviy va rivojlantiruvchi maqgsadlami amalga oshirish orqali
shaxsning har tomonlama rivojlanishiga zamin yaratadi. O'qituvchi uchun ta’lim jarayoni
o'quvchilarning faoliyati bilan uzviy bog'langan va mazkur jarayonni tahlil giladigan,
umumlashtirib, tegishli hollarda o'zgartirishlar kiritadigan ish jarayoni, kasbiy pedagogik
faoliyati sanaladi. Darsda o'quvchilarning bilish faoliyati va o'gituvchining pedagogik
faoliyati bir-biriga uyg'un ravishda tashkil etilgandagina o'gitishdan ko'zda tutilgan
magsadlarga erishish mumkin. O'quvchilarning bilish faoliyatini tashkil etish va boshgarish
dars strukturasining asosini tashkil etadi. Shu sababli bu masalani chuqurrog o'rganish
magsadga muvofiq. Biologiyani o'gitishda o'quvchilarning bilish faoliyatini individual
tarzda tashkil etish asosan darsdan va sinfdan tashqgari ishlarda ham foydalaniladi. Masalan,
o'quvchilarning uy vazifasini bajarishida ularga tafovutlab yondashish imkoniyatlari
mavjud. O'quvchilarga muayyan mavzular bo'yicha kuzatish va tajribalar o'tkazish, ma’ruza
va referatlar va turli mavzularda o'tkaziladigan tanlovlar uchun materiallar tayyorlash shular
jumlasidandir. Ta’lim-tarbiya jarayonida darsda o'rganiladigan mavzuning mazmuni
e’tiborga olingan holda darsda o'quvchilarning kichik guruhlarda mustagil ishlashi, o'quv
bahslar tashkil etish, agliy hujum, didaktik o'yinlar, taqdimot, 0'z-0'zini baholash, tashrif
kabilardan foydalanish, masala va mashglar yechishni yo'lga qo'yish o'gituvchining diggat
markazida bo'lmog'i lozim. O'quvchilarning bilish faoliyati kichik guruhlarda tashkil etish
quyidagi bosqichlarni oz ichiga oladi: * darsda vujudga keltirilgan muammoli vaziyatlarni
hal etish yo'llarini belgilash; ¢ o'quv topshiriglarining didaktik magsadi, bajariladigan
topshiriglar bilan tanishish; ¢ kichik guruh a’zolari bilan hamkorlikda magsadni amalga
oshirish yo'llarini loyihalash, mustaqil ishlami tashkil etish; ¢ o'rganilayotgan obyektni awal
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o'rganilgan obyektlar bilan taqqoslash; ¢ natijalarni loyihalash va uning maqgsadga
muvofiqligini tekshirish; ¢ natijani tahlil qilish, tegishli hollarda unga o'zgartirishlar kiritish.
Biologiyani o'gitishda hamkorlikda o'qitish texnologiyasining barcha metodlaridan, modulli
ta’lim texnologiyasining o'quvchilarning kichik guruhlarda ishlashiga mo'ljallangan modul
dasturlaridan foydalanish shular jumlasiga kiradi. Hamkorlikda o'gitishning kichik
guruhlarda o'qitish metodida yalpi o'qitish kichik guruhlar bilan, «arra» metodida esa,
o'quvchilami awal individual tarzda, so'ngra kichik guruhlarda o'gitish uyg'unlashtiriladi.
Biologiya darslarida o'rganilayotgan mavzuning didaktik maqgsadi, vazifalari, mazmunidan
kelib chiggan holda o'quvchilarning bilish faoliyati individual, kichik guruhlarda va yalpi
holda tashkil etish shakllaridan o'z o'rnida va samaraii foydalanish tavsiya etiladi. Shunday
qgilib, o'quvchilarning bilish faoliyatini tashkil etish va boshgarish, mazkur faoliyatni
magsadga muvofiq tashkil etish, uni loyihalash, magsadni amalga oshirish yo'llarini
belgilash, olingan natijani tahlil gilish va baholash bosgichlaridan iborat bo'ladi. Hozirgi
zamon ta’lim-tarbiya jarayonida o'z hukmronligini saqlab kelayotgan an’anaviy ta’lim,
o'quvchilami yalpi o'gitishni va o'quvchilaming bilish faoliyati passiv tinglovchi sifatida
tashkil etishni nazarda tutadi. O'qitish ishlarini tashkil etishda o'rta saviyali o'quvchi nazarda
tutiladi, o'quvchilarning mustagqilligi e’tibordan chetda qoladi, o'quv faoliyati o'gituvchi
tomonidan boshqgariladi. Shu sababli o'quvchilami o'z o'quv faoliyatining to'lagonli
subyektiga  aylantirish, pedagogik  munosabatlarni insonparvarlashtirish ~ va
demokratlashtirish, o'qitish samaradorligini orttirish maqsadida biologiyani 0o'gitish
jarayoniga zamonaviy pedagogik texnologiyalarni qo'llash zarurati tug'ildi. Biologiyani
o'rganishda o'quvchilarning bilish faoliyatini faollashtirish uchun darsning o'quvchilarning
o'tgan mavzu Yyuzasidan o'zlashtirgan bilim, ko'nikma va malakalarini aniglash, ulami
tizimlashtirish, yangi mavzu yuzasidan o'zlashtirilgan bilim, ko'nikma va malakalami
nazorat qilish va baholash, shuningdek, yangi mavzuni o'rganish jarayonida lokal
texnologiyalardan foydalanish magsadga muvofig.

FOYDALANILGAN ADABIYOTLAR RO’YXATI:

4. ]J.0. Tolipova, A.T. G'ofurov. Biologiya ta’limi texnologiyalari. — T.: O'gituvchi,
2002

5. Azimov va boshqgalar. Biologiya. Metodik go'llanma. — T.:, Abu Ali ibn Sino
nomidagi Tibbiyot nashriyoti. 2002

6. www.ziyouz.com
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BOSHLANG‘ICH TA’LIMDA ZAMONAVIY INNOVATSION TA’LIM
TEXNOLOGIYALARIDAN FOYDALANISH AFZALLIKLARI

Atajanova Umida
Qoragalpog'iston Respublikasi, Nukus shahri
38-sonli maktabning boshlang'ich sinf o'qituvchisi

Annotatsiya: Ushbu maqgolada boshlang‘ich ta’limda  innovatsion  ta’lim
texnologiyalaridan foydalanish orgali dars samaradorligini oshirish yo ‘llari yoritilgan.

Kalit so‘zlar: Innovatsion texnologiyalar, pedagogik texnologiyalar, axborot
texnologiyalar,  “Tushunchalar tahlili”,  “Charxpalak”,  “Zinama-zina”  “O zim
tekshiraman”, “Bo ‘lishi mumkin emas”, “Ortigchasini top”, “Juftini top” metodlari.

Insoniyat jamiyatining hozirgi zamon rivojlanish darajasi mustaqil respublikamiz
ijtimoiy hayotining barcha sohalarida amalga oshirilayotgan tub o‘zgarishlarda oz aksini
topmoqda.

Mamlakatimizda ta’lim oluvchi-yoshlarning ijodiy g‘oyalarini har tomonlama qo‘llab-
quvvatlash hamda rag‘batlantirish magsadida keng ko‘lamli islohotlar olib borilmogda.
xususan, yoshlarning ilmiy-tadgiqot va innovatsiya faoliyatini rivojlantirish magsadida
Vazirlar Mahkamasining 2018 vyil 8 dekabrdagi “xalq ta’limi tizimida ta’lim sifatini
baholash sohasidagi xalgaro tadgigotlarni tashkil etish chora-tadbirlari to‘g‘risida”gi 997-
sonli qarori qabul qilindi. Mazkur qaror ijrosini ta’minlash magsadida O°‘zbekiston
Respublikasi Vazirlar Mahkamasi huzuridagi Ta’lim sifatini nazorat qilish davlat
inspeksiyasi, xalq ta’limi vazirligi, Tashqi ishlar vazirligi hamda Moliya vazirligining
xalgaro baholash dasturlari bo‘yicha xalqaro tadqiqotlarni tashkil etishi belgilandi.

Darhagqiqat, boshlang‘ich ta’limda bola shaxsining aqgli, dunyogarashi, savodxonligi,
mantiqiy tafakkuri, og‘zaki va yozma nutq ko‘nikmalari rivojlanadi. Aynigsa, o‘qish
darslarida bola borlig, atrof-muhit bilan tanishadi, yaxshini yomondan ajratishni anglaydi,
vatan tuyg‘usini his qiladi. Ko‘rganini va o‘qiganini gayta hikoyalash ko‘nikmasi
shakllanadi.

Boshlang‘ich sinf o‘quvchilarining giziquvchanligi va bilishga bo‘lgan ehtiyojini
hisobga olgan holda pedagogik va axborot texnologiyalaridan darslarda samarali
foydalanish bugungikun pedagoglaridan zamon bilan hamnafas bo‘lishni talab giladi.

Boshlang‘ich sinflarda innovatsion texnologiyalardan foydalanish orqali o‘quvchilarni
darsdagi faolligiga erishilinadi, dars mazmuni o‘quvchilarga tushunarli tilda bayon etiladi.

Bu borada “Tushunchalar tahlili”, “Charxpalak”, “Zinama-zina” singari metodlar bilan
bir qatorda “O‘zim tekshiraman”, “Bo‘lishi mumkin emas”, “Ortiqchasini top”, “Juftini top”
singari didaktik o‘yinlardan foydalanish magsadga muvofig.

“Tushunchalar tahlili”, “Charxpalak”, “Zinama-zina” metodlarida boshlang‘ich
sinflarda o‘tiladigan barcha o‘quv fanlarida foydalanish mumkin. Ushbu metodlardan dars
jarayonida foydalanilganida juftlikda yoki kichik guruhlarda ishlash mumkin.
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Savod o‘rgatish darslarida “Ortiqchasini top” didaktik o‘yinini qo‘llash orqgali sinf
o‘quvchilarining eslab golish gobiliyatini rivojlantirish mumkin. Ushbu didaktik o‘yinni
tayyorgarlik davrida rasmlar yoki tayyor predmet va o‘yinchoglar asosida tashkil
gilinganidaham yaxshi natijalar qo‘lga kiritiladi.

Boshlang‘ich sinf o‘gituvchisi o‘qitish tamoyillaridan biri sanalmish ta’lim-
tarbiyaning ko‘rgazmalilik tamoyili asosida darslarni tashkil gilishga harakat qiladi. Bunda
talab asosida ko'rgazmalilik:

eaniq predmet va narsalarni kuzatish va ko‘rsatish orqali;

emavjud predmetlar va narsalarning modeli va nusxasidan foydalanish orqali;

e hodisaning tasviri, rasm, jadval yoki xaritalarni ko‘rsatish orqali amalga oshiriladi.

O‘qituvchi ushbu tamoyilni amalga oshishida multimediya vositalaridan foydalanishi
mumkin. O‘tilayotgan mavzuni bola tasavvurida yaqgol hosil gilish va ta’lim sifatini
oshirishda multimediya vositalari orgali namoyish gilishning ahamiyati beqiyosdir.

Hozirgi kunda ta’lim sohasida o‘qitishni avtomatlashtirishga katta e’tibor berilmoqda.
Chunki zamonaviy o‘qitish texnologiyalaridan dars jarayonida foydalanish katta ijobiy
natijalar  beradi. Oc‘qitishni  avtomatlashtirish  (axborotlashtirish)  yoki  axborot
texnologiyalaridan foydalanish dasturiga quyidagilarni kiritish murnkin:

a) ta’lim tizimining barcha pog‘onalarida axborotlashtirishning yetakchi bo‘g‘inligini
ta’minlash;

b) barcha sohalar bo‘yicha bilim berishda axborotlashtirishni riyojlantirishni
loyihalash va yaratish (monitoring), resurs markaz tizimi;

d) axborotlashtirish sohalarida me’yoriy bazalarni yaratish (metodlar, ilmiy-metodik
birlashmalar va h.k.);

e) texnik ta’minotni — kompyuterlar, axborot texnologiyasining boshga qurilmalari
(fotoapparat,kamera), ularga xizmat ko‘rsatish uchun kerakli materiallarni yaratish;

f) (havo orqali, yerning sun’iy yo‘ldoshlari va boshqa aloqa kanallari) tarmoqlari;

g) ta’minot resurslari (dasturiy ta’minot, internetdagi axborotlar majmui,
ma’lumotnomalar vah.k.).

Boshlang‘ich ta’limda axborot kommunikatsion texnologiyalaridan foydalanish orgali
ta’lim samaradorligini oshirish bugungi kun ta’lim jarayoninig muhim vazifasi
hisoblanadi.

Aynigsa tabiatshunoslik darslarida televideniya orgali berib boriladigan ilmiy-
ommabob filmlar, audio-video texnikasi vositalari orgali beriladigan o‘quv materiallari,
kompyuter vainternet materillaridan foydalanish mumekin.

Hozirda boshlang‘ich ta’lim fani o‘qituvchilari darslarni ilg‘or pedagogik
texnologiyalar bilan birga axborot kommunikatsion texnologiyalaridan unumli foydalangan
holda tashkil etish orgali oquvchilarning bilim, ko‘nikma va malakalarini mustaxkamlash
ma’suliyati yuklanadi.

Kompyuter orqali darslarni tashkil etish uchun fan o‘qituvchilari avvalo kompyuterda
ishlash ko‘nikmalariga ega bo‘lishlari lozim.
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Har xil ko‘rinishdagi darslarni tashkil gilish asnosida vizual informatsiyalarga yuqori
darajada talabgor bo‘lgan o‘quvchilarining xohishi amalga oshadi, mashg‘ulot zerikarli
ko‘rinishdan mazmunan boy va ta’sirchan darsga aylanadi, ko‘rgazmalilikning amalga
oshishi natijasida diggat va yangi mavzuning Xotirada uzoq muddatga saqlanib qolishi
ta’minlanadi. Darsni mazmunli o‘tishiga tayyorgarlik ko‘rilishi natijasida esa,
o‘qituvchining ijodkorligi va zamonaviy bilimlarni o‘rganishga bo‘lgan ishtiyoqi
rivojlanadi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. Omonov N.T. pedagogik texnologiyalar va pedagogik mahorat / — T.: “Igtisod—
moliya”.2009.

2. pirmuxamedova M. pedagogik mahorat asoslari . - T.: 2008.

3. Ro‘ziyeva D., Usmonboyeva M., Holigova Z. Interfaol metodlar: mohiyati va
qo‘llanilishi.Met.qo‘ll. — T.: Nizomiy nomli DTpU, 2013.

4. Sultonova G.A. pedagogik mahorat . —T.: TDpU, 2005.

5. Begimkulov U.Sh., Djurayev R.x., Isyanov R.G.,Sharipov Sh.S., Adashboyev
Sh.M., Soy M.N. pedagogik ta’limni axborotlashtirish: nazariya va amaliyot, Toshkent: —
2011.
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BOSHLANG'ICH TA'LIMDA O'QUVCHILAR FAOLLIGINI OSHIRISH
ASOSLARI

Aybergenova Biybixatsha Abilbaevna
Qoraqgalpog'iston Respublikasi,
Kegayli tumani 36-sonli maktab boshlang'ich sinf o'qituvchisi

Annotatsiya: Maqola boshlang'ich sinf o'quvchilarni dars jarayonida
faollashtirish, faoliyat jarayonida shaxsning agli, hissiyoti va irodasini kuchaytirish,
takomillashtirish orgali uning o'sish qobiliyatini oshirish masalalariga bag'ishlanadi.
Bunda ijodiy tafakkurni oshiruvchi mashglarni qo'llash, bolaning individual
xususiyatlarini bilish bo'yicha tavsiyalar berilgan.

Kalit so'zlar: metod, vosita, usul, individual xususiyat, kompyuter

Ta'lim jarayonida o'quvchilarning o'quv-biluv faoliyatini faollashtirish bugungi
jamiyatda maktab oldiga qo'ygan muhim talablardan kelib chigadi. Shaxsni har
tomonlama rivojlantirish, uning ijodiy qobiliyati va faolligini o'stirishdekmuhim
vazifadarsdafaollikprinsipini muvaffaqgiyatli qo'llash darajasi bilan chambarchas
bog'langan. Pedagog olimlar fikriga ko'ra faollik tamoyili quyidagi goidalar orgali
amalga oshiriladi:

1. Ishning magsad va vazifalarini aniq bilish, tushunish vatushuntirish;

2. Bilish jarayonining analiz, sintez, induksiya, deduksiya, tagqoslash va
giyoslash kabi ko'rinish va shakllarni go'llab o'qitish;

3. Har bir so'z, gap, tushunchani to'liq ochib bera olish;

4. Jamoa bo'lib, guruh bo'lib, bir-birini o'gitishga erishish;

5. Ta'lim samarali bo'ladi, gachonki siz ishlatilishiga oid misollar ko'proq
keltirsangiz;

6. Har bir narsadan asosiysini topishga o'rgating;

7. Har bir shaxsning individual xususiyatlarini biling, shunga mos o'qiting,
muomaladabo'ling;

8. O'ylashga, fikrlashga, mustaqil ishlashga o'rgating. Yordamchi narsalar
ko'chirish, aytib turish, nusxa olishga o'rgatmang

9. ljodiy tafakkurni oshiruvchi mashglarni ko'proq go'llang.

Demak, faollik shaxsning bilimlarni puxta egallash, o'z ehtiyojlarini
gondirishga garatilgan muhim qobiliyatdi. Faollashtirish esa muayyan faoliyat
jarayonida shaxsning agli, hissiyoti va irodasini kuchaytirish, takomillashtirish orgali
uning ish qobiliyatini oshirish demakdir. Uning fikrlashi, aqliy faoliyat ko'rsatishi,
birinchidan, tashqi ta'sir natijasida (darslik materiali, o'gituvchi go'llaydigan metod,
vosita va usullar yordamida) amalga oshirilsa, ikkinchidan, ichki omillar-o'z
faoliyatini o'zi aktivlashtirish orgali yuzaga chiqadi. Ta'limni faollashtirish o'quvchi
faoliyatining mahsuli bo'lib, bola faoliyatini faollashtirishga garatilgan harakat
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sanaladi. Ko'pgina pedagogik adabiyotlarda agar o'quvchi materialni tushunarli
gilib, bayon qilsa, ko'rsatmalilik hamda ta'limning texnik vositalaridan foydalansa,
o'quvchilarning individual xususiyatlarini hisobga olib, bo'sh o'zlashtiruvchi
o'quvchilar bilan ish olib borsa, o'quv jarayoni faollashib, ta'lim samarali bo'ladi de-
gan fikr ilgari suriladi. Ta'limni faollashtirish yugorida ko'rsatilgan faktorlar bilan
bir gatorda o'quvchilarning fikrlash faoliyatini uyushtirish bilan ham bog'liq.
Fikrlash bo'lmagan joyda faollik hagida gap bo'lishi mumkin emas.

Demak, ta'limni faollashtirish o'quvchi tomonidan bolaning fikrlash faoliyatini
uyushtirish mahsuli bo'lib sanaladi. Boshlang'ich sinflarda o'yinlardan foydalanish
o'quvchilar bilimini oshirish bilan birga, ularni erkin va mustaqil fikrlashga
yo'naltira olish bilan ham ahamiyatlidir. Shuningdek, dars jarayonini giziqarli
kechishini ham ta'minlaydi. O'quv-topshiriglarining yana bir turi topishmoglar
bo'lib, o'quvchilar faoliyatini faollashtirishda - ularning imkoniyatlari Kkatta.
Topishmoglar o'quvchilarda til sezgirligini oshiradi. Topshiriglar mazmuniga
yashiringan noma'lumlik o'quvchilarning mantiqiy tafakkurini o'stiradi. Topishmoqglar
boshga o'quv topshiriglari singari o'quvchilarning real o'quv imkoniyatlariga mos
bo'lishi, o'rganilayotgan mavzu yoki bo'limning xarakter xususiyatlarini hisobga
olishi lozim.

O'quvchilarning so'z boyligini oshirish, nutqini rivojlantirishga qaratilgan
topishmoglar ona tili darslari samaradorligini oshirishda muhim ahamiyatga ega.
Hozirgi kunda ta'lim jarayonida yangi pedagogik texnologiyalarning interfaol
metodlarini o'quv jarayoniga tatbiq qilish kun sayin kuchayib bormoqgda. Interfaol
usullar o'quvchilarni mehnat gilishga, diqqgatni to'plashga, o'z ustida mustaqil
ishlashga, fikrlashga, izlanishga chorlaydi, ularning darslarga gizigishi ortib, darsdagi
ishtiroki faollashadi va dars samaradorligining oshishiga xizmat giladi.

Ta'limning faol usullarini tadbiq etish yo'llari, ijodiy tafakkur sohiblarini,
ma'naviy barkamol shaxslarni tarbiyalash bugungi kun o'quvchilari oldiga jiddiy
ma'suliyatni go'ymoqda. Shunga ko'ra biz mana shunday ma'suliyatli vazifaning
yechimini topishga harakat gildik. Boshlang'ich sinflarda o'quvchilar faolligini
oshirish uchun qizigarli o'yin-topshiriglar, topishmoglardan va zamonaviy
pedagogik texnologiyalardan (kompyuterlardan, noan‘anaviy dars usullaridan,
interfaol metodlardan) unumli foydalanish magsadga muvofiqgdir.

FOYDALANILGAN ADABIYOTLAR RO'YXATI:

1. Azizxo'jayeva N.N. O'gituvchi tayyorlashning pedagogik texnologiyasi. -T.:
TDPU. 2000.

2.Jumaev M.E., Yuldasheva M.Yu., Mingbaeva B.U., Mamatova G.A,,
Levkina M.F. Boshlang'ich ta'lim fanlarini o'gitish metodikasi O'UM. Nizomiy
nomidagi TDPU huzuridagi XTXQTUMOHM., 2017.

3. G'ulomova X., Yo'ldosheva sh., Mamatova G., Bogiyeva H. Husnixat va uni
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BILIMLILIKTEN MILLIARDERLIKKE...

Baylepesova Gu’lshad

Qaragalpagstan Respublikasi Kegeyli rayoni
1-sanli uliwma orta bilim beriw mektebinin’
tarbiya pani ogitiwshisi

Annotatsiya: Bul maqgala bilim ha’m onin’ ahimiyeti haqqinda bolip,onda turmistag’i
bilim arqali ulken jetiskenlikke erisken insanlar misal keltirilgen. Magala oqig’an adamg’a
motivatsiya beriw ushin jazilg’an.

Gilt so’zler: Bill Geyts, Hyundai, Group, Jahongir, Polatov, Mergen, Nishan, Magset.

Bir kuni Bill Geyts tu’slik qiliw ushin kafege kiredi ham og’an xizmet ko’rsetken
jigitke shay pul gilarsan dep 10$ berse,jigit hayran bolip sorapti,siz milliarder bolip magan
ne ushin bar-jog’i 10$berdiniz, keshe g’ana qizin’iz mag’an 100§ berip edi -depti,sonda Bill
bilay juwap beripti; ol milliarderdin'gizi, al men apiwayi diyxannin’ perzentimen.

Du'nyadag’i biz bilgen bul milliarder Bill Geyts bay bolip tuwilmag’an. Bunnan basqa
misal,Koreyada birinshi bolip “Poni” avtomobilin islep shig’arg’an ha’m hazirgi ku'nde
jahandegi en’ iri kemesazliq ham avtomobilsazliq siyaqli tarawlarda jetekshi esaplang’an

“Hyundai Group” zavodinin tiykarin saliwshi Chung Ju Yung o’spirimlik waqtinda
velosipedte du'kanlarg’a gu’rish tarqatip ju’rgen ha’m aldina albette avtomobil zavodin
ashaman degen magset qoyg’an edi,biraq adamlar onin’ u’stinen nanin’di tawip jep
ju’rsende bolar dep ku’lgen edi.

AL O’zbekstanda “Cambridge”oqiw orayinin’ tiykarin saliwshisi Jahongir Polatov bul
natiyjenin birinshi qademin 17 jasinda balalarg’a ingliz tilin u’yretiwden baslag’an ham
iyelegen bilimleri menen aldinan shiggan mashaqgatlari oni jetiskenliklerge garay iytermeley
berdi ham og’an Aristoteldin’ “U’yretip u’yrenemen” degen so'zleri ku’sh- quwat boldi.
Meyli ol Amerikaliq milliarder,Koreyaliq yaki O’zbekstanliq isbilermen bolsin onin’
heshganday a’himiyeti joq. Dunyanin gaysi mu’yeshinde bolsada insan 0’z bilimi,aqil-
zakawati arqali joqari shoqqilarg’a erisedi.

Jogarida biz misal qilg’an ga'harmanlar o’zinin’ bilimi, sabir-tagati, aniq maqgset
goyiwi,puldi galay u'nemlew gabileti argali jetiskenlik giltine iye bolg’an. Bunday qabiletke
bolsa ko’p kitap oqiw arqali 1iye boliw mu’mkin.

Sebebi, kitap insannin ruwxiy jetiliwine,erkin pikirge iye boliwina, aldinan shiggan
mashqgalalardi ozi sheshe aliwina,este saglaw gabiletin asiriwina jardem beredi.Du’nyada
rawajlang’an ma'mleketlerdin qalegen birewin alip qarasaqta ol mamlekette kitap oqiwg’a
u’lken itibar qaratilg’an. Bilim sonday qu’diretke iye,ol bayliqqa iye boliw imkanin beredi.
Bayliqti bilimnen ustin qoyatug’in kisiler bar, olar bayliq ha’miyshe oni jog’altiwdan qorqip
jasawg’a,dayim oni qorg’awg’a majbu’r qilatug’inlig’in,al bilim kerisinshe bizdi
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qorg’aytug’inlig’in, paydalang’an sayin artip bariwibilim arqali bayligqa erisiw
mu’mkinligi haqqinda oylamaydi.

Jer ju’zinde bilimnin’ shek-shegarasi joq,oni ganshama u’yrensekte agqirina jete
almaymiz, bilim bul misli jol.Eger en’ jagsi baha “5” bahasi bolsa bul bahani aliw ushin
putkil barligtag’l bilimge i1ye boliwimiz kerek,al buni qalesekte bunin’ imkani joq.Du’nyani
mektep dep alsaq, alimlar ham ilimpazlar “4” bahasina oqiydi,oqitiwshilar bolsa “3”
bahasina oqiydi eken.“5”bahasin aliwimiz ushin bar bilimdi iyelewimiz kerek. Bul
so’zlerdin ma’nisin “Besikten qa’birge shekem bilim al”degen hikmetli so’zler menen
baylanistirsag boladi.

“Siz ushin bayliq ne?” negen sorawg’a bayliq bul bilim,densawliq,0zim su’ygen
kasibim dep juwap beretug’in adamdi tabiw qiyin hazirgi ku’'nde.Adam o0’zi su’ygen
ka’siptin iyesi bolsa g’ana jetiskenlik shoqgisina jetedi. O’mirde eki na’rseni tan’lawda
aljaspaw lazim: biri o’mirlik joldas,biri kasip,sebebi,bul ekewi insan o’mirinin’ mazmunina
aylanadi. O’zi jaqtirmag’an ka’sip penen shug’illang’an adam bul ka’sipke mehir bermeydi
ham natiyjege erisiwi qiyin boladi. O’z bilimine isengen ha’m aniq magset qoya bilgen
adam a’lbette o’z kasibinin’ mamani boladi.Maqgsetke erisiwde qaysi joldan bariw o0’z
golimizda.

Bir ku'ni u’sh mergendi jaristirmaqgshi bolipti ham har birinin’ aldina nishan
goyip,birinshi mergennen sorapti ,

-Neni korip tursiz?

-Tawlardi,tereklerdi ha’m nishandi,-dep juwap beripti.

Ekinshi mergennen sorapti,

-Neni ko’rip tursiz?

-Tawlardi,quslardi,tereklerdi ham nishandi,-depti.

Ushinshi meregnnen sorapti.

-Neni ko’rip tursiz?

-Nek nishandi.

Juwmaq sonnan ibarat,magset qoydigpa , basqa na’rselerge shalg’imastan tek aniq
joldi tan’lawimiz kerek,bul jolda bizge tek bilim sherik boliwi lazim. Sebebi,bilim ha’m
hareket arqali barliq bayligqa erisiw mu’mkinligin joqarida ati ko’rsetilgen ham basqada
turmistagi insanlar misalinda ko’rsek boladi.O’ytkeni olar bimliliklten milliarderlikke
eriskenler gatarinda turadi.
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INFORMATIKA VA AXBOROT TEXNOLOGIYALARI FANI DARS
MASHG‘ULOTLARINI ZAMONAVIY METODLARDAN FOYDALANIB
TASHKIL ETISH AFZALLIKLARI

Gadoyev Sherzod Ilhomiddinovich
Farg'ona viloyati, So'x tumani XTBga garashli
22-sonli umumiy o'rta ta'lim maktabi informatika fani o'qituvchisi

Annotatsiya: Magolada informatika darslarida interfaol metodlardan foydalanish
orqali o ‘quvchilardagi bilim va ko ‘nikmalarni, ularning fikrlash qobilyatini, hozir javoblilik
darajasini o ‘stirish haqida ma’lumot berilgan.

Kalit so'zlar: interfaol uslub, zamonaviy metod, texnologiya, zamonaviy o'qitish.

Hozirgi davrda o’sib kelayotgan avlodni mustaqil fikrlaydigan qilib tarbiyalash
vazifasi muhimdir. Ushbu masalaning hal etilishi ko’p jithatdan o’qitishning interfaol
metodlarini qo’llashga bog’liq.

Interfaol so'zi inglizcha "Interakt" so'ziga mos kelib, "Inter- o'zaro", "akt- ish
ko'rmogq, ishlamog" degan ma'nolarni anglatadi.

Interfaol o'gitish - mulogotli o'gitish bo'lib, jarayonning borishida o'gituvchi va
o'quvchi orasida o'zaro ta'sir amalga oshiriladi. Interfaol o'gitishning mohiyati o'quv
jarayonini shundag tashkil etishdan iboratki, unda barcha o'quvchilar bilish jarayoniga jalb
gilingan bo'lib, erkin fikrlash, tahlil gilish va mantiqiy fikr yuritish imkoniyatlariga ega
bo'ladilar.

Bugungi kunga kelib ta’lim jarayonida interfaol uslublardan foydalanib, ta’limning
samaradorligini ko‘tarishga bo‘lgan qiziqish, etibor kundan-kunga kuchayib bormoqda.
Zamonaviy texnologiyalar qo‘llanilgan mashg‘ulotlar talabalar egallayotgan bilimlarni
o‘zlari qidirib topishlariga, mustaqil o‘rganib, tahlil qilishlariga qaratilgan. O‘qituvchi bu
jarayonda shaxs va jamoaning rivojlanishi, shakllanishi, bilim olishi va tarbiyalanishiga
sharoit yaratadi, shu bilan bir gatorda, boshgaruvchilik, yo‘naltiruvchi vazifasini bajaradi.
Bunday o‘quv jarayonida talaba asosiy figuraga aylanadi.

Informatika va axborot texnologiyalari fani o‘quv mashg‘ulotlarni interfaol
metodlardan foydalanib tashkil etish, talaba-o‘quvchilardagi bilim va ko‘nikmalarni,
ularning fikrlash qobilyatini, hozir javoblilik darajasini o‘sishiga sababchi bo‘lmoqda.
O‘qituvchi tomonidan rejalashtirilgan maqsadga, kafolotli natija erishish koeffetsenti
oshadi. Ta’lim beruvchi (o‘qgituvchi) o‘quv mashg‘ulotlarni tashkil etishda uni olib borishda,
asosan texnologik xaritani auditoriya holatidan, undagi o‘quv va texnik vositalarning
barqarorligidan kelib chiqib rejalashtirmog‘i va tuzmog‘i lozim.

Ta’limni tashkil etishda kadrlar tayyorlash milliy dasturining sifat bosqichlari
talablariga binonan zamonaviy ta’lim texnologiyalaridan, turli xil metodlardan
foydalanilganda ta’lim oluvchilarning faolligi oshadi, darsga bo‘lgan qiziqishi ortadi,
muloqotga kirishish ko*‘nikmasi shakllanadi.
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O‘quv mashg‘ulotlarni interaktiv metodlardan foydalanib tashkil etish, innovatsion
ko‘rgazmali ishlanmalardan foydalanish talaba-o‘quvchilardagi bilim va ko‘nikmalarni,
fikrlash qobiliyatlarini, hozirjavoblilik darajalarini o‘sishiga imkon yaratadi. O‘qituvchi
tomonidan o‘quv mashg‘ulotining rejalashtirilish ko‘zlangan maqgsadga va kafolotli natijaga
erishishga zamin yaratadi. Ta’lim berish jarayonida ta’lim beruvchi va ta’lim oluvchi
faoliyati bosqgichlarining ketma-ketligi va mazmuni hamda ularda qo‘llaniladigan vositalar
texnologik xaritada oz aksini topadi.

Pedagogik texnologiyalar asosida o‘tkazilgan mashg‘ulotlar yoshlarning muhim
hayotiy yutuq va mummolariga o‘z munosabatlarini bildirishlariga intilishlarini qondirib,
ularni fikrlashga, oz nuqtai nazarlarini asoslashga imkoniyat yaratadi.

Hozirgi davrda sodir bo‘layotgan innovatsion jarayonlarda ta’lim tizimi oldidagi
mummolarni hal etish uchun yangi axborotni o‘zlashtirish va o‘zlashtirgan bilimlarini
o‘zlari tomonidan baholashga qodir, zarur qarorlar gabul qiluvchi, mustaqil va erkin
firlaydigan shaxslar kerak. Shuning uchun ham ta’lim muassalarining o‘quv-tarbiyaviy
jarayonida zamonaviy o‘qitish uslublari - interfaol uslublar, innovatsion texnologiyalarning
o‘rni va ahamiyati beqiyosdir. Pedagogik texnologiya va ularning ta’limida qo‘llanishiga
oid bilimlar, tajriba talaba (yoki o‘quvchi)larni bilimli va yetuk malakaga ega bo'lishlarini
ta’minlaydi.
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WAYS TO OVERCOME LANGUAGE INTERFERENCE WHEN TEACHING
ENGLISH PRONUNCIATION IN B1 STAGE.

Baratova Gulhayo Farhod gizi

2" year Master student

Uzbekistan State World Languages University,
Foreign language and literature, Tashkent, Uzbekistan

Abstract: this article will reflect and discuss on the ways to overcome language
interference when teaching English pronunciation in B1 stage. Also this paper investigates
the effective ways of teaching pronunciation.

Key words: teaching pronunciation, interference, analytical-imitative, phonetic
charging, teaching methods

Introduction. The B1 stage of teaching the pronunciation of the English language is
considered decisive, since it is during this period that acquaintance with the new phonetic
system, reading rules, pronunciation of sounds, verbal and phrasal stress and intonation
occurs. How well the student will master this system at the initial level will be reflected in
the further course of language learning. Therefore, the teacher is faced with the problem of
overcoming the influence of interference in the pronunciation of a foreign language. The
development and implementation of effective ways to overcome interference will provide
solution to this problem.

When setting the pronunciation of sounds and when teaching intonation, an analytical-
imitative method should be used, combining the description of the articulation of sounds
with a visual display (pronunciation) of them by the speaker or teacher and with the
subsequent reproduction of these sounds by students. The explanation of the articulation of
the sounds of the target language must be based on comparing them with the sounds of the
native language. Since B1 stage students are characterized by imaginative thinking, when
explaining the material it is necessary to use visual aids: pictures, images, tables,
transcription icons and etc.

From the point of view of J.B. Vareninova, such exercises include reading Russian
words, phrases (for example, proverbs and sayings), poems with an English articulatory way
(t, e, first of all, without softening consonants and protruding lips when pronouncing a
vowel [u ] and stressed vowel [0])?’. After the teacher has formulated the assignment and
listened to the sample, students can read with the above setting such, for example, words,
phrases, poems (consonants that should be pronounced firmly are highlighted in bold, and
vowels pronounced without protruding lips). Shadow, season, drink, seven, ten, bulldog,
buy, curiosity, coal, comedian, bunch, tribe.
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Impact of language interference in teaching pronunciation found during the formation
of auditory-pronunciation and rhythmic-intonation skills. Based on this, it is possible to
identify certain exercises aimed at overcoming the negative influence of the native
language. First, the setting of sounds using the method of associations. Introducing students
to the system of vowels and consonants of the English language, the teacher can indicate the
associative connections between the surrounding sounds and familiar to the child, noises
with the studied English sounds. For example, teaching the pronunciation of a sound [p]
that is unusual for native speakers of the russian language, the teacher can not only explain
its articulation and similarity to the russian consonant [n], but also apply the method of
associations, asking: “Have you been to the dentist? What sounds can be heard from the
office where the teeth are treated?” .Then sound this consonant sound with a drawl and
organize a choral repetition.

The next way to overcome interference is phonetic charging. R.K. Minyar-
Beloruchev gives the following definition to this concept: “phonetic exercise is a phonetic
exercise at the beginning of a lesson to train hearing pronunciation skills.

Conclusion:The goals of carrying out phonetic exercises at the initial, middle and
senior stages of training are somewhat different. At the initial stage, phonetic exercises are
carried out in order to form auditory-pronunciation and rhythmic-intonation skills. Using
phonetic charging is an effective way to overcome interference. because it helps to rebuild
the articulatory apparatus from the usual russian way of life for students to a foreign one,
thus neutralizing the negative influence of linguistic interference in pronunciation.
Depending on the number of sounds practiced, rhythmic and intonation patterns and the
level of students' training, the duration of phonetic exercises can vary from 3 to 5, and even
up to 8 minutes. Regular charging will give a noticeable positive effect. Ways to Overcome
Language Interference in Teaching English pronunciation are effective and can be used in
the classroom by both foreign language teachers and senior students.
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BOSHLANG'ICH TA'LIMNI INNOVATSION YONDASHUVLAR
ASOSIDA TASHKIL ETISH TAMOYILLARI

Haitova Shamsiya Boltayevna
Buxoro viloyati, Buxoro shahar
25-maktab boshlang'ich sinf o'gituvchisi

Annotatsiya: Magolada boshlang'ich ta'limni innovatsion g'oyalar, innovatsion
yondashuvlar asosida tashkil etish hamda o'qgituvchi magsadlarga erishish uchun yangi
rejalarni belgilab olishining muhimligi hagida yozilgan. Umumta'lim maktablarning
fundamental gismi bo'lgan boshlang'ich ta'lim tizimini sifat jihatidan yangi bosgichga
ko'tarish vazifalari hagida yozilgan.

Kalit so'zlar: innovatsiya, ta'lim, moderniyatsiya, ona tili, o'qish matematika,
fundamental.

Innovatsiya - bu kelajak degani. Biz buyuk kelajagimizni barpo etishni
bugundan boshlaydigan bo'lsak, uni aynan innovatsion g'oyalar, innovatsion
yondashuv asosida boshlashimiz kerak deb keltirib o'tganidek, biz oldimizdagi
magqsadlarga erishish uchun yangi rejalarni belgilab olishimiz talab etiladi. Uzluksiz
ta'lim tizimida asosiy bog'in hisoblangan umumta'lim maktablarning aynan
fundamental gismi bo'lgan boshlang'ich ta'lim tizimini sifat jihatidan yangi bosgichga
ko'tarish va bu tizimda oqitiladigan barcha fanlarni qgilish asosiy vazifamiz bo'Imog'i
lozim. Bola aynan 7 yoshda maktabda tahsil olish uchun gabul gilinadi va shu
yoshda dunyoviy bilimlarni egallashga tayyor bo'ladi.

Maktabgacha ta'lim muasassalarida yetarli bilim ko'nikmalarga ega bo'lib kelgan
bolalar maktabga kelganda bu ko'nikmalar yanada chuqurlashtirilib nazariy bilimlar
bilan boyitiladi. Bunda maktabgacha va boshlang'ich ta'lim tizimi o'rtasidagi o'zaro
hamkorlikni uzviy yo'lga qo'yish masalalariga ham teran yondashuvlar talab gilinadi.
Boshlang'ich ta'lim rivojlangan mamlakatlarning ta'lim tizimida o'ziga xos o'ringa
ega. Ko'pgina davlatlarning ta'lim tizimini o'rganish davomida boshlang'ich ta'limga
alohida o'ringa ega ekanligi va o'qitish jarayonida o'quvchilarning bilimlarni egallash
doirasi kengro ekanligi aniglangan. Aynan sharg mamlakatlarida boshlang'ich
sinfdayoq o'quvchilar murakkab masalalarni osonlik bilan esga olishga o'rgatib
borilgan va bu mamlakatning shiddat bilan rivojlanishida o'z ahamiyatini
ko'rsatmoqda.

Boshlang'ich sinflarda o'tiladigan asosiy predmentlar bular ona tili, o'qish va
matematika darslaridir. Biz bu darslarning yanada samaradorligini oshirish, fanlarni
o'gitishning ilg'or texnologiyalarni yanada takomillashtirish maqgsadida jahon
tajribasida sinalayotgan usullardan tolagonli foydalanishga erishishimiz zarur.
Bulardan biri integratsion ta'limdir. "Integratsiya - differentsiya jarayonlaridagi fanlarning
o'zara Yyaqginlashuvi va bog'ligligida ko'rinadi. Integratsiya jarayoni fanlararo
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bog'liklikning yugori shaklida namayon bo'ladi” eng soddasi ma'lum bir joy yoki
tushuncha bilan chegaralangan lokal tasavvurdir. Bu bog'liglik boshga bilimlarga
nisbatan ajralgan, shuning uchun eng oddiy aqgliy faoliyatni ta'minlaydi.

Har bir fanda o'tilayotgan dars mavzusi 0'zining ta'limiy maqgsadidan
sheklanmagan holda ingliz tili bilan solishtirish va lug'at mashqglari o'quvchining tilni
o'rganishdagi giyinchiliklarini yengishiga yordam berib, ingliz tili bo'yicha
sovodhonligini oshiradi. Dars davomida fanni ingliz tili bilan bog'lashda mashq 3-5
dagigadan ortmasligi va o'quvchilarning o'zlashtirish doirasiga ham ta'sir gilmasligi
kerak. Shunung uchun asosan nimalarga e'tibor berish kerak; bular: so'zlarning Al
darajadaligi, atamalarning o'gilishi va yozilishining qgisqga, tushunarli bo'lishi va kerakli
hajmdan oshmasligi. Buning uchun albatta, boshlang'ich sinf o'gituvchilari o'zlari
ingliz tilidan kerakli bilimlarga ega bo'lishi va kerakli ma'lumotlarni izlab topish
uchun o'z ustida tinimsiz izlanishi lozim. Bu ikkinchi hihatdan o'gituvchining ingliz
tili bo'yicha lug'at boyligini oshirib borish uchun ham xizmat qgiladi. Ta'limni
modernizatsiyalashda mavjud imkoniyatlarni hisobga olgan holda fanlarning o'zaro
ingliz tili bilan bog'liglik jihatlarini o'rganib chiqish, solishtirish asnosida natijalar
hosil qilish talab gilinadi.
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TEXNOLOGIYA DARSLARIDA AKTDAN FOYDALANISH
AFZALLIKLARI

Ibragimova Dilrabo Abdug‘aniyevna
Surxondaryo viloyati, Denov tumani
50-maktab texnologiya fani o'gituvchisi

Annotatsiya:  Ushbu  magolada texnologiya darslarida  innovatsion
texnologiyalardan foydalanish uslublari o'gitishning samarali shakllari va usullari,
uning magsadi vazifalari to'g'risida, hamda mazmuni tuzilishi atroflicha tahlil gilingan,
o'rganilgan va ahamiyatini yoritish tadgigot magsadi qilib berilgan.

Kalit so’zlar: texnologiya, innovatsion, interfaol, bilim, ko'nikma, malaka.

Bugungi kunda barcha umumta'lim fanlari kabi texnologiya fanini o'gitishda ham
innovatsion texnologiyalardan foydalanish dolzarb vazifalardan biridir. Chunki
innovatsion texnologiyalardan foydalanib dars o'tish o'quvchilarning bilim,
ko'nikma va malakalarining yuqgori darajada rivojlanishiga olib keladi. Texnologiya
darslarida qo'llaniladigan asbob - uskunalar dastgoxlar zamonaviylashib
bormoqgdaki, bu o'gituvchidan kompyuter texnologiyalaridan foydalanib, slaydlar,
multimediyali darsliklar yuratishni va undan foydalanishni talab qiladi. Hozirgi
davrda texnologiya fani o'gituvchisi innovatsion ta'lim texnologiyalardan
xabardorlik darajasi va kasbiy faoliyatida quyidagi bilim, ko'nikmalarga ega bo'lishi
lozim.

1. O'quv jarayonini tashkil etishda yangi ijtimoiy-igtisodiy o'zgarishlarni
hisobga olish zarur.

2. An'anaviy va noan'anviy mashg'ulotlarni yuqori darajada tashkil etaolish.

3. O'quv mashg'ulotlarini tashkil etishda o'quv-metodik ta'minoti: a) o'quv-
me'yoriy hujjatlar (ta'lim kontseptsiyasi, reja va dasturlar); b) o'quv-metodik majmua
(darsliklar, go'llanmalar, didaktik materiallar)ni yaxshi o'zlashtirgan bo'lishi hamda
zaruriyat to'g'ilganda o'zi ham yangi avlod adabiyotlarni yaratishga ishtirok etishi
kerak.

4. O'quv-tarbiya jarayonni innovatsion texnologiyalar asosida tashkil etishda
moddiy, xom-ashyo, materiallar ta'minoti: tabiiy va sun'iy materallar, asboblar,
moslamalar, uskunalar, himoya jihozlari, elektr, stanoklar, mexanizatsiya
qurilmalar vositalari, ta'limning texnikaviy vositalari kompiiyuterlar va boshqalarni
bilishi hamda boshqgara oishi lozim.

5. Xo'jalik yurtishning yangi usullari, ishlab chigarishda go'llanilayotgan yangi
texnika va ilg'or pedagogik va axborot texnologiyalari bo'yicha zaruriy bilimlarga ega
bo'lishi hamda ularni bolalarga yetkaza olishi kerak. O'quvchilarning faolligini oshirish
uchun texnologiya fani o'qgituvchisi innovatsion ta'lim metod va shakllaridan ogilona
foydalanish hamda tashkil etish hozirda davr talabi bo'lib hisoblanadi.
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Hozirgi kunda o'quvchilarning mehnat tarbiyasini, mehnat va kasb ta'limini,
ularni kasb tanlashga yo'llashni takomillashtirish, yosh avlodni muntazam ijtimoiy
foydali, unumli mehnatga jalb gilish masalalariga katta e'tibor berish talab etilmoqda,
bu jamiyat taraggiyotining bugungi kundagi talabi bo'lib, uni gondirish esa 0'z
navbatida ta'lim islohatlarida ko'zda tutilganidek uzluksiz ta'lim tizimida o'rni
beqiyosdir. Bugungi kunda, ya'ni ta'lim - tarbiyaning hozirgi zamonaviy bosgichida
o'gituvchining ishlash tizimi tubdan o'zgarmoqda va pedagogik texnologiyalar,
integratsiyalar, innovatsiyalar amaliyotda keng go'llanilmoqgda.

Texnologiya darslarida o'quvchilarining ijodiy qobiliyatlarini shakllantirishda
pedagogik texnologiyalar elementlari bo'lgan ta'limning interfaol metodlaridan
foydalanish, noan'anaviy dars shakli asosida o'quvchilarning ijodiy qobiliyatlarini
rivojlantirish muhim omil hisoblanadi. Innovatsion texnologiyalarni qo'llash natijasida
o'quvchilarning mustaqil fikrlash, tahlil gilish, xulosalar chigarish, o'z fikrini bayon
gilish, uni asoslagan holda himoya qgila bilish, sog'lom mulogot, munozara, baxs olib
borish ko'nikmalari shakllanib, rivojlanib boradi.

Darsda "Mulogot™, "Nazorat darsi", "Suhbat", "Viktorina", "Ari uyasi", "Texnik
hujum™, "Oyda golib ketmaylik", "Tagdimot", "ljodkor kim", "Bugungi ishni ertaga
go'yma"”, "O'zing o'yla, o'zing top, o'zing yasa", "Eng boy o'quvchi”, "Arra",
"Intellektual ring"”, "Bilimlar gasriga sayohat", "Mozaika", "Domino", "Zinama-
zina", "50x50", "Zanjir" kabi metod, o'yin va mashqlardan foydalanish samara
beradi. Bu dars usullari o'quvchilarda kasbiy bilim, ko'nikma va malakalarni
rivojlantirib, kasbiy sifatlar hamda ma'naviy dunyoqarashni shakllantiradi.
Texnologiya darslarida o quvchilar faoliyatining muhim natijasi bu ularning
o'rganilayotgan ob’yekt va hodisalarning yangi belgi va xususiyatlarini yanada
mustaqil aniglash, darsdan darsga yanada ham anigroq va tizimlashtirilib boruvchi
xulosalarning chigarilishidir. Masalan, darslarning birida o gituvchi o quvchilar
oldiga gog'oz turlarini aniglash, gog'ozning ko'pgina vazifasiga ega bo’lgan material
sifatida umumiy xususiyatlarni hamda qo'llanish va foydalanishning cheksiz
miqdordagi shartlarini ta'riflash vazifasini qo'yadi. O“quvchilar tomonidan
bajariluvchi kuzatishlar va tajribalarning muhim natijasi - hayot bilan bog'liglik,
bunda olingan bilim va malakalarning joriy o quv ishlarida, texnologiya daslarida
turli buyumlarni tayyorlashda amaliy qo’llanishidir

Yugoridagilardan xulosa shuki, ta'lim oluvchi va ta'lim beruvchi ushbu
jarayonning eng faol ishtirokchilari bo'lib, mashg'ulot mobaynida zamonaviy
pedagogik texnologiyalardan foydalanish, jamiyat uchun zarur bo'lgan malakali
mutaxassislarni yetkazib berishda muhim o'rin tutadi.
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INGLIZ SO’Z BIRIKMALARINI O’ RGANISHNING MUAMMOLI
MASALALARI.

Abdiraxmonova Hilola Olim qizi
Qashgadaryo viloyati Kasbi tumani XTB xorijiy tillar metodisti.

Annotatsiya: Ushbu maqolada so’z birikmalarning ingliz tilidagi tahlili, uning
mustaqil ma’noga ega bo’lishida tarjimaning o 'rni va muammolari haqida so 'z boradi.
Kalit so’zlar: Adjective, noun, leksical transformations, bad mistake, pedlar, sit, ot,
sifat.

Sintaksis grammatikaning asosiy qismi bo’lib, u so’z birikmasi, gap, ularning qurilishi
va turlarini o’rganadi. An’anaviy grammatika doirasida tilning sintaksisi tilda topilgan turli
xil sintaktik tuzilmalar turkumining taksonomikasi (ya’ni tasniflovchi ro’yxat) uchun
tavsiflanadi. Qadimgi grammatikada sintaktik tahlilni qo’llab-quvvatlaydigan markaziy
taxmin jumlalar bir nechta tarkibiy qismlardan(ya’ni, sintaktik birliklardan) iborat bo’lib,
ularning har biri muayyan grammatikaga tegishli va ma’lum grammatik funksiyaga xizmat
giladi. Ushbu taxminni hisobga olgan holda, tilshunoslikning har ganday jumlasiga sintaktik
tuzilmani tahlil gilish vazifasi jumladagi tarkibiy gismlarning har birini aniglab olish va har
bir tarkibiy gism uchun gaysi toifaga tegishli ekanligini va u gaysi funksiyani amalga
oshirishini bilish ahamiyatlidir. Og’zaki tilning ko’p turlari ham sintaksisga ega bo’lib,
rasmiy matnning sintaksisidan farq qiladi, chunki og’zaki nutqda yozma nutqning
tanazzulga uchrashi emas, balki har qanday yozma til yoki xorijiy tilni o’rganish uchun
juda oz sonli foydalanuvchilar tomonidan asrlar davomida ishlab chiqilgan va o’rganilgan.
Har ganday jamiyatda yozma til 0’z obro’siga ega bo’lishiga qaramasdan og’zaki nutq bir
nechta muhim xususiyatlariga ega. So’z birikmasi ikki va undan ortiq mustaqil so’zlarning
birikishidan hosil bo’ladi. So’z birikmasining o’ziga xosligi shundaki, u o’z tushuntirish
usullari ya’ni sharxlanishiga ko’ra milliy tilshunosligimiz va jahon tilshunosligida jiddiy
tafovutga ega. Masalan, milliy tilshunosligimiz nazariyasiga ko’ra so’z birikmasi ikkita
mustaqil ma’noli so’zning grammatik va ma’no jihatidan birikishidan hosil bo’ladi. Ingliz
tilshunoslik nazariyasida esa elementlari orasidagrammatik alogasi mavjud bo’lgan har
ganday birlik- so’z birikmasini tashkil qiladi (on the table, in the bag). Ingliz so’z
birikmalarini o’qitishda tarjimaning o’rni beqiyosdir. Chunki har bir til o’ziga xos
grammatik hamda leksik xususiyatlariga ega.

Ingliz so’z birikmalarini o’zbek tiliga taqqoslab o’rgatishda ular orasidagi bog’lanish
grammatik qoidalari va semantic tuzilishiga ko’ra o’zbek tiliga ba’zan mos keladi, ba’zan
esa unga mos kelmaydi. Bu jarayonda yuzaga kelayotgan bunday tafovut o’zbek
o’quvchisiga ingliz so’z birikmalarining ma’nosini to’liq ochib berishda jiddiy muammo
tug’diradi. Ingliz so’z birikmalarining tuzilishi , shakli, mazmuni va so’z tartibi jihatidan
o’zbek tiliga to’lig mos kelishi kam uchraydi. Bu kabi to’liq mos kelishi ingliz so’z
birikmalarining tuzilishi, shakli, mazmuni va so’z tartibi jihatidan o’zbek tiliga to’liq mos
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kelishi kam uchraydi. Bu kabi to’liq mos kelish ingliz so’z birikmalarining asosan
“noun+tnoun” turida kuzatiladi: a work problem, a wine glass. Bu kabi tafovutni ingliz
tilidagi “adjective+noun” tuzilishidagi so’z birikmalarini o’zbek tilidagi “sifat+ot”
tuzilishidagi so’z birikmalariga taqqoslab o’rgatish jarayonida ham kuzatish mumkin.
Chunki, ingliz sifatlari boshga so’zlar bilan bog’lanish jarayonida o’ziga xos Xxususiyatga
ega bo’lib, ularning ma’nosi har doim o’zbek tilidagai ekvivalentlariga to’liq mos
kelavermaydi, ya’ni bir sifat turli so’zlar bilan birikib, turli xil semantic ma’no ifodalovchi
so’z birikmalarini tashkil giladi. Masalan, “ a bad mistake” so’z birikmasisni 0’zbek tilida
to’g’ridan-to’g’ri  “yomon xato” deb o’rganish semantic jithatdan muvaffaqqiyatsizlikka
olib keladi. Ingliz so’z birikmalarini o’zbek tiliga taqqoslab o’rgatish jarayonida birikma
gismlaridan birining ma’nosini ochib beruvchi so’z ekvivalenti o’zbek tilida umuman
uchramasligi ham mumkin. Bu holat ko’pincha ma’lum bir millatning o’zigagina bo’lgan
tushunchalarni ifodalovchi so’zlardan tashkil topgan so’z birikmlarida uchraydi ( to be a
pedlar, to sit in a cab). Bu kabi muammolarni yechishda til o’qituvchisidan yuksak
pedagogic mahorat, tajriba va chuqur izlanish talab qilinadi. Tillardagi so’z birikmalarini
taqqoslab o’rganishda o’qituvchi tomonidan leksik o’zgarishlar ( leksikal tranformations)
dan mohirona foydalanishi, tagqoslash tufayli ingliz so’z birikmalarini semantic ma’nosiga
putur yetkazmasligiga va eng mukammal ekvivalent-tarjimaga erishishiga asos bo’lib
xizmat qiladi. Bu esa so’z birikmalarini o’zbek tiliga taqqoslab o’rgatishda o’zining qator
ijobiy va samarali natijasini beradi.

FOYDALANILGAN ADABIYOTLAR:
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FIZIKA DARSLARINI INNOVATSION TEXNOLOGIYALAR ORQALI
O'QITISHNING SAMARALARI

Murtazoyeva Nasiba Axtam gizi
Toshkent shahar, Shayxontohur tumani 84-maktab fizika fani o'gituvchisi

Annotasiya: Maqolada fizika fanlarini o'gitishda axborot-kommunikatsiya
texnologiyalarini go'laanishining ahamiyati va afzalliklari hagidagi ma'lumotlar
keltirilgan.

Kalit so'zlar: axborot, texnologiya, kompyuter, model, jarayon, tamoyil, dastur,
harakat, tagdimot, audio, video, annimasiya.

Bugungi kunda jamiyatimiz oldida turgan eng dolzarb vazifalardan biri yangicha
tafakkur, ijodiy fikrlash, intellektual salohiyatga ega bo'lgan barkamol avlodni
tarbiyalashdir. Fizika fanini o'gitishni takomillashtirish o'quvchilarning faolligini
oshirish, ularning aqgl zaxirasidagi bilimlar doirasini chuqurlashitirish va yangi
Imkoniyatlarga tayanuvchi samarali usullarni joriy qilish dolzarb masala bo'lib
kelmoqda. Fizika darslarida kreativ texnologiyalardan foydalanish va shu orqali
o'quvchilarning mustaqil fikrlash hamda ijodiy qobiliyatlarini shakllantirish hamda
tayyorlanayotgan kadrlarning bu sifatlarini rivojlantirish bugungi kunning eng
muhim vazifalaridan biridir. Mazkur texnologiya tadgiqotchilik xarakteriga ega
bo'lib, u asosan o'quvchilar ijodiy qobiliyatini rivojlantirishga yo'naltirilgan.
Fikrning ravonligi, uni magsadga muvofig yo'llay olish, o'ziga xoslik,
giziquvchanlik, farazlar yaratish qobiliyati kabilar kreativlikni tavsiflaydigan qator
individual qobiliyatlardir.

Ta'lim tizimida multimediyali elektron o'quv adabiyotlar, ma'ruzalar, virtual
laboratoriya ishlari, har xil animatsion dasturlar va go'shimcha ishlarni bajarish
uchun kerak bo'ladigan maxsus dasturlar hisoblanadi. Bunday dasturlar bir necha
turga bo'linib ularning hozirgi kunda keng go'llanilmogda. Misol uchun, animatsion
rolik yaratish uchun Macromedia Flash dasturidan foydalaniladi. Multmediali tagdimot
ma'ruzalarini yaratish uchun bizga ma'lum bo'lgan Power Point va Prezi dasturlari
go'llaniladi.

Elektron o'quv adabiyotlarni yaratish davomida keng foydalaniladigan
tahrirlovchi dasturlar mavjud bo'lib, ulardan, misol uchun Adobe Photoshop
dasturidan rasmlarni tahrirlash, sifatini oshirishda foydalaniladi. CorelDraw dasturi
orqgali har xil grafiklarni yaratish mumkin, tovush va videolarni tahrirlash uchun esa
Sound Forge va Adobe Primier dasturlaridan keng foydalanish mumkin. Shuningdek,
ta'lim tizimida tayyor ishlab chigilgan multmediali electron o'quv qo'llanmalar
hozirgi kunda keng targalgan.
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Axborot texnologiyalari imkoniyatidan foydalangan holda kompyuter
modellaridan o'quv jarayonlarida foydalanish o'zining samarasini beradi. Kompyter
modellarini o'quv jarayonida go'llash tamoyillari qo'yidagilardan iborat:

- kompyuter dasturi tajribani o'tkazish mumkin bo'lgan yoki tajriba kuzatib
bo'Imas darajada harakatlangan paytda go'llanilishi lozim.

- kompyuter dasturi o'rganilayotgan detalni aniglashda yoki echilayotgan
masalaning illyustratsiyasida yordam berishi kerak.

- ish natijasida o'quvchilar model yordamida xarakterlovchi kattaliklarning ham
sifatiy, ham migdoriy bog'lanishlarini ko'ra bilishlari kerak.

- dastur bilan ishlash davrida foydalanuvchilarning vazifasi turli qiyinlikdagi
topshiriglar ustida ishlashdan iborat, chunki bunday jarayon o'z ustida mustaqil
ishlashga imkon beradi.

Kompyuter texnologiyalarini o'quv jarayoniga, aynigsa fizika fanlarini
o'gitishda qo'llanilishi o'zining yugori samvarasini bermoqgda. Fizika fanlarini
o'gitishda amaliy mashg'ulotlarning bajarilishi nazarda tutilganligi bilan boshga
fanlardan farq giladi. Tajribalarning kompyuterli variantlaridan ko'ra, laboratoriya
sharoitida tajribalarni bajarish ma'qulroq. Birog, ekologik muammolar nugtai-
nazardan, salomatlikka ta'sir etadigan moddalar bilan ishlash, masalan, galogenlar,
oson alanganlanuvchi moddalar bilan tajribalar o'tkazishdan ko'ra virtual tajribalar
orgali xavflarsiz mashg'ulotlarni amalga oshirish ancha qulayliklar yaratadi. Tajriba
jihozlarining etishmaslik holatlarida kompyuter bu kamchiliklarni osonlik bilan
to'ldiradi. Bundan tashqgari barcha virtual tajribalarni osonlik bilan ko'p marotaba
takrorlash imkoniyatlari kompyuterli o'qgitish usulining afzalliklaridan biri ekanligi
yaqqol ko'rinadi.

Bugungi kunda o'gitishning an'anaviy ko'rinishidan farq giladigan zamonaviy
axborot texnologiyalarini go'llash yugori samaradorlikka erishishga imkoniyat
yaratadi.

FOYDALANILGAN ADABIYOTLAR RO'YXATI:
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MARKAZIY OSIYODA TAFSIR ILMI TARAQQIYOTI

Numanov Ziyodbek Baxodirjonovich
O ‘zbekiston xalgaro islom akademiyasi
magistranti

Ma’lumki tafsir va hadis ilmlari devon qilinishiga qadar olimlar huzurida Qur’oni
karim tafsiri bilan hadis bir narsa edi, ya’ni Muhammad (a.s.) tarafidan Qur’oni karim
oyatlariga berilgan izohlarni boshga hadislar gatorida rivoyat gilinar edi. Shu sababli
dastlabki hadislar majmuasi yozilganda Qur’oni karim oyatlarini tafsiri sifatida yozilgan va
muhaddis olimlar mufassir deb ham tilga olinar edi?®®. 1lk islom davridayoq, hali tafsir va
hadis bir biridan ajralib chigmasdan bizning diyorimizda ulug’ mufassirlar yetishib chiqgqan.

Markaziy Osiyoda tafsir ilmi 0’ziga xos rivojlanish xususiyatiga ega. Bu davrda tafsir
ilmi hadis va figh ilmi kabi taraqqiy etmagan edi.garchi bu davrda tafsir ilmi bo’yicha kam
ma’lumot yetib kelgan bo’lsa-da, tafsir ilmining boshqa o’lkalardagi taraqqiyot
bosgichlarini tadgiq etgan holda yurtimiz olimlari tomonidan yaratilgan va hozirgi
kunimizgacha yetib kelgan asarlar orgali tasavvur gilish mumkin.

Bu borada VIII asrda tobe’iylardan ta’lim olgan Abdulloh ibn Muborak al-Marvaziy
tafsir sohasidagi faoliyatini ta’kidlab o’tish o’rinlidir. U Markaziy Osiyoda o’tgan ilk
muhaddis, mufassirlardan edi’®. U Marvda yashab ijod etgan, otasi turk, onasi xorazmlik
edi. Yoshligidan Imom Abu Hanifaga shogird tushadi. U birinchilardan bo’lib hadislarni
to’plab, kitob shakliga keltirgan olimlardan hisoblanadi.

Shuningdek, uning “Tafsir” degan asar yozganligi hagida ba’zi ma’lumotlar bor. Lekin
u asar bizning davrimizgacha yetib kelmagan. “Kitob az-Zuhd var raqoiq”, “al-Birr vas
sila” asarlarida hadislar orasida ba’zi Qur’on oyatlariga berilgan sharhlarni kuzatish
mumkin. U o’z asarlarida oyatlar sharhiga oid hadislar bilan bir gatorda, sahobiy va
tobe’iylarning ham sharhlari keltiriladi. Uning bu asaridan keyingi davr olimlari istefoda
etishgan.

Yurtimizda bunday olimlar ko’plab topish mumkin. Ulardan biri, Ahmad ibn Hafs
Abu Hafs al-Kabir al-Buxoriy bo’lib, Movaraunnahrda hanafiy mazhabining keng
targalishida xizmat gilgan olimlarning avvalgilaridandir. U Abu Hanifaning shogirdi Imom
Muhammaddan mumtoz shogirdlaridan hisoblanadi*. Lekin bu olimning tafsiri bizgacha
yetib kelmagan.

Ulardan keyingi davrda mufassir sifatida shuhrat gozongan ad-Dorimiy, Imom
Buxoriy, al-Hakim at-Termiziylarning tafsir borasidagi faoliyati muhim ahamiyatga ega.
Ularning ilmiy meroslari ichida tafsir asarlari borligi va ular bizgacha yetib kelmagani

*® Obidov R. O’rta Osiyo olimlarining tafsir sohasidagi xizmatlari. —T.: Toshkent islom universiteti nashriyot matbaa
birlashmasi, 2009. -B. 7.

° Abdullaev A. Abul Lays Samargandiyning Movarounnahr tafsirshunosligida tutgan o’rni. Tar.fan.nom ....dissert. —T.:
2007. -B. 30.

%% Abdulhakim Shar’iy Jo’zjoniy. Islom huqugshunosligi, hanafiy mazhabi va Orta Osiyo faqgihlari. —T.: Toshkent islom
universiteti nashriyoti, 2002. —B. 175.
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hagida ma’lumotlar uchraydi. Bu allomalarning asarlaridagi tafsir ilmiga oid rivoyat va
ma’lumotlarni tahlil etish, ularni tafsirshunoslikda tutgan o’rnini ko’rsatib beradi.

Abu Muhammad Abdulloh at-Tamimiy ad-Dorimiy 798 yilda Samargandda tavallud
topgan muhaddis bo’lib, tafsir ilmida ham o’ziga xos o’ziga xos o’rin egallagan ulug’
olimdir®:. Imom Dorimiy ilm izlab Xuroson, Shom, Misr va Hijoz shaharlariga yo’l oladi.
“as-Sihoh as-sitta” mualliflarida to’rtasi — Imom Muslim, Abu Dovud, Termiziy va Imom
Nasaiylar bu buyuk olimdan hadis ilmini o’rganganlar. Imom Dorimiy 266/880 yilda
Samargandda vafot etgan va akasining gabri oldiga dafn gilingan®.

Imomning “Sunan ad-Dorimiy” nomli asari Abdulaziz al-Xolidiy tahriri ostida
Bayrutda 1996 yilda ikki jildda chop etildi. Kitobning ikkinchi jildida “Fazoilul Qur’on”
nomli bob bo’lib, u 35 fasldan, ya’ni kichik boblardan tashkil topgan. Unda Qur’on oyatlari
tafsiri keltirilmagan bo’lmasa ham tafsir fazilatlari haqida qilingan rivoyatlarga alohida
e’tibor berilgan. Masalan, “qintor” so’zining manosi bo’yicha bir necha rivoyatlar keltiradi.
U rivoyatlarni Muhammad (s.a.v.) yoki sahobiylardan sanadlar bilan keltiradi**.

Abu Abdulloh Muhammad ibn Ismoil al-Buxoriy 194 hijriyda Buxoro shahrida
tavallud topgan®. Olimni imomlar imomi va muhaddislar peshvosi deb tilga olish odat
tusiga Kkirib qolgan. Buxoriy Xuroson, Iroqg, Hijoz, Misr va Shom davlatlariga hadis ilmini
o’rganish va o’rgatish uchun umr bo’yi1 safar qildilar. U kishi 600 ming hadisni yod bilgan.
Shu asosida “Al-Jome as-Sahih” kitobini ta’lif etgan. Bu asar islom olamida mashhur asar
bo’lib, u “Sihoh as-sitta” kitoblarining ichida birinchi o’rinda turadi.

Bundan tashqgari, “Al-Jome’ al-Kabir”, “Al-Musnad al-kabir”, “at-Tarix” kabi 20 dan
ortig kitoblarning muallifi hamdir. Muhim jihati Buxoriy “At-Tafsir al-kabir” degan asar
ham yozgan lekin bu asar bizgacha yetib kelmagan. Buxoriy ham o’z hadis to’plamida,
ya’ni “Al-Jome’ al-sahih” asarining uchinchi bobida qur’on tafsiriga oid mingdan ortiq
hadislarni keltirgan va qur’onning qgisqacha tafsir gilib ham ketgan®. Uchinchi jildning
149-sahifasidan “Qur’on tafsiri kitobi” degan bobi boshlanib va har bir mavzu alohida
qilingan. Unda Qur’ondagi 358 ta oyatga sharh berilgan, shuningdek sahobiy va
tobe’iylarning Qur’onga sharhlari ham keltirilgan®*. E’tiborli tomoni oyatlarning sababi
nuzuliga ham alohida e’tibor berilgan. Buxoriy mufassirlar singari rivoyat qilinayotgan
hadisni sanadini zikr etishni tark gilgan.

Qadimiy va navgiron Termiz ham yurtimizga mufassirlarni yetishtirib bergan. Ulardan
biri Hakim Termiziydir. Uning tavalludi hagida Tarix fanlari nomzodi Ibrohim Usmonov
turlicha garashlar va ixtiloflarni o’rganib chiqib shunday yozadi: “Barcha fikrlardan kelib

3! Obidov R. O’rta Osiyo olimlarining tafsir sohasidagi xizmatlari. —T.: Toshkent islom universiteti nashriyot matbaa
birlashmasi, 2009. -B. 7.

*2 Alimova M. Imom Dorimiy. —T.: Toshkent islom universiteti nashriyot matbaa birlashmasi, 2009. —B.13.

** Abdullaev A. Abul Lays Samargandiyning Movarounnahr tafsirshunosligida tutgan o’rni. Tar.fan.nom ..... dissert. —T.:
2007. -B. 34.

** Abdullaev A. Fuhulu ulomo Movarounnahr. T.: Toshkent islom universiteti nashriyot matbaa birlashmasi, 2005. —B.
8.

** Obidov R. O’rta Osiyo olimlarining tafsir sohasidagi xizmatlari. —T.: Toshkent islom universiteti nashriyot matbaa
birlashmasi, 2009. —B. 9.

*® Abdullaev A. Abul Lays Samargandiyning Movarounnahr tafsirshunosligida tutgan o’rni. Tar.fan.nom ..... dissert. —T.:
2007. -B. 31.
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chiqib, biz ham ba’zi tadqiqotchilar kabi Hakim Termiziyning tavalludi 205/820 yil va
vafoti 320/920 yil degan xulosaga keldik.”*” U ham mohir mufassirlardan sanaladi. Uning
asarlari orasida ba’zi oyatlarga berilgan sharhlarni ko’rish mumkin. Jumladan, uning “Tahsil
nazoir al-Qur’on” asarida Quro’ni karimdagi “hidoyat”, “kufr”, “shirk”, “hikmat”, “islom”,
“jymon” kabi 80 dan ortiq so’zga sharh berilgan®.

Juyushiy o’z tadqiqotida Hakim Termiziyning tafsiridagi uslubni uch yo’nalishda
namoyon bo’lishini ta’kidlaydi: 1. Oyatlarni fahmlashda zohiriy yo’nalish bo’lib, bu barcha
mufassirlarning tafsiridagi uslubidir. 2. Tasavvufiy yo’nalish, ya’ni Qur’onning zohiriy va
botiniy ma’nolari bor hisoblovchi yo’nalish. 3. Arab harflaridan ishora olish. Ya’ni u
Allohning ismi va sifatlari ilmning asli harflardir deb garash.

Abu Iso Muhammad ibn Iso Termiziy 824-yilda Termiz shahrida tavallud topgan.
Termiziy hadis to’plash magsadida Xuroson, Iroq va Hijozning juda ko’p shaharlarini
kezadi. Ishoq ibn Muso, Muhammad ibn Bashshor, Ali ibn Hajar, Sufyon ibn Vaki’, Imom
Buxoriy kabi 0’z davrining yetuk olimlaridan tahsil oladi. Ko’p yillik ijod mahsuli sifatida
“Kitob al-Asmo val-Kuno”, “Ash-Shamoil an-nabaviyya”, “At-Tavorix”, “Al-Ilal” va
“Kitob az-Zuhd” kitoblarini ta’lif etgan. Buyuk olim 892-yilda Termizda vafot etdi.

Termiziyning ham o’zining “Al-Jome’ as-sahih” yoki “As-Sunan” deb nomlangan
asarida “Fazoilul Qur’on” , “Kitob al-Qiroat”, “Kitob tafsir al-Qur’on” kabi boblarini
keltirib unda tafsirga alogador rivoyatlarni bayon gilgan. Aynigsa, asarning “Kitob tafsir al-
Qur’on” bobida 114 sura fazilatlari haqida batafsil ma’lumot berilgan. Mana shu asar “O’z
rayi bilan tafsir qiluvchi kishilar haqida hadislar” bobi bilan boshlanadi. Keyin suralarning
fazilati haqida hadislar keltiriladi. E’tiborli jihati shundaki asarda “Naba’”’, “Noziyot”,
“Humaza”, “Odiyot”, “Fil”, “Asr” kabi suralar fazilati haqida hadislar berilmagan39.

IX asrgacha mufassir sifatida tanilgan olimlar faoliyatida Qur’on to’liq
sharhlanmagan, balki undagi ba’zi oyatlarga sharh berilgan deyish mumkin. Shuningdek,
boshga musulmon mamlakatlar kabi bizning yurtimizda ham rivoyat asosida sharhlandi,
tafsirga oid rivoyatlar hadis to’plamlarida alohida bob sifatida gayt etildi. Ray-ijtihod bilan
sharhlashga e’tibor qaratilmadi. Bu ilmni hadis to’plamlarida alohida bob sifatida ajratib
zikr etish keyinchalik, alohida ilm bo’lib shakllanishiga poydevor bo’1di.

*” Usmonov I. Navodir al-usul hikmatlari. —T.: Fan, 2009. -B. 57.

%% Abdullaev A. Abul Lays Samargandiyning Movarounnahr tafsirshunosligida tutgan o’rni. Tar.fan.nom .... dissert. —T.:
2007. -B. 32.

% 0’sha manba. -B. 34.
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BOSHLANG'ICH TA'LIMDA FANLARARO O'ZARO BOG'LIQLIK

Qudaybergenova Gauxar Xalmuratovna
Qoragalpog'iston Respublikasi, Kegayli tumani
36-sonli maktab boshlang'ich sinf o'gituvchisi

Annotatsiya: Maqolada boshlang'ich ta'limda fanlararo alogadorlik, kichik
yoshli o'quvchilar buning natijasida erishadigan natijalar haqida aytib o'tilgan.

Kalit so'zlar: fanlararo alogadorlik, integratsiya, integrativ, boshlang'ich
ta'lim.

O'quv jarayonida fanlararo alogadorlik ta'minlangan sharoitda o'quvchilarning
egallagan bilimlari samarali rivojlanishi bilan bir gatorda ularning idrok etish
gobiliyati, faolliklari, gizigishlari, agliy intellektual imkoniyatlari ortishiga erishiladi.
Fanlararo alogadorlik tushunchasi o'quvchi shaxsida mustaqil ishlash, ijodiy
gobiliyatlarni shakllantirish, darslarda faol ishtirokning yuzaga kelishi orqgali bilim,
ko'nikma va malakalarni egallay olishda asosiy vosita bo'ladi. Hozirgi vaqtda ta'lim
jarayonida fanlararo alogadorlik asosida interaktiv metodlar, innovatsion
texnologiyalar , pedagogik va axborot texnologiyalarni o'quv jarayonida go'llashga
bo'lgan qizigish kundan-kunga kuchayib bormoqgda. Ta'limda fanlararo
alogadorlikning asosiy magsadi boshlang'ich maktabdayoq tabiat va jamiyat hagida
yaxshi tasavvur asoslarini go'yish wva ularning rivojlanishi gonunlariga 0'z
munosabatini shakllantirishdir. Dars jarayonida o'quv materialini mavzular bo'yicha
tahlil etish yo'li bilan turli o'quv fanlarini gaysi mavzulari bir-biri bilan alogadorligi
yuzaki ravishda aniglansa, tarkibiy tahlil etish orgali o'quv materialining tashkil
etuvchi tushunchalari, dalillari, qonuniyatlari, hukm, xulosalari, tasavvurlari orasidagi
alogadorlik o'rnatiladi.

Fanlararo alogadorlik o'rnatish uchun o'quv materiali mazmuni mantigan,
psixologik, didaktik, metodik va boshqga jihatlardan tahlil etadi. Pedagogik
amaliyotda o'quv materialini mavzular bo'yicha va tarkibiy tahlil etish usullaridan
keng foydalaniladi. Aniglangan fanlararo alogadorliklar sxematik, jadval, verbal
shakllarda gayd etiladi. Biroq, fanlararo alogadorlikning ganday shaklda qayd etilishi
undan foydalanuvchining imkoniyatlariga bog'lig holda shakllantirish lozim.
Hozirda maktab ta'limini integratsiyalash,o'gituvchilar bolalarda ganday gilib dunyo
to'g'risida yaxlit tushuncha hosil qilish va turli fanlar bo'yicha bilimlarni
yaqinlashtirish uchun bir butun dastur tuzish ahamiyati har doimgidanda ahamiyatli
hisoblanadi. Bu masalada bizga fanlararo alogadorlik muhim asos bo'lib xizmatgiladi.

Integratsiyalashgan asosda har bir o'quv fanni o'rganish bolalar uchun
kuchlirog bo'lgan psixologik jarayonni faollashuviga, uning mahkamlanishi, hissiy
gabul qilinishi, xotirani mukammallashiga, fikrlash, nutq va tasavvur qilishni
rivojlantirishga sharoit yaratadi.
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Integrativ.  o'qitishning magsadi  boshlang'ich ta'limda tarbiyalashning
rivojlantirish asosi bo'lgan tabiat va jamiyat hagida to'liq tasavvurga ega bo'lish,
ularni rivojlanish gonunlariga o'z munosabatini shakllantirishdan iborat.

Dastlabki boshlang'ich integratsiyalashgan darslar bu ona tili-o'gish,
tabiatshunoslik-o'gish, o'gish- musiqga, tabiatshunoslik-matematika, tabiatshunoslik-
texnologiya, matematika- texnologiya, matematika- jismoniy tarbiya va hakozo
kabi fanlarni qo'shib olib o'tkazishdir.

Boshlang'ich sinf o qgituvchisiga integratsiyalangan darslar o'tish mumkin,
chunki bir o'zi hamma fanlarni o'gitadi. O'quvchi ganchalar yosh bo'lsa, u shuncha
kam biladi. Shuning uchun boshlangich ta'limda integratsiya imkonlari
chegaralangan. Bolalar boshlang'ich ta'limda juda ko'p hodisa, tushuncha, fanlar bilan
tanishishadi, lekin ular to'g'risida elementar tushuncha olishadi. Keyingi yillarda
mavjud bilimlarini to'ldirib va kengaytirib borishadi. Shuning uchun o'gituvchi bir
xillikdan gochishi va rang - barang shakl va usullarda dars o'tishi talab etiladi.

Integratsiyalangan darslar charchogni va taranglikni o'quvchilardan oladi
faoliyatning bir turidan ikkinchisiga o'tishi hisobidan ziyraklik va hozirjavoblikka
o'rgatadi. Integratsiyalashgan dars o'gituvchidan qo'shimcha tayyorgarlik, katta
bilimdonlik, yugori kasb mahoratini talab giladi.

O'gituvchi  integratsiyalashgan darsda quyidagilarni  e'tiborga olishi
kerak:darsning magqgsadini, yangi ma'lumot manbalarini, har xil fanlarning
ma'lumotlarini birlashtirish, bilimlarning funksional yo'nalishini, fan mazmunini
gayta ishlash, eski shakllarni buzish, tizimda alohida bo'lgan elementlar orasida
alogalar yaratish.

Fanlararo integratsiyaning yana bir muhim magsadidan biri, o'zi ishlayotgan
olam hagida narsa va hodisalar orasidagi bog'liglik ta'minlashdan iborat. Misol sifatida
matematika fanining boshqa fanlar bilan bog'ligligini ko'rib o'tamiz.

Bu jarayonda bolalar misollarni ishlab chigishadi, ishlab bo'lgandan so'ng ular
javoblariga garab, rasm tagidagi ko'rsatmaga binoan bo'yashadi bo'yalgan rasmda
tabiat manzarasi hosil bo'ladi. Misol yechish bilan bir gatorda tabiatni asrab-
avaylash, uning g'aroyibotlaridan boxabar bo'lish imkoni tug'iladi, ona tabiat
go'zalligiga muhabbat uyg'onadi.

Boshlang'ich maktabda fanlararo alogadorlikni amalga oshiruvchi bo'g'in
vazifasini o'gituvchining o'zi bajaradi. U bolalarni arifmetikaga, o'gishga, yozishga,
tabiatga, mehnat gilishga va yana ko'pgina narsalarga o'rgatadi, o'z kuch va
imkoniyatlari darajasida bu ishni amalga oshiradi. Fanlararo alogadorlikni amalga
oshirishning usullari yaxshi yoki yomon bo'lishi mumkin. Muammoning mohiyati
shundaki, usullarning biridan yuz o'girib , ikkinchisida o'gituvchilar pedagogik
mahoratini go'llay olishi natijasida oladigan integratsion usullar Kiritishdir. Masalaning
bunday qo'yilishi fanlararo alogadorlikning turli ta'lim pog'onalarida turli
xususiyatlarga egaligidir. Boshlang'ich ta'limda integratsiya bir-biriga nisbatan yaqin
fanlarning birlashtirilishini ko'zda tutadi.
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BOSHLANG'ICH SINF O'QUVCHILARINING NUTQINI O'STIRISHDA
XALQ OG'ZAKI IJODINING AHAMIYATI

Sayramova Xurshidaxon
Farg'ona viloyati, Marg'ilon shahar
20-maktabning boshlang'ich sinf o'qituvchisi

Annotatsiya: Ushbu magolada boshlang'ich sinf o'quvchilari nutgini o'stirish
ahamiyati va afzalliklari xususida so'z yuritilgan.
Kalit so'zlar: nutg, mulogot, o'yin, mantiqgiy tafakkur, xalg og'zaki ijodi.

Ma’lumki, so’zlashuv tili nutq o’stirishning dastlabki boshqichi hisoblanib, u asta-
sekin takomillashib boradi. So’zlashuv tili esa o’qilgan matnlarni og’zaki hikoya qilishda
namoyon bo’ladi. So’zlashuvga o’rganish barcha darslar jarayonida amalga oshadi, lekin
o’qish darslari yetakchi ahamiyat kasb etishi kerak. Kichik yoshdagi maktab o’quvchilariga
ma’naviy kamolot ona tili orqali mujassamlashadi. Ona tili, shu jumladan, o’qish nutq
o’stirish ta’lim — tarbiya jarayonidagi eng muhim vositalardandir.

O’quvchilarning og’zaki va yozma nutqlarini me’yorlashda, ularning mutanosibligini
ta’minlashda, milliy tilning tabiati va o’ziga xos xususiyatini belgilashda, ifoda va talaffuz
qonuniyatlarini aks ettirishda ohangdorlik, ya’ni giroat bilan o’qishning amaliy ahamiyatini
o’stirish, adabiy til me’yori va mezonlariga rioya qilish, o’qish, o’qish metodlarini
takomillashhtirish yo’llarini izlash va eng qulaylarini amaliyotga tatbiq qilish zarur.

O’qituvchining turli fanlarni o’qitishdan maqsadi o’quvchilarning nutq madaniyatini,
nutq ko’nikmalrini shakllantirish, ijodiy qobiliyatlarini taraqqiy ettirish kabi masalalarni 0’z
ichiga oladi. O’qituvchi nutqi o’quvchilar uchun namunadir. O’quvchilarning nutqi ravon,
tushunarli bo’lishi uchun eng avvalo uning nutqidagi nuqsonlarni bartaraf etishga e’tibor
berih zarur.

Bolalar nutqini rivojlantirishda xalq og’zaki ijodining ahamiyati katta. Shuning uchun
”0O’qish kitobi” da “Ertaklar-yaxshilikka yetaklar” bo’limi berilgan. Unga kiritilgan ertaklar
bolalarni obod - axlogqa o’rgatishi, ma’naviy juhatdan rivojlanishi bilan muhim ahamiyatga
egadir. Masalan, ”Ur to’qmoq” ertagidagi dehqon va boy obrazlari o’quvchilar ongida
yaxshi va yomondan nafratlanish, undan yiroglashish kerakligi hagida tasavvur hosl gilai.
Magqtanchoqlik, adolatchilik, ochko’zlik juda yomon odat ekanligi, saxiylik, do’stga
mehribon bo’lish, rostgo’ylik insonning ma’naviy yuksalishga yordam berishi uqtiriladi.
Bolalarda ikkita jadval tuzishga tayyorlanishlari aytiladi. Birga yaxshilikka doir so’zlar,
ikkinchisiga esa uning aksi bo’lgan so’zlar yozish ta’;kidlanadi. O’quvchilar ikki guruhga
ajratilib, birinchi guruhdagi bolalar mehribon, saxiy, shirinso’z, yogimli, go’zal, chiroyli,
mehnatkash, e’tiborli, kamtar, aqlli, bilag’on kabi so’zlar topsalar, ikkinchi guruh
bolalar yomon, xunuk, qo’pol, yolg'onchi, ayyor, to’polonchi, tartibsiz, xasis,
qizg’anchiq kabi so’zlarni aytadilar.
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Nutq o’stirish ishlarini iqtisodiy tarbiya bilan bog’lab olib borish foydalidir.
Bunda oila, wuyro’zg’'or, inoqlik, hamjihatlik, hamkorlik, tejamkorlik, foyda, zarar,
dastyorlik, hurmat kabi so’zlardan foydalaniladi.

O’quvchilar nutqini o’stirish ishlari ularning lug’atini boyitish bilan bog’liqdir.
Bolalarning so’z boyligi qanchalik ko’p bo’lsa, u shunchalik ravon gapiradgan bo’ladi.

Boshlang’ ich sinf o’quvchilari nutqini o’stirishda yod oldirish, so’zlarning ma’nosini
tushuntirish yoki gayta hikoya qgildirish kabi usullardan foydalanibgina golmay, balki ular
uchun qiziqarli faoliyat bo’lgan o’yinlardan foydalanish, aynigsa, ko’zlangan maqgsad,
yuqori natijalarni qo’lga kiritishda katta yordam beradi. Chunki o’yin kichik maktab
yoshidagi o’quvchilar faoliyatida asosiy o’rinni egallaydi. Bolalarning yosh va psixoligik
xususiyatidan kelib chiqib aytadigan bo’lsak, o’yin dunyoni va o’zlikni anglashda,
bog’lanishli nutqni o’stirishda asosiy vosita hisoblanadi. Darslarda o’quvchilar zo’r qiziqish
bilan ishtirok etadigan bir nechta o’yinlardan namunalar keltiramiz. .

«Hikoya»

O’qituvchi xattaxtaga bir nechta so’z yozib qo’yadi. Masalan: Nafisa, soat, yomg’ir,
kitob kabi. O’quvchilar mustaqil ravishda shu so’zlar ishtirokida hikoya tuzadilar. Bunda
ularning lug’at boyligi oshishi bilan birga, gaplarni to’g’ri tuzish, tovushlarni to’g’ri
tallaffuz qilish, ijodiy va mustaqil fiklash qobiliyati shakllanadi. O’qituvchi faol
ishtirokchilarni vaqti - vaqti bilan rag’batlantirib borishi o’quvchilarning o’ziga bo’lgan
ishonchini orttiradi va bundan - da faol bolishiga ubndaydi. Mazkur o’yinlar darsdan
tashgari mashg’ulotlarda va to’garaklarda ham bemalol foydalanish mumkin.

«Qarama-qarshi so’zlar»

Bu o’yin mantiqiy tafakkurning hamda nutqnining rivojlanishiga yordam beradi .
O’yinni individual tarzda ham, guruh bilan ham o’tkazish mumkin. O’yin sharti
quydagicha: o’qituvchi bola yoki o’quvchiga bir so’zni aytadi, o’quvchi shu so’zning
ma’nosiga qarama - garshi bo’lgan so’zni topib aytishi kerak. Masalan: katta - Kichik, issiq -
sovuq, achiq - shirin, qorong’u - yoruq, keng-tor, uzog-yaqin va hokazo. Odatda bolalar
o’yin boshida biroz qiynalshadilar, aytilgan so’zga javoban antoni so’zni emas, sinonim
so’z bilan javob beradi, masalan: katta - baland, uzun - uzoq kabi. Ammo o’yinning
mohiyatini tushunib olganlaridan so’ng o’quvchilar yaxshi o’ynaydilar. O’yin bir necha
marta o’tkazilganidan so’ng o’quvchilar abstrakt tushunchalarni ham osonlik bilan
tushunadilar va javob beradi, shunda o’quvchilarning nutqi ham rivjlana boradi, masalan:
chagqon - yalqov, ishchan - dangasa kabi so’zlarga ham tez javob topa oladi.

«To’rtinchisi ortigcha»

Bu o’yin rasmlarsiz o’ynaladi. O’quvchiga yoki bolaga bir guruhga kiruvchi uchta
predmet va boshga guruhga mansub bitta predmet nomi aytiladi. Masalan: atirgul,
boychechak, binafsha, qo’ziqorin. O’quvchi ular orasidan ortiqchasini aytganidan so’ng
undan fikrini asoslab berishi so’ralishi kerak. Bu o’yinlar o’quvchilarning tafakkuri
rivojlanishiga yordam berishi bilan birga nutqning o’sishiga ham yordam beradi.

O’yin individual tarzda o’tkazilsa ham yaxshi samara beradi, guruhda musobaqa
ko’rinishida o’tkazilsa o’quvchilarning qiziqishi yanada ortadi.
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Yugorida keltirilgan ta’limiy o’yinlar o’quvchilarning darsda faolligini oshirish bilan
birga bilimlarni o’zlashtirish jarayonini yengillashtirish va mustahkamlash, nutq o’stirishga
yo’naltitirilgan har bir mashg’ulotni qizigarli tashkil etishga xizmat qiladi.
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DEVELOPING STUDENTS’ VOCABULARY BY USING DIFFERENT
LANGUAGE STRATEGIES

Berdikulova Munira Azizovna
UzSWLU student of Master’s Departerment,2-COUrse
Supervisor: Rakhmanova Makhfuza Saparaliyevna

Abstract: the article under discussion touches upon the strategies applied in
enlarging the learners’ vocabulary while learning foreign languages. The author of the
article suggests different ways to improve the learners’ vocabulary. According to the
author, expanding vocabulary is a priority for those who want to learn how to maintain a
conversation with foreigners. This is partly true, because the meanings of familiar words
can often be guessed about the general meaning of the statement. However, there are also
situations in which a lack of understanding of the grammatical and syntactic connections
can lead to the fact that the phrase as a whole will acquire the opposite true meaning for
you. In any case, words are still the basic elements of speech, and therefore the number of
words you know depends largely on the success of communication in English.

Keywords: vocabulary, learners, translation, traditional method, vocabulary in
context, phrase, meaning, connection, communication

Introduction

Foreign languages learning has become a basic constituent in the contemporary world.
Regarding with the requirements for changing of education system based on indicating to
improve learners' knowledge, in teaching and learning foreign languages process, teachers
as well as learners should try to develop their capacities and establish effective environment
based on using update technologies. This research work depicts developing students’
vocabulary by using different language strategies.Taking into consideration above
mentioned crucial requirements and changes of teaching and learning foreign language,
present research work will be carried out based on learning revealed investigation in this
issue. Related to topic of course paper, theories, findings of notable scholars facilitate to
tackle challenges of developing students’ vocabulary by using different language strategies
in the process of teaching and learning foreign languages. And also, in this research paper
will be revealed various relevant and workable solutions based on demonstrating examples
to this issue.

The importance of learning vocabulary

Cheon and Ma (2016) cite that the width of vocabulary knowledge is not the only
prerequisite to prove one’s ability and proficiency of a second language. For the past few
years, many studies have been carried out regarding vocabulary learning and people know
that learning vocabulary is important for those who want to use the second language
precisely (Cohen & Wang, 2018). It is showed that focus is given onto the learning
strategies and it is because the right strategies need to be implemented so that vocabulary
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learning can take place with ease. Furthermore, these studies are carried out to distinguish
the discourse types, syntactical structures and lexical knowledge that are necessary to be
applied pedagogically in order to give better insight between language and its contents
(\Vaish, 2018). There are a lot of reasons why learners should be giving their best in trying
to master the vocabulary of English. Learners should be willing to give their best for they
are trying to master a language.

Most learners, too, acknowledge the importance of vocabulary acquisition. However,
vocabulary teaching has not always been very responsive to such problems, and teachers
have not fully recognized the tremendous communicative advantage in developing an
extensive vocabulary.

Many people believe that expanding vocabulary is a top priority for those who want to
learn how to maintain a conversation with foreigners. This is partly true, because the
meaning of familiar words can often be guessed about the general meaning of the statement.
In any case, words are still the basic elements of speech, and therefore the number of words
you know depends largely on the success of communication in English.

Research into vocabulary learning strategies

The strategies employed by language learners have drawn more and more attention
among teachers and researchers alike. It is generally agreed that successful language
learners are likely to apply strategies appropriate to their own language learning needs.
There do exist some researches into vocabulary learning strategies in the west. VVocabulary
learning strategies have become a major concern for many researchers and language
practitioners in recent days (Cohen & Wang, 2018). This statement shows that for learners
to improve gradually, they are required to apply the right learning strategies which are
beneficial in making their learning process goes with ease. This claim is further elaborated
through a study made by Kafipour and Naveh (2011), showing that through the application
of learning strategies, any area of learning or any topics can be handled easily and learners
are on the right track in becoming good English as second language learners. To date, it is
found that various strategies have been established and it is proven to be beneficial for the
learners in the long run. For example, the pioneers to language learning strategies are
O’Malley and Chamot (1990) and Oxford (1990) which claiming that learning strategies are
divided into four different categories which are metacognitive, cognitive, social, and
affective (Zhang & Lu, 2015).

Basically, there are so many strategies to be listed. Sanaoui (1995) claims that in
adults’ vocabulary learning process, two approaches have been revealed which are
structured and unstructured. A study that is made by Xie (2009), shows that structured
learning is deemed to be more productive and unstructured learning becomes surplus
throughout the learning process. This is because structured learning offers a more
systematic way in organising and handling things. In another study, it is understood that
there are six different kinds of strategies which are guessing, referring to dictionary,
rehearsal, encoding and activation — together with two associating factors which are beliefs
of vocabulary learning and metacognitive regulation (Gu & Johnson, 1996).
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Additionally, Saigh and Schmitt (2012) cite that vocabulary learning strategies are
divided into five different categories and each category covers different aspect. The five
strategies are social, memory, cognitive, meta-cognitive and determination (Schmitt, 2010).
According to Schmitt, social strategy takes place when learners ask questions to the people
who know regarding that particular aspect of study. Moreover, memory is when learners
relate the question to the existing knowledge that they have in their mind. Cognitive strategy
improves learners’ proficiency of English by exhibiting the common purpose of
‘manipulation or alteration of the target language by the learner’ (Jafari & Kafipour, 2013).
Meta-cognitive strategy is applied when it involves a practical reviewing of the learning
process and decisions are made regarding scheduling, observing or assessing the best ways
to learn (Zhang & Lu, 2015). Lastly, determination strategy is when learners have to relate
any question by guessing from their structural knowledge, guessing the meaning and even
referring to any materials (Yalgin Tilfarlioglu & Bozgeyik, 2012).

Conclusion

English is an important language that everyone should consider in learning it. Good
English language users come with good vocabulary knowledge. One’s vocabulary
knowledge acts as the marker of their level of proficiency. Learners of English as second
language should apply and implement the right language learning strategies so that they can
study with ease and excel significantly. There are many strategies that a learner can apply in
their process of improving the mastery of English. Once English language is mastered,
learners will improve in any aspect of social life.

REFERENCES:

1.0xford, R. 1989. Use of language learning strategies: a synthesis of studies with
implications for teacher train-ing. System, 17(2): 235-247.

2.5chmitt, N. (2010). Key Issues in Teaching and Learning Vocabulary. Insights into
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BOSHLANG*‘ICH SINFDA O‘QUVCHILAR 1JODIY QOBILIYATLARINI
RIVOJLANTIRISH TAMOYILLARI

Xamrayeva Feruza Yezilovna
Buxoro viloyati, Buxoro shahar
18-maktabning oliy toifali boshlang'ich sinf o'qituvchisi

Annotatsiya: Ushbu maqolada boshlang ich sinf o ‘quvchilarining  ijtimoiy
gobiliyatlarini rivojlantirish va mamlakatning ijtimoiy-igtisodiy rivojlanishi bilan uzviy
bog ‘lig bo ‘Igan yangiliklarni Kiritishdir.

Kalit so‘zlar: innovatsiya, pedagogik jarayon, o ‘gitish uslubi, ijodiy fikrlash, axborot
texnologiya, texnik vositalar, individual rivojlanish.

Boshlang‘ich sinf o‘quvchilarining ijodiy qobiliyatlarini rivojlantirish, badiiy o‘qish
darslaridabolaning ijodiy qobiliyatini rivojlantirish bo‘yicha tavsiyalar.

Boshlang‘ich maktab yoshidagi o‘quvchilar shunday bir davrdalarki, bu vaqtda ularda
nafagatjamiyatda yashash qobiliyati, balki ijodiy fikrlash ham shakllantiriladi.

Ayrim boshlang‘ich sinf o‘qituvchilari bolani o‘qishga o‘rgatish asosiy vazifa deb
bilishadi. Albatta, o°‘quvchilarni birma-bir o‘qish ko‘nikmalarini  shakllantirish
o‘qituvchidan katta mahorat va mas’uliyat talab etadi. Birog, yuzaga chigmagan bolalar
iste’dodi muammosi bugungi kunningdolzarb masalalaridan biridir.

Bu masalani hal qgilishda ya’ni o‘quvchilar ijodiy qobiliyatlarini shakllantirishga
imkon beradigan vositalardan biri badiiy o‘qish darsidir. Odatda, badiiy faoliyat
bolalarning ijodiy qobiliyatlarini rivojlantirishning eng samarali yo‘nalishi hisoblanadi.
Bunga tasviriy san’at, texnologiya va musiga darslari yordam beradi. Ammo, o‘qish va ona
tili, matematika va tabiatshunoslik kabi fanlar ham o‘quvchilarning ijodiy salohiyatini
rivojlantirish uchun juda ko‘pimkoniyatlarga ega.

Aslida, ijodiy gobiliyat gobiliyatlarning standart tushunchasidan tashgariga chigish
gobiliyatini anglatadi. Badiiy o‘qish darslarida o‘gituvchi tomonidan qo‘yilgan magsadga
bog‘liq ravishda, ijodiy qobiliyatlarni rivojlantirish jarayoni turli yo‘llar bilan amalga
oshirilishi mumkin.

Boshlang‘ich sinflarda yozma va og‘zaki nutqni rivojlantirishning innovatsion usuli
sifatida turli xil o‘yinlardan foydalaniladi. Shuni esda tutish kerakki, boshlang‘ich sinf
bolasi hali ham bunday o‘yinlarga moyil bo‘ladi. O‘quvchilarining ichki imkoniyatlarini
ochishda o‘z isbotini topgan metodlarni berib o‘tamiz.

O‘qish darsining boshida soddalashtirilgan «Aqliy hujum»dan foydalanish. Bu esa
o‘quvchilar bilimlarini takrorlagan holda, o‘tilgan materiallarni eslab qolishga, yangi
bilimlar olishga tayyorgarlik ko‘rishda yordam beradi.

«Men o‘zimni namoyon gilaman». Yangi adabiy tushunchalar bilan tanishishdan
oldin, o‘quvchilar o‘zlarini eng yaxshi tomondan ko‘rsatish taklif gilinadi. Ushbu uslub
ijodiy qobiliyatlarni rivojlantirishdan tashgari, notiglik mahoratini rivojlantirishga yordam
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beradi. Yaxshi rivojlangan monologga ega bo‘lgan o‘quvchi mantiqiy, izchil va oqilona
ravishda o‘z fikrlarini ifoda eta oladi, o‘quv dasturidagi murakkab savollarga batafsil javob
bera oladi, darsliklar, badiiy adabiyot va xalq og‘zaki ijodi matni ustida mustaqil ishlay
oladi.

“So‘zlarni tagqoslash”. Bunda o‘quvchilarga har xil ma’noga ega bo‘lgan ikkita so‘zni
(gazilma va ko‘pyoq) taqqoslash taklif gilinadi. O‘quvchilarning vazifasi ushbu so‘zlarning
o‘zar0 bog‘ligligiga imkon gadar ko‘proq misollar keltirishdir.

«Nostandart vaziyatlarni taklif qilish». Bu matn bilan ishlashda o‘quvchilarni
kutilmagansavollarga javob berish so‘raladi:

e Odamlar boshlarida yurishni boshlasalar nima bo‘ladi?

e Agar sut jo‘mrakdan ogib chigsa nima bo‘ladi? va hakozo.

Matn bilan ishlashda savollarni tanlash ham nostandart bo‘lishi kerak. Asosiysi, bola
savolda ganday xarakter gayd etilganligi hagida tasavvurga ega. Bu jarayonda mantigiy
bog‘lig bo‘lgan, kompozitsion va grammatik jihatdan ishlab chigilgan, kengaytirilgan va
to‘liq, hissiy va semantikbayon gilingan izchil nutq rivojlanadi.

«Sinonimini top». Atamashunoslikka murojaat gilmasdan, o‘quvchilarni o‘xshash
ma’noli so‘zlarni topish taklif gilinadi. Buni ommaviy ish shaklida, balki juftlikda ham
amalga oshirish mumkin.

«She’rni davom ettirn. Bunda o‘quvchilarga she’rdagi yo‘qolgan satrlarni davom
ettirishso‘raladi: Qudrat Hikmatning «Bahor» she’ri misolida.

Bedapoya yam-yashil o‘tlog, Chinorlarda qushlar chug‘urlar. Ko‘klam ko‘rkin
ko‘rdingmi, o‘rtoq,

«Taqlid». Bu metodni o‘tkazishda mavzu o‘quvchilarga tushunarli bo‘lishi va bolalar
topshirigqni bajarish jarayonida asar gahramoniga mos harakatlar gilishi talab gilinadi.
O‘quvchi obrazga kirishi bilan nutq va harakatlar hamohang bo‘lishi kerak.

«Yozuvchi». Ushbu yoshdagi bolalar xayol gilishni yaxshi ko‘radilar, uni har jihatdan
rag‘batlantirish kerak. Dastlab, o‘quvchilar o‘qilgan matn uchun boshqga sarlavha taklif
gilishadi. Barcha aytilgan variantlar ijobiy baholanib, ularning ichidan eng yaxshi g‘oyalar
saralanadi. O‘qituvchi asar yakunini ochiq qoldiradi va o‘quvchilardan matnning oxirini
«yozib tugatish» so‘raladi. Bu bolaga asar qahramonlarining tarixiga chuqur kirib borish
uchun imkoniyat bo‘ladi.Asarni yangi talginda ixtiro qilish juda yaxshi uslubdir.

«Teatr tomoshalari». Badiiy o‘qish darsining bir qismi sifatida, o‘quvchilar uchun
kichkina «yulduzlar» va kelajakdagi haqiqiy iste’dodlarni topish mumkin. O‘quvchi asar
gahramonni tasvirlashda o‘qituvchining Ssamimiy maqtoviga sazovor bo‘lishi, ilgari
«noma’lumy» bo‘lgan o‘quvchining sinfdoshlari orasida obro‘sini oshiradi. Metodning
muvaffaqiyati o‘quvchilarning Kichik sahnalarda eng yaxshi tomonlarini ko‘rsatishga
harakat gilishidadir.

Darsdagi dam olish dagigalari ham bolaning ijodiy fikrlashiga ta’sir giladi, olingan
ma’lumotdan tanaffus olish imkoniyatini beradi. «ljodiy yengillik mashqlari bolaning
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tanasiga ortiqcha kuchlanishdan xalos bo‘lishga, psixologik muvozanatni tiklashga va shu
bilan ruhiy salomatlikni saglashga yordam beradi».

Xulosa qilganda, zamonaviy ta’lim barcha o‘quvchilarga o‘z qobiliyatlarini
namoyish etish va barcha ijodiy gobiliyatlarini istisnosiz namoyish etish imkoniyatini
beradi. Bugungi jamiyat quti tashqarisida o‘ylaydigan, muammoli vaziyatdan chiqish yo‘lini
topa oladigan, nostandart qarorlar chigaradigan va ijodiy fikrlay oladigan shaxslarga
muhtoj. Buning uchun, boshlang‘ich sinflardan boshlab bolalarni ijodiy qobiliyatlarini
rivojlantirish magsadga muvofig.

FOYDALANILGAN ADABIYOTLAR RO"YXATI:

1. Matchonov S. va boshgalar. O‘qish kitobi 4-sinf. — Toshkent.: “Yangiyo‘l
poligraf servis”,2020. 105-bet.

2. Vigotskiy L. S. Bola rivojlanishining psixologiyasi. — Moskva.: “Eksmo”, 2010.
512 b.
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BOSHLANG*‘ICH SINF O'QUVCHILAR NUTQIDAGI NUQSONLARNI
BARTARAF ETISH AFZALLIKLARI

Xo'jayeva Gulrux Nosirovna
Buxoro viloyati, Buxoro shahar
18-maktabning boshlang'ich sinf o'gituvchisi

Annotatsiya: Bolalarning erkin foydalanishlari uchun o ‘quv dasturida samarali til
ko ‘nikmalari zarurdir. boshlang ‘ich sinflarda og‘zaki til bolalar uchun boshlang ‘ich
o rganish vositasidir. Maqolada bolalalr nutqini rivojlantirishda qo ‘llaniladigan usullar
hagqida so ‘z boradi.

Kalit so‘zlar: nutq, og zaki, aloga, rivojlanish, e tibor, me yor.

Ma’lumki, so‘zlashuv tili nutq o‘stirishning dastlabki boshgichi hisoblanib, u asta-
sekin takomillashib boradi. So‘zlashuv tili esa o‘qilgan matnlarni og‘zaki hikoya qilishda
namoyon bo‘ladi. So‘zlashuvga o‘rganish barcha darslar jarayonida amalga oshadi, lekin
o‘qish darslari yetakchi ahamiyat kasb etishi kerak. kichik yoshdagi maktab o‘quvchilariga
ma’naviy kamolot ona tili orqali mujassamlashadi. Ona tili, shu jumladan, o‘qish nutq
o‘stirish ta’lim — tarbiya jarayonidagi eng muhim vositalardandir.

O‘quvchilarning og‘zaki va yozma nutqlarini me’yorlashda, ularning mutanosibligini
ta’minlashda, milliy tilning tabiati va o‘ziga xos xususiyatini belgilashda, ifoda va talaffuz
gonuniyatlarini aks ettirishda ohangdorlik, ya’ni giroat bilan o‘qishning amaliy ahamiyatini
o‘stirish, adabiy til me’yori va mezonlariga rioya qilish, o‘qish, o‘qish metodlarini
takomillashhtirish yo‘llarini izlash va eng qulaylarini amaliyotga tatbiq qgilish zarur.

Ma’lumki, boshlang‘ich sinf oquvchilarining nutglaridagi nugsonlarni bartaraf etish
o‘quvchilar va logopedlar zimmasiga yuklanadi. Talaffuzdagi kamchiliklarni aniglashda
bolaning nutqini tekshirib ko‘rish, nutq buzulish sabablarini o‘rganish lozim. buning uchun
har bir bola nutqini tekshirish varaqasi to‘ldirilib, qaysi tovushlar to‘g‘ri yoki noto‘g‘ri
talaffuz gilayotgani belgilab boriladi. Nutq ostirish-ongli o°‘qishni, so‘zlash va yozishga
o‘rgatishni, til haqida o‘quvchilarning yoshi va tushunchasiga mos bo‘lgan bilim berishni,
ularning lug‘at boyligini oshirishni, boshqalarning nutqiga e’tibor va qiziqishni o‘stirish,
kitob o‘qishga muhabbat uyg‘otishni ko‘zda tutadi. Og‘zaki nutiqqa o‘rgatishning ilk
davrida daktiologiya (qo‘l alifbosi) dan foydalaniladi. Bu narsa bolalarning tovushlarni
talaffuz qilib, o‘zlashtirib borganlari sari faqat yordamchi vosita bo‘lib xizmat giladi.

Bola tilini rivojlantirishda bir qator aspektlar mavjud bo‘lib, bularni hisobga olgan
bolalarda o‘rgangan fikrlarini erkin namoyon etish ko‘nikmalari rivojlanadi.

Bolalarni o°z fikrini mustaqil yozishga (o‘qilgan matnni hikoya qilishga) o‘rgatishni,
iloji boricha, erta boshlash ma’qul. buning uchun o‘quvchilar og‘zaki hikoya qilayotganda
qo‘llagan alohida so‘zni yozishdan gapni yozishga, so‘ng matn gismlarini yozishga va 2-
sinfdan boshlab maxsus tanlangan kichik matn asosida bayon yozishga o‘rgatiladi. Ish
quyidagicha uyushtiriladi: bayon uchun tanlangan matnni o‘quvchilar birikki marta
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o‘qiydilar (o‘qituvchi o‘qib berishi ham mumkin); bolalarning matn mazmunini to‘g‘ri
tushunganliklarini aniqlash, o‘qilgan matnni, uning g‘oyaviy mazmunini, qismlari orasidagi
bog‘lanishni to‘liq bilib olishga qaratilgan suhbat o‘tkaziladi; matn rejasi tuziladi (reja
suhbat vaqtida tuzilishi ham mumkin); lug‘at ishi o‘tkaziladi (so‘zning ma’nosi va yozilishi
tahlil gilinadi), muhimroq sintaktik tuzilmalarga va tilning tasviriy vositalariga diggat jalb
gilinadi. Ayrim gaplar, hatto matn gismlari tuzdiriladi; o‘quvchilar bayon matnini mustagqil
yozadilar, o‘qituvchi esa ular ishini kuzatadi, sinfdagi boshqa o‘quvchilarga xalaqit bermay
ayrim bolalarga individual yordam beradi; bolalar yozgan bayonlarini o‘zlari tekshiradilar,
takomillashtiradilar va daftarni tekshirish uchun o‘qituvchiga lar.

Xulosa o‘rnida shuni aytamizki, ba’zi bolalar ular bilan gaplashish yoki jumlalarning
grammatik qoidalari qurilish jarayonida bu so‘zlarni tushuna olmasliklari mumkin.
bolalarga boshlang‘ich sinflardanoq nutq madaniyatini hamda so‘z boyligini oshirish
kelajakda ulardagi nutg kamchiliklarini oldini oladi.

ADABIYOTLAR RO‘YXATI:
1. Speech, Language and communication Needs and Primary School-aged children.

2. F.R.Qodirova. R.M Qodirova. —bolalar nutqini rivojlantirish nazariyasi va
metodikasi. T., —Istiglol, 2006.
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V3BEKUCTOHJIA JIABJIAT XU3MATUWJIAPUHA YPHU BA AXAMUSITH

3agapanu Huésmyponos
V36exucmon Munnuii ynueepcumemu
Hxmucoouém ¢axynememu 2-60ockuy macucmpu

Kupum. busra mabnymku JlaBnat OolkapyBuaa, YHUHT TapKUOMI Ty3uiaMmanapuia
€111, ”HHOBALIMOH (PUKpJaiiaurad, TamadOycKop, BaTaHra COAMK SIHIM aBJIOJ KaJpJIapuHU
TapOusUlall Ba yinapAaH camapaid (QoipanaHUIl — THU3UMHHM SIpAaTUII SHTUJIaHAETraH
V36eKHCTOH MAaMIIAKATHHMHT SHT MyXMM BasH(alapHHUHT OMpH Xucobnanamu. UyHKH,
JaBlaT MYCTAaKWUIMIH, JKaMUAT TapakKUETHM NIy Mamilakaraa sIIaiJuraf, Xajik
XYKATUTUHUHT TypiaM >kaOxanapuzaa (aoausT IOPUTAETTaH MYTaxacCUC KaJpJIapHUHT
KkacOui OunuM Ba Majakaiapura 0eBocuTa OOFIIHK.

JlaBnat opra’japy TH3UMHAA XaM, XalK XYXXaJIUTMHUHI Typiud KOpXOHa Ba
TAUIKWJIOTIApUIa XaM JaBJIATHUHT WXXTUMOMNU-UKTHCOAMM cuécaTtu - Oy Ty3uiamanapra
paxOapiivK KWIa€TraH KaJpJapHUHT KacOuil Ounumu, Taxpubacu, ¢uKpraml AOWpacuaaH
TallKapy ’kamoa (MHCOHJIAap) OWJiaH WILIAll, yJapHU SrOHA Makcaj capy eTakjaml Kadu
XucnaTiapura XxaMm Oofiuk. JKamoanard COFJIOM MYXUT HII YHYMJAOPJWTHUTa, KYHWIraH
MacajajapHH Y3 BaKTHAa OaKapuiIuIIKaa OupaaMIu OMIT (PoJ)HU YitHaHTu.

V36exucTon PecnnyOonukacu  [lpesunentu  III.M.MupsuéeB naBinatr paxOapu
JABO3MMUTa KUPHUIITraH OMpUHYM KyHJIapJaH Oouuiad Kajapiap CalOXUSTUIa, YIApHU XalK
OunaH MOUIail OJMII KOOWIMATHra ajoxujaa 3bTHOOp Kapartau. SHruya ¢ukpraiguras,
WHHOBAIIMOH OUJIUM Ba TadakKypra sra OYiraH, XOpMKU MamiiakaTiapAa TabJIuM OJIraH
€111, UKTUJOPJIM KaJpJiapHU AaBiiaT OOLIKApyBU OpraHjiapura, KOpXoHa Ba TAIIKWIJIOTIIApTra,
TabJIUM Myaccacaiapura pax0ap 3Tu0 TaliMHIIaIl MacaJlaCUHM JaBlaT cUEcaTy Japakacura
kyTtapau. UyHku, muggaT Owian y3rapu0 OopaérraH 3amMoOH, JaBp Tajabu OOIIKapyB
KaJIpJIApUHUHT KAMUSAT MOKTUMOUN-CUECUI XaéTuaaru YpHU Ba poJUTa MYTJIOK OoIlKayda
TaJa0IapHA KYWIH.

AHa 1y mapoutaa paxoap KaJpJaapHUHT YpHU, POJIU OMpUHYM YpuHTa uukau. [laBnat
OoIIKapyB OpraHjiapy, TAIIKWIOT Ba KOpPXOHAJapHU paxOap KaapJapHUHT SHTH aBJIOIH
OwiaH TabMUHJIANIAA OUp KAaTOP MyaMMOJap WMFUIINO KOJTAHIUTH SIKKOJ KYPUHUO KOJIIHU,
KYMIIQJIaH:

-STuru V36eKucToH1a amManra OMMPUIAETIaH MCIOXOTNAp Ba JEMOKPATHK JKAMUSAT
Kypu1l Tanabiapura xaBod O6epaauran pax0ap xamaa OomKapyB Kaapiap €TUIIMACIUTUHA
Ba Oy *apa€H TU3UMIIM HYIra KyHuiIMaraHjiury;

-cOOMK HWTTHU(OK JaBpHUIaru «mapTus MaKTaOM»HUHT paxbap Ba OomKapyB
KaJlpJlapuHu Talépiam TU3MMUIAH BO3 KeUWJIuO, MamMlIaKaTUMH3a MapKasJalirad Ba 3HT
MyXUMH KOMMYHHCTUK FOSJIapJaH XONu OyiraH, y3uMu3ra Xoc MWJUIHH, JEMOKpPATHK
PUBOXKJIAHUII TaMOWWJIapU Ba Tajalnapura jxaBoO OepaguraH, paxOap Ba OomIkapys
KaJIpJIapHU Ta€pIallHUHT STHI'Y TU3UMHHUHT SpaTHUJIMaraHIury;
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-MaMJIaKaTHUHT 0030p HWKTUCOAMETHra YTHUIIM, KYI TapMOKIU HKTHCOAUETHU
HIAKUTAHTUPHIL, 0030p HHQPACTPYKTYpaCUHM Kapop TONTHUPHIL, HMKTUCOAMUETIA 103
Oepaétran y3rapuiuiap Tajadura skaBoO OepaauraH sSHTU paxOap Ba OOIIKApYB KaJpiapHH
TapOussiad BosAra €TKa3ull Ba Y3 YpHUra KyWHII METOJOJIOTUACHUHMHI HILIa0
YUKUJIMaraHjinury;

-pecniybnukaga OOMIKAPYBHUHT MabMYpHUH-OyHPYKOO3NUK IIAKINAAaH JIEMOKpPAaTHUK
ycyjulapura YTHIIJA WXKTAMOMM MyHOcaOaTIapHUHI Oapuya KYpUHULUIApUHU 0030p
MyHocabaTiiapura MyBO(pUKIAIITUpHUAA paxOap Ba OOIIKApPYB KaJIpJapHUHT TyTraH YpHHU
XaMm/la MaBKEMHU YpraHuil Ba OaxoJAUTHUHT MKTUMOUN-UKTUCOAUNA ME30HIapUHUHT
ApaTUIMATaHJINIY KYPUILIMMUA3 MYMKHH.

Vibekucron Pecnybamkacuam puBoKIaHTHpHmHEHT 2017-2021 iimiaapaa
my/ekauianrad “Xapakatiaap Crparermsicuga” Oearmiad Oepwiarad BasupajapHu
WKPOCHMHHU TAbMHUHJIAIL Xap OUp paxO0apHMHI YCTYBOpP Basudajapu XuCOOJaHATH.
“Xapakaraap Crparerusicuaa” Oearujad Oepwiran Basu(aJapHU TYJIAKOHJIH,
BHKIOHAH 0a’KapUIlM YYYH Xap OMpP MeXHAT sKaM0acuaa aBBaJaM0O0Op COFJIOM MYXMT,
HIMYAHJIUK KAaW(UATH Ba 3HI aCOCHIiCHM aJ0J1aT/M OOIIKAPHIN OPKAJM 3SPUIIHIIT
MYMKHH 6)”7.1121111/11.

V36exncton PecnyGmukacu ITpesunentunuar 2018 imn 6 aBryctaarn “Y36ekucToH
Pecniybnukacu I[lpesunentu xy3ypunaru JlaBnaT OOMIKapyBH aKaJeMHSICHHUHT XYyIUAN
bunnannapuan tamkuna dtum Tyrpucuaa’tu [1K-3901-con Ba 2019 #iun 27 uronparu
“V36ekncton PecnyGmukacu Ilpesunenty xy3ypunaru J{aBiaT GOIIKapyBH akaIeMHSICHIA
OolIKapyB KaJpiapHU Tak€piiail Ba MajJaKacMHU OIMIMPHII TU3UMUHHU TAKOMHIJUIAIITUPHUIITA
aoup Kymmmua dopa-taxoupnap tyrpucuma’tu  [1K-4365-connm  Kapopiapu xamzaa
V36exucton PecnyGmukacu Basupmap Maxkamacuauar 2017 iimn 19 cenrsGpmaru
“bomkapyB KaJapiapHu Tal€piiail, KalTta Tak€piaml Ba yJIAPHUHI MaJIAKACHMHU OLIMpHUIITa
JOMp HOPMAaTUB-XYKYKHH XYXOKaTJapHU TacOUKJIalml TYFpucuaa ru 745-coHnm Kapopu
LIyJIap KYMIACHIAHIUpP .

JlaBnat Xu3MaTYWIApUHU ICKUJAH MILIA0 KenaéTraH XOAUMHU Ba SHTH HIITa KaOym
KUJIMHTaH €1 MyTaxacCUCJIApHU YpTacuaa MII TaKCUMOTH, YIAPHUHT KYHJIUK, XadTanuk
UII peXacu amaira OMMpUETTaH UIUIAPU Ba SPUILIMITAH HATWXKAJAPUHU TaXJIWJI KWIHII Ba
TYFPU XyJiOca YMKApHILI Ba yJIApHU MEXHATUIa spamia TYJIUK parOaTIaHTUPHUII JIO3UM
UIYHJArMHU JaBjaT Xu3MaTuyuiapuaa ypTacuaa xu3Marra Oyiras 1aékaT Olla/iu.

Byryaru kyHpga pgaBnaT Xu3MaTyWiIapy OJMra SHTU4Ya Tanadnap KYyWHIMOK/A.
MamnakaTUMU3HU 3aMOHaBUM OOCKHYZA MKTUMOMN-UKTUCOMUNA PHUBOXKJIAHTUPHUIL OYiinua
ycTyBOp BazuanapHu pyeora yukapuil yuyH OOIIKApYB YCYJUIAPUHU KalWTa KYpuO YUKUII,
(baonuaT caMapaIOpIAUTHHU OIIMPHUIITA ATTOXUA YBTHOOP KapaTHUII JIO3UM.

¥36exncron PecnyOsmkacuau puBoxkjIaHTHpHIIHMHT 2017-2021 iinianapaa
My KaJIaHran “Xapakariaap Crparerusicuaa”

?¥36exucron Pecrybmnkacu Ipesuaentuauar 2018 jimn 6 asrycraarn ITK-3901-com
Ba 2019 #inn 27 uronaaru [1K-4365-connu kapopiapuP




