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EFFECTIVE PRONOUNICIATION TEACHING IN ENGLISH LANGUAGE

Bosimbekova Iroda
3rd year student at Djizzakh branch of the National university of named after
Mirzo Ulug’bek
Supervisor: Husanova Mohira

Annotation. Any language's communication requires proper pronunciation,
which is why learning a foreign language is so important. However, due to its
complexity and the variety of factors that affect it, teaching pronunciation has always
been a difficult challenge for ESL and EFL instructors. Based on studies done on the
subject, this article seeks to offer some guidelines for teaching pronunciation in ESL
and EFL courses. Additionally, the issues of teachability and non-teachability and the
importance of pronunciation in communication are covered.

Key words: pronouniciation, ESL, EFL, technologies, English language, effective
teaching, communication

Effective pronunciation instructors should be well-versed in both the target
language's phonetic structure and the typical pronunciation issues that students from
various linguistic backgrounds encounter. Additionally, they should be able to deliver
brief and understandable explanations of pronunciation guidelines as well as useful
exercises that aid learners in honing their pronunciation abilities. Effective
pronunciation instructors should also have patience, be encouraging, and be able to
offer learners constructive criticism. ESL/EFL instructors can aid students in
sharpening their pronounciation skills and enhancing their overall communicative
proficiency by adding these characteristics into their teaching methods.

The ability of a speaker to be understood by others depends on how well their
pronunciation is done. Miscommunication, misunderstandings, and even
dissatisfaction for both the speaker and the listener can result from poor
pronunciation. Therefore, in order to improve their communicative competency,
ESL/EFL students must learn effective pronounciation techniques.One of the most
difficult components of learning a foreign language is pronunciation. This is due to the
fact that it requires both the ability to create sounds and the ability to tell them apart.
Furthermore, due to interference from their original language or a lack of exposure to
the target language, some learners could find it challenging to mimic the pronunciation
of native speakers. Therefore, when it comes to teaching pronunciation, the issue of
teachability versus non-teachability arises. When teaching pronunciation, six things
should be taken into account in order to combat the teachability-non-teachability
issue:The first language of the learners: The first language of the students should be
considered by the teacher when determining how to pronounce certain words.Age of
the learners: Younger students typically have greater flexibility while learning new
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sounds than older students.The drive of the students: Learners who are driven to
master pronunciation are more likely to be successful in doing so.Exposure to the
target language: Learners are more likely to develop strong pronunciation abilities if
they have more exposure to the target language.How the instructor teaches
pronunciation: The instructor ought to employ a communicative strategy that
emphasizes the usefulness of pronunciation in interpersonal interactions. Technology
can be utilized to improve pronunciation instruction, for example, by using audio and
video materials, pronunciation software, and online resources.Guidelines for Teaching
Pronunciation Effectively Based on the aforementioned elements, the following
guidelines for teaching pronunciation effectively are created:

1. The teacher should be aware of the learners' first language and how it affects
their pronunciation.

2. The teacher should consider the learners' age, motivation, and exposure to the
target language when teaching pronunciation.

3. The teacher should use a communicative approach that focuses on the practical
use of pronunciation in communication.

4. The teacher should use technology to enhance the teaching of pronunciation

Teaching pronunciation in ESL/EFL classrooms is a challenging task, but it is
essential for learners to acquire good pronunciation skills to enhance their
communicative competence. By taking into consideration the learners' first language,
age, motivation, exposure to the target language, the teacher's approach, and the use of
technology, effective teaching pronunciation can be achieved.Therefore, an effective
pronunciation teacher should focus on helping learners achieve intelligibility rather
than a native accent. They should also be aware of the cultural and social factors that
may affect learners' pronunciation goals and preferences. By taking into account these
factors and focusing on intelligibility, pronunciation teachers can help learners
improve their pronunciation skills and enhance their overall communicative
competence in the target language.Teaching pronunciation in ESL/EFL classrooms is a
challenging task, but it is essential for learners to acquire good pronunciation skills to
enhance their communicative competence. By taking into consideration the learners'
first language, age, motivation, exposure to the target language, the teacher's approach,
and the use of technology, effective teaching pronunciation can be achieved.
Additionally, an effective pronunciation teacher must also be aware of the cultural and
social aspects of language use. Pronunciation is not just about hearing sounds
correctly, it is also important to use the correct tone, intonation and rhythm to convey
meaning and express emotions. Therefore, pronunciation lessons should also consider
cultural and social aspects of language use, such as politeness, range, and idiomatic
expressions. Furthermore, an effective pronunciation teacher must be able to adapt
teaching strategies to meet the needs of different learners. Not all learners have the
same pronunciation difficulty or learning style. Teachers therefore need to be able to
identify the specific needs of individual learners and provide personalized instruction
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and feedback. Pronunciation classes are an important part of language learning and
can greatly improve a learner's communication and general language skills. Effective
pronunciation teachers help learners improve their listening skills, understand the
connections between pronunciation and other areas of language, recognize the
cultural and social aspects of language use, and tailor You must be able to help them
adapt their teaching strategies. learner. Another activity might be for students to listen
to recordings of speakers with various accents and discuss the differences they hear.
This can lead to a discussion about the importance of pronunciation in communication
and the role it plays in being understood and understood by others. Students can
practice their pronunciation by recording themselves and listening to identify areas
for improvement. Pair or group work can also be used to provide feedback and
support pronunciation practice. Teachers can use this as an opportunity to focus on
interdental sounds and provide specific exercises for students to practice. Tongue
tongue twisters can also be used to practice fertility, requiring students to express
difficult sound combinations quickly and accurately. Through pair or group work, you
can provide feedback and support to your students as they practice their
pronunciation, allowing them to correct each other's mistakes and make suggestions
for improvement.

Overall, the combination of recognition and recall practice along with regular
practice and feedback will help students improve their pronunciation skills and
become more confident and effective in communicating in English. Teachers can also
use tongue twisters to practice difficult sound combinations, such as "Peter her piper
picked pickles her peppers" or "She sells mussels on the beach." Pairs or Groups You
can also use her work to practice your pronunciation. Students correct each other's
mistakes and make suggestions for improvement. It is important that teachers provide
regular feedback and corrections during pronunciation practice to ensure that
students are making progress. Teachers can also encourage students to practice
pronunciation outside of class, for example by listening to English music or watching
English movies with subtitles. Overall, incorporating regular pronunciation practice
into English lessons helps students improve their pronunciation skills and become
more confident and effective in communicating in English.
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